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Welcome to Apush!  Next year you will be challenged to think critically, 
analyze historical events, and write extensively.  In preparation for the 
type of work you will be doing, you are asked to complete the following 
summer assignment.  Please complete the following readings and 
accompanying activities.  This work will help bridge the gap between 10th 
grade U.S. History I and 11th grade U.S. History II, which will pick up 
with the end of the 19th century.  It will also give you a glimpse into the 
thinking you will be required to do next year.  Hopefully this assignment 
will encourage you to think critically about some of the key issues 
regarding Reconstruction and the West.  You will be expected to know all 
of the content when you return to school in September.  You will be 
asked to discuss these documents and may be tested on them in the first 
month of school.  I look forward to a challenging, intriguing, and fun 
school year as we all face the world of Apush and I hope to help guide 
you through a great learning experience. Good luck!  Type all of your 
answers, use a proper heading and save them as a single PDF in Google 
Drive titled: your last name, Apush summer reading.  The questions 
within the textbook reading/pages do not have to be answered- only the 
ones that I have typed out.  They will be graded in September.  If you 
have any questions over the summer, you can reach me at 
shornstein@npsdnj.org.  Give me a few weeks to respond (I’ll be in Japan 
at the beginning of the summer and then at the pool for the rest!). 
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Name: __________________________  Date: _____________ 
APUSH Summer Reading Ch. 15- Reconstruction questions 
 
Directions:  Read Ch. 15 on Reconstruction.  Using the reading, answer the following questions in full and 
complete sentences.  Type your answers to the following questions in BLUE, Times New Roman, 10-point font, in 
the space below each question.  Answers should be 2-4 sentences each. 
 
 
 
 
 
 
 
 

1. Why can the enactment of southern Black Codes in 1865 be considered a turning point in the course of 
Reconstruction? 

 
 
 
 
 
 
 
 

2. Why was working for wages resisted by ex-slaves struggling for freedom after emancipation? 
 
 
 
 
 
 
 
 

3. To what extent was President Johnson responsible for the radicalization of the Republican Party in 1866? 
 
 
 
 
 
 
 
 

4. Do you think it was predicable in 1865 that five years later the ex-slaves would receive the constitutional 
right to vote? Or that, having gone that far, the nation would deny the vote to women? 
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5. What do you regard as the principal achievements of radical Reconstruction in the South? Do you think 
the achievements outweigh the failures? 

 
 
 
 
 
 
 
 

6. Why did the ex-slaves' struggle for land end in the sharecropping system? 
 
 
 
 
 
 
 
 

7. Why did the Redeemers resort to terror in their campaign to regain political control of the South? 
 
 
 
 
 
 
 
 

8. What changes in the North explain why the Republicans abandoned the battle for Reconstruction? 
 
 
 
 
 
 
 
 

9. Explain how the contested presidential election of 1876–1877 brought an end to Reconstruction. 
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10. Why did the debate over restoring the South to the Union devolve into an institutional struggle between 

the presidency and the Congress? 
 
 
 
 
 
 
 
 

11. Do you believe that the failure of Reconstruction was primarily a failure of leadership? Or, to put it more 
concretely, that the outcome might have been different had Lincoln lived? Or had chosen a different vice 
president? 

 
 
 
 
 
 
 
 

12. Was there any way of reconciling the Republican desire for equality for the ex-slaves with the 
ex-Confederate desire for self-rule in the South? 
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Name: __________________________  Date: _____________ 
APUSH Summer Reading Ch. 16- the West questions 
 
Directions:  Read Ch. 16 on the West.  Using the reading, answer the following questions in full and complete 
sentences.  Type your answers to the following questions in BLUE, Times New Roman, 10-point font, in the space 
below each question.  Answers should be 2-4 sentences each. 
 
 
 
 
 
 
 
 

1. Do you think this chapter successfully makes the case that the final phases of the frontier movement 
should be seen as an extension of American industrialization? 

 
 
 
 
 
 
 
 

2. Would it be possible to write an account of the settlement of the Great Plains and Far West without 
taking account of the natural environment? Why or why not? 

 
 
 
 
 
 
 
 

3. Although frontier history is generally treated as an Anglo-American story, in the Far West it is much 
more about ethnic diversity. Why is that? 

 
 
 
 
 
 
 
 

4. The Native Americans who dominated the northern Great Plains in the mid-nineteenth century were the 
__________. 
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5. In the __________ Dance, an entire Sioux tribe engages in the rites of coming of age, fertility, and the 
hunt and combat. 

 
 
 
 
 
 
 
 

6. Before the Civil War, American maps marked the Great Plains region of the U.S. as the Great American 
__________. 

 
 
 
 
 
 
 
 

7. The two railroad companies chartered to build the first transcontinental railroad were the __________ 
and the __________. 

 
 
 
 
 
 
 
 

8. The __________ was organized by Texas cattlemen beginning in 1865 to move longhorn cattle to 
railheads that would transport the animals to eastern markets. 

 
 
 
 
 
 
 
 

9. Under the Homestead Act of 1862, settlers received __________ acres of public land per head of family. 
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10. Blacks who left Mississippi and Louisiana after the Civil War to homestead in Kansas were known as 
______________. 

 
 
 
 
 
 
 
 

11. Mormons who settled around the ____________ in Utah demonstrated to the entire nation how to apply 
irrigation to turn a wasteland into a garden. 

 
 
 
 
 
 
 
 

12. In 1867 Oliver H. Kelley, a government clerk, founded the _____________ in the hopes of improving the 
social life of farm families. 

 
 
 
 
 
 
 
 

13. Black cavalrymen of the army's veteran Ninth and Tenth regiments were known by Indians as the 
__________ soldiers. 

 
 
 
 
 
 
 
 

14. Colonel George Custer and his 256-man cavalry unit were annihilated when they attacked a Sioux 
encampment on the __________ River in Montana in 1876. 
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15. In 1889, the federal government gave in to public pressure and opened parts of the __________ District 
to white settlement, ending a decades-old policy of reserving this territory for Native Americans. 

 
 
 
 
 
 
 
 

16. __________'s book A Century of Dishonor (1881) publicized the story of unjust treatment of the Indians 
and gave a boost to the Indian rights movement. 

 
 
 
 
 
 
 
 

17. White reformers were largely responsible for the policy by which reservation lands were divided into 
individually owned parcels; this policy was formalized in 1887 by a law known as the __________. 

 
 
 
 
 
 
 
 

18. The Indian prophet Wovoka initiated the __________ movement among Great Plains Indians, who were 
desperate to halt the influx of whites into their lands. 

 
 
 
 
 
 
 
 

19. The last battle between the United States and the Plains Indians took place at __________, South Dakota, 
in December 1890. 
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20. A distinctive pattern of isolated settlement persisted in the Far West, driven by a proliferation of 
__________ sites. 

 
 
 
 
 
 
 
 

21. The __________ devised at community meetings limited the size of a mining claim to what a person 
could reasonably work and became an instrument for discriminating against minority ethnic groups in the 
gold fields. 

 
 
 
 
 
 
 
 

22. Before the region was annexed by the United States, the economy of the Hispanic Southwest was 
pastoral, consisting primarily of cattle and __________ ranching. 

 
 
 
 
 
 
 
 

23. The explosive economic development in the Far West that prompted a heavy demand for labor stimulated 
an exceptionally high rate of __________ from Mexico and Europe. 
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24. Journalist __________ helped to fan anti-Chinese prejudice by writing that the Chinese “practice all the 
unnameable vices of the East.” 

 
 
 
 
 
 
 
 

25. By the turn of the century, the California city of __________ faced a water crisis that threatened its 
development. 

 
 
 
 
 
 
 
 
Use the following to answer questions 26-30: 
 
The Mining Frontier, 1848–1890 
Choose the letter on the map that correctly identifies the following. 
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26. Butte 
 
 
 
 
 
 
 
 

27. Deadwood 
 
 
 
 
 
 
 
 

28. Cripple Creek 
 
 
 
 
 
 
 
 

29. Sutter's Mill 
 
 
 
 
 
 
 
 

30. Virginia City  
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31. What was the role of the railroads in the settlement of the Great West? 
 
 
 
 
 
 
 
 

32. How would you characterize the agricultural settlers' relationship to the natural environment of the Great 
Plains? 

 
 
 
 
 
 
 
 

33. Why is mining the key to understanding the settlement of the Far West? 
 
 
 
 
 
 
 
 

34. In what ways are the experiences of Hispanics and Chinese in the Far West similar? In what ways 
different? 

 
 
 
 
 
 
 
 

35. Why can we speak of a distinctly California history in the late nineteenth century? 
 
 
 
 
 
 
  



Complete the following activity in response to the following prompt: 
To what extent did the environment of the West beyond the Mississippi shape the lives of those who lived and settled there?  How important 
were other factors?  Confine your analysis to the 1840s through 1890s. 
 

Historical context:  Why did people move to 
the West from the 1840s-1890s? 

3 characteristics of 
the Western 
environment 

Effect on the lives of those who lived & settled there: 
 

Effect on the lives of those who lived & settled there: 

Effect on the lives of those who lived & settled there: 
 

 
 
 
1   

 
 2.  

3.  

Write a thesis statement answering the prompt from above and incorporating each of your answers: 

The MOST significant impact of the Western 
environment on settlement & development 
was: 
 
 
Because…. 



Name:_______________________________________________________________  Class Period:____                                     Unit 5, Period 6 

Historical Analysis Activity written  by Rebecca Richardson, Allen High School using the 2012 College Board Advanced Placement United States history framework, Wikipedia.org, and ushistory.org 

HISTORICAL ANALYSIS – Cause & Effect… Enclosure of the West… impact on American Indians 
Review the events on the timeline. Add notes summarizing each event.  Some are already summarized for you.  

This a continuation the unit 4 analysis of impact on American Indians.   

 
Native Americans Thematic Review 
Complete the thematic review by identifying each event then analyzing the thread. Some items have been completed for you. Remember you are not just describing events, you are analyzing impact on American Indians. 

  
Comstock Lode, 1859          Sun Dance outlawed, 1884 
 

 
 
 
Sand Creek Massacre, 1864          
            
 
 
 
 
           Elk v. Wilkins, 1884 
 
Fetterman Massacre, 1866            
 
 
 
 
 
Treaty of Fort Laramie, 1868         Geronimo Surrenders, 1886 
 
 
 
  
 
Carlisle Indian School, 1879         Dawes Severalty Act, 1887 
 
 
 
 
 
Helen Hunt Jackson writes A Century of Dishonor, 1881 
Helen Hunt Jackson writes Ramona, 1884 
 
 
 
 
 
 
 

Sioux war party ambushed William J. Fetterman’s command of eighty one soldiers and civilians.  All 

Fetterman’s men were killed and mutilated.   Determined to challenge the growing American military 

presence in their territory, Indians lured them into the ambush and then slaughtered them. 

 

The government stopped efforts to construct the Bozeman Trail and established a “Great Sioux 

reservation.”  This lasted until 1874, when gold was discovered in the area. 

Colonel J. M. Chivington’s militia massacred more than 100 Cheyenne who apparently thought that 

they had been promised immunity and had land rights under the Treaty of Fort Laramie. Bodies were 

mutilated. Women and children included. This reflected increasing American thirst for land and 

resources along with further reduction of Indian lands and respect for treaties. 

Books that brought to light the plight of the American Plains Indians. Unfortunately 
increased sympathy for Natives did not translate to real tolerance or respect… it 

translated into stronger efforts to Christianize, educate, and “civilize.”  

The Dawes Severalty Act of 1887 was the offspring of the movement to reform Indian 

policy. Reflecting the forced-civilization views of the reformers, the act dissolved many 

tribes as legal entities, wiped out tribal ownership of land, and set up individual Indian family 

heads with 160 free acres.  If the Indians behaved themselves like “good white settlers,” 

they would get full title to their holdings, as well as citizenship, in twenty-five years. 

Zealous, white Christians joined with military men in successfully persuading the 

government to outlaw the sacred Sun Dance. The military men wanted to outlaw 

what they called the “Ghost Dance” because it was often mistaken for the beating of 

the war drum. Many feared the unification of tribes would challenge the army. 

Christian zealots often tried to force Natives to change, such as withholding food if 

they did  not give up their tribal beliefs and traditions. 



Name:_______________________________________________________________  Class Period:____                                     Unit 5, Period 6 

Historical Analysis Activity written  by Rebecca Richardson, Allen High School using the 2012 College Board Advanced Placement United States history framework, Wikipedia.org, and ushistory.org 

 
 
 
Buffalo endangered, 1885 (fewer than 1,000) 
243,000 Indians left, 1887 
  
 
Battle of Wounded Knee, 1890 
 
 
 
 
 
 
Indian Citizenship Act, 1924 
 
 
 
  
 
Indian Reorganization Act, 1934 

 
 
 
 
 
 
 
 

Explain how the American government and westward pioneers responded to the American Indians’ attempts to secure their lands and culture during the westward migration and 
enclosure of the West during the Gilded Age. Write a complete thesis. 
 
 

Extension-On a separate sheet of paper, write comparative contexts from this era/event to 

Colonial Era, Revolutionary Era, Antebellum Era, Roaring Twenties, and the New Deal Era. 

 “Ghost Dance” was stamped out by US Troops who killed an estimated 200 Indian men, women, 

and children. It was the last battle of the American Indian wars… the last significant resistance of 

Natives to unite and defend their resources and lands. 

Reversed the decision in Elk v. Wilkins (1884). Native Americans were now citizens of the United 

States. 

Sometimes known as the Indian New Deal, it was U.S. federal legislation that secured certain rights 
to Native Americans… reversal of the Dawes Act's privatization of communal holdings of American 
Indian tribes and a return to local self-government on a tribal basis. The Act also restored to Indians 
the management of their assets (being mainly land) and included provisions intended to create a 
sound economic foundation for the inhabitants of Indian reservations. 

 



Written by Rebecca Richardson, Allen High School 
using the 2012 College Board framework for A.P. U.S. history and notes from agclassroom.org and ushistory.org, images from shutterstock.com 

Name
:_______________________________________________________________  Class Period:____                                     Unit 5, Period 6 

Continuity/Change over Time… American Agriculture, 1790-1900 

w/ Chronological Reasoning & Historical Argumentation 
 

Skill Type 1: Chronological Reasoning 

Historical thinking involves the ability to identify, analyze, and evaluate the relationships among multiple historical causes and effects, distinguishing between those that are long-term and proximate, 
and among coincidence, causation, and correlation. 

Skill 2: Patterns of Continuity and Change over Time 

Historical thinking involves the ability to recognize, analyze, and evaluate the dynamics of historical continuity and change over periods of time of varying lengths, as well as the ability to relate these 

patterns to larger historical processes or themes.  

Proficient students should be able to  

 Analyze and evaluate historical patterns of continuity and change over time.  

 Connect patterns of continuity and change over time to larger historical processes or themes 

Skill 6: Historical Argumentation 
Historical thinking involves the ability to define and frame a question about the past and to address that question through the construction of an argument. A plausible and persuasive argument 

requires a clear, comprehensive, and analytical thesis, supported by relevant historical evidence — not simply evidence that supports a preferred or preconceived position. In addition, 

argumentation involves the capacity to describe, analyze, and evaluate the arguments of others in light of available evidence.  

Proficient students should be able to … 

 Analyze commonly accepted historical arguments and explain how an argument has been constructed from historical evidence.  

 Construct convincing interpretations through analysis of disparate, relevant historical evidence.  

 Evaluate and synthesize conflicting historical evidence to construct persuasive historical arguments.  

 

Review the thematic timeline on agriculture during the 19th century as well as your notes from your reading and unit activities. Highlight significant pieces of evidence supporting both 
federal government actions that impacted agriculture as well as other forces that maintained continuity or fostered change throughout the 19th century. Add other information that you 
could include in your essay.  Then address the prompt using your thesis formula. (see your writing guidelines if you do not remember the formula)
 
 

 
  

How did agriculture change from 1800 to 1900? How did it stay the same? 

What was responsible for the changes?  

shornstein
Cross-Out



Written by Rebecca Richardson, Allen High School 
using the 2012 College Board framework for A.P. U.S. history and notes from agclassroom.org and ushistory.org, images from shutterstock.com 

Review the thematic timeline on agriculture. Highlight significant pieces of evidence supporting 
both federal government actions that impacted agriculture as well as other forces that 
maintained continuity or fostered change throughout the 19th century.  
 
1790s Thomas Jefferson pushes for America to remain agricultural while Alexander Hamilton pushes for 

government support for manufacturing. Hamilton succeeds in getting his “Hamilton Plan” passed 
which includes the first BUS and a tariff. Jefferson wins a few years later with the Louisiana 
Purchase adding much more potential for the growth of agriculture as the U.S. expands 
westward. In the 18th century, oxen and horses were used for power along with crude wooden 
plows. Farmers sowed by hand, cultivated by hoe, cut grain and hay with a sickle, threshed with 
flails.  

 
1793 Cotton Gin; Eli Whitney After this invention, staple crops moved away from indigo and rice and 

more toward cotton in the Deep South. The Southern economy, soon after, was completely 
dependent on cotton and on slavery. Cradle and scythe also introduced in this year (not 
Whitney’s inventions). 

 
1794 Thomas Jefferson’s wooden plow with moldboard of least resistance invented which turned over 

soil as farmer plowed. After his presidency he had these produced in iron. 
 
1819 Jethro Wood patents iron plow with interchangeable parts and the first U.S. canning industry was 

established. 
 
1834 McCormick Reaper sales were slow at first. The panic of 1837 almost bankrupted the company. 

In the 1840s sales increased. This invention made tilling the soil easier. It revolutionized 
agriculture, transforming it from a small-scale, labor-intensive economy, to a large-scale, highly 
productive, and thoroughly commercial enterprise.  In 1830, it took a man with a hand-held scythe 
three hours to harvest one bushel of wheat.  By 1900 the mechanical reaper allowed him to do 
the job in just 10 minutes.  

 
1837 John Deere and Leonard Andrus began manufacturing steel plows. A practical threshing machine 

was also patented this year. Within a few years, more factory-made machinery entered the 
market place which encouraged the growth of commercial farming and increased farmers’ need 
for cash to buy equipment. 

 
1842 The first grain elevator installed in Buffalo, New York. 
 
1843 Sir John Lawes founded the commercial fertilizer industry by developing a process for making 

superphosphate. 
 
1847 Irrigation began in Utah. 
 
1856 Two horse straddle-row cultivator patented. 
 
1858 Mason jars, used for home canning, invented. 
 
 
 
 

1862 The Homestead Act of 1862 was a landmark in the evolution of federal agriculture law. Passed by 
the Republican Congress and signed by Abraham Lincoln during the Civil War, it had an idealistic 
goal: it sought to shape the U.S. West by populating it with farmers. The law's Northern 
supporters had pursued a vision of taming the rough frontier for several decades, as a means 
both to create an agrarian base there and to break the institution of slavery that was entrenched 
in the South. To achieve this end, they engineered a vast giveaway of public lands. The 
Homestead Act provided 160 acres of land for a small filing fee and a modest investment of time 
and effort. 

   
Morrill Act  - Originally vetoed by President Buchanan in 1859. (Buchanan said that the colleges 
would be unsuccessful and that agriculture and mechanics were not college degree fields).  In 
1862, President Lincoln, , signed the legislation. It declared that states would receive special land 
paid for by the federal government to construct a state college. This college was mainly to teach 
agriculture and mechanics. As the years went by many colleges went on to develop many other 
fields, which in the long run have helped our country grow and prosper. 

 
Bureau of Agriculture  - President Abraham Lincoln established the independent Department of 
Agriculture to be headed by a Commissioner without Cabinet status. Lincoln called it the "people's 
department." It later became a cabinet position. 

 
Beginning in 1862, change from hand power to horse power characterized the beginning of the 
late 19th century “first American agricultural revolution.” 

 
1863 Emancipation Proclamation  Slaves were freed. Slavery soon ended with the 13th amendment. 

The south “lost” its labor force as slaves but kept most of it as sharecroppers or servants. Black 
Codes and Jim Crow Laws developed and kept the labor “peculiar.”  

 
1870s  Silos and deep-well drilling came into use. 
 
1872 Montgomery Ward mail order catalog brings many products to consumers/farmers over rail. 

Pressure increased in this era to find capital for machinery and tools, and many small farmers are 
unable to keep up with the changing industry. This on top of high railroad rates caused farmers to 
suffer while larger corporate farms increased and enjoyed lower shipping rates. 

 
1874 Joseph Glidden patented barbed wire, leading to fencing of grazing land and the end of open 

range grazing and long drives. 
 
1877 The National Grange of the Order of Patrons of Husbandry a fraternal organization for American 

farmers that encourages farm families to band together for their common economic and political 
well-being. Before being declared unconstitutional by the Supreme Court, many laws were 
passed due to the efforts of the Grange (Granger Laws) in an effort to protect farmers from 
railroad exploitation. The Grange still exists today. 

 
Munn v Illinois allowed states to regulate certain businesses within their borders,  
including railroads, and is commonly regarded as a milestone in the growth of federal  
government regulation. Munn was one of six cases, the so-called Granger cases; the  
decision focused on the question of whether or not a private company could be regulated  
in the public interest. The court's decision was that it could, if the private company  
could be seen as a utility operating in the public interest. 

 



Written by Rebecca Richardson, Allen High School 
using the 2012 College Board framework for A.P. U.S. history and notes from agclassroom.org and ushistory.org, images from shutterstock.com 

1878 Bland-Allison Act  required the U.S. Treasury to buy a certain amount of silver and put it into 
circulation as silver dollars. Though the bill was vetoed by President Rutherford B. Hayes, the 
Congress overrode the veto 

 
1881 Hybridized corn production began. 
 
1884 Horse-drawn combine used in Pacific coast wheat production. 
 
1886 Wabash v Illinois severely limited the rights of states to control interstate commerce. It led to the 

creation of the ICC 
 
1887  Interstate Commerce Act  ; Interstate Commerce Commission (ICC) was a regulatory body in the 

United States created by the Interstate Commerce Act of 1887, which was signed into law by 
President Grover Cleveland. The agency was abolished in 1995, and the agency's remaining 
functions were transferred to the Surface Transportation Board. 

 
1887 Hatch Act  provided for the federal funding of agricultural experiment stations in each state. 

States were provided funds up to $15,000 to provide education, communication, and 
experimentation for agricultural improvements. 

 
1888 The first long haul shipment of refrigerated [box car] foodstuffs traveled from California to N.Y. 
 
1890 Sherman Silver Purchase Act While not authorizing the free and unlimited coinage of silver that 

the Free Silver supporters wanted, it increased the amount of silver the government was required 
to purchase every month to boost the economy and cause inflation. 

 
 In this year, the labor hours for producing 100 bushels (5 acres) was 40-50 hours, down from 

250-300 hours in 1830. Agriculture was largely mechanized by this point as well as 
commercialized.  

 
1892 The first gasoline tractor was built by John Froelich. 
 

Populists organized  among poor, white cotton farmers in the South (especially North Carolina, 
Alabama, and Texas) and hard-pressed wheat farmers in the Plains states (especially Kansas 
and Nebraska), it represented a radical crusading form of agrarianism and hostility to banks, 
railroads, and elites generally. It sometimes formed coalitions with labor unions, and in 1896 
endorsed the Democratic presidential nominee, William Jennings Bryan. The terms "populist" and 
"populism" are commonly used for anti-elitist appeals in opposition to established interests and 
mainstream parties. The term has been used in third party formations since. 

 
1900 America is now industrial More people work in cities than on farms. George Washington Carver of 

the Tuskegee Institute developed many new processes to improve agriculture including the 
improvement of soil through crop rotation. This led to introduction of new crops including peanuts, 
sweet potatoes, and soybeans which helped to diversify Southern agriculture.   

 

 

 

 

 

Prompt: 

Explain how actions of the federal government from 1790 to 1900 helped to 

maintain continuity or foster change in United States agricultural production. 

What other forces impacted agricultural continuities and changes? Evaluate the 

extent to which government and other forces led to these continuities and 

changes.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 



Part II:  AP Vocab 
Directions:  You are responsible for knowing the definition for each of these terms and 
will encounter them throughout the year.  I will not answer questions during multiple 
choice tests regarding vocab.  Know these.  I will not be collecting nor checking these 
vocab terms but you will need to know them. 

• Affirmative Action- n.  A policy or a program that seeks to redress past 
discrimination through active measures to ensure equal opportunity, as in 
education and employment. (American Heritage Dictionary of the English 
Language, 4th ed., 2009)   

• Agribusiness  
• Amend/Amendment 
• Amnesty 
• Anti-Semitism 
• Apartheid 
• Appellate 
• Apportionment 
• Arbitrate/ Arbitration 
• Autocratic 
• Autonomy 
• Bulwark 
• Bureaucracy 
• Capitalism 
• Caucus (as a noun and a verb) 
• Civil Liberties 
• Civil Rights 
• Coercive 
• Colony 
• Communism 
• Conciliatory 
• Condone 
• Conscription 
• Conservative 
• Contemptuous 
• Country 
• Coup d'etat (sometimes just coup) 
• Covert 
• Crystallized 
• Deflation 
• Demagogue 
• Democracy 
• Democrat 
• Demographics 
• Disenfranchise 



• Disseminating / dissemination 
• Dole ("on the public dole") 
• Domestic 
• Draconian 
• Economics 
• Emigrate 
• Empirical 
• Entrepreneur 
• Epitaph 
• Epitome 
• Eschewed 
• Ethics 
• Ethnic 
• Eugenics 
• Evolution 
• Executive 
• Federal 
• “Fifth column” 
• Filibuster 
• Fundamentalism 
• Galvanized 
• GDP 
• Genocide 
• Gerrymandering (verb) 
• Hindrance 
• Immigrate 
• Impasse 
• Incarnate 
• Indentured servant 
• Indigenous 
• Inflation 
• Initiative 
• "Invisible hand" 
• Invoking 
• Judicial 
• Labor 
• Legislative 
• Liberal 
• Living Conditions vs. Standard of Living (these are 2 different terms that are often 

confused) 
• Lobby (noun & verb but NOT the kind in an apartment bldg.) 
• Martyr 
• Marxism 
• Melting pot 



• Merit 
• Migration 
• Militant 
• Millennialism 
• Monarchy 
• Municipal / municipalities 
• Nationalism 
• Nation-state 
• Nuclear Proliferation 
• Oligarchy 
• Outset 
• Pauper / Pauperism 
• Petition (as a non and a verb) 
• Pious / Piety 
• Populist 
• Precedent 
• Progressive 
• Proliferate 
• Propaganda 
• Reactionary 
• Real wages (economic term) 
• Red Tape 
• Referendum 
• Republic 
• Republican 
• Repudiate 
• Rural 
• Segregation 
• Septuagenarian 
• Social Darwinism 
• Socialism 
• Sovereignty 
• Stem (verb) 
• Subordinate (verb) 
• Subjugate / subjugation 
• Subsidies / Subsidize 
• Subsistence (as in wages) 
• Suburban 
• Suffrage 
• Syndicates ("organized crime syndicates") 
• Tariff 
• Totalitarian 
• Tyranny 
• Unilaterally 



• Urban 
• Usurp 
• Vigilante 

• Wedlock 

 

Keep In Mind:  
1. Enjoy your summer. These few assignments should not consume all 
of your free time this summer. Go climb a tree, take a swim, or stroll the 
mall with your friends. You will wish for that free time during the school 
year!  
2. Explore history. If you take a vacation, see if you can stop at an 
historical marker along the way. Or, do a little research about the place 
you are visiting. Take the time to start thinking historically. History is all 
around you if you allow yourself to see it!  
3. Read. Try to read several books over the course of the summer. You 
will do a ton of reading in this class next year and if you are not in the 
habit of turning pages, it will be much more difficult to adjust. Read 
fiction, if that is your choice, but try picking up a historical book as well. 
There are some real page-turners about American history. Ask at the 
library and they will be delighted to steer you in the right direction.  
4. Write. Keep a journal for the summer, or try to write a short story. 
The more you write the easier it is to write well. You will do a lot of 
writing in this class. The more comfortable you are with writing the more 
successful you will be.  
5. Become an informed citizen. Read the newspaper. Watch CSPAN. 
Try to keep updated on the world‘s events. Develop an opinion about 
Obama’s successes and failures as a president.  Follow the upcoming 
Presidential primary races. 
6. Learn your geography. Geography is going to play an important part 
of this course. Do you know all 50 states? Learn them. Can you find the 
major mountain ranges of the US on a map? What about rivers, oceans 
and lakes? Memorize them! The more you know about geography the 
farther ahead you will be. One of my favorite iPhone apps is “Stack the 
States!” 
7. Watch history movies! Do you really need to watch another X-Men 
movie? Of course not! If you have a free evening – try to watch something 
historical. Visit http://www.historyplace.com/films/index.html for 
suggestions, or type ―good history movie- into Google and see what 
comes up!  
8. Memorize the Presidents. You will need to do this for the AP exam 
May, so you may as well get a jump start. Try to do them in blocks of 3: 
Washington, Adams, Jefferson (pause) Madison, Monroe, Adams …  



9. Explore your family history. Stuck for a conversation starter at 
dinner? Ask your elders what it was like growing up. Do they remember 
any significant events in American history? How were they affected? 
You‘ll be surprised how interesting people‘s lives really are.  Check out 
ancestry.com and the newly released 1940s census with your parents to 
try to track your family’s past. 
 
See you in September!  Make sure to have the above assignment 
completed- typed & in Google Drive as a PDF 
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