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Why is
this
relevant?

From the Authors

A well-rounded university education requires a healthy dose of science. This means not just a memorized
list of scientific terms and famous names, but rather the abilities and disposition that allow students to
encounter, understand, and evaluate scientific as well as nonscientific claims. This is true regardless of an
individual’s personal and career goals. As this text and MyPsychLab program emphasize, the science of psy-
chology reaches across disciplinary boundaries and addresses numerous complex issues affecting individuals
and society.To effectively use what they learn about psychology, students need to carry with them a scientific
perspective. An Introduction to Psychological Science is written from the perspective of scientific literacy—the
ability not only to define scientific terminology, but also to understand how it functions, to critically evaluate
it,and to apply it to personal and societal matters.

Psychological science is in a privileged position to help students hone their scientific literacy. It is both a
rigorous scientific discipline and a field that studies the most complex of all phenomena: the behavioural,
cognitive, and biological basis of behaviour.With this focus on behaviour, one can rightly argue that psychol-
ogy resides at the hub or core of numerous other scientific disciplines; it also shares connections with
neuroscience, education, and public health, to name a few linkages. From this perspective, the knowledge
acquired by studying psychological science should transfer and apply to many other fields.This is great news
when you consider that psychology is one of few science courses that many undergraduates will ever take.

To make scientific literacy the core of our text and MyPsychLab, we developed content and features with the
model shown in the graphic as a guide.The competencies that surround the scientific literacy core represent
different knowledge or skill sets we want to work toward during the course.The multidirectional nature of
the arrows connecting the four supporting themes for scientific literacy demonstrates the interrelatedness
of the competencies, which span both core-level skills, such as knowing general information (e.g., terms, con-
cepts), and more advanced skills, such as knowing how to explain phenomena from a scientific perspective,
critical thinking, and application of material.

We used this model in developing all aspects of this program, the topics included in the book, the execution
of the writing, the learning objectives we established, the quizzes, and other features. We believe a scien-
tific literacy perspective and model will prove useful in addressing two course needs we often hear from
instructors—to provide students with a systematic way to categorize the overwhelming amount of infor-
mation they are confronted with, and to cultivate their curiosity and help them understand the relevance,
practicality, and immense appeal of psychological science.

We thank the many instructors and students who have helped us craft
this model and apply it to our discipline, and we look forward to
T your feedback. Please feel free to contact us and share your
Kknow about this? experiences with the Canadian edition of An Introduction to
Psychological Science.

Mark Krause

Scientific krausema@sou.edu

Literac Howean
4 SEEED Dan Corts
explain it?

danielcorts@augustana.edu

Stephen Smith
s.smith@uwinnipeg.ca

Dan Dolderman

Can we critically doldermanuoft@gmail.com
evaluate the evidence?
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Content and Features

Students in the general psychology course are inundated with many disparate
pieces of information at a time when they are still developing the

skills and strategies for organizing and making sense of that

information. How do the scientific literacy model

and supporting features in An Introduction

to Psychological Science address this

issue?

Knowledge Gathering

What do we

know about this?

Introductory psychology courses
cover a vast amount of content
drawn from diverse specialty areas.
The organization of the material is

g 3
Y § Wep {L
B LR R

central to helping students absorb
* ** * * this content.

@ Genetic and Evolutionary Perspectives
on Behaviour

Modules

Chapters are divided into
modules to make it easier
for students to organize .
content as well as to self-

test and review their learning at regu-

lar intervals. It also transforms lengthy
chapters into nice “bite-sized” chunks

of information that students can read

in a single sitting (e.g., between classes).

For instructors, the modular content
makes it easy to customize delivery
based on their preferred syllabus.

Module Summaries

The major terms, concepts, and appli-
cations of the modules are reviewed in
the Module Summaries. The summaries
also return to and address the original
Learning Objectives from the beginning
of the module and include application
questions (with answers in the back of
the book).

Learning Objectives

Learning Objectives organized around an
updated Bloom’s taxonomy aim to guide
students to higher-level understanding.
Summaries of the key points related to
these objectives are provided at the end
of each module. Objectives are listed at
four levels of increasing complexity: know,

apply, and analyze. ~

XX



Another major set of forebrain structures
comprises the limbic system, an integrated net-
work involved in emotion and memory (Maclean,
1952; see Figure 3.25). One key structure in the
limbic system is the amygdala, which facilitates
memory formation _for emotfonal events, mediates fear
responses, and appears tofplay a role in recognizing
and interpreting emotighal stimuli, including facial
expressions. In additfon, the amygdala connects
with structures in/the nervous system that are

Key Terms

Key Terms are defined within the narra-
tive, helping students place them in con-
text, and are then listed again within the
Module Summaries. A complete glossary
is also included at the end of the text.

Quick Quizzes +

Quizzes appear at the conclusion of major
sections of the module (typically two to
four quizzes per module). These quizzes
contain multiple-choice questions that
enable students to assess their compre-
hension and better prepare for exams.
Like the Learning Obijectives, the Quick
Quizzes assess understanding at the
four levels of Bloom’s taxonomy and are
marked accordingly.

Active lllustration

For key figures and illustrations, anima-
tions are provided within the eText to
deliver greater clarity and understand-
ing. For example, readers are much more
apt to understand the structures of the
brain when they can click on a diagram
of it and see a fully rotating illustration.
The Pearson eText for the Canadian edi-
tion of An Introduction to Psychological Sci-
ence is designed with alternative delivery
models in mind. Highly visual, clearly laid
out, and with integrated video and media,
it is optimal for online reading and interac-
tion. Students can access their textbook
anytime, anywhere,and any way they want,
including listening online or downloading
it to their iPads.

MyPsychLab

MyPsychLab icons in the margin call \

out important information students can
access online—for example, videos, simu-
lations, and hands-on experiments.

Quick Quiz 3.1a
Heredity and Behaviour

Thea

<®—{Watch the Video

((cO—[Listen to the Chapter Audio
% the
@>{simulate the Experiment

*/F[Study and Review

Content and Features
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Scientific Explanation

How can science
explain it?

Module Opening Vignettes

Each module opens with a short vignette
emphasizing the personal and societal rel-
evance of certain topics to be covered.
The vignette concludes with Focus Ques-
tions preparing the reader to think about
the content found within the module.

Biopsychosocial Perspectives

-

This element of scientific literacy encompasses a
basic understanding of research methodology and
thinking about problems within a scientific frame-
work. An Introduction to Psychological Science inte-
grates and reinforces key research methodology
concepts throughout the book. This interweaving
of methodology encourages students to continue
practising their scientific thinking skills. Learning
science is more than accumulating facts; students
learn to ask questions, construct explanations, test
those explanations, and communicate their ideas
to others.

:

AL

Genetic and Evolutionary Perspectives
on Behaviour

. BIOPSYCHOSOCIAL
@ PERSPECTIVES

Hunters and Gatherers: Men,Women,
and Spatial Memory

. Evolutionary psychologists claim that the brain consists of a set
of cognitive adaptations for solving problems related to survival
and reproductive fitness. They also hypothesize that male and
female brains will differ in some ways because males and females
have had to solve a different set of problems in order to sur-
vive and reproduce. Specifically, due to their size and strength,
males were traditionally responsible for tracking and killing
animals. These responsibilities would require males to travel

To emphasize the complexity of scien- overlong disances without becoming lost. Females, due (o the
H H H fact that they cared for children, remained closer to home and
tific explanatlons, students are reminded instead spent time foraging for berries and edible plants. Males’
throughout each chapter that behaviour responsibilities would favour individuals with good spatial skill;
) . A females’ responsibilities would favour memory for the location
includes biology, individual thoughts and of objects (e.g. plants). The question,chen, is whether the abli

ties that were adaptive for males and females over the course of

experiences, and the influence of social our spocies evoltion are sl present coday. Pt another v,
and cultural factors. will modern males and females show performance differences

:: Content and Features

on different tests of spatial abilities that are consistent with their

historic roles as hunter (males) and gatherer (females)?
One sex difference that has been reported involves solv-

ing the mental rotation task seen in Figure 3.9.

Instructions

I. Take a close look at standard object #1 in Figure 3.9. One

of the three objects to the right of it is the same.Which one |
matches the standard? Repeat this with standard object #2
and the three comparison shapes to the right of it.

[

Many researchers find that, on average, males and females
differ in their ability to perform this task. Do you think thatl.‘




Myths in Mind ¢

Many commonly held beliefs people have
about behaviour before taking a psychol-
ogy course are half-truths or outright
falsehoods. This feature sets the record
straight in a concise and informative way.
The selected examples are likely to have
personal relevance to many readers and
deal with important scientific issues.

MyPsychLab Simulations

MyPsychLab Simulations allow students
to participate in experiments online to
reinforce what they are learning in class
and in their book. More than 50 experi-
ments, surveys, and inventories are avail-
able through this online tool (available at
MyPsychLab).

\. . MYTHS IN MIND
‘ We Are Born with All the Brain Cells
We Will Ever Have
For decades, neuroscience taught us that nerves do not
regenerate; in other words, scientists believed that we are
born with all of the brain cells we will ever have. This con-
clusion made perfect sense because no one had ever seen

new neurons form in adults, and severe neurological damage
is often permanent.

EXPERIMENT: AMBIGUOUS FIGURES

Infhuersco ou axperiences. bekels. snd especiasons
that can be nlerpreted in moes han ona wy. For
instance,

0 which you coserve the I 0ne cose, you
v mong Msly 0 ed i 08 2 “B° if w8 SUTDUNG e
A B c armiagues stimakss weh other Mers, whinsas, you
s et sy 10 866 88 “13° f wa sumcund & Wit
Fumibers KChambers, 1903, Thessicrs, pecaption
4 shiead by the cordent i which the ks s =

In recent years, an increasing number of instruc-
tors have begun to focus on telling students
how psychological science fits within the scien-
tific community. Psychology serves, in essence, as
a hub science. Through this emphasis on scien-
tific literacy in psychology, students begin to see
the practicality and relevance of psychology and
become more literate in the fields that our hub

science supports.

Content and Features ::
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Critical Thinking

Can we critically

evaluate the evidence?

— Working the Scientific Literacy
Model

Working the Scientific Literacy Model, intro-
duced in Chapter |, and then featured in
each module in the remaining chapters,
fully integrates the model of scientific
literacy. Core concepts are highlighted
and students are walked through the
steps of knowledge gathering, approach-
ing the problem from a scientific stand-
point, using critical thinking, and revealing
applications.

'WORKING THE SCIENTIFIC
LITERACY MODEL

Content and Features

Many departments are focusing to an increasing extent
on the development of critical thinking, as these skills
are highly sought after in society and the workforce.
Critical thinking is generally defined as the ability to
apply knowledge, use information in new ways, ana-
lyze situations and concepts, and evaluate decisions.
To develop critical thinking, the module objectives
and quizzes are built around an updated Bloom’s tax-
onomy. Objectives are listed at four levels of increas-
ing complexity: know, apply, and analyze.
The following features also help students organize,
analyze, and synthesize information. Collectively, these
features encourage students to connect different lev-
els of understanding with specific objectives and quiz
questions.

Work the Scientific Literacy Model

At the end of every chapter, students have an opportunity
to “Work the Scientific Literacy Model” themselves. The
Work the Model feature walks students through content
from the chapter, providing study tips and reminders for
key content areas. Students are asked to critically evaluate
what they have learned by accessing a video clip, either
through MyPsychLab, the Layar app, the QR code on the
page, or YouTube. They are then provided with a question
prompting them to apply relevant content to the scenario
depicted in the video.These questions
can be assigned as either a classroom
discussion or a writing assignment.

‘Work the Scientific Literacy Model :: Understanding Brain Functions *

nnnnnnnnnnnnnnnnn
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Working the Scientific Literacy Model : Chapter 6

Application

Why is this relevant?

Psychology is a highly relevant, mod-
ern science. To be scientifically literate,
students should relate psychological
concepts to their own lives, making
decisions based on knowledge, sound
methodology, and skilled interpreta-
tion of information.

MyPsychLab Video Series

Links are provided throughout the eText to rel-
evant episodes of the MyPsychLab Video series—
a comprehensive, current, and cutting-edge series
featuring 17 original 30-minute videos covering
the most recent research, science, and applica-
tions and utilizing the most up-to-date film and
animation technology.

:: Content and Features



Psych @

........................................ The “Psych @” feature reVeaIS an everyday,
PSYCH @ personally relevant application of psychologi-

The Artist’s Studio cal science. The content of these features is

geared toward issues and concerns that many

Although we often think of painters as being eccentric people university students care about.
prone to cutting off their ears, they are actually very clever

amateur vision scientists. Rembrandt (1606—1669) varied the

texture and colour details of different parts of portraits in

order to guide the viewer’s gaze toward the clearest object.

The result is that more detailed regions of a painting attract

attention and receive more eye fixations than less detailed

regions (DiPaoloa, Riebe, & Enns, 2011).

In addition to manipulating a viewer’s eye movements,
painters also use a variety of depth cues to transform their
two-dimensional painting into a three-dimensional percep-
tion. This use of pictorial depth cues is quite challenging, which
is why some paintings seem vibrant and multilayered (like
nature) while others seem flat and artificial. So what are some
strategies that artists use to influence our visual perception?

To understand how artists work, view the painting by
Gustave Caillebottein shown in Figure 4.26. In this painting,
you will notice that the artist used numerous cues to depict
depth:

YouTube has become one of the most popular social media
resources for both instructors and students. The challenge, of
i course, is to find clips that are relevant to key content areas.
To help instructors access valuable open-source content and
further bring to light the relevance of the discipline of psychol-
ogy, aYouTube channel, found at

TlED — HET /—< YouTube Scientific Literacy Site

D DEEOEOOEER

www.youtube.com/workthemodel

has been developed to accompany An Introduction to Psychologi-
cal Science. The book provides relevant video links for instruc-
tor and student access, in addition to the videos that frame the
end-of-chapter “Work the Scientific Literacy Model” activity.

Content and Features :: xxvii
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What’s New in the Canadian Edition?

When we started writing the Canadian edition of this textbook, we assumed we'd just add the letter “u” a few hun-
dred times and insert some pictures of Sidney Crosby.VVe did add several thousand u’s and one photo of Crosby—
but, as we began to write the different chapters, we became amazed at how important Canadian researchers have
been to the study of psychological science. In boxing, there is the phrase “punching above your weight.” It is used
when a smaller fighter’s punches feel like they are coming from a larger, stronger fighter. Canadian psychology is
like that. Despite the fact that we are a relatively small country (in terms of population and the number of research
institutions), we have made incredibly important contributions to a number of areas of psychology. The work of
Canadian researchers served as the foundation for many areas of neuroscience, perception, memory, social, and
health research. So, although we rewrote large chunks of the book, the Canadian content isn’t just added as a bonus.
The Canadian content is actually an essential part of psychological science in general. As a result, we ended up adding
over 1400 new references to the U.S. edition of this book. These include the following additions:

* highlighting the importance that Canadian research has had on the development of modern psychology;
¢ adding research conducted by Canadian researchers from all 10 provinces;

* incorporating research related to cultural psychology and the experiences of first- and second-generation immi-
grants to Canada;

* discussing bilingualism and its effects on culture, cognition, and the brain;

* providing a thorough discussion of Canadian legal decisions (including references to specific Supreme Court rul-
ings) related to issues such as sexting, hypnosis, and recovered memories;

* discussing Canadian statistics and laws related to drug use and possession;

* providing Statistics Canada and Health Canada materials for a number of topics including smoking, obesity, work
stress, gambling, and clinical conditions;

* clarifying the ethical requirements for conducting research at Canadian universities and hospitals;

* incorporating discussions of social issues that are central to many Canadians’ lives such as environmental issues,
the increased role of technology in our lives, and the influence that marketers and corporations try to have over
us all.

We have also made an effort to make psychology less “abstract” than it is often portrayed in textbooks.Through-
out this book, we use examples from the real world in order to demonstrate that the concepts the students are
learning about affect their own behaviour.Although we include some traditional examples such as how to improve
study habits, we go beyond that. For example, we use the concepts learned in different chapters to highlight
tricks used by advertisers (including those used in negative political advertising). We also point out interesting
things to look for in social interactions, such as the tendency of heterosexual males to stand up straighter in the
presence of women in order to appear more powerful (discussed in Evolutionary Insights into Human Behaviour
in Module 3.1). Our hope is that these engaging examples will allow the students to see the world in a slightly
different way.

In addition to these examples, we also try to show the students how they can use psychology to change the world that they
live in.An example found in many chapters is that of changing people’s environmental behaviours and their attitudes
toward issues such as climate change. Our hope is that by seeing how psychological science can be used to change
behaviours for the better, students will be motivated to take the information from this book outside of the class-
room to create the types of changes that our world desperately needs.

When you begin any course, it is like starting a journey. Ve hope you enjoy your journey through the Canadian
edition of An Introduction to Psychological Science as much as we enjoyed writing it.



For Instructors

SCIENTIFIC LITERACY is a key
course goal for many introductory
psychology instructors.

Learning science is an active process.
How do we help instructors model
scientific literacy in the classroom
and online in a way that meets the
needs of today’s students?

L e

LECTURE GUIDE

L  MODULE L1: THE SCIENCE OF PSYCHOLOGY (Text p. 2)
ontents

Learning Objectives
¥ Kaoow thekey temminclogy of this module.
oSeebold, italicized terms below.
+  Understand the steps of the scientific methed.
oThe basic model is in figure 1.1, Basically, scientific theories generate hypotheses. Ifa
is is new may stem from in, and the original theery
receives added support. If a hypothesis is rejected, the criginal hypothesis may be
modified and revested, or the cuiginal theory may be modified or rejected.
* Understand the concept of scientific literacy.
oScentific literacy refers 1o the process of how we thinking about and understand scientific
imformation (figure 1.3). Working the model involves answering a set of questions.
* What do we know about the phenomenon?
* How can science explain it?
® Can we critically evaluate the evidence?
* Why is this relevam?
* Apply the biopsychosocial model to behavior.
oPsychologists examine behavior through three main perspectives: biological (e.g., brain and
genatice), pavehological (¢.g., thinking, leaming, and emotion), and sociocultural (e.g.,
family, gender, and social context)
+ Apply the steps in critical thinking.
oltis important lexm how to use and apply these steps, versus just memorizing them

Remember, critical thinking involves (1) being curious, (2) examining evidence, (3)
examining assumpcions and biases, (4) aveiding emotional thinking,
(%) tolerating ambiguity, and (6) contidering e v .
¥ Analyze the use of the term scientific theory
=The term theery is often used interchangeably with opinion in carual ralk, but netin
science. A scientific theory is an explanation for a broad range of observations,
integrating numerous findings into a cobsrent whole.

ORGANIZATION

Instructors consistently tell us one of the
main challenges they face when teaching the
introductory psychology course is organiz-
ing engaging, current, and relevant materi-
als to span the breadth of content covered.
How do we help organize and access valu-
able course materials?

YouTube Scientific Literacy Site

As mentioned earlier, a YouTube channel, found at www.youtube
.com/workthemodel, provides a wealth of videos to help engage
students and enhance their learning. The ready access provided to
these videos, with content spanning the breadth of psychological
science, means that instructors no longer have to search for just
the right video links to material that meshes with the text’s content.

Instructor’s Resource Manual

The Instructor’s Resource Manual includes suggestions for pre-
paring for the course, sample syllabi, and current trends and
strategies for successful teaching. Each chapter offers integrated
teaching outlines, lists the key terms for each chapter for quick
reference, and provides an extensive bank of lecture launch-
ers, handouts, and activities, as well as suggestions for integrat-
ing third-party videos and web resources. This resource saves
prep work and helps professors use their classroom time more
efficiently.
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Pearson eText

The Canadian edition of An Introduction to Psychological Science
is designed with alternative delivery models in mind. Highly
visual, clearly laid out, and with integrated video and media, it
is optimal for online reading and interaction. Instructors and
students can access their textbook anytime, anywhere, and any
way they want, including listening online or downloading it to
an iPad.
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Create a Custom Text

9 :: INTELLIGENCE,APTITUDE, AND COGNITIVE ABILITIES

For courses with enrollments of at least 25 students, instruc-
tors can create their own textbook by combining chapters
from best-selling Pearson textbooks or reading selections in
a customized sequence.To begin building a custom text, visit

www.pearsoncustomlibrary.com

Instructors can also work with a dedicated Pearson Custom
editor to create the ideal text—publishing original content
or mixing and matching Pearson content. Contact a Pearson
publisher’s representative to get started.

xxx :: For Instructors




ClassPrep

Finding, sorting, organizing, and presenting instructor resources is faster and easier

than ever before with ClassPrep, which is available in MyPsychLab.This fully searchable
database contains hundreds of our best teacher resources, such as lecture launchers
and discussion topics, in-class and out-of-class activities and assignments, handouts,and
PRESENTATION video clips, photos, illustrations, charts, graphs, and animations. Instructors can search
or browse by topic, and readily sort their results by type, such as photo, document,
or animation. Instructors can cre-
ate personalized folders to organize

Instructors consistently tell us and store the content that they like,
. . or can download resources if they
makmg their classroom lectures prefer. In addition, instructors can
and online instruction exciting upload their own content and pres-
.. .. ent directly from ClassPrep, or make
and d)’namlc ISa tOP P”Of'lt)’ SO it available online directly to their
they can engage students and students. Also available—a ClassPrep
. . app that allows access to all favourite
bl’lng PSYChOIOgY to I|fe- We resources via any mobile device.

have been listening and have
responded by creating state-
of-the-art presentation resources,
putting the most powerful pre-
sentation resources at Yyour PowerPoint Presentations

ﬁngertips. Engaging PowerPoint slides bring the
powerful Krause/Corts/Smith/Dolderman
design right into the classroom, drawing
students into the lecture with interest-
ing information and rich visuals. The slides
are built around the learning objectives in
each module and offer key material that is
provided in the text. In addition, interac-
tive presentations with “clicker” questions
are provided for instructors using class-
room response systems.

SOCIAL E'SYCHOLOGY

For maximum flexibility, each half-hour
episode features several brief clips that bring
psychology to life:

* The Big Picture introduces the topic of the
episode and provides the hook to draw
students fully into the topic.

* The Basics uses'the power of vide'o to MyPsychLab Video Series
present foundational topics, especially those
that students find difficult to understand. The MyPsychLab Video series is a comprehensive, current, and cutting-edge series

featuring 17 original 30-minute videos covering the most recent research, science,
and applications and utilizing the most up-to-date film and animation technology.
Questions are provided within MyPsychLab so that instructors can assign relevant
clips from the series as homework; they may also use the series in the classroom to

 Special Topics dives deeper into high-
interest and cutting-edge topics, showing
research in action.

* Inthe ReaIVYorId focuses on applications illustrate the many fascinating topics
Gl e eleten e in the field of psychology as part of
* What’s in It for Me? clips show students their lectures. Guided by the Design,
the relevance of psychological research to Development, and Review team—a

their own lives. diverse group of introductory psy- o

chology instructors—each episode T HHM-E-
is organized around the major topics - m-i‘-lu—%
covered in the introductory psychol- |-~

ogy course syllabus. Find out more
about the MyPsychLab Video Series:
www.pearsonhighered.com/
showcase/mypsychlab_videos/
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ASSESSMENT

Instructors consistently tell us
that assessing student prog-
ress is a critical component
to their course and one of the

most time-consuming tasks.

Vetted, good-quality, easy-
to-use assessment tools are
essential.We have been listen-
ing and we have responded by
creating the absolutely best
assessment content available
on the market today.

:: For Instructors

Test Bank

The Test Bank (Test Item File) contains more than 3000 questions,
many of which were class-tested in multiple classes at both 2-year
and 4-year institutions prior to publication. All questions have been
thoroughly reviewed and analyzed line by line by a developmental
editor and a copy editor to ensure clarity, accuracy, and delivery
of the highest-quality assessment tool. All conceptual and applied
multiple-choice questions include rationales for each correct
answer and the key distracter, which serve both as an added guar-
antee of quality and as a time-saver when students challenge the
keyed answer for a specific item.

In addition to this high-quality Test Bank, a second bank containing
more than 2000 questions is available for instructors looking for
more variation.

The Test Bank also comes with Pearson MyTest, a powerful assess-
ment generation program that helps instructors easily create and
print quizzes and exams. Questions and tests can be authored
online, providing instructors with the ultimate in flexibility and
the ability to efficiently manage assessments wherever and when-
ever they want. Instructors can easily access existing questions
and then edit, create, and store them using simple drag-and-drop
and Word-like controls. The data for each question identifies
its difficulty level and the text page number where the relevant
content appears. In addition, each question maps to the text’s
major section and learning objective. For more information, go to
www.PearsonMyTest.com.

1) [n orderto be scientific, it must be possible to test a hvpotheses.

Correct: A testable ypothesis is one that can be confirmed or rejected (you do not prove a
lpothesis), and a scientific hypoth must be testable.

Diff:1

Type: FIB

Page Reference: 3

Skill: Conceptual

Objective: Understand the steps of the scientific method.

2) Forpsychologists. critical thinking means that we apply scientific methods carefully.
examine our assumptions and biases, and tolerate ambiguity when the evidence is
inconclusive.

Correct: Critical thinking involves exercising curiosity and skepticism when evaluating the
claims of others, and with owr own assumptions and beliefs.

Diff:2

Type: FIB

Page Reference: 9

Skill: Conceptual
Objective: Apply the steps in critical thinking

Select questians.
Select the questions you wish 1o add and click the Add button or Add and Close button. Click a question name 10 preview it

L Learning Objectives

Hams
2.1 Basic: Describe the basic characteristics of the scientific method in psychology

| 2.1 Developing: Analyze how primary bahavioral ressarch adheres to scientific
principles

2.1 Advanced: Design research that achares 1o the principles of the scientific mathod

2.2 Basic: Duscribe various general resoarch mathods, including advantages and
disadvantages of use

2.2 Developing: Select and apply general research methods (o address appropriate
kinds of research questions

2.2 Advanced: Evaluste the sffectiveness of 8 genersl ressarch method in addressing
& ressarch question



MyPsychLab

Educators know it. Students know it. It’s that inspired moment when
something that was difficult to understand suddenly makes perfect
sense. MyPsychLab was designed and refined with a single purpose
in mind—to help educators create that moment of understanding
with their students.

MyPsychLab offers students useful and engaging self-assessment
tools, and it provides instructors with flexibility in assessing and
tracking student progress. For instructors, MyPsychLab is a powerful
tool for assessing student performance and adapting course content
to students’ changing needs, without requiring instructors to invest
additional time or resources to do so.

Instructors and students have been using MyPsychLab for more than
10 years.To date,more than 600 000 students have used MyPsychLab.
During that time, three white papers on the efficacy of MyPsychLab
have been published. Both the white papers and user feedback
show compelling results: MyPsychlLab helps students succeed
and improve their test scores. One of the key ways MyPsychLab
improves student outcomes is by providing continuous assessment
as part of the learning process. Over the years, both instructor
and student feedback have guided numerous improvements to this
system, making MyPsychLab even more flexible and effective.

Pearson is committed to helping instructors and students succeed
with MyPsychLab.To that end, we offer a Psychology Faculty Advisor
Program designed to provide peer-to-peer support for new users
of MyPsychLab. Experienced Faculty Advisors help instructors
understand how MyPsychLab can improve student performance.To
learn more about the Faculty Advisor Program, please contact your
local Pearson representative.
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MyPsychLab includes the following features:
MyPsychLab Video Series

The MyPsychLabVideo Series is a comprehensive and cutting-
edge series featuring |7 original 30-minute videos covering
the most recent research and utilizing the most up-to-date
film and animation technology. Multiple choice and short
answer essay questions are provided within MyPsychLab so
episodes can be assigned as homework.
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MyPsychLab Study Plan

Students have access to a personalized study plan, based on
Bloom’s taxonomy, that arranges content from less complex
thinking (such as remembering and understanding) to more
complex critical thinking (such as applying and analyzing). This
layered approach promotes better critical thinking skills and
helps students succeed in the course and beyond.
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EXPERIMENT: DIGIT SPAN
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MyPsychLab Simulations

Online simulations help students understand scientific
principles and practise through active learning. Over thirty
experiments, inventories, and surveys are available through
MyPsychLab.
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For access to all instructor supplements for An Introduction to Psycho-
logical Science, go to vig.pearsoned.ca and follow the directions to reg-
ister (or log in if you already have a Pearson user name and password).
Once you have registered and your status as an instructor is veri-
fied, you will be emailed a log-in name and password. Use your log-in
name and password to access the catalogue. Click on the “Browse
by Discipline” link, click on “psychology” and then “introductory psy-
chology,” and finally select the Krause/Corts/Smith/Dolderman, An
Introduction to Psychological Science, text. Under the description of each
supplement is a link that allows you to download and save the supple-
ment to your desktop.

For technical support for any of your Pearson products, you and your
students can contact http://247.pearsoned.com.
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