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Question 2 
 
The score should reflect a judgment of the quality of the essay as a whole. Students had only 40 minutes to 
read and write; the essay, therefore, is not a finished product and should not be judged by standards 
appropriate for an out-of-class assignment. Evaluate the essay as a draft, making certain to reward 
students for what they do well. 
 
All essays, even those scored 8 or 9, may contain occasional flaws in analysis, prose style, or mechanics.  
Such features should enter into the holistic evaluation of an essay’s overall quality. In no case may an 
essay with many distracting errors in grammar and mechanics be scored higher than a 2. 
 
 
 
 9  Essays earning a score of 9 meet the criteria for 8 essays and, in addition, are especially full or  

 apt in their analysis or demonstrate particularly impressive control of language. 
 
8  Effective 
 
Essays earning a score of 8 respond to the prompt effectively. They effectively analyze the rhetorical 
strategies Hazlitt uses to develop his position about money. These essays may refer to the passage 
explicitly or implicitly. The prose demonstrates an ability to control a wide range of the elements of 
effective writing but is not necessarily flawless. 
 
 7  Essays earning a score of 7 fit the description of 6 essays but provide a more complete analysis  

 or demonstrate a more mature prose style. 
 
6  Adequate 
 
Essays earning a score of 6 respond to the prompt adequately. They adequately analyze the rhetorical 
strategies Hazlitt uses to develop his position about money. These essays may refer to the passage 
explicitly or implicitly. The writing may contain lapses in diction or syntax, but generally the prose is clear. 
 
5  Essays earning a score of 5 analyze the rhetorical strategies Hazlitt uses to develop his position about 

money but do so unevenly, inconsistently, or insufficiently. The writing may contain lapses in diction 
or syntax, but it usually conveys the student’s ideas. 

 
4  Inadequate 
 
Essays earning a score of 4 respond to the prompt inadequately. They may offer little discussion of the 
rhetorical strategies Hazlitt uses to develop his position about money, misrepresent those strategies, or 
analyze them incorrectly. The prose generally conveys the student’s ideas but may suggest immature 
control of writing. 
 
 3  Essays earning a score of 3 meet the criteria for a score of 4 but are less perceptive about 

 the rhetorical strategies Hazlitt uses to develop his position about money and/or less  
 consistent in controlling the elements of writing. 
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Question 2 (continued) 
 
2  Little Success 
 
Essays earning a score of 2 demonstrate little success in analyzing the rhetorical strategies Hazlitt uses 
to develop his position about money. These essays may misunderstand the prompt, offer vague 
generalizations, substitute simpler tasks such as summarizing the passage, or simply list rhetorical 
strategies. The prose often demonstrates consistent weaknesses in writing. 
  

1  Essays earning a score of 1 meet the criteria for a score of 2 but are undeveloped, especially 
 simplistic in their analysis, or weak in their control of language. 
 
0  Indicates an on-topic response that receives no credit, such as one that merely repeats the prompt. 
 
—  Indicates a blank response or one that is completely off topic. 
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Question 2 
 
Overview 
 
This question called for students to perform a rhetorical analysis of a passage of archaic prose—that is, 
prose composed before the beginning of the twentieth century. The question directed students to read 
carefully an excerpt of William Hazlitt’s 1827 essay, “On the Want of Money,” and to analyze the rhetorical 
strategies the author uses to develop his position about money. 
 
Sample: 2A 
Score: 8 
 
This essay’s control and focus are evident from the first sentence. The student knows that want of money 
means lack of, not desire for, and the essay is built around what lack of money looks like to Hazlitt. The 
essay deals fully and convincingly with two major strategies in rhetoric’s third canon, style; these 
strategies are diction and syntax, and subsets of syntax including passive voice and asyndeton. The 
student embeds within the two paragraphs devoted to these strategies explicit references to the passage. 
In the second paragraph, the essay mentions the significance of the first three words of Hazlitt’s piece, 
“Literally and truly,” making this apt point: “Many fairy-tale idealists claim that ideally, happiness is not 
attached to wealth. However, by emphasizing two near-synonyms, literally and truly, with the word and, 
Hazlitt makes the point that the real world is all that matters.” In the third paragraph’s discussion of 
syntax, the student explains the lengthy sentence as itself a metaphor for the lives of the poor, “a 
continual, unending stream of oppression.” Although this essay takes Hazlitt at his word rather than as 
perhaps a wry humorist, it is a full and sophisticated exploration of the link between strategies and 
meaning and earned a score of 8. 
 
Sample: 2B 
Score: 6 
 
A fully adequate response, this 6 essay identifies several rhetorical strategies and links them to Hazlitt’s 
position about money. The first paragraph establishes that the student understands the prompt, and the 
examples cited throughout show that the student knows the difference between analyzing and just listing 
or labeling. The second paragraph focuses on repetition and parallelism and contains the nicely worded 
comment about Hazlitt’s long second sentence: “What could have become a tedious spiel instead becomes 
a melodious recitation.” The third paragraph, devoted to connotative diction, also includes a comment on 
the irony of the passage’s ending—a hallmark of upper-half essays. 
 
Sample: 2C 
Score: 3 
 
This essay manages to make its way into the low 3 camp rather than being scored a 2, because it makes 
an attempt to analyze, not just list, rhetorical strategies. It is certainly less perceptive about these 
strategies and less in control stylistically than a 4 essay. The student identifies “money” rather than “want 
of money” as the antecedent for “it.” (“It” only refers to money the first time Hazlitt uses it in his second 
sentence.) This misreading results in problems with the discussion of personification and “Strawman.” The 
comments about anaphora, albeit weak, are just enough to constitute analysis rather than mere summary. 
 
 




