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Film and Interest: An Analysdis of Elementary School Childlghs'

- ’ Co* \

u

Preferences-for thé Liveliest Art.
‘Carole Cox

Louisiana'state University
" .

. . . 4 - ' .
A revieéw of the literature on print and non-print media theory and

rese";h reveals hundrédé'oflstudies on reaa}ng'interests (Purves and

. Beach, 1973).anﬁ indeed comparisons of reading %;terests of similar
populations‘ over t_i‘me‘_'\'lan Nord, _1980).A' Researchers ﬁave also 1nv'es-
tigated childrén's televiéion tastes over the years (Witty,“1967;<Atkin;
1?71;'énd Hartshorh, 1983), as welx.as preferences of secondary stude&ts
and teaché%e for photography, teieQiéion,'and fi1m (St1mpf1é, 1974), . _f
television and film/(Bkach, 1977),, and f1ilm (Adstin,ul979 and 1982)-.

: ‘ )

‘ Other SEGdies have attempted to .cut across media and search for an
underf&ing pattern of children's 1nteres§s 1q all gedia férms
(Himmelweit, 1958{ whiie-Sbhrapm, Lylé,.and‘Pa;ker (1961) have agserxed'

that children choose ?gality themes in print because they. turn to print

-

for 1nformational needs but pr fgr fantasy themés on television because.
they look‘té’geleviaion fordfﬁ[ir'entertainment.heeAS.'

Feely_(i972, 197?) investigatéd.the intérrelationshib’oa content

| ’interesbé/;;d ﬁédia‘choice'throdgh the use of an anpotnted questionni}ré
| of fiézionnl titleé ghichxg?ght be found in print or on.telgvision.y'ﬂer
findings support Himmelwejt's hypéﬁhesis that childrén have an underly-
ing péttern of media interests since their reading interest patterns
conformed closély to their media preference patterns.- She also foqnd
that child:gn'have a preference for viewing'in Fll areas, ihdicating

3

. that today's c¢hild prefefsfwatchipg over reading.

!




There is'a paucity of'reaeareh, however, which identifies or
S

. . :
7escribes elementary school children' 8 preferences for the liveliest art-

¢

‘ased on actual viewing experiences even through empirical infdrmation
on interests is critical to the effeckive use of any medium in teaching,

print_or non-print.

Purpose of the Shudy

This studf'souéht to identify-and describe the {nterest patterns of
fourth and fifth grade children as they pertain to the content and
form/technique of ‘the short art f1lm based on quferences expressed by

the children.themselves after actually viewing films, to compare the
interest_patterns‘of'children according to sex,:and race/sdcioeconomic
status, and to compare boys' and girls' interest patterns with teachers
judgments of"hys and girls interest patterns.

The f1lms used in this study were original entertainment films,

eigh{;:n minutes or leas in length, created by’ individual film artists,
a

or all crew of filmmakers. They are the type of films used by

. 1) )
screen educators to help children exberience,'enjoy and extend the art

of the film, and not to be confused with the instfuctional film, used

specifically to teach subject matter, or the iconographit film, made

from book illustratioﬂs, which 18 used as an aid to the teaching of J“.
_children 8 literature. - | A ' | f;'

The twentnyour short films used in this study were'seleeted ‘ '

according to the following criteria:

1. The short original films werée created ‘by individual filmmakers

or sma]l filmmaking crews apparently interested in using the
film medium as a means of artistic self—eXpression, or to

. entertain, or both,
\ .
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2. -The films were representatiyé of a broad fahge of children's
. . Cs . i P .

' 1nterésts'as.evldenced by analogous research on‘éhildren's o

.. reading and media interesqé. - )
L3, The films represehted differences among'people, so that films
. . : ’ K ’
with characters played by boys, ‘and g}rls, and Blacks gnd

Whites, were selected. . . o .

4,  .Each film was aighteen minutes, or less, in length,

In addiiioﬁ, the following types of films were . excluded: .

. w’ - . - ¢ - .
1. Instructional films, or films used as tools to teach subject”
. R ‘ v " ) . \
-matter. . o ' N

4 13

2. Iconographic films;'an filmed versions of picture'booﬁs.
3. Feature films ‘designed for mass commercial consumption.

4. Film segments of commercial televfsion‘programs, television
] . . R .

series cartoons, or segments of educational television pro-

grams. , :

i

. It should be emphasized that children's tastes for certain types or

’ i \
categories of films can 6nly be inferred from their expressed interest

. .
»

in the twenty-four films used in qhe-ptgdy,- Furthetzore, the gener-

o . s ' L% . ’
alized film types described ldater were identified and described by the

- .investigator for purposes of this study based .solely.on the.characteris~

/

L]
~

tics pf the films used in this 1nvessigatibn. g .
Method - . o . | (
Twenty-four shbnt,art films were rated by 218, children 1in twelve

fourth and fifth grade self-containied classrooms in two elementqry'

schools in Baton Rouge, Louisiana, one'alllBlack Chapter I school and

one. d11 White non-Chapter T school. Chiidnen were. categorized by the

-gingle term racp/SES, rather than separately for race and socioecononmic




~status, -since all the childreé‘whé agfena_one are @1ack;and designated

_Chapter’I, and all thé children who attend the other are White and are

non-harrativellive-actién; non-narrative/animation.”

’

14

'notudesignated Ch&ptep I; -Distribdtion'of'subjeCts.by'sex and race/SES

* 3

1s shown in Table 1.- . ' " o ! -
. . v "‘.‘Q.\i '. .

- (Table 1 ﬁere) o 1

~

S e
g . [ ) . B "
After Viewing each'film, the child was asked to circle one of the

~
.

five sentences under -the name of thé,film on ‘a questionnairé developed .
for the study to indicate a rating of the film. o | ‘

: (Seé Questionnaire)

N\ .

Four films were rated in thislway eacy week on each questionnaire;

twenty-four films were rated in this wéy over a six-week périod,’ The

ratingé of each film_were weighted as follows.(l = ] didn't like it at
ail; 2 = I didn't like it very quch;_3 = Tt was o.k,; 4 =Tt was good;

and 5 = It was gfeat!) : . . - .
On a second page of  the questionnaire, the child was asked to rank

. B - . . e .
the four films in order of preference. These rank-orderings were used

L)

td determine whether or not chiidren have a preference for certain film

. "forms and techniques. _ : ' S _ . A .o

. s . o _— _
- Each film used if the study fits one of four categories of film

form (narrative or ngn-narrative) and film teéhnique (iiue-action or .
- . . . 7

n combination: narrative/live-action; narrative/animation;

¢

One of each of -the four types of films was shown-eacg'week so that .
p . ]

&

a rqpk-drder of the films might reveal a consistent p;éference of

C“

chiLﬂrenffor some types of film form/technique.

r

" Table 2 1s a list of .the films.shown-wéekly?Icategorized according AN

L

to the four film form/techniques. The four types of films were shown in

e

, n ’ '
L 6 | |
‘ L . . et S A
. o '
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random order each week The numbers in parentheses preceding ?he title

! » .

' of each film in Table 2 indicates the order Sp which the films were

L]
- ’

shown.that week.

(Table 2 here) . . - " S

~- . . . s, f-

, . : The same'questionnaire form that'was used by children was also used

.~

by ‘the participating teachers. They were asked ' to indicate how’ m\ch

they thought fourth and 'fifth grade boys and girls would like each film.

Teachers also -ranked the films according td how tbey thought boys would

rank them and how they thqught girls would rank them., -

Children 8 mean film ratings were subjected to factor analytic
. procedures to‘determine areas of interests. “The EVerage of the film -

means in‘each resulting factor was calculated,and the final factors

rank-ordered to determine the film preferenES pattern Qf'all‘the chil- SN
dren; or'relatiVe populabdty of the types of films represented by each

. ’ . : . : : -« 1 4
v . Wy .

factor.
N . ‘ - % R .
Mean scores for each factor were computed in order to rank-order
y the interest factors for the.sub-groups:- boys and girls, children in .

School l (White, non—ChapterhTO.and School 2 (Blach. Chapter 1), boys
, .and girls in School 1, and boys and girls in School 2. 1In addition,
. two—way analysis of variance wasg performed to determine whether or not . ’
" | - the main effects of sex, or race/SES. or the sex by school interaction.
significantly affected the degree-of interest of the subgroups in any
interest factor. |

K
« . y

The Friedman two-way analysis of variance by rankg was used to.

determine whether or not the children in thls study showed a significant.

preference for any of the film form/techniques: narrative/?ive-action.

. . . 7




. narrative/animatiod; non—nafratiﬁe(live-action, Qr;pon~narrafive/

. : . - . ; -.,: . . . . . B .’
'animation. N < R }
' ° ( ) . -

¢ s

The data used to, perform th1§ statistical test consisted of ranks.

* Rank sums for each of the four film form/techniques were computed on the

3

basis of the children's weekly.rankings,:and-the,test performed to

- determine whether or not the different,form/techniques"were liked

e . _V .
equally by children, or whether they liked some -better than others,

9,

Averege film scores were computed for each interest factor based on .

o . . . . , A .
the: mean film ratings a’ording to how teachers' thought boys and girls

“would rate f{lms. It was decided to ask teachers. to rate boys and girls.

w
?

seperately since most reading and media research has shown that’

middle—grade boys' interests dirfer from those of middle~-grade girls,
: . . f T .
Mean scores for factors were then rank-ordered to provide a pattern

’

-

of boys' ana.girls' intergsts based on teachers' predictions of their

interests. The Freidman two~way analysis of- variance by ranks was

perforﬁed for reacherqf judgmenrs of boys'.and girls' rank-orderings of
] ' .

- ‘ .
films according to the fdurtypes of film form/technique: :

narrative/live-action, narrative/animation, non~narrativeslive-action,
_ _ 2

. -

and non-narrative/enimatfon.
. . A ,
The’level of significance for, all tests set at .05,

’

Major Findinga of the Stu@z

: Children 8 ratings of the twenty-four films used in the. study

. -
grouped into. eight interest factors ‘1isted here in order of preference :
.by all children: Real Children/Work_and Play, Children and Peop]e/

' . L . 4, .
Suspense, Fantasy/Excitement, Action-Sport/Outdoors, Fantasy/Humor,

Nature, and Abstract Visual. Ireﬁe in:this analysis coneieted of the

twenty-four short films. Mean film ratings for all.the children, on




. .
/ .o a -
- - .

which the factor analysis was’based, can be found in Table 3 and’the
~‘rank-trder pattern of interest"factors'wfth films in Table 4.

- ) (Tables 3 and 4 here)

'Boys agd girls rank-orderingp of the eight film factors were

nearly‘identical exceptAthat the Actionesport/0utdoors factorq ranked

thifdlwith boys and fourth with girls, and .the Fantasy/Excitenent factor

ranked third with girls and fourth with boys. .
. : . o ¥

Y

f(Table.5 here) - s .

_ oy
Black, Chapter 1 and Wﬁite, non-Chapter 1T children's rank—orderinga

of the eight film factors’ yere nearly identical except that the
Fantasy/Fxcitement factor ranked third with black, Chagter 1 children .
and fourth with white, non—Chapter I ckhildren-and the
Action-Sport/Outdoors factor ranked third with white, non;Chapter 1
children and fonrtt;with'bl.ack, 'Chap'te.r ¥ children.

(Table 6 here)
Boys' andrgirls"degree—of—interést differed significantly on only

‘two, factors; both rated higher by bbys: , Action-Sport and Nature,

*

Black Chapter I children\{gted four factors gignificantly higher than
White, non—Chapter T children: Fantasy/Excitement
14

'yAction—Sport/Outdoors, Real Children/Work and Play, and Children and

L] .
icantly higher than black, Chapter I children: Animals/Humor.

@

' No significant interactions between sex and race/SES were found for

children's degree~of-interest in film factors. A aummary 1ist of there
. o ,' . : *

results is shown-in-Table'7.__ ) | . .

‘ (\\\ _ - (Table 7 here) . b

14

~ People/Suspense. White, non-Chapter I children rated one factqr signif-f




o

Children éhowed'a_significant pref@rence for»certain'film ‘

A3

form/techniques. They liked narrative/live-action_films best,
narrative/animated and nop-narrative/live-action next, and’ ° 7

. . o 7 y o
non-narrative/animated films least. Differehces in the rankings were

L]
r

not only significant in a statistical sense buﬁ in:a practical sende as

well, Table 8 shows the results of the Friedman two-way analysis pf
'

’ variance for the sub groups and Table 9 -shows the mean rankings for each

" form/technique by children which may be interpreted in terms of the

ranking scale on the questionnaire used by the children each week.

» The judgments of bgys and girls preference for both film lhterest

l

factors and film form/technique by classroom teachera and -Chapter 1
\

‘Helping Teachers were.basically in agreement with children's expregaed

-

preferences as shown in Tables 10, 11, and 12,

(Tables 10, 11, and 12.here)

. Conclusions

-

hd

The rank-order pattern of interest factors in Table 13 shows that

.children like films with real children in stories about their daily

lives, A Dramatic elements are also present in these films, such as_a
surprise robbery and a boy's strugglé to earn money to but. a beautiful”
shirt, but the basic_fabric of the filna-in the top-ranked Real

Children/Work and Playfactor.is woven from the-details of a child's

daiiyilife: fplaying-with friends, showing-off, or relating to mother or

. brother and sigter. Fun and excitemend’are_also present“in the fifms;

But perhaps what appealed the most in these filmainas the presence of an

-

identity figure of a similar age. -

Sex was not closely: assbciated with these fourth and fifth grade

-

children's film interests. Neither the rank-~orderings of the film

e




factors, which showed the relative interest of children in a factor, nor
_ o ) | i . [
the results of aﬁalysis of variance computed for‘mgén ratings assogiated

with each'factof,-which g@mpaned the dpgfee}of—interest'1n_any one .

. . . ) ; . ‘» ' . )

factor,yrevealed major differenges between boys' and girls' f1lm prefer-
L4 . . . .

ences, "

*

Race/SES 1s moderately asséciatédféith-the aégfeé-of-interest
expreésed by chiidren for fiiés.‘\Black, Chépﬂb{ I'childreﬁ'rate films
wiéh fantasy and e*citemant, action and spbrtg and childreh higher than
White, non-éh;pter I éhildren who fqte films witﬁ animqlé and h;mor‘?
higher. But race/SES do'ndg éppeat t;:be related to children's

rank-ordg} éreferences of film factors, or to the'relatfve'populérity of

. . 3
- . . . i

films.

-

* ' Narrative/live-action films are the most popular with childrEG.

-‘They 11ke narrative/&qi::::j’films next, hnd non-narrative/live-action
films after that. They Mke non-narrative/animated-films least of -all.

For pﬁrposes of this stuhy the following definiﬁions of these film

forms and techniques were used. Narrative films were defined as those.

. . . . &
f1lms which were told yas a gtory through a connected guccesbion of

2

event§ involving plot, setting, andfﬁharacterizagions.- Non-nﬁgf@tive

. '-' ¥ ) - »
filmg were described as films whose central idea related to a particular
theme or image but were not told as a étqry. Live—-action films were

described as only those films ‘'which useg the live-actiohifilming tech- 

_ hique to record action wifhbut mechanical §fteration. Aniha;ed films

- «

were described as those which'used'techniqu‘s_to make inanimate objects
or forms:gppear,to'mbve:ﬁ animateg-dfawings, pixillaﬁién. drawing *

- . . ’
directly on film, and computer-animated films.

Ly . ) 8]




7

’filming techniques, ‘that this type of film communicates.:

" very directly to children,

" gecond choice. Most of these films\\aye fantasy, ‘excitement or humor

s pletely from-the}content of the films. For the;purboses of a stuydy, ,

-

¥.
/

The interest children in thisg study showed in f11lms with live
children as charad.ers in realistic stories is reflected in their choice“

of.narrative live~action films as the most~liked form-andutechnique.

v . . N ’] . 1
o RSN

Apparently children prefer the qualities of story, or hqu'*and
human characteérs in'realistic'surroundings,'done through kivE~&€tion :

15' S

Perhaps they are responding to charadters with whom they can

L) )
. .

'identify: hildren like themsélves. Or.perhaps the human face, and the
/.

range of ffteeling 1t can express, 18 a form of film_language_that speaks ’

1]
¢

*Narrative, animated films, or cartoon-like films, were children's

. motifs. Tbis type of content, combined with the narrative, Bnimated

form and technique, was not liked .as wel]‘ by children as stories “about

children in realistic settings, combined with the narrative, live-action-

form and technique. : y
, Non-narratiﬁe, live-action films with'nature,'animal and action,

l - i
sports ad’ outdoors themes were liked third by children. And least oﬁ

all, children liked non-narrative, animated films, or films with an

’ {

abstract visual content without a story-line.

These children seemed to prefer the elements &f story, or narra-
. FY -

tive, and live~action aver other film forms and techniques. " Thé more

. abstract and 1ess realistic the films became, in form and technique, the

Jess they were“like by chiIdren. o y .‘ . '

It should be noted that -children's: rankings of filma, analyzed from

the, point of wiew of form and téchnique, can never be‘separated comqg\,.
.o . 2 .

- i [

4

.12




» " Yy

resuité can be divided that way and factors looked at primarily for ;
v . L " - . o oo : Tt
conténtipreferences and.rankings looked at primarily for form and

technidue preferénces. .But there 18 no place on a film to cut.it'neatly

" ]

ito its content on one hand and ‘its form/technique on the other. A

4

: : : . _ A
- .f1lm"s content can be dfspussed separately from its form and technique,

but it can never be divided from it in the viewing experienpe.
The films children-;anked fifst fop form/technique. were, of course,
’ 1\,. N o . _ - .
also the films they rated;highest for content: narrative, liy#-action

films about children in realistic settings with fun of‘exci g action,

i ,
But whether -or not‘ children likeq these films because thiey Wsed a

- .

;hﬁffativé“fafﬁ gﬁdmfﬁéuil;é:aétiod Cechnidhe, or be€ause they were about

* ¢

o«children 1s uncertain. It is mote likely they liked_phem because of

both qﬁalities,-ahd because of the interaction of these qualities in a

. -

f1lm, | ’ - - o S

In'th“casé of the 1east~11ked; non-na;rative/gnihation films, the'
Iiﬁe.bétween'form and content'is'?ery fuzzy since in a cer;aih éénse the -
form 18 the conténf. BINARY.BIT‘PATEERNS, for example, is.a oL
éompuéerrgnimatea film which elaborates on the viquél.perﬁutations of Q .

E)

céld&ful Persian pattern. Jt is un}ikely, ho@evgr, that its content:
would Be‘descfibed aé fetéian.pattgrns. Th:-non:narrative form and the
animation techmique 1nter;qt with the,pattern_ieitmotif in thié'fllm to7 "
create~imagea. colpr,naquqd; and movement which are the content of the
fiim“only as a result’of:#’ééﬁbinatioﬁ of\ail these elements. .ﬁonétheé
less, it is not too diffic#lx &P'asse£t:thpé children do.noﬁ likg this
film-tyﬁé;as eXeTg‘ified by»Fhe‘examples used ithhis stud&, eyen’if ‘

the distiﬁction betweeﬁ form and contefit s not clear. .
. ) . . ) . i '

L]




" . - - " / |/
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>

: ' . . 'Finally, téachers are relatively accurate in judging children's

[ 4

% L
- '1nterfeta in the short film.

Educational'Implications

The findingsJOf this study provide a criteria, based on empirihal

1nf0rmation, for selecting films for- children. This stydy 18 also "
» . N
singular in 1ts analysis ofc film ratings based on childrens' opinions

” " after an actual vieging'experience;~rathar-than,evaluations, based ”

' largely on educated gﬁésswork, of adults who have merely observed
children while they watched films and then attempted to assess.the
‘ U “ : W . L4
nature of their responses. = ’ ' . Y AR
4 ' : o .
In the interest of encouraging the study of film as an art form in
/ elementary scﬁbols and libraries, not to mention a more complete inte-

. | . +gration of the art of the'film into other areas of the currtculum, this

-

research may Iead to a further definition of the parameters of

-

' middle-grade childrens' film intereats which may in turn lead to a
deeper Underatanding and appreciation of the potential of f1lm art in

educa;ion.' N - ‘ . ~

L)

i -

More specifically, if individdals concerned with the development of

film programs in schoola. librariee, and museuma are interested in
Q’v
showing children in the,middle-grades films )hey like, then narrative,
: Y . .. .

live-action films with childfen as main c acters appear to be a wise

first-choice. All children 1in the sample, ragardless of sex, race or
.-SE§ gave each narrative, 11ve~action film which featured a child in a

/ rea]istic setting--working, playing. and solving problems--a mean rating .

-~

of a least "It was good." Some groups, such as Black, Chapter 1 chil—

dren, gave this type of film a rating.closer to "It was great!"

L]
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This 18 not to suggest that childrén should not see other types of

-

films. 'Ideally, they would be allowed to sample @ wide variety of film
. .. . .

fare. But considering restrictions-of'time and money on any film
program whether films are purchased or rented, and the importance of
intereat in the 1earn1ng;act, good films with‘real children-actiué\}n
storieéywhich touch on the day-to-day reality of the childhood

‘ . .
experience--relating to other people, caring for a pet, o}aying games,

solving a problem or feeiing bored, excited, happy or sad—-seem'a

l?ﬁical starting point for a film program. '
y [
Furthermore, finding films which are interesting to boys or inter-
' (
esting to girls,'or interesting to groups identifieéd by race or SES 1s

not a critical problem. All children liked‘the films in relatively the

" same order of popularity. Girls liked fiims.about children in realistic

sitnations'beat and abstract films least.. So ﬁid 5oys. And so did

Black children, White\children, lower-SES children and higher-SES -
y : '

children. -Apparently, £11lms are -interesting to children because qhey

are children, rather than boys or girls or Black or'%hite.

. Ohe should be aware, however, of the qi;;érences in

degree-of-interest of some children in certain t;pes of films. While

all children liked films with children in realistic settings best,

Black,_Chapter I~children'rated them significantly higher than White,

non-Chapter I children. They also'rated films with fantasy, excitement,

. . . : S -
.sports, action, and the.outdoors higher. Rather than suggesting that

o -

Black, low-SES children 1iked these varied contents better because of
their-subject matter, since they are 8o varied it may be that they are
more enthusiastiec.about the film form in general. Perhaps_short films

should be more full exploited in the education of lower-SES children.

*




..

.

One finding that may be of particular interest to screen educators
is that children do_ﬁot‘like ;ni'bted films best. It 1s ofter.assumed
that 1f a film were animated, children would'like 1t.7 A film program of
limitea meaﬁs migﬁt'better appeal to children by buylﬂé or renting films’ ‘ .
Vith live actors like Ledrging éofpor;tiop of America's CLOWN, -THE CASE.

.OF TﬂE EL?VATOR DUCK, and THE FUR COAT CLUB, and Encyclopedia
Brittanica's THE BLUE DASHIKI, than animated cartoon-like-filﬁs.

Similafly, films with anima} a;d nature subjects were g}vén only
moderate to low ratings by these children. And very abs;ract films like =
BiNARY BIT PATTERNS, COSMICIZOdM, FIDDLE DéE DEE, and GROWING were
simply "not 1iked very much" by children. This may suggest a special
need in film stqdy'p;ogramé Lo educate_children's tastes with regard to
.more.experimental, abstract filmé sﬁch as these. f

:\\\ -In 1ight of the current media explosibn and awékéning interest ip
the stud§ of film as ‘an art form.in the elementary schooi classroom, in
libraries or museums, 1: is hoped that this stﬁdy will provide eéucators
with soﬁefneeded empirical information on the baraméterq of middié—grade
Y children's interests in the short film.
. . And Jjust ;s chiidren are encouraged to expérience the beét'ihg
lite?ature, art, and music, so they should be ﬁelpéd to experience the
finess that the film form. has to f)ffer, for ;11 thesé art forms .willl. '

\\::::> facilitate their emotional and intellectual growth, give them pleasure,

andvmay stimulate their own creative work.

.

Recommendations for Further Research

Following are several recommendations for further research in the

area of éhildren's film interests. -
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1. This study should be replicated with'a different.populat}on of
fourth,and f{fth grade children.
2. . The film interests of younger and older children ghould be

investigated to determine whether or not age 1is aq'influencelon chil-~

) *.
dren's film tastes. .

3. Children's responses’ to ghe short fiig should be résearched._.w
4.  Research is -ne(.edle.to d;aterm_ine whether or not a f.ill!_l sfuduy
'program or.filﬁmaking can affect ChiIdpen'é film t&étes and their
response to film, L e _ : | ‘
5. There iI's a need to study influenées on the level of sophis-
tication of children's viewing ﬂabits: aftitude in the ﬂome toward film
and. other Qisual media, use of the media, and ekperiénce with the media

L4

in school.




Table 1 -

Distribution of Subjects by Sex and Race/SES

_ School 1 School 2 g
White Non-Chapter 1  Black Chapter I

’

»

.
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~ Table 2

r - ) ) ) ¢ ;

Schedule and Order of Showing of Films’ S
Categorized according to Film Form/Technique’

i

.

Narrative/ Narrativ@/ ‘hon—Narrative/ N Non-Narrative/
Week Live-Action “Knimation Live-Action “Animation, ot
. . ) R -, . * " -- ‘ \
1 (1)THE LITTLE AIR- .(2)HOPSCOTCH -  (3)RAINSHOWER (4)GROWING ... .«
- PLANE THAT GREW . Co. .
2 -(3)CLOWN (1)THE DAISY . (2)SKY ~ (4)LE MERLE '
3 "(4)THE BLUE (3)ROCK TN THE  (2)THE COW ° (1)FIDDLE DEE B
DASHIKI - ROAD | o DEE
43(2)T IS FOR (1)HANSEL AND - (4)KARATE  (3)BINARY BIT
TUMBLEWEED .  GRETEL ' . : PATTERNS
5 (1)THE CASE OF* THE (3)ANANSI THE (2)HORSES (4)cos§@p;
'ELEVATOR DUGK SPIDER ' , ZOOM *
6 (2)THE FUR COAT' * - (4)LITTLE TOM  (3)CATCH THE (1)DANSF.

CLUB

THUMB Joy 'SQUARED




’

NN N
s woN

FIDDLE DEE DEE
COSMIC ZOOM
BINARY BIT: PATTERNS

2.1;;.f§1iyz. 1.14

.58

.83

Table 3
" Mean Film Ratings for ‘A1l Chilgzen in Rank-order ,“MM

ﬁean Film Standard
Film Ratings . Deviation

‘| THE CASE OF THE ELEVATOR DUCK 4,67
2 THE FUR COAT CLUB 4,62 .76

3 THE BLUE DASHIKI . 4.53
4 CLOWN’ . ‘- 4. 34 .99
5 CATCH THE JOY 4,20 1.02.
6  THE CoW 4.16 .91
7 THE DAISY. 4,16 .89
8  ROCK IN THE ROAD 4,16 .88
. 9 HANSEL AND GRETEL - - 4.09 1.02
10 . HOPSCOTCH 4,03 ° 1.10
11 THE LITTLE AIRPLANE THAT CREW . 3.91 1.01
12 LITTLE TOM THUMB | 3.90 1.08
13 T 1S FOR TUMBLEWEED 3.75 1.11
14 _  KARATE 3.75 1.35
fg” LE MERLE 3.23 1.35
16 - ANANSI THE SPIDER 3.19 1.21
17" RAINSHOWER 3.03 1.21
18 HORSES ' 2.85 L. 36
19  DANCE SQUARED 2.71 1.17
20 GROWING Y 2.55 141
21 * SKY 2.14 1.18

:,’ e, ' 1.09

Lo 1.01

Film rating scale;

-

much; 3 1t was o0.k,; 4-1t was good; 5-1It was great!

»
ﬂ.

1-1 didn't like 1t at all; 2-1 didn't like 1t very

1




Table 4

[

Mean Scores- for Factons in Rank-order for All Children

>

~

.78

.-Film rating scale: I-I didn't like it étzgll; 2-
much; 3-It was o.k.; 4-It was good; 5-1t was gredt!

—r

didn't like it very

-

{ 4 N
Rank ‘Factor 'Average of St;gdard‘
: .Film Means Deviation
1 'Real.Children/work and.Play 4,57 .64
2 Children and ?e§p1e/8uspehce 4.39 .57
_'3 ‘Fantgsy/Excipemént - . - 4.01 -':?Q
;' , Action-Spor£/0utdoors \ 3.90 .82
5 Fantasy/Humor 2 s 3.49 1
“Animals/Humor 3.0& ;79'
7 Nature 2,58 }95 o
3  Abs§ract Visual 2.09'



X
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Table 5

\

Mean Scores for Factors in Rank-order for Girls and Boys

" Rank . Factor o o AQefage sf SD
' ' Film Means

L Béys "N = 100
1 Real Children/Work and Play | _. 4.57 .64
2 éﬁildren'and ?eople/Squen;e ' | ‘ 4.38 . ?Sé
3 Action-Sport/Outdoors . 4. 34 - 57 -
b Fantasy/Excitemeﬁt _ | -4q02 .72
5 F;ntasy/ﬁuﬁor o 3.55 V73
6 Anim&ls/Humor‘ T e | 3;i3

T Nature - N, e .99
8 Abstraq;.Visual - | - ‘. 2;15 ' .74.
Girls N=118 o N\
1. Real Chiidren/Work and Blay 4.58j . .65
2 - Cﬁildrgn and People/Suspence S 4.40 : .57
3 Fantasy/Exéifemeﬁt - . . 4.01 .68
4 Ac;izn-Spért/Outdootsv | y 3.52 .80
5 Faptgsy/ﬂumor. o ‘ , E o 3.49 .70
6 Animals/ﬁumor' _,' i “. : | ~2.96 .81
7 Nature ) | | L 2.44 .90,
8  Abstract Visual | o 2.05 77

- v :

. 'Film rating scale: ‘1=I didn't like it at all; 2~I didn t like it very
much; é—It was o. k.; 4-It was good; 5-Tt was greatl



Table 6.
. '

" Medn Scores for Factofs in Rank-order

for School 1 (Whitq, Nen-Chapter I) and School 2 (Black, Chapter I)

L d

w

Rank ‘Factor', Average of SD
' - Film Means '
School 1 (white, Noﬁ;Chapter I) N=113
.fi Real_phiidreﬁlwork and Play . 4.35 ’ T4
' 2 '—..Chi1drén and Peopfe/Sugpence- - -4;31 . .58
3 Action-Sport/Outdoors 3,71 ) .84
4 - FantQ;ylExcitement 3{67- .'.68_
5 . Fantasy/Humor ) 3.47 .64
6 | Animals/Hgmor. 3.27 .76
7 Nature 2.56 . .84
'8 - Abstract Visual | , 2.01 .67 -
Schoot 2 (Black, Chapter I) N105
1  Real Childrgn/Work and Play ‘4,81 A
2_ ’ Children and ?eople/SQspence. 4,48 l.56 |
3 Fantasy/Egcitemént ’ 4.38 - .52
4 Action-Sport/Outdoors ;¥ 4.10 v .75
.5 , ;Fantésylﬂuﬁor '3.51 | .78
6 'énimals/Humor . "2,78 74
7°  Nature 2.61 H.06
8 Abstract Visual .18 .84 "

Film rating scale: 1-I didn' 't 1ike.it at all; 2-I didn't like 1t very

much; 3-It was o.k.; 4=It was good; 5-It was great!




Table -7

Mean Scores for Factors and Resultg of Tﬁo—way Analysis of Variance

83chool 1: '_Whife, Non-Chapter 1 .

Bschool 2: ‘Black, Chapter I

&

4

24

FacLor , Boys, e Girls .F-ratio-pf§q1ue
N=100 N=100 .

1 - Fantasy/Excitement 4. 02 Ak.Ol' .23 .65.

2 Fantasy/Humor ) 3.55 3,44 1,34'

3 Abstract Visual- 5}15 2,05 . 105 . &

kﬁ Action—SporF/Ou;doors b.34 3.52 82:8; - < .01;
"5 Antmals/Humor | 313 2,96  2.18 (14

6 ”mgegyhcﬁildren/Work and Pl#y‘ 4.57 4,58 .00 .97

7 'Children_and'Peqple/Spspensea- .-b738 _ 4.60 _ | .01 57 ;92'

8 Nature 2.76. 2.44" 614 - .01k

/F la'SchOQIZb
N=113 N=105

1 FantASY/EXCitgmen£ 3.67 ,b.38' 73.32 <‘;01*

2 Fantasy/Humor 3;47f 3.50 | }113- 76

3 - Abstract Visual | 2.00  2.18 2.5 .11

4 Action~-Sport /Outdoors 3,71 . 4.16‘ 17.59 ; .Oi*.
';5 ' -Animals/Humor ’ 3‘27 ‘t 2.78 23.36 < Q1%
6 "Ret‘xl Children /Work and Play 435 481 3L10 < .0I%

7 Children and People/Suspense 4.30 - 4.48 -, 5.19 .02

8  Nature . 2.56 2.6l NTRR?!

o R — .
fyevél of significant: p = .05



Table 8
oy * . . )
' Results of Friedman Two-way Analysis of Variancé:
Children's Rankings of Films by Form/Techniquesg - -
‘ . = .. o
. . - S o,
Film Form/Techniques
. Rank Sums® '
Subjects - A B C D . sz p-value
‘a . . . Y .
| ALL Children 282.5 - 454.5 602.5 840.5 461.62 < ,OI*
. " - : . : . : LA
.Boy,s 130.0 - 225.5" 249.0  395.5 217.03 < .j,Ol*
birys 152.5  229.0 353.5 445.0 257.21 < .Of
Boys, School 1: N
Whit®, Non-Chapter I 4.5  121.5 131.5  212.5 | 109.57 . < .0Ol*%
Boys, School 2: | ' _ : .
Black, Chapter I 55.5  104.0 117.5 183,0 - “108.15 i}.Ol*
Girls, School'ly | -
3 White, Non-Chapter I §3.0 119.5 161.5 226.0 °114.94 < ,01%*
Girls, School 2: - | y x *
Black, Chapter I 69.5 _ 109.5 195.0 219.0 148.68 < .01*
*Level of significanégé p < .05

8pi1ms

Q= >

were ranked on a scaie of lf(high) to 4 (low) each week.

- films: Narrative/Live-action
- f1lms: Narrative/Animation
- films: Non-Narrative/Live-action . :
4'f11m3{ Non-narrative/Animation : ' "

/
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Table 9 o D
. Mean Rankings of Film Form/Technique by Children
Film FormyTechnigues . ' o
1 . ‘Mean Rankings > ' o
Subjects \Narrative/'lNarfative/ Non—Naf?ativ‘lNon-Néréative
- _ Live~Action Animation Live-Action . Animation 7
ALl Children © 1,30 2.08 2.76 3.86'
Boyd- . 1.30. 2.26 2.49 3.96
R L . . '
- Girls 1.29  ~ 1.94 2.99 3.77
* Boys, School 1: . - .-
White, Non-$hapter I 1.38 7 2.25 2.44 3.94
Boys, School 2: . L - o -
"~ Black, Chapter I 1,21 . 6 * 2,55 3.98 .
. B : ,“ ' N ,fl ’
Girls, School 1: * * . _ i '
White, Non-Chapter I 1.41 2.03 2.74 3.83
Girls, School 2: : :
Black, Chapter 1 1,18 1.86 3.25 3.71 -
. : ’
. %F1{1ms vere rahked on a scale of 1 (high) to 4 (low).,
\
' ey




’
' .. Table H) | e
S ._ Both diassréom Teachéré and Chapter I Helping Teachers Judgménts
_ of Boys' and Girls' Film Interests: ,
o wr‘ o o | Mean Scores for Factg& in Rank-¢rder ,
: : ] ‘ 3 T N=12
PR —
::Rank' Fdcetor Avérage of SD
o ‘ - Film Meaps--—-------------- -
.Judgment of Boys | L ) 1 ’
1 Real .Ch-ildren/wdrk and-'P'lay- o 4 .26
2 ' Children and Feople/Suspenq; ;1 -“4.46 .62
3 Acti;n-Sport/Oubdoors 4,36 .54
4 Fantasy/E;citement 3.81 A
5 - Animals/Humor . g © 3,10 6
'.6._ lFantasy/ﬂumor ' | - ¢ 5;19 .48
7. Nature 3.08° .73
8  Abstract Vi_sﬁai * 2,63 .59
Judgment of Girls
1 Real Children/Work and Play - 4.33 s
| 2. Children and People/Suspence 4.19 ”'.39
’ 55 Action-Sgort/?utdoors 3.89 .%b
/ : 40 ?antaaf/EXéitemgnt )! N 3.54- 46
'5 ..Fantaay[ﬂumof o 3.23 .51
. 6 - Aninals/Humor N1l .+ 56,
| 7 Nature " . %00 .806
8 . Abstrﬁct Visual ¢ ,<§?°69 L.?l B -
- ot - I3

Pilm rgting scaleio 1-1 didn't like it#at all; 2-I dtdn t
' much‘ JrIt yas 0.k, 6~It was good; 5- ft was greatl

"
. o , )
. ; ..
s . . SN B " .
. ' . . . L
5 [ . ' [ :
" ~ ¥ . . B
. E . .
: Sy . . .o B
4o : o o _ . , - 27 ‘-
. 1 . . .-

t

like it yéryf~

#
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R . Table ]1
o " Results- of Friedman Two-way Analysis of Variance:
- - ' Teachers' Rankings.of Films by Form/Technique -
o : Judgments of Boys' and CGirls' Preferences
j ’ . 'g}:;.‘ " - . : t : T
) S ' . Film Form/Techniques - '
b Mean Sum : _
Subjects N A . B C D Xc2° DF. p-value
0 . ' P
~N., °*
Classroom

Tedchers 4

Boys ~ 40 9.5 10.5 160  10.87 3 .01%
Cirls 5.0 8.5 10.5 16,0 9.52 3 .02%
“lﬁf ’ Helping
v Teachers 8
Boys 8.0 ’22._5 18.0 3.5 - 21.48 '3 < .Q1*
‘ Cirle 8.0 . 17.0 2.0 31.0 21.75 3 < .0l*
| Both 12 < . | |
Boys 12,0 32,0 28.5 47,5 31.82 3 < .01%
Girls ~ 13.0 * 25.5 345  47.0  30.92 3 < .0

*Level of significance: p < .05

aFilms-qere ranked on a scale of 1 (high) to 4.(low) each week.

A - films: Narrative/Live-action
} B - films: Narrative/Animation
'~ C - films: Non-Narrative/Live-action .
‘D - films: Non-narrative/Animation )
V"’:} l :‘A L "




Table 12"

‘5' Mean Rankings of Film Form/Technique:
,Teachers' Judgements of Children's Rankings

ae

Film Form/Technigues
Mean Rankings
o R} A b .\ . TS ’
Subjects . Narrative/ Narrative/ Non-Narrat{de Non-Narrative
: , Live-Action Animation Live-Action  Animation

=z

LN

Classroom ' | ' . ' ' v
Teachers )
Boys o 1.00 . 2.38 " 2.63 4.00
Girls LS 213 2.63 4.00
Helpiné :
~ Teachers 8
Boys - 1.00 7.81 2.25 3.94
Girls 1.00 2.13 - 3.00 " 2,72
Both 12 :
"m -5 . . ) - ) ‘» )
Boys , 10'00“' i 2067 ) '2.38 ‘ 2.65
Girls ., - 1.08 2.13 2.88 3.92

“F11lms were ranked on a scale of 1 (high) to 4 (low).

,
- (/\ L
R

L




Table 13

Mean Scores for Factorg with Films in Rank~Order for All Children

Rank . f | " Interest. Factor Average of
' . . Film Means -
1 Real Children/Work and Play ' 4.57

THE BLUE DASHIKI, THE FUR COAT CLUB
2 Children and People/Suspense ' ) 4.39
* THE CASE OF THE ELEVATOR DUCK, CLOWN,
ROCK IN THE ROAD . ' i

i 3 ' Fantasy/Excitement. ‘ 4,01
' HANSEL AND GRETEL, LITTLE TOM.THUMB
~ THE LITTLE AIRPLANE THAT GREW, ROCK IN THE ROAD

4 fAction—Sport/Outdoors * : 3.90

* . .CATCH THE JOY KARATE, T IS FOR TUMBLEWOOD
5 Fantasy/Humor - ' 3,49

. ANANSI THE SPIDER, THE DAISY, DANCE. SQUARED

I " LE MERLE, ROCK IN THE RQAD
6 Animals/Humor ' . © 3.04
A THE COW, FIDDLE DEE DEE, HORSES ° '
N 7 Nature Co .

JRAINSHOWER, SKY ' , C 2.58
8 Abstract Viesyal ' " ~2.09

BINARY BIT PATTERNS COSMIC ZOOM GROWING - SKY

Film rating scale: 1-I didn't like it at all; 2-1 didn't like it very

much; 3-1t was o.k.; 4-Tt was good; 5-Tt was great!

A,
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Name

P

- Questionnaire,
Boy Girl Grade Sefool

u% much did you like this fi%m?

oo,

Film (name of

f1lm)

T didn't 1like
I'didn't like
It wasdo.k.
It was good.

In was great!

it at all,

it very much.

(I would rather have done something else.)

(I wouldn't want to see it again.)
(I wouldn't mind seeing it_again.)
(I would like to see it again.)

" (I would see it many time without getting
- tired of 1it.)

Film

I didn't like
I didn't like

It wﬁs o.k.

It was good.

. In was great!

it at all

it very much

¢ .

(1 would rather héve done something else,)

(I wouldn't want to see it again.)

(I wouldn't mind seeing it again. )

(I would like to see it again.) = -

(I would see 1% many time without getting

¢ tired of it.)

Film

"1 didn't like

I didn't like
It w§s o.k.

It was good.

In wasegreat!

Y

;; at all.

it verx much,

(I would rather have done something else.)

(I wouldn't want to see it again.)

(I wouldn't mind seeing it again.)

(1 would like to see it3again;) S

(I would see it many't1me without getting
. tired of 1it.) SR

Film

I didn t like

1 didn't like
It was d.kr

. It was good.

In was great!

it at all.

(I would rather have done something elsge.)

it very much.

(I wouldn' t want to see it again.)

(I wouldn't mind eeeing it -again.)
(I would Zike to see it agaiﬁ.)

(1 would

., \ .
ee it many time without getting
tired of 1t.)

31

¢




ank the

Put a

a
a
a

1

2
3
4

f1ilms.

next to
next to
next to
next to

)

The‘fiime are in

¥ ‘(name of film)

]

Tell why you liked

~

the

the
the
the

the

film you liked best,

film you liked second best,

film you liked third best,.
film you liked least.

order that you saw them.

‘the film you ranked number 1,

Tell you you didn't 11ke the.film you ranked number 4,

i

Y




To the Teacher:

‘
WOuld you please RATE the films 1ﬂ‘three ways?
1. PERSONAL (first page)

As a film viewer, circle the sentence that best describes how
you feel about each.film personally regardless of your opinion as a
teacher. '

2, BOYS'(&econd pagé) : L )

As an experience fourth or fifth grade teacher, cile the
'sentence that best describes how you think fourth or fifth grade
boys would feel about the film if they were able to rate the film
"honestly, based on their real likes and dislikes. :

3.  GIRLS (third page) ; - - | .
As an experienced fourth or fifth grtde teacher, circle the
8sentence that best descrfbes how you think gfourth or fifth grade
girls would feel about the film if they were able to rate each film
'hone'tly, based -on their real likes and dislikes.

Hould you please RANK the films in three ways?
Rank the film three ways also, PERSONAL BOY and GIRL, using the
- same criterion above. You may be very brief in the section that asks"

you "Tell why you liked...dialiked..." a film. . o

_ Thgnk you very m#h for your cooperation.

AR
iy
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