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Preface

tudents preparing to become teachers of young

children from infancy through the early primary

grades must be prepared to measure or evalu-
ate children who are in the period of development
called early childhood. Tests and other types of assess-
ments designed for young children are different from
those intended for children in later grades in elemen-
tary school. Because infants and children under age
8 have developmental needs different from those of
older children, a textbook that includes discussion of
assessment in the early childhood years must be writ-
ten from a developmental perspective.

In the second decade of the 21st century, early
childhood educators have been challenged in their
efforts to assess very young children using the most
important strategies for their ongoing development.
As a result, it is especially important that future
teachers and teachers who are struggling with these
issues be fully informed about the range of assessment
possibilities and when they are the most beneficial for
young children.

Traditional and Authentic
Assessment Strategies

This book is written for future teachers and cur-
rent teachers of young children. It includes informa-
tion about standardized tests and, more importantly,
other types of assessments that are appropriate for
young children, such as screening tools, observations,
checklists, and rating scales. Assessments designed by
teachers are explained both for preschool children and
for kindergarten and primary-grade children who are
transitioning into literacy. With the ever-growing trend
toward performance assessment, portfolios, and other
methods of reporting a child’s performance, chapters
describing these strategies have been expanded and
enhanced. The approach of this edition is the develop-
ment of an assessment system that includes traditional
as well as authentic assessment strategies in a com-
prehensive plan. Thus, in this new edition, we seek to
inform the reader about all types of assessments and
their appropriate use.

New to This Edition

e Search and Share activities in each chapter give
students an opportunity to identify pertinent
information from the web for further understand-
ing and discussion.

e Chapter 3, Communicating with Families, was
previously located as Chapter 11 and has now been
moved forward and expanded to increase the role of
the family-professional relationship. Parents are rec-
ognized as equal partners with their child’s teacher.

¢ Chapter 4, How Standardized Tests Are Used, De-
signed, and Selected, includes new information
about current editions of screening and assessment
instruments.

¢ Chapter 6, Data-Driven Decision Making, Assess-
ment and Documentation, changes the emphasis
from classroom assessments in general to specific
information on how data from assessments are
used to make instructional decisions.

® Relevant information about the Common Core State
Standards and Early Learning Standards has been
integrated where appropriate throughout the text.

¢ Expanded information on children with disabilities
and English language learners (ELLs) appears in
all chapters throughout the text.

How to Assess Young Children

Earlier editions of this book were developed in
response to the expressed needs of teachers and grad-
uate students who must understand and use current
trends in assessment and put them into perspective
within the reality of public schools that are required
to focus intensively on standardized tests. Fortunately,
commercial publishers of curriculum kits and text-
books for public schools are increasingly including
performance assessments along with traditional
assessments in their guides for teachers. Portfolios are
becoming common as well. Nevertheless, teachers still
need help in maintaining a balance between these new
strategies and standardized testing.



X Preface

An important factor in the assessment of young
children is determining when and how they should
be measured. This is a controversial issue. The
strengths and weaknesses of each type of assessment
presented are discussed, as is research on the prob-
lems surrounding testing and evaluation in early
childhood. Because many sources in the literature
and other textbooks do not include the limitations in
addition to the merits of assessment techniques, this
text provides an objective perspective on issues sur-
rounding the efficacy and effectiveness of assessment
strategies.

Organization

The book is divided into three parts. Part I provides
an introduction to assessment in early childhood in
Chapters 1 and 2. Chapter 3 addresses the partner-
ship between families and school professionals. Part I
is devoted to standardized tests and how they are de-
signed, used, and reported in Chapters 4 and 5. Class-
room assessments are discussed in Part III. Chapter 6
is a new chapter that focuses on data-driven assess-
ment and documentation, while Chapter 7 includes
expanded information on observation. Checklists,
rating scales, and rubrics are covered in Chapter 8.
Chapter 9 discusses teacher-designed strategies, while
Chapter 10 focuses on performance-based assessment
strategies. Finally, Chapter 11 brings all the assess-
ment strategies together into a portfolio system.

Pearson Enhanced eText

The Pearson Enhanced eText includes the following
interactive content that furthers student engagement
and comprehension:

* Video links that make it possible for students to
see real-life examples of the content in each chapter
have been expanded.

e Formative and summative assessments for stu-
dents include Self-Checks within major sections

of each chapter so that students can gauge their
understanding as they read and study the material,
and an end-of-chapter quiz supports student learn-
ing and knowledge retention.

¢ Application Exercises in each chapter provide
practice applying chapter concepts for deeper
understanding.

Instructor Supplements

The supplements for this edition have been revised,
upgraded, and made available for instructors to
download on www.pearsonhighered.com/educators.

¢ Instructor’s Resource Manual This manual con-
tains chapter overviews and activity ideas to en-
hance chapter concepts.

¢ Test Bank. The Test Bank includes a variety of test
items, including multiple-choice and short-answer
items.

* PowerPoint Slides. PowerPoint slides highlight
key concepts and strategies in each chapter and
enhance lectures and discussions.
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