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INTRODUCTION

This Bibliography of Tests for Early Childhood Chapter 1 Evaluation was
prepared by the Test Information Center to sexve as an information resource
for Chapter 1 staff. The bibliography provides summary information about

the characteristics of different types of tests and other assessment measuv-es
designed to assess young children. The bibliography will be revised and
expanded as new test information becomes available.

The individual early childhood test summaries are based on reviews of the test
publications and also, on published reviews. The criteria for a test to be
included in this bibliography were:

o the test was designed specifically for use with children in preschool
and/or kindergarten.

o the test was published within the last 10 years or continues to be used
regularly.

o the test can be administered by teachers or trained teacher aides.

o the test or other assessment measure was designed for developmental
screening, assessment of instructional readiness/achievement, or
program evaluation. -

It should be noted that the inclusion of any test in this bibliographyv is not
intended to imply approval or endorsement of tie test for use in Chapter 1
evaluation.

The test summaries do not have page numbers but are arranged in alpha order bv
the test initials which appear in the upper right corner.

For each of the tests included in this bibliography, the test summaries
highlight factual information on selected test characteristics:

o Overview/Purpose © Technical Characteristics
o Content o Components

o Administration o Publisher

o0 Scores/Scoring o Reviews

o Standardization/Norming

Test reviewers' judgments and viewpoints may vary. Therefore, to provide the
reader with a ready source of balanced viewpoints, each early childhood test
summary includes test review sources, as available.



INTRODUCTION {(continued)

Two user-friendly lists precede the early childhood test summaries: "List of
Tests, by Alpha Order,"” and the "List of Tests, by Classification." The first
list provides easy access to the early childhood test summaries by test name,
and the second classifies the tests by function and characteristics:
o Developmental Screening
0 Instructional Readiness/Achievement
o Basic Relational Concepts
o Emerging Literacy
o Language/Speech
o Mathematics
c Prereading/Reading
o Writing
o Assessment/Instructional Management
o Observation, Rating Scales, Checklists
o Prekindergarten

o Spanish or Spanish Directions

o Nationally-Normed Achievement Test Batteriesx

* Test information summaries for these tests are not included in this
document. Information about their availability may be obtained from the
regional Technical Assistance Centers for Chapter 1 Evaluation

Won



LIST OF TESTS, BY ALPHA ORDER

o Basic School Skills Inventory-Diagnostic (BSSI-D), 1983

0 Basic School Skills Inventory-Screen (BSSI-S), 1983
(Comprehensive)

o Battelle Developmental Inventory-Screening Test (BATTELLE-S), 1984
o Boehm Test of Basic Concepts-Preschool Version (BOEHM-PV), 1986

o Boehm Test of Basic Concepts-Revised (BOEHM-R), 1986

o Bracken Basic Concept Scale-Diagnostic (BRACKEN-D), 1984

0 Bracken Basic Concept Scale-Screening (BRACKEN-S), 1984

o Brigance Early Childhood Screen for Two-Year-0lds & Two-and-a-
Half-Year-0ld Children (EARLY CHILDHCOD SCREEN), 1989

¢ Brigance K & 1 Screen for Kindergarten and First Grade
(K & 1 SCREEN), 1982

o Brigance Preschool Screen for,.Three- and Four-Year-0ld
Children (PRESCHOOL SCREEN), 1985

o Chicago Early Assessment and Remediation Laboratory
(CHICAGO EARLY), 1981, 1984

o CIRCUS (CIRCUS), 1872, 1979, Levels A & B
o Cognitive Skills Assessment Battery (CSAB), 1981
o Developing Skills Checklist (DSC), 1990

o Developmental Indicators for the Assessment of Learning-
Revised (DIAL-R), 1983

o Early School Assessment (ESA), 1990

o Early Screening Inventory (ESI), 1983, 1988

o Early School Inventory-Developmental (ESI-D), 1986

o Early School Inventory-Preliteracy (ESI-P), 1986

o Florida Kindergarten Screening Battery (FKSB), 1982
o Howell Prekindergarten Screening Test (HOWELL), 1984

o Kindergarten Language Screening Test (KLST), 1983

(O




LIST OF TESTS, BY ALPHA ORDER (continued)

© Kindergarten Readiness Test (KRT), 1988

o The Lollipop Test: A Diagnostic Screening Test of School Readiness,
Revised (LOLLIPOP), 1981, 1989

o Meeting Street School Screening Test (MSSST), 1969
o Metropolitan Readiness Tests (MRT), 1986
o Miller Assessment for Preschoolers (MAP), 1982, 1988

o Santa Clara Inventory of Developmental Tasks Plus
Computer Management System (SANTA CLARA PLUS), 1980, 1983

o School/Home Observation & Referral System (SHORS), 1978

o Screening Children for Related Earlv Educational Needs
(SCREEN), 1988

o Tests of Basic Experiences, Second Edition (TOBE-2), 1978
o Test of Early Language Development (TELD), 1981

o Test of Early Mathematics Abiliry (TEMA), 1983

o Test of Early Reading Ability-2 (TERA-2), 1989

o Test of Early Written Language (TEWL), 1988

o Test of Language Development-2 Primary (TOLD-2 PRIMARY), 1988




LIST OF TESTS, BY CLASSIFICATION

DEVELOPMENTAL SCREENING

o Basic School Skills Inventory-Screening (BSSI-D), 1983

o Basic School Skills Inventorv-Diagnostic (BSSI1-S), 1983
(comprehensive)

o Battelle Developmental Inventorv-Screening Test
(BATTLLE-S), 1984

o Brigance Early Childhood Screen for Two-Year-0ld & Two-and-a-
Half-Year-0ld Children (EARLY CHILDHOOD SCREEN), 1989

o Brigance K & 1 Screen for Kindergarten and First Grade
(K & 1 SCREEN), 1982

o Brigance Preschool Screen for Three- and Four-Year-0ld
Children (PRESCHOOL SCREEN), 1985

o Chicago EARLY Assessment and Remediation Laboratorv
(CHICAGO EARLY). 1981, 1984

© Developing Skills Checklist (DSC). 1990

o Developmental Indicators for the Assessment of Learning-
Revised (DIAL-R), 1983

o Early Screening Inventory (ESI), 1983, 1988

o Early School Inventory-Developmental (ESI-D), 1986
o Florida Kindergarten Screening Battery (FKSB), 1982
o Kindergarten Readiness Test (KRT), 1988

o Meeting Street School Screening Test (MSSST), 1969

o Miller Assessment for Preschoolers {(MAP), 198.. 168§

o Santa Clara Inventory of Developmental Tasks Plus
Computer Management System (SANTA CLARA PLUS), 19B(Q. 1983




LIST OF TESTS, BY CLASSIFICATION (continued)

INSTRUCTION INESS/ACHIEVEMENT
GENERAL:
o CIRCUS, (CIRCUS), 1972, 1979, levels A & B
o Early School Assessment (ESA), 1990
o Howell Prekindergarten Screening Test (Howell), 1984

o The Lollipop Test: A Diagnostic Screening Test of School
Readiness, Revised (LOLLIPOP-R), 1981, 1989

o Metropolitan Readiness Tests (MRT), 1986

o Screening Children for Related Educational Needs
(SCREEN), 1988

o Tests of Basic Experience, Second Edition (TOBE 2), 1978

BASIC RELATIONAL CONCEPTS: -

o Boehm Test of Basic Concepts-Preschool Version (BOEHRM-PV),
1986

o Boehm Test of Basic Concepts-Revised, (BOEHM-R), 1986
o Bracken Basic (oncept Scale-Screening (BRACKEN-S), 1984

o Bracken Basic Concept Scale-Diagnostic (BRACKEN-D), 1984

EMERGING LITERACY:

o Developing Skills Checklist (DSC), 1990

o Early Schoel Inventory-Preliteracy (ESI-D), 1986
o Test of Early Reading Ability-2 (TERA-2), 1989

o Test of Early Written Language (TEWL), 1988

o




LIST OF TESTS, BY CLASSIFICATION ‘continued)

LANGUAGE /SPEECH:
o Kindergarten Language Screening Test (KLST), 1083
o Test of Early Language Development (TELD), 1981
o Test of Language Development-2 Primarv
(TOLD-2 PRIMARY), 1988
MATHEMATICS:

o Test of Early Mathematics Abilities (TEMA), 1982

PREREADING/READING:

o Test of Early Reading Ability-2 (TERA-2), 1989

WRITING:

o Test of Early Written Language (TEWL), 1988

SSESS STRUC MANAGEMENT :

o Chicago EARLY Assessment and Remediation Laboratory
(CHICAGO EARLY), 1981, 1984

o Santa Clara Inventory of Developmental Tasks Plus
Computer Management System (SANTA CLARA PLUS), 1580, 1983
OBSERVATION, RATING SCALES, CHECKLISTS:
o Basic School Skills Inventorv-Diagnostic (BSSI-D., 1481
o Developing Skills Checklist (DSC), 1990
o Early Schoel Inventoryv-Developmental (ESI-D). 1986
o Miller Assessment for Preschoolers (MAPY, 1982, 108§

o School/Home Observation & Referral Svstem (SHORSY, 1978




LIST OF TESTS, BY CLASSIFICATION (continued)

PREKINDERGARTEN:

o

o]

Basic School Skills Inventory-Diagnostic (BSSI-D), 1983

Basic School Skills Inventory-Screening (BSSI-S', 1983

Battelle Developmental Inventory-Screening (BATTELLE-S), 1984
Boehm Test of Basic Concepts-Preschool Versicn (BOEHM-PV), 1986

Brigance Early Childhood Screen for Two-Year-0ld & Two-and-a-
Half-Year-0ld Children (EARLY CHILDHOOD SCREEN), 1989

Brigance Preschool Screen for Three- and %our-Year-0ld Childreax
(PRESCHOOL SCREEN), 1985

Brigance K & 1 Screen for Kindergarten and First Crade
(K & 1 SCREEN), 1982

Early School Inventory-Developmental (ESI-D), 1986
Earlv School Inventory-Preliteracy (ESI-P), 1986
Howell Prekindergarten Screening Test (HOWELL), 1984
Metropolitan Readiness Tests (MRT), 1986

Santa Clara Inventory of Developmental Tasks Plus
Computer Management System (SANTA CLAA PLUS), 1980, 1983

Screening Children for Related Educational Needs
(SCREEN), 1688

Test of Early Writter Language (TEWL), 1988

Test of lLanguage Dewvelopment-2 Frimary
(TOLD-2 PRIMARY), 19&8

The Lollipop Test: 4 Diagnostic Screening Test
of School Readiness-Revised (LOLLIPOP), 1681, 1989

A LU



LIST OF TESTS, BY CLASSIFICATION (continued)

—

SPANISH OR SPANISH DIRECTIONS:

o Boehm Test of Basic Concepts - Preschool Version
{BOEHM-PV), 1986

o Boehm Test of Basic Concepts - Revised (BOEHM-R), 1986

o Brigance Early Childhood Screen for Two-Year-Old and
Two-and-a-Half-Year-01d Children (EARLY CHILDHOOD SCREEN).
1989 (Spanish Directions)

o Brigance Preschool Screen for Three- and Four-Year-0ld
Children (PRESCHOOL SCREEN), 1985 (Spanish Directions)

o Brigance K & 1 Screen for Kindergarten and First Crade
(K & 1 SCREEN), 1982 (Spanish Directions)

o Chicago EARLY Assessment and Remediation Laboratory
(CHICAGO EARLY), 1981, 1984

o CIRCUS, (CIRCUS)., 1972, 1979, Levels A & B

o Tests of Basic Experience, Second Edition (TOBE-2), 1978

VA NALLY-NO D ACHIEVEME ESTS:*
o California Achievement Tests (CAT), 1985-86
o Comprehensive Tests of Basic Skills (Fourth Edition). l1e89
o lowa Tests of Basic Skills (ITBS)., 1985-86
o Metropolitan Achievement Tests, Survey Battery (MAT6/S), 1985
o Stanford Earlv School Achievement Test (SESAT:, 1683
o SRA Achievement Test (SRA ACH), 1978, 1285

o The National Tests of Basic Skills (The Nationals), 1385

«The earlier levels of the above tests include readiness/achievement rests
reading, language. and mathematics for children in kindergarten. The tes:
summaries for these tests are not included in this document. Information
about their availability may be obtained from the regional Technical
Assistance Center for Chapter 1 Evaluation.

bt
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BATTELLE-S 84 (1 of 2)

BATTELLE DEVELOPMENTAL INVENTORY - Ages: 6 Months - B Years
SCREENING TEST (BATTELLE-S), 1984

OVERVIEW/PURPOSE. The Battelle Development Inventory-Screening Test
(BATTELLE-S) is a developmental survey instrument that may be used for
screening preschool and kindergarten children. The purpose of the BATTELLE-S
is to identify children at risk for developmental delays who should receive
more comprehensive assessment with the full scale Battelle Developmental
Inventory (BDI). The BATTELLE-S uses three procedures to collect test data:
(1) structured test administrations; (2) interviews with parents and/or
teachers; and (3) observations.

CONTENT. The BATTELLE-S contains 96 items selected to represent the content
of the full scale, 34l-item Battelle Developmental Inventory. The BATTELLE-S
is designed to assess skills in five domains and four subdomains:

Domains Subdomains
" Persomalssocial .. T
Adaptive -
Motor Gross Motor & Fine Motor
Communication - Receptive & Expressive
Cognition --

ADMINISTRATION. The Screering Test is individually administered. The test
takes about 20-30 minutes for children between ages 3-5 years, and about
10-15 minutes for children under 3 years or over 5 years. Examiner trainirg.
including test familiarization and practice in test administration. {s
required.

Administration materials include the Screening Test. Screening Test Booklet.

and supplementary materials, such as a jump rope, cube. ring, small tovs,
etc. The Screening Test is a 108-page, spiral-bound book which includes bo:h
the test and examiner’s directions. For each test item. the examiner is
provided with detailed instructions for: specific behavior to be assessed,
required materials, assessment procedures, and scoring criteria.

The examiner administers many of the structured items to the child while
both are seated at a child-size table. The examiner uses basal and ceiling
levels to determine the items in each subdomain and domain to be admin-
istered to the child. The examiner orally presents the item stimulus and the
child’s responses may be oral, pointing, or moror, as appropriate.

The examiner scores the child’s test performance and records the scores in

the Screening Test Booklet during administracion.

Region C TAC
B ETS-SRO



BATTELLE-S 84 (2 of 2)

BATTELLE DEVELOPMENTAL INVENTORY - Ages: 6 Months - 8 Years
SCREENING TEST (BATTELLE-S), 1984

SCORES/SCORING. The child's performance on each item may be scored O (in-
correct or no respunse); 1 (attempted but did not fulfi{ll all criteria); or 2
{met all criteria). Raw scores are calculated for the four subdomains,

five domains, and the total test.

The BATTELLE-S provides cutoff scores and age equivalent scores for the total
test, domains, and subdomains. The cut-off scores are provided for 10 age
groups, based on the sco'es of the strndardization sample. The cut-off
scnres correspond to 1.0, 1.28, 1.5 1.65, and 2.33 standard deviations
below the mean score for each age group.

STANDARDIZATION/NORMING. The Battelle Developmental Inventory was nation-
allv standardized from December 1982 through March 1983 with a stratified
sample of 800 children. Characteristics of the sample are reported for age.
sex, race, and geographic region. Data for the BATTELLE-S were collected as
part of the norming process for the full Inventory.

TECHNICAL CHRARACTERISTICS. Predictive validity of the BATTELLE-S is based on
its relationship to scores on the full scale BDI. A study of 164 children who
were tested with both the BATTELLE-S and the BDI vielded correlation coeffi-
cients of .92 and above for the 10 scores on the BATTELLE-S and the comparable
BDI components. -

COMPONENTS. Materials include the 108-page, spiral bound Screening Test
book, Screening Test Booklet (used for scoring and reporting)., and the
Examiner’'s Manpual.

PUBLISHER. DLM Teaching Resources, P.0. Box 4000, One DLM Park, Allen, IX
75002 (800-527-4747; Texas: 800-442-4711).

REVIEWS:

o Harrington. Robert G., University of Kansas (1985). Battelle Develop-
mental Inventory. In Kevser, Daniel J. and Sweetland. Richare C.
(Eds.), Test critiques, Volume II, 72-82. Kansas City, MO: Test
Corporation of America.

Region C TAC
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BOEHM-PV 86 (1 of 3)

BOEHM TEST OF BASIC CONCEPTS, Ages: 3 - 5 Years
PRESCHOOL VERSION (BOEHM-PV), 1986

OVERVIEW/PURPOSE. The Boehm Test of Basic Concepts (Boehm-PV) is a nation-
ally normed readiness test of basic relational concepts. The test is
designed for use with preschoel children from 3 to 5 years or with older
children having language difficulties. The purpose of the test is to iden-
tify children with weaknesses in comprehension of basic relational concepts
in order to allow remediation before entry into first grade. Administration
results may be used by the preschool teacher as an indicator of readiness
for school and instructional planning.

CONTENT. The relational concepts tested by the Boehm-PV are those found in
preschool language and early childhood curricular materials. The test which
is avallable in one form represents a downward extension of the Boehm Test
of Basic Concepts-Revised (Boehm-R).
The Boehm-PV includes 52 items which test 26 basic relational concepts. Each
relational concept is tested with two test items. The relational concepts
refer to characteristics, such as:

o size (e.g., tallest, shortest)

o direction (e.g., up, down)

o position in space (e.g., undeT, above)

o quantity (e.g., many, few)

o time (e.g., after, before).

ADMINISTRATION. The test is individually administered in about 10-15 min-
utes. Administration materials include the Boehm-PV Manual which contains
directions for administracion and scoring; the spiral-bound Picture Book
which contains the test items; and the child’'s Ipdividual Record Form.

The Picture Book is used in easel format during test administration. The
pages containing the test items face the child and the corresponding pages
with directions for administration face the examiner. ™"he multiple-choice

items are presented in a picture format. There are three response options
for most items.

The examiner reads the test item to the child who responds by pointing to
the ccrrect response option. The examiner scores the child's responses
during adm’nistration and records the results on the child’'s record form.

- - Region C TAC
ERIC 4% ETS-5RO




BOEHM-PV B6 (2 of 3)

BOEHM TEST OF BASIC CCNCEPTS, Ages: 3 - 5 Years
PRESCHOOL VERSION (BOEHM-PV), 1986

SCORES/SCORING. Each correct item response receives one point. The points
are summed to get a total raw score (number correct). Scores available by age
group include fall and spring percentiles corresponding to total raw sccres
and the percent of children passing each concept.

STANDARDIZATION/NORMING. The Boehm-PV was standardized from early 1985
through spring of 1986 with 433 children at 35 sites in 17 states. The
children were selected from private day care centers, nursery schools,
public preschools, and Head Start programs. The sample was stratified by
race, geographic region, and parent education. The percentage of the
standardization group on these variables were comparable to the national
population, with some minor differences.

The number of children in the five age groups ranged from 72 for age 3 to 94
for age 4-1/2. There were five age groups: 3, 3-1/2, 4, 4-1/2, and 5 years.
Two of the age groups (ages 3 and 5) were at 3-month intervals, and the others
were at 6-month intervals.

TECHNICAL CHARACTERISTICS. Evidence of reliability was presented for inter-
nal consistency (using coefficient alpha and a corrected split-half
coefficient) and stability (test-retest):
o Alpha coefficients for internal consistency ranged from .85 to .91
and the split-half coefficients ranged from .80 to .87 across the five
age groups.

o Test-retest reliability coefficients were reported for a group of 78
children, ages 3-1/2 to 4-1/2, who were retested after a one-weesk
period. The reliability coefficients were .94 for age 3-1/2 and .87
for age 4-1/2.

Evidence of validity was presented for content and concurrent validity.

o Content validity was based on the literature review, item tryouts,
analysis of teachers’ verbal interactions with children, and item
reviews by education specialists.

o Concurrent validity was examined in two small studies using the
Boehm-PV and the Peabody Picture Vocabulary Test (PPVT). 1In the first
study, a correlation coefficient of .63 was reported for 2% children
whose average age was 3 years 10 months. In the second study, a
correlation coefficient of .57 was reported for 19 children whose
average age was 4 years, 4 months and who were classified as language-
delayed.

Y, Region C TAC
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BOEHM-PV B6 (3 of 3)

BOEHM TEST OF BASIC CONCEPTS, Ages: 3 - 5 Years
PRESCHOOL VERSION (BOEHM-PV), 1986

COMPONENTS. The Boehm-PV materials include the Boehm-PV Manual, Picture
Book, Individual Record Form, and Group Record Form.

The Boehm-PV Manual contains the norms tables:; directions for administering,
scoring, and interpreting; and information on test content, the national
standardizatrtions, and technical characteristics. The spiral-bound Pigture
Book is constructed in easel format for use in test administration.

The Individual Record Form is used for scoring and recording the child’'s
test performance. The Group Record Form is used for scoring and recording

the test performance of individuals and groups. The form also serves as a
teacher aid for instructional planning.

The Boehm Resource Guide for Basic Concept Teaching is a supplementary kit

of curriculum materials and teaching activities designed to help young
children develop mastery of basic relational concepts.

PUBLISHER. The Psychological Corporatior, 555 Academic Court, San Antonio, TX
78204-0952 (B0O0-228-0752).

REVIEWS:

-

o To be reported as available.

— —
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BOEHM-R 86 (1 of 3)

BOEHM TEST OF BASIC CONCEPTS, Grades: X - 2
REVISED EDITION (BOEHM-R), 1986

OVERVIEW/PURPOSE. The Boehm Test of Basic Concepts (Boehm-R), is a nation-
ally normed readiness test of basic relational concepts considered important
for achievement during the early school years. The Boehm-R, intended for
use with children in kindergarten through grade 2, is designed for instruc-
tional screening.

The purpose of the test is to identify: (1) children whose overall level

of concept mastery i{s low and (2) specific concepts with which groups of
children may be unfamiliar. The test is intended for use as part of a
battery of tests to assess readiness, to identify children "at risk" for
later learning, and for pre- and posttesting instruction in basic relational
concepts.

CONTENT. The Boehm-R is published in two parallel forms (C & D). Each form
includes 530 multiple-choice items in picture format printed in two test
booklets. Each test booklet contains three practice questions and 25 test
questions arranged in approximate order of difficulry.

Each test item measures a separate concept and most test items have three
response options. The test items are classified under four categories:

(1) Space (location, direction, orientation, and dimensions): (2) Quantity;
(3) Time; and (4) Miscellaneous (taste, smell, behaviors, feelings, etc.)
The Arplications level, used for grades 1 and 2, is printed in a separate
test booklet which includes 26 test items containing combinations of rela-
tional concepts, e.g., following multiple-step directions.

ADMINISTRATION. The BOEHM-R may be administered individually or in small
groups of about 8-10 children. Each test booklet takes about 15-20 minutes
to administer. The test may be given in one or two sessions, depending on
the attention span of the children being tested. Proctors are recommended
for larger size groups.

Administration materials include the Boehm-R Manual which contains the
administration directions, test booklets, and pencils. The examiner reads
the test directions aloud &nd the children respond by marking the picture
options in their test booklets.

SCORES. The norms tables are included in the Boehm-R Manual. National fall
and spring norms are presented by grade and sociceconomic level (low, middle,
and high). The normative scores include percentile equivalents of total raw
scores and percent passing each test item. The manual also includes a per-
centile to NCE score conversion table.

Region C TAC
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BOEHM-R 86 (2 of 3)

BOEHM TEST OF BASIC CONCEPTS, Grades: K - 2
REVI ZD EDITION (BOEHM-R), 1986

STANDARDIZATION/NORMING. The test was normed in spring and fall of 1983,
with a national sample of public school children selected to be nationally
representative in terms of school districts and geographic region. Efforts
were made to include children from the full range of socioceconomic levels
represented in the districts.

The number of children included in the percentile norms for Form C or D was
10,260 in fall and 9,930 in spring, and for the Applications level, 6,923 in
fall and 6,232 in spring. For percent passing each item, the number of
children represented in the fall norms was 5,577 for Form C, 4,683 for Form
D and 6,923 for the Applications level; and for spring was 5,326 for Form C,
4,604 for Form D, and 6,232 for the Applications level.

TECHNICAL CHARACTERISTICS. Reliability data are presented for alternate
forms, internal consistency, and stability (test-retest).

o Alternate-form reliability coefficients, based on the scores of 625
children, were .82, .77, and .65 for children in kindergarten, first
grade, and second grade, respectively.

o Test-retest reliability coefficients of a selected group of 548 chil-
dren after a one-week period were .88 for kindergarten, .55 for grade
l, and .75 for grade 2. -

¢ For students in the spring standardization, split-half reliabilicy
coefficients, by form and grade/socioeconomic level, and total
sample, ranged from .55 te .87, with a median of .77 for Forms C & D
and .76 for the Applications level. Ten of 24 reported coefficients
exceeded .80.

Evidence of validity is presented for content validity, concurrent validitv,
and predictive validity.

o Content validity was based on the field testing, frequency of use
of the basic relational concepts in school curricula, instructional
materials, and teacher’s verbal instructions.

© Predictive validity was based on correlations with achievement tests
administered one year after testing with the Boehm-R. The median
correlation coefficient was .4.

COMPONENTS. The Boehm-R materials include: two test booklets fer each form

(C & D) and one for the Applications level; Boehm-R Manual; Class Record Form,
and Parent-Teacher Conference Report.

Region C TAC
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ERIC




BOEHM-R 86 (3 of 3)

BOEHM TEST OF BASIC CONCEPTS, Grades: K - 2
REVISED EDITION (BOEHM-R), 1986

COMPONENTS (continued)

The Boehm-R Manual includes: background test information; directions
for administering, scoring, and interpreting results; norms tables;
technical test characteristics; and a summary of more than 15 years of
research on the Boehm Test of Basic Concepts.

The Class Record serves as a combined scoring key, a record of class perform-
ance, and an aid to understanding reascns underlying children’s errors. The

Parent-Teacher Conference Report, designed to assist teachers in presenting

test results to parents, also presents suggestions on how parents can help
their children learn basic concepts at home.

ehm_Re : : ¥ g g is a supplementary kit
of curriculum materials and teaching activities desiéned to help children
develop mastery of basic concept usage in school and everyday life.

PUBLISHER. The Psychological Corporation, 555 Academic Court, San Antonio, TX
78204-2498 (800-22B8-0752).

REVIEWS /REFERENCES:

-

o Fitzmaurice, Colleen & Witt, Joseph D., Louisiana State Universitv.
Review of the Boehm Test of Basic Concepts-Revised. In Mental
Measurements Yearbook Database (AN 1007-0333). Lincoln, NE: Buros
Institute of Mental Measurements at the University of Nebraska-
Lincoln.

o Hammill, Donald, Brown, Linda, & Bryant., Bryan (1989). Boehm Test of
Basic Concepts-Revised (1986). In Authors, onsumexr’s guid

tests in print. Austin, TX: PRO-ED.

o Linn, Robert L., University of Coloradc at Boulder. Review of the
Boehm Test of Basic Concepts-Revised. In Mental Measurements Yearbook
Database (AN 1007-0333). Lincoln, NE: Buros Institute of Mental
Measurements at the University of Nebraska-Lincoln.

o Powers, Stephen and Others (1986). Reliability of the Boehm Test of
Basic Concepts for Hispanic and non-Hispanic kindergarten pupils.

Psychology in the Schools, 23(1), 34-36.

o Salvia, John and Ysseldyke, James E. (1988). Boehm Test of Basic

Concepts-Revised. Authors, Special and remedial education, Fourth
Edition, 441-442. Boston, MA: Houghton Mifflin Company.

o Schwarting, Gene, Omaha Public Schools, NE (1987). Boehm Test of
Basic Concepts-Revised. In Keysev, Daniel J. and Sweetland, Richard

C. (Eds.), Test critiques, Volum¢ VI, 56-59. Kansas City, MO:
Test Corporation of America.
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BRACKEN-D 84 (1 of 3)

BRACKEN BASIC CONCEPT SCALE - DIAGNOSTIC Ages: 2-6 to 7-11 Years
(BRACKEN-D), 1984

OVERVIEW/PURPOSE. The Bracken Basic Concept Scale - Diagnostic (BRACKEN-D) is
a 258-item readiness test of basic concepts for use with children from ages
2-6 through 7-11 years. The BRACKEN-D is one of twe components of the Bracken
Basic Concept Scale. The second component is the 30-item Bracken Basic Con-
cept Screening test (BRACKEN-S) which is designed to identify kindergarten and
grade 1 children who are at risk for learning problems. The purpose of the
BRACKEN-D is to provide more intensive assessment of children identified as
being at risk, and to provide useful information for instructicnal planning.

CONTENT. The BRACKEN-D is a multiple-choice test which measures 258 concepts
grouped into 11 subtests. The School Readiness Composite includes five sub-
tests:

Color

Letter Identification
Numbers/Counting
Comparisons

Shapes

0O 0O 00O

The other six BRACKEN-D subtests are:

Direction/Position -
Social/Emotional

Size

Texture/Material

Quantity
Time/Sequence

0 000 090

ADMINISTRATION. The BRACKEN-D is an individually administered test. It is
untimed but generally takes about 20-30 minutes. The test may be admin-
istered by professionals (teachers, speech/language specialists, and school
psychologists) or trained paraprofessionals. However, interpretation should
by done only by professionals.

Administration materials include the Examiner’s Manual which provides direc-
tions for administration; spiral-bound Stimulus Manual which contains all
picture stimuli in easel format; and the individual Recoxrd Form.

The test items within each subtest are arranged by difficulty level. The
items are multiple-choice and include four response options in pictorial
format. The examiner administers the test items orally. The child responds
orally or by pointing to the appropriate item response option.

Region C TAC
ETS-SRO

ro



BRACKEN-D 84 (2 of 3)

BRACKEN BASIC CONCEPT SCALE - DIAGNOSTIC Ages: 2-6 to 7-11 Years
(BRACKEN-D), 1984

ADMINISTRATION (continued)

Each child begins with the first five subtests which comprise the School
Readiness Composite. The child starts with the first item and continues until
he or she misses three consecutive items. The score on the five subtests {s
used to estimate the starting item on each of the remaining subtests. The
examiner proceeds to administer each subtest until a basal and a ceiling are
obtained. The examiner scores the child’s response and records the score on

the individual Record Form.

SCORES/SCORING. Each correct response earns one point. The number of cor-
rect responses is converted to a standard score (mean of 100, standard devi-
ation of 135) based on the child’s age at testing. A standard score or quo-
tient is available for the BRACKEN-D Total Test and the School Readiness
Composite.

A table is provided to convert the standard scores to percentile ranks,
stanines, and NCEs. Also, "concept age" sco::s which describe average age
performance are available for the XRACKEN-D total scores at one-month inter-
vals, and for the subtest scores, at two-month intervals.

-

STANDARDIZATION/NORMING. The BRACKEN-D was standardized with 1,109 children
between the ages of 2-6 to 7-11 years at 27 sites in four major geographic
regions. Sample characteristics with regard to geographic region, sex, and
ethnicity were compared to national characteristics, as reflected in the U.S.
1980 census. Reported data indicated that the north central region and the
southern region were over- and underrepresented by about 10 percent, respect-
tively.

TECHNICAL CHARACTERISTICS. Evidence of reliability is presented for inter-
nal consistency (split-half) and stability (test-retest).

o Reliability coefficients for internal consistency. reported for each
l-year age group from 3 to 7 years, ranged from .47 to .96 for the
subtests and from .94 to .98 for the total test.

o Test-retest reliability coefficients for the total test and subtests
are reported for a sample of 27 children who were tested two weeks
apart. Reliability coefficients for the subtests ranged from .67
toe .95. The reliability coefficients for the two composite scores
(School Readiness and Total Test) were .98 and .97, respectively.
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BRACKEN-D 84 (3 of 3)

BRACKEN BASIC CONCEPT SCALE - DIAGNOSTIC Ages: 2-6 to 7-11 Years
(BRACKEN-D), 1984

TECHNICAL CHARACTERISTICS {(continued)

Evidence of validity is presented for content validity and concurrent
validity.

o Content validity was based on the procedures used in test development,
as well as the field testing.

o0 Concurrent validity was based on the results of a number of studies
which compared performance on the BRACKEN-D to the Peabody Picture
Vocabulary Test-Revised, Boehm Test of Basic Concepts, Metropolitan
Readiness Test, and the Token Test for Children. The correlation
coefficients ranged from .68 to .88.

o Construct validity was based on the differential test performance of a
small group of children who were hearing impaired and a matched sample
of children who were not. The children who were hearing impaired
scored significantly lower.

COMPONENTS. Materials include the ggamineg Manual, Stimulus Manual, and
the individual Record Form
The Examiner'’'s Manual contains information on administration and scoring;

interpretation of scores; use of test results for instructional purposes: test
development; and technical characteristics, as well as the norms tables. The
spiral-bound §timulus Manual contains all picture stimul{ in easel format.

PUBLISHER. The Psychological Corporation, 555 Academic Court, San Antonio. TX
78204-0952 (800-228-0752).

REVIEWS/REFERENCES:

o Estabrook, Graydon E., Indiana University Institute for Child Studv.
Bloomington (1984). Bracken Basic Concept Scale. In Keyser, Daniel J.
and Sweetland, Richard C. (Eds.). Test critigues, Volume I, 125-129.
Kansas City, MO: Test Corporation of America.

o Bracken, Bruce A. and Fouad, Nadya (Spring 1987). Spanish translation
and validation of the Bracken Basic Concept Scale. School Psvcholegy
Review. 16(1), 125-129. .
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BRACKEN-S B4 (1 of 2)

BRACKEN BASIC CONCEPT SCALE - SCREENING Range: K, 1l; 5-7 Years
(BRACKEN-8), 1984

OVERVIEW/PURPOSE. The Bracken Basic Concept Scale is a comprehensive measure
of basic concepts. It includes two multiple-choice tests: a 30-item Screen-
ing test (BRACKEN-S) and a 258-item Diagnostic test (BRACKEN-D).

The BRACKEN-S is intended for use with children between the ages of 5 and 7
years who are enrolled in kindergarten and grade 1. The test, available in
two alternate forms (A & B), is designed to screen and identify children for
further assessment and/or remediation. The BRACKEN-D is intended for use with
children who are identified as being at risk with the BRACKEN-S.

CONTENT. The BRACKEN-S is a multiple-choice test which includes 30 four-
option items in pictorial format. The items were selected from eight of the
BRACKEN-D subtests:

Comparisons

Shapes

Direction/Position
Social/Emotional

Size

Texture/Material

Quantity

Time/Sequence -

0O 0 OO0 00 0O

ADMINISTRATION. The BRACKEN-S may be administered individually or to small
groups of children with the use of a proctor. Administration is untimed but
generally takes about 15 minutes. The test may be administered by profes-
sionals (teachers, speech/language specialists, and school psychologists) or
by trained paraprofessionals. However, interpretation should be done only bv
professionals.

Administration materials include the Examiner's Manual, Directions Bookler.
and the Test Booklet. The examiner administers the test items orally. The

children respond to the examiner’'s directions by using a pencil or craven to
mark an X over the picture they consider to be the correct response.

SCORES/SCORING. Each correct answer earns one point. Based on the child's
age at testing, the number of correct responses (raw score) is converted to a
standard score (quotient) and the "concept age.” The standard score is con-
verted to a percentile rank, stanine, and NCE by age group. There are six
4-month age groups. The concept age is used to describe the average perform-
ance of the age groups on the subtests and total test.

The Examiner’s Manual includes recommendations for establishing cut-off
scores based on test performance that is more than one standard deviation
below the mean.

Region C TAC
ETS-SRO
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BRACKEN BASIC CONCEPT SCALE - SCREENING Range: K, 1; 5-7 Years
(BRACKEN-S), 1584 : .

2

/

STANDARDIZATION/NORMING. The BRACKEN-S was normed with 879 children in
kindergarten and first grade, at 17 sites in four major geographic regions.
Sample characteristics with regard to geographic region, sex, and race/
ethnicity are compared to national characteristics, as reflected in the U.S.
1980 census data. Reported data ‘ndicated that the north central region was
overrepresented by 10 percent and that the southern region was underrepre-
sented by a corresponding amount.

TECHNICAL CBARACTERISTICS. Evidence of reliability was reported for inter-
nal consistency and alternate forms, using groups from the standardization
sample. Reliability coefficients (K-R 20) ranged from .76 to .80 for inter-
nal consistency, and from .71 to .80 for alternate forms.

Evidence of validity of the BRACKEN-S was presented for content validity and
concurrent validity. Content wvalidity of the BRACKEN-S was based on content
validity established for the total BRACKEN-D. Concurrent validity is based on
the correlations of the BRACKEN-S with the total BRACKEN-D. The correlation
coefficents are .61 for kindergarten and .60 and .64 for grade 1, Forms A and
B, respectively. Predictive validity of the cut-score was not provided.

COMPONENTS. Materials include the EXaminer’'s Manual, Directions Booklet. and
the Screening Test Booklets (Form A and B). The Examiner’s Manual includes

information on administration and scoring. interpretation and instructional
uses of test results, test development, technical characteristics, and score
conversion tables.

rUBLISHER. The Psychological Corporation, 555 Academic Court, San Antonio,
TX 78204-0952 (800-228-0752).

REVIEWS /REFERENCES:

o Estabrook, Graydon E., Indiana University Institute for Child Studv.
Bloomington (1984). Bracken Basic Concept Scale. 1In Keyser, Daniel J.
and Sweetland, Richard C. (Eds.). Test critiques, Volume I, 125-129.
Kansas City, MO: Test Corporation of America.

o Bracken, Bruce A. and Fouad, Nadya (Spring 1987). Spanish translation
and validation of the Bracken Basic Concept Scale. School Psvchology
Review. 16(1), 125-129.
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BSSI-D 83 (1 of 4)

BASIC SCHOOL SKILLS INVENTORY - DIAGNOSTIC Ages: 4-0 to 7-5 Years
(BSSI-D), 1983

OVERVIEW/PURPOSE. The Basic School Skills Diagnestic Inventory (BSSI-D) is
a developmental survey instrument designed to measure children’'s general
readiness skills for kindergarten or Iirst grade. The BSSI-5 D is intended
primarilv for use with children from 4 to about 7-1/2 years old, as well as
older children functioning within this developmental level.

The purpose of the BSSI-D is to: (1) identify children whose early abilities
are significantly below those of their peers: (2) identify strengths and
weaknesses for use in instructiconal planning: and (3) document progress
resulting from intervention.

The Basic School Skills Inventorwy includes both the short 20-item BSSI
Screening Inventory (BSSI-S) and the longer 110-item BSSI Diagnostic Inven-
tory (BSSI-D). The BSSI-S is designed to identifv children who mav be at
high risk for school failure. The BSSI-D, which is both norm- and
criterion-referenced, is designed for conducting more comprehensive screen-
ing assessments.

CONTENT. The BSSI-D combines the formar of a teaching rating scale with
more formalized testing procedures. This structure is based on two premises:-
(1Y school readiness should reflect the skills and abilities directly
related to tasks and activities performed by children in school settings

and (2) the child’'s classroom teacher should assume a primarv role in
assessing the child’'s performance.

The BSSI-D includes 110 items a »ss six subtests which survey academic,
linguistic, and behavioral skills:

Subtests Skills
Dailv Liwving Skills basic knowledge and skills reguired for
dav-to-dayv activities in schoel. inciud-
ing self-care. fine motor skills, inde-
pendent behavior. knowing davs of weer.
telling time, etc.

Spoken Language ability to communicare orallv, including
vocabulary, language use and siructure

Reading pre-reading and reading skills. including
letter recognition. sound-svmbol rela-
tionships. words in context. emerging
literacwy

Writing skills directly inveolved in writing le:-
ters, words, and sentences. including
copving. spelling. grammar
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BSSI-D 83 (2 of 4)

BASIC SCHOOL SKILLS INVENTORY - DIAGNOSTIC Ages: 4-0 to 7-5 Years
(BSSI-D), 1983

CONTENT {(continued)

Subtests Skills
Mathematics concepts and operations involved in
beginning mathematics, including numeral
recognition, counting, quantitative
relationships, computation

Classroom Rehavior behaviors of common concern to teachers.
including attentior, attitude. social
skills, etc.

ADMINISTRATION. The BSSI-D is individually administered. It is untimed bu:
generally takes about 20-30 minutes. The examiner may be the teacher. aidec.
or other school staff member who have frequent oppertunities to obserwve the
dailv classroom performance of the child.

Administration materials include the BSSI-D Manual which includes the six
subtests and directions for administration; the Pupil Record Form for scor-
ing and recording; and the Picture Book which contains marerials needed for
direct testing. The examiner must also supply a variety of item task stir.
ulus materials, such as number and letter flash cards. scissors. clock.
chalk, primary pencils, and paper.

The BSSI-D includes types of items: those which require a direct response
by the child and those based on teacher observations of the child’'s class-
room performance. For items requiring a direct response by the child, the
examiner presents the item task stimulus orally. The child’'s responses mav
be oral, written. or pointing. The examiner scores and records the child’s
scores during test administration.

For items based on teacher observations, each item starts with a question
about the child’'s performance and is followed by a detailed description of
the expected behavior.

SCORES/SCORING. The child earns one point for each direct question answered
correctly. For those items based on observations of the child's dailw
behavior. the examiner makes a subjectivre “ves" or "no" judgment as to
whether the child has mastered the skill in gquestion,.
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BSSI-D 83 (3 of &)

BASIC SCHOOL SKILLS INVENTORY - DIAGNOSTIC Ages: 4-0 to 7-5 Years
(BSSI-D), 1983

SCORES/SCORING (continued)

The number of correct and "ves" judgments for each subtest and the total
rest are summed and then converted to standard scores and percentiles.

The standard scores for the subtests and total test are quotient scores:
the total test standard score has a mean »f 100 and a standard deviation of
15. and the subtests have a mean of 10 and a standard deviation of 3. Per-
formance descriptors (superior, above average, average, and poor) are
associa~ed with ranges of the standard scores.

Norins are provided for seven age groups from 4-0 through 7-5 years, at six-
month intervals. To assist in interpreting results, a profile form is pro-
wided for plotting standard scores and performance descriptors for the six
subtests and total test. The Composite Skill Quotieni, th2 standard score
for the toral test, provides an index of the child’s overall skill perform-
ance. Children with skills quotients of 85 or lower, or percentiles below
15 are considered to be at high risk.

STANDARDIZATION/NORMING. The BSSI-D was standardized on a sample of 813
children between the ages of 4-0 and 7-5 years from 18 states. The char-
acteristics of the sample relative to geographic area, type of community,
race. sex, and parental occupation are compared to those of the national
population as reported in the U.5. Statistical Abstract of the United States
11380y, The size of the age groups is not indicated.

TECHNICAL CHARACTERISTICS. Evidence of reliability is based on internal
consistency and alternate forms. Evidence of inter-rater reliability is not
rrovided.

For the four age groups. from & though 7 vears. ccefficient alphas range
from 7Y% to .97 for the six subtests and from .95 to .97 for the total test.
Alternate form (BSSI-D and BSSI-S) reliability coefficients ranged from £3
to 02 for ages 4 to 6 vears.

Iiderce is presented for content - idity., concurrent validity. and cou-
striict wariditv., Evidence of prediccive validity is not provided.

Conterz validity is based on procedures used to develop the test. <C{oncurrent
walidizv was evaluated in relation to teachers’ ratings. Construct waliditx
wa3s investigated in relation to differentiation by age and by abilictyv, izem
discrimination, and interrelationships among the subtests.

COMPONENTS  Materials include the 7l-page Examiner’s Manual. Picture Record
Book. and one-page Pupil Record Form.
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BASIC SCHOOL SKILLS INVENTORY - DIAGNOSTIC Ages: 4-0 to 7-5 Years
(BSSI-D), 1583

COMPONENTS (continued)

The Examiner’'s Manual includes the test, directions tor scoring and adminis-
tration, norms tables, and information on technical characteristics.

The Picture Book contains the materials for direct pupil testing on the Spoken
Language., Reading, and Mathematics subtests.

The Pupil Record Form includes sections for recording score conversions,
profile data, and examiner's comments.

PUBLISKER. PRO-ED, 8700 Shoal Creek, Austin, TX 78758.6847 (512-451-8542).

REVIEVS:
o Compton, Carolvn. Guide to 75 tests for special education. Belmont,
California: Fearon, Division of David S. lLake, Publishers, 1984.

o Webster, William, J. ., I1. Mental Measurement Yearbook Database
(AN 0906-0424). Lincoln, NE: Buros Institute of Mental Measurements
at the Universitv of N:braska-Lincoln.

r
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BASIC SCHOOL SKILLS INVENTCRY - SCREEN Ages: 4-0 to 6-11 Years
(BSSI-8), 1983

OVERVIEW/PURPOSE. The Basic School Skills Inventory (BBSI) consists of two
components: the brief 20-item Screen (BSSI-S) and the longer 110-item Diag-
nostic (BSSI-D). The BSSI-S is designed for screening and identifying child-
ren who may be at high risk for school failure. The BSSI-D is designed for
conducting more comprehensive assessments.

The BSSI-S is intended for use with four- through six-year-old children
enrolled in day school, kindergarten, and first grade, as well as those not
attending school. The purpose of the test is to identify children in need
of remedial work, more comprehensive evaluation, or referral for special
services; and also, to assess overall readiness for school.

CONTENT. The BSSI-S includes 20 items which focus on specific content and
behaviors needed by young children in a classroom setting. The six areas of
rerformance measured by the BSSI-S and the number of test items include:

o Daily Living Skills (5)

o Spoken Language (4)

o Reading Readiness (4),

o Mathematics Readiness (3) -

o Writing Readiness (1)

o Classroom Behavior (3)

ADMINISTRATION. The test is individually administered in about 5-10 min-
utes. Since some test items require teacher ratings based on the examiner's
observations, the test is best administered by the child’s teacher who has
frequent opportunities to observe classroom behavior.

Administration materials include the Answer and Record Sheet for each child,
and item stimulus materials, including coins, alphabet flash cards, numeral
cards, pencils. and paper. The four-page Answer and Record Sheet provides
specific instructions to the examiner for administration and scoring, and
also includes three test items.

The child’s score is based on test performance as well as teacher ratings.

The examiner orally presents instructions for each test item that requires the
child’s direct response. The child’'s responses are mostly oral but include
pencil-and-paper (for the name writing task), and motor (for demonstrating
book handling skills).
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BASIC SCHOOL SKILLS INVENTORY - SCREEN Ages: 4-0 to 6-11 Years
(BSSI-S), 1983

ADMINISTRATION (continued)

Items requiring teacher ratings are based on observations relating to the
child’s oral vocabulary and articulation, sight vocabulary, and various
aspects of classroom behavior. The child’s test performance is scored and
recorded during administration.

SCORES/SCORING. The child receives a one (1) for each item passed or a
"ves, the child can do this" rating, and a zero (0) for each item not passed
or a "no, the child can’t do this®" rating.

The child’s total raw score is converted to a standard score (mean of 100 and
a standard deviation of 15) and an age-based percentile. Standard scores and
percentiles are provided for three general age groups: 4-, 5- and 6-year olds.

Potential high risk performance is indicated by a standard score below 85
(one standard deviation below the mean) or a percentile below 16.

STANDARDIZATION/NORMING. The BSSI-S norms are based on the performance of a
sample of 376 children, from ages 4 through 6, residing in 15 states. The
characteristics of the sample relative to geographic area, residence, race,
sex, and parent occupation are compared to those of the national population,
as reported in the U.S. Statistical AlLscract (1980).

The data reported indicated that the sample was not propertionate to the
national population with respect to geographic area and parent occupation.
The South was considerably overrepresented; and the East, Northeast, and
West were underrepresented. Also, the sample included 25 percent more
children of blue-collar workers than in the population.

TECHNICAL CHARACTERISTICS. Reliability data were reported for internal con-
sistency (using Kuder-Richardson Formula 21) and for alternate forms,

o For internal consistency, the reliability coefficients ranged from .80
to .83 for the three age groups (4, 5, and 6).

o For alternate forms (BSSI-S and BSSI-D), the reliabilitv coefficients
ranged from .88 to .92 for the three age groups.

o Stability (test-retest) and interrater reliabilities were not reported.

Evidence was presented for content validity., concurrent validity, and con-
struct validicy:
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BASIC SCHOOL SKILLS INVENTORY - SCREEN Ages: 4-0 to 6-11 Years
(BSSI-s§), 1983

TECHNICAL CHARACTERISTICS (continued)

o Content validity was based on the item selection procedures. The
BSSI-S test items were selected from among those of the BSSI-D on
the basis of their high correlations with the BSSI-D total score,
as well as acceptable levels of difficulty and discriminating power.

o Concurrent validity was based on the correlations of the BSSI-S with
the BSSI-D subtests and total scecre. The correlation coefficients
ranged from .63 to .85 for the subtests and was .92 for the total
test. Another study correlating the BSSI-S raw scores and teacher
ratings yielded a correlation coefficient of .43.

o Construct validity was based on positive relationship of the BSSI-S
raw scores and chronological age, and also on comparisons of corre-
lations between average children and those classified as learning
disabled.

o Data for predictive validity were not reported.

COMPONENTS. The BSSI-S materials include the Fact Sheet and the Answer and
Record Sheet.

P

The 6-page Fact Sheet, which serves as the examiner's manual, provides back-
ground information about the development, standardization, and technical
characteristics of the test, as well as directions for administration and
scoring.

The 4-page individual Answer and Record Sheet includes specific instructions
for test administration, space for recording the child's scores, norm tables,
and a summary section.

PUBLISHER. PRO-ED. 8700 Shoal Creek, Austin, TX 78758-6897 (512-451-8542).

REVIEWS:

o Bauernfeind, Robert H.., Northern Illineis University (1985), Basic
School Skills Inventorv-Screen. In Keyser, Daniel J. and Sweetland,
Richard €. (Eds.), Test critiques, Volume IV, 76-78. Kansas City,
MG: Test Corporation of America.

o Doebler, Leland K., University of Montevallo, Alabama. Review of the
Basic School Skills Inventory-Screen. In Mental Measurement Yearbook
Datsbase (AN 0916-2861). Linceln, Nebraska: Buros Institute of
Mental Measurements at the University of Lincoln-Nebraska.
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CHICAGO EARLY 81, 84 (1 of 4)

CHICAGO EARLY ASSESSMENT AND REMEDIATION Ages: 3 - 6 Years
LABORATORY (CHICAGO EARLY), 1981, 1984

OVERVIEW/PURPOSE. The Chicago EARLY Assessment and Remediation Laborarory
(Chicage EARLY) includes a 23-item developmental screening test and a cor-
related instructiunal program for use in prekindergarten and kindergarten
programs. The purpose of the Chicago EARLY is to identify children with
potential learning problems for further assessment and to give teachers
systematic information for instructional planning.

CONTENT. The Chicago EARLY assesses children’s skills in five skill areas:

o Gross Motor (walking on tiptoe, walking on a line, hopping, throwing,
and catching)

o Fine Motor (copying designs, drawing parallel lines, and building a
block bridge)

o Language (relating numbers to blocks, following directions. under-
standing basic relational concepts, and listening
and speaking vocabulary)

o Visual Discrimination (matching svmbols, solving puzzles, and sorting
shapes)

o Memory (naming and pointing t® colors, rote counting, recalling words.
identifying body parts, understanding and responding to oral ques-
tions)

ADMINISTRATION. The Chicago EARLY Assessment is individually administered.
Administration time generally ranges from 15 to 20 minutes. The examiner mayv
be a teacher or trained paraprofessional.

Administration materials include the Assessment Manual which contains
directions for administration in English and Spanish, individual score
sheet, and item stimulus materials (bean bag, blocks, drawing worksheets.
puzzles, pictures, and crayens).

For each item, the examiner gives directions orally in English and/or
Spanish. The child’s responses are oral, motor, and writzen. as reguired.
The examiner scores the child’s performance during test administration
and records the score on the Assessment Score Sheet.

SCORES/SCORING. Items are scored from 0-7 according to established
criteria. The 23 items on the Chicago EARLY Assessment yield a raw score in
five subscales that correspond to the five skill areas: Gross Motor. Fine
Motor, Language, Visual Discrimination, and Memory.

Raw scores are converted to equivalent percentile ranks by age group, in six
month intervals, from ages 3-0 to 6-0. The percentile ranks range from 10 to
100, in intervals of 10.
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CHICAGO EARLY B1, 84 (2 of 4)

CHICAGO EARLY ASSESSMENT AND REMEDIATION Ages: 3 - 6 Years
LABORATORY (CHICAGO EARLY), 1981, 1984

SCORES /SCORING .

Suggerted guidelines are given for score interpretation. Depending on various
combinations of percentile standing in each of the five skill areas, the child
may be rescreened; receive instructional remediation; or be referred for a
Special Education evaluation, to the school nurse for a medical examination.
for a2 hearing screening, for a vision screening, or to a speech and language
therapist.

STANDARDIZATION/NORMING. The Chicago EARLY was developed py the Department of
Research and Evaluation staff of the Board of Education of the City of
Chicago.

The children in the norming sample were considered to be typical of large
urban areas like Chicago, with about 54 percent Black, 29 percent White, 12
percent Hispanic, and 5 percent other. Reported informaticu indicated that
the norming sample included equal representation by both sexes, children
with and without preschool experience, and children from a broad range of
socioeconomic levels. The time period in which the norms were collected was
not indicated.

The norms tables in the Assessment Manual were presented for six age groups,
from ages 3 to 6, 4 in six-month time intervals. The size of the age groups
ranged from 159 for ages 3-0/3-6 to 727 for ages 4-0/4-6.

TECHNICAL CHARACTERISTICS. Evidence of reliabilitv was reported for stabil-
ity (test-retest), interrater reliability, and internal consistenay (using
the alpha coefficient).

o Test-retest (over a one-week interval) correlation coefficients for
the five subscales ranged from .72 to .91.

o Interrater reliability for the five subscales ranged from .87 to .98.
The raters included trained outside testers and classroom teachers.

o0 The reliability coefficient for internal consistencwy of the total
test was .89.

Evidence was reported for content validitv, concurrent validity. and pre-
dictive validity.

o Content validity was based on the test construction and itenm
selection process.

o Concurrent validity was examined by comparing test administration
results on the Chicago EARLY and intensive diagnostic testing. Using
discriminant analvsis. results on the EARLY Assessment were found to
match those of the diagnostic testing with almost %0 percent
accuracy.
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CHICAGO EARLY 81, B4 (3 of 4)

CHICAGO EARLY ASSESSMENT AND REMEDIATION Ages: 3 - 6 Years
LABORATORY (CHICAGO EARLY), 1981, 1984

TECHNICAL CHARACTERISTICS (continued)

o Predictive validity was examined through a longitudinal study
conducted in Chicago. An B8-page supplement to the Assessment Manual
states that: "Definite relationships were found between the perform-
ance of children on the EARLY Assessment and later learning and
psychomotor difficulties two to four years after the screening.”

o Technical information is included in a series of papers, some of which
are listed below.

COMPONENTS. Materials include the: 58-page Assessment Manual, Item Score
Sheet, and a 264-page Instructional Activities handbook.

The Chicago EARLY Assessment Manual includes directions for administration
in English and Spanish, instructions for scoring, and guidelines for inter-

pretation of results. The Manual also presents summary information on norm-
ing, reliability, and validity.

The Instructional Activities handbook includes prescriptive activities
designed to strengthen children’s skills in areas of need identified bv

the CHICAGO EARLY Assessment.

The Item Score Sheet is used to score the child's performance during admin-
istration. Other record forms include the Individual Propress Record (for
monitoring individual mastery of objectives) and the Classroom Sumrmary Shee:
(for use in instructional grouping).

PUBLISHER. The Chicago EARLY Assessment and Remediation Laboratorv was
developed by the Board of Education, Cityv of Chicago. and is published by
Educational Teaching Aids, 199 Carpenter Avenue, Wheeling, IL 60090
(800-445-5985).

REVIEWS /REFERENCES:

o Naron, N.K., (April 1977). A realistic approach to the prohler of
early assessment and remediation of schtoel learning problems in a larre
urban setting. Paper presentcd at the annual meeting of the American
Educational Research Association, New York Citvy (ERIC ED 201 382).

o Perlman, C.L. and Others (April 1981). C(Chicago EARLY Program
follow-up: A longitudinal analvsis. Paper presented at the annual

meeting of the American Educational Research Association, Los Angeles.
(ERIC ED 204 372)
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CHICAGO EARLY 81, 84 (4 of 4)

CHICAGO EARLY ASSESSMENT AND REMEDIATION

Ages: 3 - 6 Years
LABORATORY (CHICAGO EARLY), 1981, 1984

REVIEWS /REFERENCES:

o Naron, N.K., & Campbell, A.Y. (1983). Using the Chicago EARLY program
to catch and correct learning disabilities at a preschool level. 1In
Cruickshank, W.M., and Tash, E. (Eds.), Academics and beyond: the best

of ACLD 1982, Volume &. Svyracuse, New York: Syracuse University Press,
1983,
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CIRCUS 72-79 (1 of 3)

CIRCUS, 1972-1979 (LEVELS A & B) Grades: PreK - 1

OVERVIEW/PURPOSE. CIRCUS Levels A and B are the first two test levels of
the Sequential Tests of Basic Skills (STEP III). Levels A and B include
multiple assessment measures which may be used for comprehensive assessment
or individually selected for their relevance to specific program goals.

Level A is designed for use with children in preschool and kindergarten, and
Level B for children in kindergarten and grade 1. The purpose of CIRCUS is
for program evaluation, individual assessment, and pre-/posttesting.

CONTENT. The assessment measures, available in one form, include both basic
and supplementary measures. The basic assessment measures include:

o Listen to the Story measures basic comprehension including memorvy,
sequence, functional language, interpretation and vocabulary.

o How Much and How Many measures understanding of number concepts,
including counting, one-to-one correspondence, ordination, comparison,
simple additive notions, seriation, number-numeral correspondence,
and simple spatial relationships.

o Word Puzzles/Pre-reading (Level B only) measures understanding of

structural and phonetic prope;ties of words.
The supplementary measures include: ]
o Copy What You See, Do You Know? (general knowledge)
o Finding lLetters and Numbers
o How Words Sound
o How Words Work
o Look-Alikes (visual discrimination),
o Make a Tree (divergent pictorial production skills)
o Noises
o Sayv and Tell
o See and Remember
o Things I Like
o Think It Through (problem-solving)

o What Words Mean

o Region C TAC
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CIRCUS 72-79 (2 of 3)

CIRCUS, 1972-1979 (LEVELS A & B) Grades: PreK - 1

ADMINISTRATION. The assessment measures may be administered individually or
in a group of up to 10 children. The CIRCUS assessments are untimed but gen-
erallv require about 20-30 minutes for each test. The examiner should be

the classroom teacher.

Administration materials include the User’s Guide which includes directions
for administration, scoring, and interpretation; and the test booklet.
Practice materials are available and most assessment measures have one or
two sample items.

Most test items are multiple-choice with four response options in pictorial
format. The examiner reads the gquestions aloud. and children respond by
marking a picture option.

SCORES/SCORING. 1Items are scored pass/fail. TFor the basic battery tests.
CIRCUS provides expanded standard scores (continuous with those of Levels C
& D) and national percentiles and stanines. Test items are multiple-choice.
Also, scoring for Levels A and B emphasizes verbal reports.

STANDARDIZATION/NORMING. Level A was nationally normed in midvear of 1972-72
(with 1,006 children in nursery school) and also in fall of 1972-73. Llevel B
was nationally normed in fall of 1978 (with 6,394 children in kindergarten)
and in spring of 1975.

TECHNICAL CHARACTERISTICS. Evidence of reliability is presented for
internal consistency of each CIRCUS measure (except Make a Tree) and sub-
scales within the measures. The alpha reliability coefficients ranged fron

.68 to .92 (nursery school); .71 to .87 (kindergarten):. and .75 to .°3
(first grade).

Evidence of validity is presented for content and concurrent validitv. Con-
tent validity is based on test development. Concurrent validity is based on a

study comparing children’s scores on CIRCUS and teacher ratings. The average
correlation was .41.

COMPONENTS. Materials include the CIRCUS basic and additional assessment
measures; LUser’'s Guides; two teacher observation instruments and a gquestion-
naire for recording class, school, and program descriptions: "After the
Circus." and the Manual and Technical Report. The User's Cuide. available
for each assessment, includes directions for administration, scoring, and
interpretation.
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CIRCUS 72-79 (3 of )

CIRCUS, 1972-1979 (LEVELS A & B) Grades: PreK - 1

COMPONENTS (continued)

“After the CIRCUS" explains how to interpret test results and provides sug-
gestions for follow-up teaching activities.

The CIRCUS Manual and Technical Report provides information on test devel-
opment, standardization and norming, and technical characteristics.

PUBLISHER/DISTRIBUTOR. CTB/McCGraw-Hill, 2500 Garden Road, Del Monte
Research Park, Monterey, CA 93940 (800-538-9547; 408-649-8400 in AK, HI, and
foreign countries).

REVIEWS:

o Aiken, Lewis R, Review of CIRCUS. 1In Menral Measurements Yearbook
Database (AN 0901-1190). Lincoln, NE: Buros Institute of Mental
Measurements at the University of Nebraska-Lincoln.

o Goodwin, William L. & Driscoll, Laura A.(1980). Handhook tor measure-
ment and evaluation in earlv childhood education. San Francisce. CA:
Jossey-Bass Publishers.

o Phillips, S.E., Michigan State University, East Lansing (1988).
CIRCUS. 1In Keyser, Daniel J. and Sweetland, Richard C. (Eds.), Tes:t
crjtiques, Volume VII., 102-109. Kansas City, MO: Test Corporation
of America.
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CSAB 81 (1 of 3)

COGNITIVE SKILLS ASSESSMENT BATTERY (CSAB), 1981 Grades: PreK - K

OVERVIEW/PURPOSE. The Cognitive Skills Assessment Battery (CSAB) is a
criterion-referenced test designed to assess three- to six-year-old children's
skills in the cognitive and motor skills areas. The test is designed to
assist teachers in profiling individual and group competencies for use in
curriculum planning for prekindergarten and kindergarten programs.

CONTENT. The CSAB is not based on any one theory of early childhood develop-
ment. Its content and skill areas are based on reviews of curricular
materials, teacher interviews, classroom observations, and research. The
skills assessed by the CSAB fall in five broad areas:

o Orientation Toward One’s Epvironment (basic information,
and {dentification of body parts)

o Discrimination of Similarities and Differences (color,
shape, and symbol discrimination; and auditory and visual
auditory discrimination)

o Comprehension and Concept Formation (number knowledpge.

information from pictures, picture comprehension, story
comprehension, multiple directions, vocabulary, and letter
naming)

o Coordination (gross moter and visual-motor)

o Memory (immediate, delaved, and picture recall; and
overall memoryv).

ADMINISTRATION. The CSAB is individually administered in one or two sit-
tings., depending upon the child. Administration time is about 20-25 minutes.
Also, the test may be administered to large groups of children by a team of
examiners or to a class of children by teachers and aides. Several options
for administration are available: during fall registration or the first few
weeks of school; during the regular school vear; or during the last two or
three weeks of the school year.

The CSAB was designed for use by teachers, aides, school psychologists, and
learning disability specialists. While specialized training is nor required
to administer the test, thorough familiaritv with test content and scoring
procedures, as well as trial administrations, are necessary.

Administration materials include the Assessor’s Manual, Card Easel for

presenting the items to the child, Pupil Response Sheet, and miscellaneous
materials, including blocks, watch with a second hand, pencils, paper, and a
clipboard.
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CSAB 81 (2 of 3)

COCNITIVE SKILLS ASSESSMENT BATTERY (CSAB), 1981 Grades: PreK - K

ADMINISTRATION (continued)

During administration, the child and the examiner sit at a table on which
the two-sided Cerd Fasel is placed. The Card Easel presents the illustra-
tions or information needed to perform the task on the side facing the
child, and the corresponding instructions and scoring procedures on the
side facing the examiner.

The examiner orally presents instructions for each task. The child’s re-
quired response may be oral, written, or motor. The examiner codes the
child’'s response and records it on the Pupil Response Sheet. The Pupil
Response Sheet is also used by the child for printing his or her name and
for the visual-motor coordination tasks.

After testing is completed, the examiner uses a four-point scale to rate
the child’'s behavior on factors such as: task persistence, attention span.
body movement, and attention to directions during assessment.

SCORES/SCORING. Depending on the item task, one of two different methods

is used to code the child’'s response. One method uses a plus (+) or minus

(-) sign to indicate that the child can or cannot perform the task. The other
method uses a code to indicate the child’s level of competence for develop-
mental tasks: Level 2 indicates full competence; Level 1 indicates partial
competence, and Level N indicates complete lack of competence.

Total scores are not available. For interpretation, two types of comparative
fall and spring data are provided: (1) percent of children responding to
each item option by grade level (prekindergarten and kindergarten) and
socioeconomic level (lower and middle), and (2) average age maximum score

for each goal area by grade and socioceconomic level.

STANDARDIZATION/NORMING. The test does not have national norms. The CSAR
was field tested in the fall of 1979 and spring of 1980 with prekindergarzen
and kindergarten children selected to be broadly representative of socioeco-
nomic status levels. The characteristics of children included in the fall
(N = 860) and spring (N = 558) samples are described by geographic distri-
bution, community tvpe (urban, suburban), and socioceconomic level (lower and
middle).

The comparative data from the field testing are intended to provide a general
framework for understanding developmental and experiential differences: the
data also provide understanding of how other pupils have performed in their
prekindergarten and kindergarten experiences. The authors stress the impor-
tance of assessing the child’'s progress, from beginning to end of the school
year, for making further decisions about needed instruction.
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CSAB 81 (3 of 3)

COGNITIVE SKILLS ASSESSMENT BATTERY (CSAB), 1981 Grades: PreK - K

TECHNICAL CHARACTERISTICS. Evidence of reliabilitv was presented for
stability (test-retest) and validity (content).

o A test-retest study was conducted with 10 prekindergarten and 32
kindergarten children from two geographic locatrions. Testing occurred
at the end of the school year, the retest interval was two- to three-
weeks. Overall agreement on the test items was 80 percent at the
prekindergarten level and 85 percent at the kindergarten level.
Assessor agreement on the observations was 40 percent and 79 per-
cent at the prekindergarten and kindergarten levels, respectively.

o Content validity is based on the procedures used in test development,
including literature and curricula reviews, teacher survey of com-
petencies, classroom observations, and field testing.

COMPONENTS. The CSAB includes four components: 58-page Assessors Manual,

Card Fasel used for test administrations, Pupil Response Sheet, and the
Class Record Sheet.

The Assessors Manual includes a description of the CSAB; directions for
administration and scoring. information about interpretation and use of test:
results: information about test development, field testing, and technical
characteristics: and the fall and spring field test data.

Scores on the individual Pupil Response Sheets are transferred to the Class
Record Sheet which are used for profiling individual and class responses.

PUBLISHER. Teachers College Press. Teachers College, Columbia University,
New York., NY 10027 (800-356-0409).

REVIEWS-

o Diamond, Esther E., Educational and Psvchological Consultant. Review
of Cognitive Skills Assessment Batterv. In Mental Measurements Year-
book Database (AN 1232-1243). Lincoln. NE: Buros Institute of Mental
Measurements at the University of Nebraska-Lincoln

o Embretson, Whitely, University of Kansas, Lawrence. Review of the
Cognitive Skills Assessment Batterv. In Mental Measurements Year-
book Database (AN 1232-1243). Lincoln, NE: Buros Institute of Mental
Measurements at the University of Nebraska-Lincoln.

o Raforth, Mary Ann and Rattan, Gurmal, University of Pennsylvania
(1988). Cognitive Skills Assessment Battery. In Keyser, Daniel J.
and Sweetland, Richard C. (Eds.), Test critiques. Volume VII, 126-139).
KRansas City, MO: Test Corporation of America.
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DIAL-R 83 (1 of 4)

DEVELOPMENTAL INDICATORS FOR THE ASSESSMENT Ages: 2-0 to 5-11 Years
OF LEARNING, REVISED (DIAL-R), 1983

OVERVIEW/PURPOSE. The DIAL-R {5 a developmental screening survey. The test
is designed to screen large numbers of children from ages 2-6 on an indivi-
dual basis and identify those with potential problems or giftedness who would
benefit from further assessment.

CONTENT. The skills assessed by the DIAL-R incluce perception, memory,
previous learning association, kinesthetic awareness and coordination, and
language. The test includes 24 itews in three skill areas:

o Motor (catching, jumping/hopping/skipping, building, touching fingers.
cutting, matching, copying, and name writing)

o Concepts (naming colors, identifying body parts, counting, positioning,
identifying concepts, naming letters, and sorting chips)

o Language (articulating, giving personal data, remembering, naming
nouns, naming verbs, classifying foods, solving problems, and length
of sentences used)

ADMINISTRATION. DIAL-R takes about 20-30 minutes to administer to each
child. The test is administered in a large room by a team of examiners

(professionals and/or paraprofessionals) at a separate station for each
skill area.

Administration materials include *te child’'s score sheet, materials included
with the DIAL-R kit, and material- .- he provided by the examiner (Polaroid
camera, film/flash bulbs, balance . .5, watch with second hand, and clav)}.

Other stations include a registration/play area and a "photo” area where

each child’s picture is taken. Screening for vision and hearing is conducted
in an adjacent room. A professional staff member who serves as coordinator
is responsible for all arrangements, including training and monitoring of
team members, and verificatiocn and interprecation of scores.

Children carry their score sheets from station to station where the exami-
nexr orally presents the skill area tasks. Recommended entry and exit levels
for skill area tasks are provided by age. The examiner presents the item
task orally and the child’'s required responses are oral or motor. The exam-
iner at each station also observes and records aspects of children’s social/
emotional behavier which could influence their test scores.
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DIAL-R 83 (2 of 4)

DEVELOPMENTAL INDICATORS FOR THE ASSESSMENT Ages: 2-0 to 5-11 Years
OF LEARNING, REVISED (DIAL-R), 1983

SCORES/SCORING. The examiner rates the child's performance en each task
according to established criteria and enters the score on the score sheet.
Each raw score is converted to a scale score ranging from 0 to 4. A maximum
of 31 points is possible within each of the three skill areas and the scores
are summed to obtain a total DIAL-R score.

Cut-off scores are provided fo. total scores by three-month age groups.
Children scoring 1.5 standard deviations below or above the mean of the
norming sample are respectively identified as "potential problem” or
"potential gifred.” Supplementary cut-off scores are also provided for the
5th, 10th, 90th, and 95th percentiles for children by race (nonwhite and
white). Cutoff scores are also available by skill area. Percentiles for the
total score are provided by six-month age groups.

STANDARDIZATION/NORMING. The standardization of DIAL-R included a national
sample stratified by geographic region, community size, age, sex, and
ethnicity. Data were also collected on parent educational level and the use
of a second language in the home. Testing was conducted between September
1981 and March 1983 with a sample of 2,447 children.

TECHNICAL CHARACTERISTICS. Reliability data were presented for internal
consistency {(using coefficient alpha) and stability (test-retest).

o Coefficient alphas were computed by age group for each subtest and
the total score. For the subtests, the reliability coefficients
ranged from .41 (for Language at age 5-6 years) to .88 (for Language
at 2 years). Seventy-five percent of the 48 reliability coefficients
were below .80. For the total score, the reliability coefficients
ranged from .75 to .9.

o Test-retest reliability coefficients for a two-week period were
computed across age groups. For the total test, the reliability
coefficient was .87, and for the subtests, the reliability coeffi-
cients ranged from .76 for Motor to .90 for Concepts.

Evidence of validity was presented for content, concurrent, and predictive
validity:

o Content validity of the DIAL-R was based on item selection procedures.
These included the literature search, interviews with early child-
hood and kindergarten teachers, reviews by consultants, and the
pilot study.
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DIAL-R 83 (3 of 4)

DEVELOPMENTAL INDICATORS FOR THE ASSESSMENT Ages: 2-0 to 5-11 Years
OF LEARNING, REVISED (DIAL-R), 1983

TECHNICAL CHARACTERISTICS (continued)

o A concurrent validity study was conducted with 125 children between
the ages of 2 and 6 years who were tested with the DIAL-R and the
Stanford-Binet. Correlations between the DIAL-R subtests and the
Stanford-Binet ranged from .28 (Motor) to .50 (Concepts). For the
total test, the correlation was .40,

o A classification analysis study of the cut scores showed that 64
percent of the children referred for potential problems and 97
percent of those who were not referred, were classified correctly.

0 A predictive validity study of the previous edition of DIAL showed
significant relationships between children’s scores on DIAL and
achievement tests in kindergarten and grade 1.

COMPONENTS. Materials include the DIAL-R Manual, individual score sheets,
and other materials used for administration.

The DIAL-R Manual includes instructions for administration, information
about standardization and reliability. It also addresses content and
construct validity.

Available supplementary materials include a training videotape, microcom-
puter program, and follow-up instructional activity cards for home and

. school use. The microcomputer program performs scoring, reporting, and
record keeping, and also may be used for developing local norms and cutoff
scores.

PUBLISHER. Childcraft Educational Corporation, 20 Kilmer Road, Edison,
NJ 08818 (201-572-6100).

REVIEWS/REFERENCES:

o Linder, Toni, University of Denver (1985). Developmental Indicators
for the Assessment of Learning-Revised. In Kevser, Daniel J. and
Sweetland, Richard C. (Eds.). Iest critiques, Volume IV, 220-228.
Kansas City, MO: Test Corporation of America.
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DIAL-R 83 (4 of 4)

DEVELOPMENTAL INDICATORS FOR THE ASSESSMENT Ages: 2-0 to 5-11 Years
OF LEARNING, REVISED (DIAL-R), 1983

REVIEWS/REFERENCES

o Rush, Thomas, (Summer 1986). Comparing local and national norms of the
DIAL-R, a standardized developmental test. Spectrum, 4(3), 8-11.
(EJ34114l).

o Salvia, John and Ysseldyke, James E. (1988). Developmental Indicators
or the Assessment of Learning-Revised. In Authors, Special and
remedial education, Fourth Edition, Boston, MA: Houghton Mifflin
Company.

o Vacc, Nicholas A. and Others (Spring 1987). Preschool screening: Using
the DIAL as a predictor of first-grade performance. rpal o 00

Psvchology, 25(1). 45-51.
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DSC 90 (1 of 4)

DEVELOPING SKILLS CHECKLIST (DSC), 1990 _ Range: PreK-K; 4-6 Years

OVERVIEW/PURPOSE. The Developing Skills Checklist (DSC) consists of a
developmental screening test and two observarion checklists: the Social-
Emotional Observational Record (to be completed by the child’s teacher) and
the Home Inventory (completed by the child’s parent).

The DSC was designed to provide information regarding the child’'s acquisi-
tion of skills which are considered to be: (1) characteristic of children
bv the end of kindergarten and (2) prerequisite to formal instruction in
reading and mathematics. The primary purpose of the DSC is to assist teach-
ers in planning individualized instructional programs.

CONTENT. The DSC developmental screening test includes the following scales:
domains and objectives:

o MATHEMATICAL CONCEPTS o LANGUAGE (29 items)
AND OPLCRATIONS (37 items)
Body Parts

Shapes Personal Information
Patterns Labeling Objects
Counting Position Words

Identifying numerals
Matching sets and numerals
Joining & separating sets
Ordinal Positions

Logical Operations

o VISUAL (16 items)

Matching Came/Different
Hidden Pictures
Identifying Colors

o AUDITORY (21 items)

Word Discrimination

(Same/Different)
Segmenting Sentences
Segmenting Words
Rhyming

o VISUAL (16 items)
Matching Same/Different

Hidden Pictures
Identifying Colors

Story Sequence -
Opposites

MEMORY (29 items)

Short Term Memory
Naming Letters
Sounds and lLetters
Blending C-V-C Words

MOTOR (6 items)

Gross Motor (Hopping., Walking
Jumping. Skipping)

Fine Motor (Cutting Fringe.
Holding Pencil)

PRINT CONCEPTS (21 items)

Holding Book/Turning Pages
Identifying People Reading
Differentiating Words/Numerals
Components of Writing

*This review is based on the standardization edition. The scheduled
publication date is September 1, 1989, Region C TAC
ETS-SRO
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DSC 90 (2 of 4)

DEVELOPING SKILLS CHECKLIST (DSC), 1990 Range: PreK-K; 4-6 Years

CONTENT (continued)

o WRITING CONCEPTS (# Items N/A) o PREREADING TOTAL (115 items)

Left-right Progression Language
Printing First Name Memory
Drawing a Person Visual
Writing a Message - Mechanics Auditory
Writing a Message - Quality Print Concepts

The Teacher Checklist includes 54 statements of skills pertaining to six
areas of social/emotional behavior, as indicated below. The child’s teacher
rates each skill statement as "observed" if it is demonstrated by the child
on a regular basis or "unobserved."

Social/Emotiornal Areas

Self-Esteem

Self-Control

Responsibility -

Social Responsiveness

Classroom Skills

Self-Care
The Home Inventory includes 31 statements of skills pertaining to four
areas of social/emotional behavior, as indicated below. The parent scores
each skill statement as "observed" or "unobserved" and also reports the
child's activities at home. The Home Inventory also requests information
about the left- or right-handedness of the child.

Social/Emotional Areas

Home Skills

Self-Concept

Social Responsiveness

Self-Care
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DSC 90 (3 of 4)

DEVELOPING SKILLS CHECKLIST (DSC), 1990 Range: PrekK-K; 4-6 Years

ADMINISTRATION. The test is individually-administered by a single exam-
iner. The test is designed to be given in one testing session but may be
given over a three-day period. The Writing and Drawing Book may be group-
administered.

To facilitate screening large numbers of children, the Item Books can be
team-administered at stations. Administration time at each station is about
10 minutes for each child. The examiner may be a teacher or trained class-
room aide. Administration practice is required.

Prior to the actual test administration, the teacher sends home with each
child the Home Inventory (parent checklist) and the Parent Letter.

Administration materials include: Administration manuals; spiral-bound

Item Books; Writing and Draw ook; and a 6-page booklet "A Day at
School" (used as item stimulus material for the Print Concepts subtest);
Score Sheet: and manipulatives. The manipulatives which come with the

DSC kit include: attribute blocks, interlocking cubes, boxes, sorting
sheet, plastic geometric shapes, rods, bunnies, etc.

The test items are included in the spiral-bound Item Books. The Item Books
are displayed in easel format allowing the child to view one page while the
examiner looks at the opposite page and reads the item directions to the
child. The child’s responses may be-~oral, motor, or written. The examiner
rates the child’s performance during test administration.

SCORES/SCORING. For each test item, the examiner rates the child’s per-
formance as "observed"” or "unobserved,” on the Score Sheet. The Score Sheer

is available in two versions--one for hand-scoring and the other for machine-
scoring.

Age norms (4 though 6 years of age) and time-of-year norms for the spring

of prekindergarten and for fall, winter, and spring of kindergarten are
available for the DSC scales. The scales include: Mathematical Concepts and
Jperations, Language, Memory, Auditory, Print Concepts, and Total Prereading.

STANDARDIZATION/NORMING. In publication.

TECHNICAL CHARACTERISTICS. In publication.

COMPONENTS. Materials include:

o DS dministration and re Intervretation Manual
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DSC 90 (4 of 4)

DEVELOPING SKILLS CHZCKLIST (DSC), 1990 Range: PreK-K; 4-6 Years

COMPONENTS (continued)

o DSC Item Bonks (spiral-bound books for test administration):

Book 1. Mathematics Concepts and Logical Operations
Book 2. Language and Memory
Book 3. Motor, Visual, and Auditory

o Concepts of Print and Writing Administration Manual (presents the

rationale and administration and scoring procedures for items
pertaining to print and writing concepts development).

o A Day at School (6-page stimulus book used to administer Concepts of
Print and Writing.

o Box of Manipulatives (item response stimuli, including: attribute
blocks, interlocking cubes, boxes, sorting sheet, plastic geometric
shapes, rods, bunnies, etc.).

o Consumable Socjial-Emotional Observational Record (for teacher obser-
vation of the child’s social and emotional behavior) and Social-
motiona dministration nual.

-

o Rome Inventory for Parent Observations.

o Parent Conference Form (for reporting test results to parents and

suggesting at-home educational activities).
o Class Record Book (on-going assessment form).
o Norms Book and Techpical Report will include technical data about

the DSC and the norms tables (in publication).

PUBLISHER. CTB/McGraw-Hill, 2500 Garden Road, Monterey, CA
(800-538-9547 for continental U.S. and 408-649-8400 for AK, HI, or foreign
countries).

REVIEWS:

o To be reported as available,
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EARLY CHILDHOOD SCREEN 89 (1 of 3)

BRIGANCE EARLY CHILDHOOD SCREEN FOR TWO- Ages: 2-0 & 2-6 Years
YEAR-OLD & TWO-AND-A-HALF-YEAR-OLD CHILDREN
(EARLY CHILDHOOD SCREEN), 1989

OVERVIEW/PURPOSE. The Early Childhood Screen is a developmental screening
test designed for use with children at ages 2 and 2-1/2 years. The purpose
of the Preschool Screen is to identify potential at-risk children for more
comprehensive assessment. The Early Childhood Screen also includes a screen-
ing observation form and parent and teacher rating scales.

CONTENT. The Early Childhood Screen includes a group of criterion-
referenced measures (assessments) designed to obtain a sampling of the
learning and developmental skills of young children. The test includes
both basic and optional advanced assessments. Each assessment includes
varied numbers of items selected from the Brigance Inventory of Early
Development (1978; birth to grade 7).

The developmental areas and skills assessed by the Zarly Childhood Screen
are indicated below. The skills assessed for the 2-1/2 year-old children
are at a more advanced level than those for the two-year-olds.

Developmental Area Skills
General Knowledge ~ Identifies Body Parts
and Comprehension Identifies People in Pictures

Identifies Objects
Quantitative Concepts
Matching Colors¥*

Speech and Language Personal Data Response**
Picture Vocabulary
Verbal Fluency
Verbalizes Personal Needswx

Gross Motor Skills St~nding
Walking
Jumping
Hopping*¥*
Fine Motor Skills Builds Tower with Blocks

Draws Shapes (Visual-motor)x%=

Math Number Concepts¥*+*

----------------------------------------

**¥0Optional advanced assessment,
**¥Basic and optional advanced assessment
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EARLY CHILDHOOD SCREEN 89 (2 of 3)

BRIGANCE EARLY CHILDHOOD SCREEN FOR TWO- Ages: 2-0 & 2-6 Years
YEAR-OLD & TWO-AND-A-HALF-YEAR-OLD CHRILDREN
(EARLY CHILDHOOD SCREEN), 1989

ADMINISTRATION. The Early Childhood Screen is individually administered in
about 12-15 minutes. The examiner may be a teacher or a trained paraprofes-
sional.

Administration materials include the Manual which contains the assessments
and directions for administrarion and scoring; Data Sheet (for each age
level): building blocks; and writing paper and a pencil.

The Manual, displayed in easel format, displays the child’s assessment
material on the page facing the child and the examiner’'s directions on the
opposite page facing the examiner. For each assessment, the examiner'’s
page includes the oral instructions to the child as well as detailed
directions for administration and scering., in a standard format, including:

¢ Skill: general statement of skill being assessed.
o Data Sheet: age-level data sheet to be used.

o Assessment Method: means recommended for assessment -
oral, pointing, motor, or written.

-

o Material: response stimulus materials needed for the
assessment.

o Discontinue: the time frame, or criteria and suggestions
for discontinuing the assessment.

o Time: suggested or recommended length of time for the
assessment.

¢ Accuracy: scoring criterias.

o Point Value: the number of points given for each
correct response.

o Student Page Format and Answers: facsimile of student
page and correct answers.

o Notes: helpful notes regarding observations, adapta-
tions, and supplemental assessments.

o Directions (recommendations for assessing the
skill).

The examiner scores the child's performance during administration and
records the scores in the Child Data Sheet.
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EARLY CHILDHOOD SCREEN 89 (3 of 3)

BRIGANCE EARLY CHILDHOOD SCREEN FOR TWO- Ages: 2-0 & 2-6 Years
YEAR-OLD & TWO-AND-A-HALF-YEAR-OLD CHILDREN
(EARLY CHILDHOOD SCREEN), 1989

SCORES/SCORING. Each correct response is assigned a different score value,
depending on the assessment. The examiner calculates a raw score value for
each assessment and the total test. The total possible score is 100.

After screening is completed, each child’s data are reviewed by a committee
and a decision is made for referral, as appropriate.

STANDARDIZATION/NORMING. Norms are not available.

TECHNICAL CHARACTERISTICS. Technical data on reliability and validity are not
available. Content validity for the Brigance Preschool Screen and the K & 1
Screen is based onm a literature review and the results of field testing and
critiquing.

COMPONENTS. The ECS materials include: Manual, Data Sheets (one for age two
and one for age two and one-half), building blocks, and Spapish Directions
Booklet.

PUBLISHER. Curriculum Associates, Inc., 5 Esquire Road, North Billerica, MA
01862-2589 (508-667-8000 in MA and 800-225-0248 in continental U.S.).

REVIEWS:

o To be reported as available.
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ESA 90 (1 of &)

EARLY SCHOOL ASSESSMENT (ESA), 1990« Grades: Prek-1l

OVERVIEW/PURPOSE. The Early School Assessment (ESA) is a nationally-norm. .
instructional readiness test designed for use at the end of prekindergarten
through the beginning of grade 1. The primary purpose of the test is to
assist teachers in planning individualized instructional programs. The tes:
assesses skills that are characteristic of kindergarten children as well as
skills that are prerequisite to formal instruction.

The ESA has two test levels (Levels 1 & 2) which measure prereading and
mathematics skills. Level 1 is intended for the end of prekindergarten
through the middle of kindergarten. Level 1 can also be used at the end

of kindergarten for children who are not mastering basic kindergarten
skills. Level 2 is intended for use from the middle of kindergarten through
the beginning of first grade.

CONTENT. The ESA provides five subrest scales: Language. Visual. Auditor:.
Memorv, and Mathematical Concepts and Or-rations. and two scales for the
composites: Total Prereading and Total Mathematics. The number of items and
objectives within each scale are:

Objectives
Scale Level 1 . level 2

Language (21 items) (22 items)
Position Relationships Position and Si:ce
Size Relationships Relationships, Opposites
Function Function
Syntax Svntax

Visual (22 items) {18 irems)
Matching Patterns
Hidden pictures Embedded Patterns
Letter names

Auditory (21 items) (25 items)
Alliteration/Begirning Alliteration Beginning

Consonants Consonants

Rhyming Words Letter Sounds
Rhyming Sentences Lecrter Blends

*#This review is based on the standardizacion edition. The test will be
available October 1, 1989,
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ESA 90 (2 of &)

EARLY SCHOOL ASSESSMENT (ESA), 1990 Grades: Prek-1}
CONTENT (continued)
Objectives
Scale Level 1 Level 2
Mathematical (32 items) (37 items)
Concepts and
Operations
Number Number/Numeral Number/Numeral
Concepts Correspondence Correspondence
Quantitative Concepts Quantitative Concepts
Joining Sets Joining Sets
Separating Sets
Logical Set Equivalence Set Equivalence
Operations Grouping Grouping
Ordering Ordering
Memory (22 items) (22 items)
Listening Comprehension Listening Comprehension
Following Directions Following Directions
Word Sequence . Word Sequence
Prereading (86 items) (87 items)
Language Language
Visual Visual
Auditory Auditory
Memory Memory
Total {54 items) (55 items)
Mathematics Math Math
Visual Visual
ADMINISTRATION. The ESA is a group administered, multipie-choice tes:.

Administration time for each of the six testing sessions is about 25

minutes, including break time.

Practice in administration is required.

Administration materials include:
Test Book for each child,

The ESA is administered bv the teacher

coloring activity sheet, Practice Book.
and the Examiner’s Manual.

¢
n -
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ESA 90 (3 of 4)

EARLY SCHOOL ASSESSMENT (ESA), 1990 Grades: PreK-1l

ADMINISTRATION (continued)

Prior to administering the ESA, the teacher distritutes a copy of the color-
ing sheet for each child and reads aloud a story about the characters in the
picture. These characters appear throughout the 16-item Practice Book
(administered on a subsequent dzt&) and the ESA test book.

The ESA test items are in pictorial format and contain three or four response
options. The teacher reads each test item aloud and the child responds by
bubbling in the circle under the item response option he/she considers to be
correct.

SCORES/SCORING. The ESA provides both norm- and criterion-referenced infor-
mation. Norm-referenced scores include: scale scores, national percentile
ranks, national stanires, and normal curve equivalents (NCEs). Predictions
to CAT/E and CTBS/4 will be available from the child’'s performance on the
ESA.

The criterion-referenced information for each objective includes: number of
items possibie, number of items answered correctly, and the performance
criteria: + (move to next instructional level); P (continue instruction and
practice): - (introduce or reteach); and blank (no valid attempt).

-

STANDARDIZATION/NORMING. The ESA was standardized in the fall of 1988,
winter of 1988-89, and the spring of 1989. The national sample was
scheduled to include about 30,000 prekindergarten and kindergarten children
from public school districts, private schools, and Catholic dioceses.

TECHENICAL CHARACTERISTICS. Preliminary reliability data for internal
consistency is based on the fall 1988 standardization. Using Kuder-
Richardson Formula 20 (K-R 20), the reliability coefficients ranged from
.82 to .88 for the Level I scales, and from .80 to .90 for the Level II
scales. For the Total Scores (Prereading and Mathematics), the K-R 20
coefficients ranged from .91 to .94.

COMPONENTS. Materials available include:

o Master Coloring Sheet ans the Practice Book (consumable) are used for
test familiarization activities.

o JTest Book (for each test level) includes a machine- and a hand-
scorable test book. An Answer Key is provided for each level.

o Examiner’s Manual (for each test level) contains directions for
administration.
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ESA 90 (4 of 4)

EARLY SCHOOL ASSESSMENT (ESA), 1990 Grades: PreK-l

COMPONENTS ({(continued)

o Teacher’s Guide (for each level) presents the theoretical foundations
of the ESA, objectives measured by the ESA, and information on score
interpretation.

o Class Record Sheet for Hand Scoring helps the teacher collect

criterion- and norm-referenced information about students for
instructional purposes.

o Parent-Teacher Conference Repoxrt (for each level) provides infor-
mation about the child’s performance on the ESA and suggestions
for at-home instructional activities.

o Preliminary Norms Booklet (in publication) contains norms for both

test levels,

o Pre’iminary Technical Report (for both levels) is in publication.

The ESA may be supplemented with two components of the Developing Skills

Checklist: (1) Concepts of Print and Writring and (2) the Social-Emotional
Qbservatjonal Record and Administration Manual.

PUBLISHER. CTB/McGraw-Hill, 2500 Garden Road, Monterey, CA 93940

(800-533-9547 for continental U.S. and 408-649-8400 for AK, HI, or foreign
countries).

REVIEWS:

o To be reported as available.
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ESI 83, 88 (1 of 4)

EARLY SCREENING INVENTORY (ESI), 1983, 1988 Ages: 4-0 to 6-0 Years

OVERVIEW/PURPOSE., The Early Screening Inventory (ESI) is a brief develop-
mental screening test designed for use with four- to six-year old children.
The purpose of the ESI is to identify and refer ~hildren with potential
learning or handicapping conditions for further assessment and/or special
services. The ESI may be used as part of a comprehensive screening process
that includes a parent questionnaire, medical examination, and bhearing and
vision tests. The ESI is not intended for use as a school readiness or entry
examination.

CONTENT. The ESI includes 30 items which are structured to survey children’s
development in the areas of speech language, cognition, perception, and
gross- and fine-motor coordination. The ESI consists of a series of tasks
organized in four sections:

o Initial Screening. The item tasks assess ability to respond to an
unstructured drawing task and fine motor control (letter writing).

o Visual-Motor/Adaptive. The item tasks focus on fine-motor control,
eve-hand coordination, and ability to recall visual sequences, draw
visual forms, and reproduce visual three-dimensional structures.

o Language and Cognition. The item tasks measure language comprehension,
verbal expression, and ability to reason, coun- and remember auditorv
sequences.

o Gross Motor/Body Awareness. The item tasks focus on balance, large

motor coordination, and ability to imitate body positions from visual
cues.

ADMINISTRATION. The test is individually administered and usually takes
about 135 to 20 minutes. Examiners are regquired to have some formal back-
ground in early childhood behavior and development, and also, receive
supervised practice in administration.

Administration materials include the combined Test and Manual which includes
detailed instructions for administration and scoring, individual ESI Scorve
Sheet, pencils and paper. and nonconsumable item stimulus materials (cards.
cubes, ball, button, and a small tovy truck or car).

During administration, the child is seated at a child-sized table across from
the examiner who orally presents the stimulus for each item task. The child’'s
responses are oral, written, or motor, as required. As the child completes
each item, the examiner checks the appropriate box (pass, fail, or refuse) on
the ESI Score Sheet and records any relevant observations.

*The ESI Score Sheet and Manual were revised in 1988. The test is currently
being renormed.

e Region C TAC
ETS-SRO



EST 83, 88 (2 of 4)

EARLY SCREENING INVENTORY (ESI), 1983, 1988 Ages: 4-0 to 6-0 Years

SCORES/SCORING. The number of points possible for each task range {rom 0 to
3, depending on the task. The total raw score is obtained by adding all the
points received bv the child.

Separate cutoff scores are provided for the four 6-month age groups, from
4-0/4-5 to 5-6/5-11. The cutoff scores are based on the standardization
sample’s means and standard deviations. The classification categories and
and their score ranges are:

o QK category includes scores higher than one SD below the mean.

o Rescreen category includes scores falling between one and two SDs
below the mean. Children with scores in the rescreen range are tested
again in 8-10 weeks to determine need for referral.

o Refer category includes scores lower than two SDs below the mean.

Because of the small sample size of children in the 5-6/5-11 age group

(N=13), the cutoff scores for this age group were extrapolated from the
scores of the younger age groups.

STANDARDIZATION/NORMING. Limited information about the norming sample is
provided. The sample included 465 children, ages 4-2 to 5-10, who were
primarily from urban white families of low to lower-middle socioeconomic
status. Two age groups (4-6/4-11 and 5-0/5-5) included 227 and 175 children,
respectively. However, the youngest age group (4-0/4-5) included 50 children,
and the oldest age group (5-6/5-11) included 13 children.

The ESI is currently being renormed with a large national sample of children,
to be stratified by age, sex, and race. Norms for Hispanic children are
expected to be available. A separate version of the ESI will be prepared for
three-year-olds.

TECHNICAL CHARACTERISTICS. The ESI was first introduced in 1975 as the
Eliot-Pearson Screening Inventory. The test items were developed by the
authors or were selected and adapted from well-known diagnostic and screen-
ing instruments (Denver Developmental Screening Test. Purdue Perceptual-
Motor Survev, Illinois Test of Psycholinguistic Abilities, and the Stanford-
Binet Intelligence Scale).

The Inventory had four major revisions, based on extensive trial-testing
and preliminary reliability and validity studies.

An item analysis was conducted with the standardization sample to examine the
ability of items to differentiate between children classified as OK and Refer.
Results indicated that the items did cifferentiate between children in the two
groups. With one exception, at least 75 percent of the children classified as
OK passed each item and about 60 percent of the children classified as Refer
failed each item.
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ESI 83, 88 (3 of 4)

EARLY SCREENING INVENTORY (ESI), 1983, 1988 Ages: 4-0 to 6-0 Years

TECHNICAL CHARACTERISTICS (continued)

Test reliability data are presented for irterscorer reliability and stabil-
ity (test-retest):

o In a study that included three examiners and 18 children, ages 4 to 5-
10 years, interscorer reliabilitv percentages for the four ESI sections
were above .80, and the correlation for the total scores was .91.

o Test-retest reliability for the ESI total scores of 57 children tested
a week apart by six examiners was .82.

Evidence of validity is presented for concurrent and predictive validity:

o A concurrent validation study that included 102 children, stratified in
terms of age, sex, and socioeconomic status, indicated a strong
correlation (.73) between the scores on the total ESI and the CGeneral
Cognitive Index of the McCarthy Scales of Children’s Abilities (MSCA).
Contingency tables analyses supported the strong relationship between
the ESI and the MSCA.

o A short term predictive validity study of the ESI and the Metropoli-
tan Readiness Test (MRT) was conducted with 475 kindergarten children.
The children had been tested with the MRT at the end of kindergarten
and had been screened with the ESI from 7-12 months earlier. Results
indicated moderate but statistically significant correlation coeffi-
cients ranging from .44 to .49 across age and sex groups. Using a 15
percentile cutoff criterion on both the ESI and the MRT prereading
composite based on local kindergarten norms, contingency table analvses
showed 83 percent agreement on children who scored below or above the
criterion for both tests.

o A longitudinal predictive validity study was conducted with 115 chila-
ren from kindergarten through grade 4. The 15th percentile was used as
the cutoff score for the ESI and report-card grades, referral, and
disposition (promotion or detention), as well as other screening
results (parent questionnaire, vision, hearing, medical).

Correlation, stepwise multiple regression, and contingencv tables
analvses were performed. Results indicated: the highest correlations
were between ESI scores and report-card grades in kindergarten through
grade 2; a significant correlation existed between ESI scores and the
need for special education services in grades 3 and 4; the addition of
ESI scores to other screening components strengthened or made the
regression equation statistically significant; the total percent of
children correctly identified ranged from 64 p rcent to 79 percent; and
the ESI most correctly identified children from kindergarten through
grade 1.
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EST 83, 88 (4 of 4)

EARLY SCREENING INVENTORY (ESI), 1983, 1988 Ages: 4-0 to 6-0 Years

COMPONENTS. The ESI is available in a kit which includes the 60-page combined
Test and Manual: screening materials (an assortment of nonconsumable objects
used in test administrations); Score Sheet; and the Parent Questionnaire.

The combined Test and Manual includes the test; general guidelines for con-
ducting screenings; directions for administration, scoring, and interpreta-
tion; information about reliability and validity; and facsimiles of the

Score Sheet and Parent Questionnaire.

The Score Sheet provides space for recording the child’s performance as well
and the examiner’s comments.

The Parent Questjicnnaire includes questions about the child’'s developmental,
medical, and family history.

A training videotape is also available for rental from: Michigan Media--Film
Library, the University of Michigan, Ann Arbor, MI 48103.

PUBLISHER. Teachers College Press, Columbia University, Teachers College,
1234 Amsterdam Avenue, New York, NY 10027 (800-356-0409).

REVIEWS/REFERENCES: a
© Harrington, Robert G.., University of Kansas (1985). Early Screening
Inventory. In Keyser, Daniel J. and Sweetland, Richard C. (Eds.),
Test critigues, Volume II, 244-254. Kansas City, MO: Test Corporation
of America.

o Meisels, S. J., Wiske, M.S.; & Tivnan, T. (1984). Predicting school
success with the Early Screening Inventery. Psvchology in the Schools,
21. 25-33.
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ESI-D 86 (1 of 3)

EARLY SCHOCL INVENTORY - DEVELOPMENTAL Grades: PreK - 1
(ESI-D), 1986

OVERVIEW/PURPOSE. The Early School Inventory-Developmental (ESI-D) con-
sists of a developmental survey checklist which is designed for use as parc
of a screening program. The ESI-D is intended for use with children in pre-
kindergarten and those entering school for the first time in kindergarten or
first grade. The ESI-D was designed to supplement the results of standard-
ized tests, such as the Metropolitan Readiness Test, and help teachers with
instructional planning. The ESI-D is part of the Metropolitan Readiness
Assessment Program.

CONTENT. The ESI-D is an 80-item checklist for recording systematic observa-
ticens of a child'’'s behavior in school in four developmental areas:

o physical development (large muscle, fine muscle, sensory, general
health)

o languape development (speech, vocabulary, oral and written language)

o socio-emotional development (intra- and interpersonal skills)

o cognitive development (information, details, memoryv, time and space
concepts)

-

ADMINISTRATION. Observations by the teacher or assistant mav be completed
at any convenient time--in the classroom or in special screening sessions.
However, the observer may observe only one child at a time. The ESI-D is
most often used early in the school year but may also be administered at
periodic checkpoints during the year.

SCORES/SCORING. In rating the child’s behavior on each item of the check-
list, the observer records YES (the child demonstrates this behavior during
normal school activities) or NO (the child does not demeonstrate this behav-
ior when it would be appropriate, or attempts it but is unsuccessful).

Composite scores are not available for the clusters of behavior in each
developmental area. Both norm- and content-referenced interpretation is
available for ESI-D task performance.

The national referenced norms consist of percentages of children demons:irating
each behavior on the ESI-D. The norms are available for four 6-month age

interval groups. from ages 5 to 7. The number of children in each group
ranged from 318 to 808.

A performance rating is assigned to each behavior assessed by the ESI-D,
depending on whether the child was observed performing the behavior. The
ratings are: + (proficient), / (acquiring the skills), and - (needing help}.
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ESI-D 86 (2 of 3)

EARLY SCHOOL INVENTORY - DEVELOPMENTAL Grades: PreK - 1
(ESI-D), 1986

SCORES/SCORING (continued)

The performance ratings are based on the authors’ judgments of the difficulcy
level of the objective to which the behavior is matched. Performance
corresponding to the observed and not observed categories are provided for two
age groups: 60-71 months and 72-84 months.

STANDARDIZATION/NORMING. The ESI-D was nationally standardized in spring and
fall of 1985 and winter of 1986 with a subsample of children who participated
in the national standardization of the Metropolitan Readiness Test. About
2,150 children participated in the ESI-D standardization.

Normative data are provided for four age groups, at six-month age intervals,
from ages 5 to 7. Norms are not provided for four-year-olds because of the
small sample size in this age group.

TECHNICAL CHARACTERISTICS. Reliability is based on point-biserial correlation
coefficients for each age group and total group for each ESI-D task. Most
correlation coefficients were well above .25.

Data on inter-rated reliability were not included in the Manual for
Interpretation and Use but are available in a separate research paper which
can be obtained from the publisher.

Evidence is presented for content and conmcurrent validity.

Content validity is based on the extensive review of literature that was
conducted prior to the development of the ESI-P and the ESI-D objective
analyses. Additional evidence of validity is presented by the relationship
between performance of the ESI-D and the MRT for children observed and not
observed on each behavior in each of the four development areas.

COMPONENTS. The ESI-D components includes the ESI-D Self-Scoring Checklist.
Directions for Administering, and the Manual for Interpretation and Use.

The ESI-D Self-Scoring Checklist is a two-part observation form--one par:z to
be retained by the teacher, and the other to be sent home to parents.

The ESI-D also includes a special supplement for parents: "Wavs That Parents
Can Help," which lists at-home activities to help the child develop new
skills.

The Manual for Interpretation and Use includes age-referenced norms and
teacher-directed and independent activities for developing children's
skills.
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EARLY SCHOOL INVENTORY - DEVELOPMENTAL Grades: PreK - 1
(ESI-D), 1986

PUBLISHER. The Psychological Corporation, 555 Academic Court, San Antonio.
TX 78204-2498 (800-228-0752).

REVIEWS:

o To be reported as available.
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ESI-P 86 (1 of 3)

EARLY SCHOOL INVENTORY - PRELITERACY Grades: PreXK - 1
(ESI-P), 198¢

OVERVIEW/PURPOSE. The Early School Inventory - Preliteracy (ESI-P) is a
checklist designed for screening children in a prereading program--usually
preschoolers and child" . beginning kindergarten. The ESI-P focuses on
children's preliteracy concepts of print, writing, and story: what reading
and writing are, how one reads and writes, why one reads, and what a story is.
The Inventory is designed to supplement the results of standardized tests,
such as the Metropolitan Readiness Test, and also, to help teachers plan
individualized instruction.

CONTENT. The ESI-P measures a range of preliteracy objectives divided into
three sections, as follows:

o Print Concepts: assesses the child’s ablility to discriminate print
from pictures and objects, to understand the functions of reading. ard
to grasp certain print concepts and conventions necessary for learning

to read.
o Writing Concepts: assesses the child's ability to communicate through

writing by attempting to write his/her name and a message to someone:
and judges the stage of development cof written expression using a
6-point scale.

o Story Structure: assesses the child’s ability to retell a familiar
story, using conventional story elements.

ADMINISTRATION. The ESI-P is individuallv administered by the child's
teacher in about 20 minutes.

Administration materials include the Directions for Adrinistering which

contains directions for the examiner., 12 picture panels, a manuscript-typed
card for the Print Concepts tasks, and pencil and paper for the Writing
Concepts tasks.

Several dayvs before the administration, the teacher reads the story of
"Goldilocks and the Three Bears"” to the class. During administration. the
teacher sits with the child in a quiet corner, orally presents each task
stimulus, and scores the child’'s response on the individual checklist forr:.
The child’'s responses are oral. pointing, and written, as required. The
examiner scores the child’'s responses during administration.

SCORES/SCORING. For each section of the ESI-P, the examiner sums the number
of points the child received and then calculates the percent score.

Both norm- and criterion-referenced scores are available for the Print Con-
cepts, Story Structure, and Writing Concepts (Part A and B).
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ESI-P 86 (2 of 3)

EARLY SCHOOL INVENTORY - PRELITERACY Grades: PreK - 1
(ESI-P), 1988

SCORES/SCORING (continued)

The national referenced norms consist of cumulative percentages of children
obtaining each raw score or rating. The norms are available for four 6-month
age interval groups, from ages 5 to 7.

The criterion-referenced scores are performance ratings which are classified
as: + (proficient), / (acquiring the skills), and - (needing help). The
performance ratings are based on the authors’ judgments of the degree of
proficiency demonstrated by specific score bands for each secrtion of the
inventory.

STANDARDIZATION/NORMING. The ESI-P was nationally standardized in spring and
fall of 1985 and winter of 1986 with a subsample of children who participated
in the national standardization of the Metropolitan Readiness Test. About
2,400 children participated in the ESI-P standardization.

Normative data were provided for four age groups, at six-month age intervals,
from ages 5 to 7. Norms were not provided for four-year-olds because of the
small sample size in this age group.

TECHNICAL CHARACTERISTICS. Reliabilzty data were reported for internal
consistency, using Kuder-Richardson Formula 21 (K-R 21). Data on inter-rated
reliability were not included in the Manual for Interpretation and Use but are

available in a separate research paper which can be obtained from the
publisher.

The K-R 21 coefficients, across eight age groups at 3-month intervals from
ages 5-7 years, ranged from .76 to .86 for Print Concepts and from .75 to .81
for Story Structure. The reliabilities for Writing Concepts were not repor:zed
since they were rsating scales.

Evidence was presented for content and concurrent validity.

Content validity was based on the extensive review of literature that was
conducted prior to the development of the ESIP. Concurrent validitv was based
on correlations of the scores of kindergarten children in the sample who were
tested with both the ESI-P and the Metropolitan Readiness Test (MRT), Levels 1
and 2. Correlation coefficients, corrected for atrenuation. for the ESI-P
sections, the three MRT subtests, and composite for level 1. ranged from .48
to .61 for Print Concepts, and .31 to .42 for Stovy Structure. For Level 2.
the correlation coefficients ranged from .43 to .58 for Print Concepts and
from .22 to .29 for Story Structure.
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ESI-P 86 (3 of 3)

EARLY SCHOOL INVENTORY - PRELITERACY Grades: PreK - 1
(ESI-P), 1986

COMPONENTS. The ESI-P components include the Self-scoring Sheet, Directions,
set of cards, ESI-P Skill Record, and the ES] Manual for Interpretation and

Use.

The Manual provides normative information, interpretive guidelines, and
follow-up activities designed to promote skill development.

PUBLISHER. The Psvchological Corporation, 535 Academic Court, San Antonio.
TX 78204-2498 (800-228-0752).

REVIEWS:

o To be reported as available.
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FKSB 82 (1 of 4)

FLORIDA KINDERGARTEN SCREENING BATTERY Grade: K
(FKSB), 1982

OVERVIEW/PURPOSE. The Florida Kindergarten Screening Battery (FKSB) is a
battery of five standardized assessment measures intended for use in screen-
ing kindergarten children for potential reading disability. The FKSB is
intended for use only as a predictive screening procedure for reading dis-
ability and not for clinical interpretation.

The purpose of the FKSB is to: (1) identify children at high risk for later
reading difficulties; (2) rule out children at low risk for reading disabil-.
ity; and (3) indicate those in need of further diagnostic evaluation. The
FKSB provides a simple procedure for obtaining a prediction equation to
classify children into three risk groups: high, mild, or low.

CONTENT. The FKSB consists of four basic tests and an optional test to be
administered in the following order:

evelopment t of Visual-Moto t ation ery VMI)- Short
Form: an age-normed, perceptual, motor copying task)
o Recognition-Discrimination: a visual perceptual task requiring the

child to identify a geometric stimulus design from four figures

0 b i e Vocabu -Rev ditio -R): a measure of
hearing vocabulary requiring pointing responses

o Alphabet Recitation Test: requires the child to recite as many letters

of the alphabet as he or she can, regardless of order

o Finger localization Test (optional): a neuro-psychological test con-
sisting of five levels of performance relative to sensing varied types
of finger stimulations made with a paper clip.

ALMINISTRATION. The tests are individually admi~istered in the prescribed
order Zuring one session which generally requires about 20 minutes. The
authors recommend that each examiner administer the battery of FKSB measures
to kindergarten children at least five times before beginning screening
activities. Paraprofessionals with little testing experience may be trained
to administer the FKSBR in a one-day workshop. The measures are considered
simple to learn and score, although more practice is required for the
optional Finger Localization test.
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FLORIDA KINDERGARTEN SCREENING BATTERY Grcde: K
(FKsSB), 1982

ADMINISTRATION (continued)
AZministration materials var;y by test:

o For the Beery VMI, materials include the test booklet and a pencil
without an eraser.

o For the Recognition-Discrimination, materials include the test book-

let, FKSB Record Form, and a stop-watch.

o For the PPVI-R, materials include the book of plates and the record
sheet.

o For the Alphabet Recitation test, materials include the B Record
Form.

o For the Finger Localization test, materials include a shield printed
with a diagram of hands, paper clip, and the FKSB Record Form.

The examiner orally presents the task stimulus, and the child’'s required
response may be written, oral, or peinting, as required.

SCORES/SCORING. The Florida Battery yields three types of scores:

o number coriect (for the Alphabet Recitation, Finger Localization, and
Recognition-Discrimination tests.

o age-equivalent scores (for the Beery VMI)
o intelligent quotients (for the PPVT-R)
The child’s scores for all tests are entered in the FKSB Record Form which

presents a simple procedure for calculating both the four- and the five-
variable prediction equation, depending on the number of the tests used.

The child’'s total classification score is obtained by first weighting the
four or five obtained scores, and then subtracting a constant from their
sum, The resulting score is compared to cutoff scores which are used to
place the child into a particular risk group: high, mild, low, or none.
The authors recommend that children designated at risk receive diagnostic
evaluations, with placement and remediation depending on the results of
these evaluations.
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FLORIDA KINDERGARTEN SCREENING BAT.ERY Grade: K
(FKSB), 1982

STANDARDIZATION/NORMING. Thirteen tests were used for the standardization
and cross-validation studies. The FKSB was reduced to its current size by
using multivariate statistical procedures that selected optimal predictors
and by eliminating tests with a low additive or non-additive predictive
relationship with reading achievement criteria used in the follow-up
studies.

The FKSB was standardized using a longitudinal study design that followed
different samples of children from kindergarten through the elementary
school years. The original standardization sample included 497 white male
children, mostly from middle- or upper-socioceconomic families, who were
entering kindergarten in Alachua County, Florida in 1970.

The first cross-validation study was conducted in 1971 with 181 white male
kindergarten children. A second cross-validation study was conducted with 132
male and female children who were racially mixed.

TECHNICAL CHARACTERISTICS. Reliability data for the PPVT and the Bee- ; VMI
is presented along with data from additional reliability studies conducted
for the Recognition-Discrimination and Finger Localization tests. The
authors report that most reliability coefficients ranged between .77 and
.98, except for the Finger Localization test.

Content validity is based on the multivariate procedures used to select the
> out of 13 assessment measures that comprise the FKSB.

Predictive validity is based on the results of three-, six-, and seven-year
followup studies. Results indicated that the FKSB was more accurate in pre-
dicting severe risk than mild risk.

Construct validity is based on the results of factor analysis.

COMPONENTS. The FKSB comes in a basic kit that includes the 47-page spiral-

bound Manual: Record Forms:; Finger localization Test with accormpanying card-
cardboard/cloth shield: Recogniticn-Discrimination Test: and tiie Alphabet
Recitation Test. An expanded kit also includes the B _gg;x_ﬂg_glggmgn_gl_lgg_
of Visual-Motor Integration and the Revised Reabody Pjicture Vocabulary Test.

PUBLISHER. Psychological Assessment Resources, Inc., P.0. Box 98, Odessa, FL
33556 (800-331-TEST or in Florida, 813-968-3003).
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FLORIDA KINDERGARTEN SCTREENING BATTERY Grade: K
(FKSB), 1982

REVIEWS:

o Aaron, P.G., Indiana State University, Terre Haute (1985). 1In Keyser,
Daniel J. and Sweetland, Richard C. (Eds.), Test critiques, Veolume
11, 288-292. Kansas City, MO: Test Corporation of America.

» Gotts, Edward Earl, Huntington State Hospital. Review of the Florida
Kindergarten Screening Battery. In Mental Measurements Yearbook Data-
base (A $905-2950). Lincoln, NE: Buros Institute of Mental Measure-
ments at the University of Nebraska-Lincoln.
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HOWELL 84 (1 of 3)

HOWELL PREKINDERGARTEN SCREENING TEST Grade: PrekK
(HOWELL), 1984

OVERVIEW/PURPOSE. The Howell Prekindergarten Screening Test is a pencil-
and-paper readiness test designed to help identify students’ instructional
needs prior to or upon entrance to kindergarten. Test results are used to
classify children in three categories: (1) those who may need remedial
assistance to ensure successful entry into formal education; (2) <those whose
skills seem appropriate for typical kindergarten work; and (3) those with
well-developed skills that could be enhanced by especially designed educa-
tiqnal experiences.

CONTENT. The test booklet includes 73 multiple-choice items, most in
pictorial format. The items are designed to .ussess performance across 21
skills representing a sampling of wverbal, quantitative, perceptual, and
general cognitive skills:

o shape recognition o visual motor
o listening comprehension o visual discrimination
o auditory memory 0 name
o colors o number identification
o color words o number writing
o vocabulary o counting sets
o consonant sounds o math concepts
o classification : o addition and subtraction
o letter identification " o copying
o rhyming o "draw-a-person” (not included as
o letter writing part of the total score)
o directionality and spatial
relationships

ADMINISTRATION. The test is group-administered; group size is optional. The
total test administration time is about two hours. The test is given in four
sittings of about one-half hour each over a two-day period. The teacher

administers the test with assistance from another person. However, the test

may also be administered by a trained paraprofessional, parent, or volun-
Teer.

Administration mate rials include the Examiner’s Manual, test booklet for each
child, primary pencils, box of crayons for each child, strips of heavy paper
for markers, and tape.

The teacher reads instructions to the children who respond to most items by
marking an X on the appropriate option. Most test items are multiple-choice
with three options.

SCORES/SCORING. Test items are scored on a pass/fail basis. A total of 73

points are available. The Howell provides a raw score for math and for the
total test.
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HOWELL PREKINDERGARTEN SCREENING TEST Grade: Prek
(HOWELL), 1984

SCORES/SCORING (continued)

A range of raw scores are provided to classify children in three performance
categories: critical (0-30), regular (31-51), and high (52-73).

STANDARDIZATION/NORMING. The Howell Prekindergarten Screening Test was
developed by the Howell Township Schools of Howell, New Jersey, a middle-
income suburban-rural community with a heterogeneous population. The norms
group included 631 children. Descriptive data about the characteristics of
the norms group is not provided.

TECHNICAL CHARACTERISTICS. Reliability coefficients for internal consist-
ency (KR-21) obtained in three successive years from 1981 through 1983 were
.88, .87, and .88 (N=186, 216, and 229, respectively).

The final version of the 83-item test was developed following a pilot study
of an earlier version of the test that included 100 test items.

Results of several predictive validity studies are reported. Mean test
scores for four groups of children, classified by achievement level by their
teachers at the end of kindergarten,_were found to be significantly different.
In another study with a one- and a two-year interval between testing with the
Howell Prekindergarten Screening Test and the California Achievement Tests,
the correlation coefficients were respectively .71 and .64 for reading, and
.68 and .72 for mathematics.

COMPONENTS. Materials include the 50-page Examinex’s Marial, 20-page test
booklet, primary pencils, box of crayons for each child, .ape, and ocak tag
strips for use as markers.

The Examiner’s Manual provides directions for administration and scoring,
along with guidelines for interpretation of resulrts.

PUBLISHER., Book-Lab, 500 74th Street, North Bergen, NJ 07047 (201-861-6763
or 201-868-1305).

REVIEWS:

o Schwarting, Gene, Omaha Public Schools, NE (1986). Howell Prekinder-
garten Screening Test. In Keyser, Daniel J. and Sweetland, Richard C.

(Eds.), Test critiques, Volume V, 209-211. Kansas City, MO: Test
Corporation of America.
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HOWELL PREKINDERGARTEN SCREENING TEST Grade: PrekK
(HOWELL), 1984

REVIEWS: (continued)

o Dunst, Carl J., Western Carolina Center, Morgantown, NC (1988). Review
of the Howell Prekindergarten Screening Test. In Conoley, Jane Close;
Kramer, Jack J.; and Mitchell, James V., Jr. (Eds.), The supplement to

the ninth mental measurements yearbook [?]. Linceln, NE: Buros

Institute of Mental Measurements of the University of Nebraska-Lincoln.

o Feiring, Candice, University of Medicine and Dentistry of New Jersey.
Review of the Howell Prekindergarten Screening Test. In Conoley, Jane
Close. Kramer, Jack J.; and Micchell James V., Jr. (Eds.), The

: ! : earbook [9]. Linceln, NE:
Buros Institute of Mental Heasurements of the University of Nebraska-
Lincoln.
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K & 1 SCREEN (1 of 3)

BRIGANCE K & 1 SCREEN FOR KINDERGARTEN Grades: K, 1
AND FIRST GRADE (K & 1 SCREEN), 1982

OVERVIEW/PURPOSE. The Brigance K & 1 Screen is a developmental screening
test intended for use with five- and six-year-old children in kindergarten
and grade 1. The purpose of the K & 1 Screen is to provide helpful infor-
mation for pupil placement, special service referrals, and instructional
planning. The K & 1 Screen also includes various forms: Screening Obser-
vations Form, Teacher’'s Rating Form, and Parent's Rating Form.

"CONTENT. The K & 1 Screen consists of a group of criterion-referenced
measures (assessments) designa2d to obtain a sampling of the child’'s skills
and behavior. The test includes basic assessments (12 for kindergarten and
13 for grade 1) and optional advanced assessments not included in the total
score. Each assessment includes varied numbers of test items selected from
two Brigance diagnostic/prescriptive inventories: Inventory of Early Devel-
opment (1978; birth to grade 7) and Brigance Inventory of Basic Skills
(1977; kindergarten through grade 6).

The developmental areas and skills assessed by the X & 1 Screen are pre-
sented below. The skills assessed for grade 1 are at a more advanced level
than fer kindergarten.

Developmental Areas : Skills Assessed
General Knowledge Identification of Bodv Parts
and Comprehension Color Recognition

Following Directions

Speech and Language Personal Data Response
Picture Vocabulary»*
Articulates Initial Sounds~*
Syntax and Fliency

Gross Motor Skills Standing
Walking
Hopping
Fine Motor Skills Draws Shapes (Visual-Motor?

Draws a Person

Math Rote Counting
Numerals in Segquence
Basic Kumber Skills®
*Optional advanced assessment,
**Basic and cptional advanced assessment.

Region C TAC
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BRIGANCE K & 1 SCREEN FOR KINDERGARTEN Grades: K, 1
AND FIRST GRADE (K & 1 SCREEN), 1982

CONTENT (continued)

Developmental Areas Skills Assessed
Readiness Visual Discrimination
Recites Alphabet
Recognition of Lowercase Letters
(Uppercase Alternate)

Basic Reading Skills Auditory Discrimination
Basic Preprimer Vocabulary#*
Preprimer/Primer Oral Reading

Manuscript Writing Prints Personal Data.

----------------------------

*Optional advanced assessment.
**Basic and optional advanced assessment.

ADMINISTRATION. The K & 1 Screen may be administered individually by one
examiner or by a team of examiners at multiple stations. Other methods
include varied combinations of individual and small group administrations
for selected assessments; and use of teacher’s ratings, parent’s ratings,
and data from the student’s records. Administration time generally ranges
from about 12-15 minutes. The examiner may be a teacher or a trained
paraprofessional.

Administration materials include the K & 1 Screen Manual, which contains the
basic and advanced assessments, and the Pupil Data Sheets (one for kinder-
garten and one for grade 1).

The Manual, displayed in easel format, presents the student assessment
material on the page facing the child and the examiner’'s directions on the
opposite page, facing the examiner. For each assessment, the examiner’s page
is structured to include the oral instructions to be presented to the child.
as well as detailed administration and scoring directions.

The examiner orally presents the item task to the child and the child’s
response may be oral, pointing, motor, or written. The examiner scores the
child's performance and records the scores on the Pupil Data Sheet during
administration.

SCORES/SCORING. The number of points earnmed for each correct response
ranges from .5 to 2.5. A raw score is calculated for each assessment and for
the total test. The possible score for the total test is 100.

Cut-off scores are obtained by ranking the total test scores for the local
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BRIGANCE K & 1 SCREEN FOR KINDERGARTEN Grades: K, 1
AND FIRST GRADE (K & 1 SCREEN), 1982

SCORES/SCORING (continued)

reference group and then classifying the scores by performance level: above
average, average, and below average. The author presents an example for
establishing cut-off scores, but recommends that each program establish its
own cut-off scores for different purposes.

The author identifies reasons why a child may score low and emphasizes that
referrals for further assessment should not be based only on the child's
score. After screening is completed, each child’'s data are reviewed by a
committee which makes a recommendation for placement and/or referral, as
appropriate.

STANDARDIZATION/NORMING. Norms are not available.

TECHNICAL CHARACTERISTICS. Technical data on reliability and validity are
not available. Content validity is based on a literature review and field
testing of the K & 1 Screen in l4 states.

TEST COMPONENTS. Materials include: The 51-page, spiral-bound K & ] Screen
Manual; Data Sheet (one for each grade level); Class Summary Record (one for
each grade level); and the Spanish Directions Booklet.

The Manual contains the basic and optional advanced assessments and the

reproducible Screenjing Observations Form, Teacher'’'s Rating Form, and Parent's
Rating Form.

PUBLISHER. Curriculum Associates, Inc., 5 Esquire Recad, North Billerica, MA
01862-2589 (508-667-8000 in MA and 800-225-0248 ‘n continental U.S.)

REVIEWS /REFERENCES:

o Boehm, Ann E. (Columbia Universitv). Review of the Brigance K & 1
Screen (AN 0916-2143). 1In Mental Measurements Yearbook Database
(MMYD). Lincoln, NE: Buros Institute of Mental Measurements at the
University of Nebraska-Lincoln.

o Helfeldt, John P. (May 1984). Test Review: The Brigance K & 1 Screen
for Kindergarten and First Grade. Reading Teacher, 37(9), 820-824.

o Robinson, Jacques H. and Kovacevich, Derothy A., Kent State Univer-
sity, OH (1985). The Brigance Inventories. In Test critigues, Volume
II1I, 79-98. Kansas City, MO: Test Corporation of America.

o Wright, Dan (Ralston Public Schools, NE). Review of the Brigance
K & 1 Screen (AN 0916-2143). In Mental Measurements Yearbook Database
(MMYD). Lincoln, NE: Buros Institute of Mental Measurements at the
University of Nebraska-Lincoln.
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KINDERGARTEN LANGUAGE SCREENING Range: K: 4-0 to 6-11 Years
TEST (KLST), 1983

OVERVIEW/PURPOSE. The Kindergarten Language Screening Test (KLST) is a gen-
eral language screening instrument intended for use with children of kinder-
garten age. The test was designed to compare children’s language abilities
to age- and grade-appropriate levels. The purpose of the test is to identify
children for more intensive assessment in order to identify any areas of
language deficit that might affect their academic progress.

CONTENT. The KLST is based on verbal language abilities considered average
for children of kindergarten age. The 30-item test incorporates several
types of measurement tasks reflecting both receptive (listening) and expres-
sive (speaking) language competence:

o Receptive Language (8 items): tasks include following directions,
such as pointing to body parts (chin, knee, elbow, and ankle); fol-
lowing three-part sequential commands; and understanding prepositions
(on, under, and behind).

o Expressive Language (22 items): tasks include telling full name and
age; pointing to colors and naming them; pointing to and counting
pictured animals on a card; repeating sentences up teo 11 words; and
presenting a spontaneous speech sample displaying a variety of speech
abilities and syntactic structures.

The examiner also rates the child on intelligibility, attention to task,
willingness to communicate, and gestural communication on a five-point
scale. The scores on these items are not included as part of the child's
score on the KLST, but may be used for later reference.

ADMINISTRATION. The KLST is individually administered. Administration time
may vary from 15 to 40 minutes, depending on the child’s age and abilitv. The
test is easily administered.

Administration materials include the Examiner‘'s Manual, Individual Screering
Test Form (used for scoring the child’s responses during administration),
and a set of three item stimulus picture cards.

The examiner administers the test items orallvy. The child’s response mawv be
oral, pointing, or motor, as required.

SCORES/SCORING. The child’'s total raw score is the number of items he or she
answered correctlv. The score conversion tables provide raw scores to

percentile rankings for four age groups, in months: 48-39, 60-65, 66-71, and
72-83.

Region C TAC
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KINDERGARTEN LANGUAGE SCREENING Range: K: 4-0 to 6-11 Years
TEST (KLST), 1983

STANDARDIZATION/NORMING.

Normative data are based on a sample of 485 children, including Headstart
children tested in 1984 and other children tested at later dates,.

TECHNICAL CHARACTERISTICS.

The test-retest reliability coefficient was .87 for 22 randomly selected
Headstart children who were tested within a four-week period in 1974. The
reliability coefficient for internal consistency, using Kuder-Richardson
Formula 20 (K-R 20), was .86.

Content validity was based on a literature survey of age appropriateness of
test item content. The studies cited ranged from 1940 to 1972. Predictive
validity of the KLST for kindergarteners was established by a follow-up study
of 30 children who had scored 19 or below on the KLST. In 1978, two and one-
half years later, it was found that 82 percent of the children were below
grade level academically or were receiving special education intervention.
Construct validity was established by inter-correlations of the KLST with
other language tests, including the Utah Test of Language Development,
Illinois test of Psycholinguistic Abilities, Clark-Madison Test of Oral
Language, and the Boehm Test of Basic Concepts.

COMPONENTS. Materials include the Examiner’s Manual; set of Picture Cards:
and the Individual Screening Test Form (used for scoring).

PUBLISHER. PRO-ED, 8700 Shoal Creek Boulevard, Austin, TX 78758
(512-451-3246).

REVIEWS:

o Barona, Andres, Arizona State University (1987). Kindergarten Lan-
guage Screening Test. In Keyser, Daniel J. and Sweetland. Richard C.
(Eds.). Test critiques, Volume VI, 287-291. Kansas City, MO: Test
Corporation of America.

o Hammill, Donald, Brown, Linda, & Bryant, Brvan (1989). Kindergarten
Language Screening Test (1983). 1In Authors, A consumer’s guide to
tests nt. Austin, TX: PRO-ED.
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KRT 88 (1 of 4)

KINDERGARTEN READINESS TEST (KRT), 1988 Age: & - 6 Years

OVERVIEW/PURPOSE. The Kindergarten Readiness Test (KRT) is a developmental
screening test designed for use with four- to six-year-old children entering
kindergarten. The purpose of the KRT is to: (1) help determine if a child
is developmentally ready to begin kindergarten in a given school year and
(2) identify children for further evaluation. The test is intended for use
with other methods in determining readiness.

CONTENT. The KRT includes 26 tasks designed to screen key developmental
areas across a broad range of skills considered necessary for beginning
school. Test content is described in terms of general skill areas and
related tasks as well as primary skill areas,

The KRT general skill areas and related item tasks are:

General Skill Areas Item Tasks
Understanding, Awareness, Print first name
and Interactions With One's Answer general questions
Environment Draw a human figure
Name primary, secondary and neutral
colors

Identify pictures

Identify directions and positions

Identify quantities, measurements,
and amounts

Judgment and Reasoning Complete a maze
in Problem Solving Identify picture similarities and
differences
Visually discriminate and match two
shapes

Match one-to-one
Sequence events: first, second,
and third

Numerical Awareness Count shapes te 20
Recognize numbers 1-10
Match one-to-one

Visual and Fine-Motor- Copy figures
Coordination Copy letters
Color a ball
Complete a maze
Hold a pencil correctly
Fold and crease a piece of paper
Cut a piece of paper in two pieces
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ETS-SRO



KRT 88 (2 of 4)

KINDERGARTEN READINESS TEST (KRT), 1988 Age: & - 6 Years
CONTENT (continued)
General Skill Areas Item Tasks

Visual and Fine-Motor-
Coordination {continued)

------------------------------------

Print the first name

Draw a human figure

Visually discriminate and match two
shapes

Match one-to-one

Auditory Attention Span
and Concentration

Repeat back 4- to 5-word sentences
Repeat back 3 to 4 numbers

The primary skills tapped by the KRT are:

o Language and V Ly o Visual-Perceptual-Motor
Expressive Language Visual Discrimination &
Verbal Vocabulary-Word Identification

Retrieval Visual Sequencing
Verbal Identification Visual Classification
Verbal Articulation - Visual Relationships
Receptive Language Visual Spstial Concepts
Auditory Discrimination Visual Fine-Motor-

& Identification Coordination
Auditory Sequencing
Auditory Short Term Memory
Auditory Interpretation of

Directions

o Comprehension, Reasonipg. o Memory and Concentration

and Judgment

Past Observations and Memory
Sequential & Logical Relationships Short Term Memory and
Grouping & Classifying Concentration
Discrimination and Matching Attention Span
Comparisons
Positioning Relationships o Maturity and Development

Understanding Complex Instructions

Problem Solving

Numerical Reasoning

GCeneral Awareness, Knowledge, &
Understanding

Manipulate information and
materials through all the
listed skill areas.
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KINDERGARTEN READINESS TEST (KRT), 16988 Age: & - 6 Years

ADMINISTRATION. The KRT is individually administered. Administration is
untimed but generally takes about 15 to 20 minutes. Scoring is done in about
five minutes. The examiner may be a specialist, teacher, or trained para-
professional. Thorough familiarity with the test is required before adminis-
tration,

Administration materials include the 33-item test booklet and item stimulus
materials, including those provided with the KRT kit (nine colored blocks,
Picture cards, and pad of blank paper) and those which the examiner provides
(penny, nickel, dime, dollar bill, pencil, crayons, and scissors).

The examiner sits at a table across from the child, with the pages of the test
booklet open between them. The test items and the examiner’s instructions
appear in close proximity, either on the same or adjacent pages. The examiner
orally presents the item task. The child’s responses are varied: oral, point-
ing, cutting with scissors, and written. The score for Task 26 is based on
the examiner's observations of the child's performance during test
administration.

The examiner scores the child’s responses during administration and records
most scores directly in the test booklet. However, some of the responses
are scored following the test in order to compare with the manual’s scoring
examples.

-

SCORES/SCORING. The item tasks are presented in a sequential developmental-
maturational format. Welghted scoring is used for items which are of a more
advanced difficulty level. Based on well-defined criteria, the points
assigned to the various KRT tasks range from 0 to 5.

The sum of the child’s total peints is placed in the Scoring Interpretat »n
Sheet. Performance descriptors (above average, average, lower average, and
below average/questionable readiness) are related to ranges of points, The
test is designed so that the majority of children will successfully complete
at least 78 to 90 percent of the measured tasks. Followup consultation is
recommended for children who score 30 (6l percent of the items) and below.
Derivation of the cut score is not provided.

The individual Performance Grid Sheet is used to indicate weak performance on
the specific item tasks which the child missed.

STANDARDIZATION/NORMING. The KRT norming sample included 1,015 children
residing in four midwest states: Nebraska, Kansas, Iowa, and Minnesota.
The children were tested in May (year not indicated) before their entrance
into school the following fall semester.
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KINDERGARTEN READINESS TEST (KRT), 1988 Age: 4 - b Years

STANDARDIZATION/NORMING (continued)

Althcugh tabled data displaying sample characteristics is not presented in

the KRT Mapnual, some information is provided. The KRI Manual reports that
five percent of the sample were members of minority groups; three percent were
larer diagnosed as having handicapping conditions; and the average education
level of parents was high school completion. The number of children in each
of the three age groups (4, 5, and 6) is not reported.

TECHNICAL CHARAC?&RISTICS. Items were selected for the ART after the authors
reviewed tests wfdely used for assessing young children; consulted with
professionals, including program specialists, assessment specialists, and
teachers; and performed item analysis.

The KRT Manual presents statistical data for the norning group, including:
tables of item difficulcties; frequency distributions of total scores; and
the total group mean, median, and standard deviation by score points and
percent scores.

Also, the results of several studies that were conducted are reported.
Findings indicated differentiation in the test performance of four- and
five-year-old children, and no significant differences in the test-retest
scores of four small groups of children tested after a two-month period.

COMPONENTS. Materials include the 39-page KRT Manual: Test Booklet; stimu-
lus materials; Scoring Interpretation Sheet--one for school records and the
other for parents; Performance Gr{d Choet; and the Lefter to Parents.

The KRT Manual presents backgrouna infoowation about the 2est and its tech-
nical characteristics, and directions for scoring. The examiner uses the
individual Test Booklet for administration and recording the number of points
the child receives for each task. Task stimulus materials included in the
Jest Booklet are supplemented by colored blocks, picture cards, and a pad of
paper provided in the KRT kit.

The examiner enters the child’'s total points on the Scoring Interpretation
sSheet and checks the tasks that the child missed on the Performance Crid

Sheet. Copies of these two forms are sent to the child’s parents along with
the parent letter.

PUBLISHER., Slosson Educational Publicatiens, Inc., P.0. Box 280, Fast Aurora,
NY 14052 (716-652-0930).

REVIEWS:

o To be reported as available.
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LOLLIPOP 81, 89 (1 OF 3)

THE LOLLIPOP TEST: A DIAGNOSTIC SCREENING Ages: 2-6 to 6-0 Years
TEST OF SCHOOL READINESS, REVISED, 1981, 1989

OVERVIEW/PURPOSE. The Lollipop Test is a readiness screening test intended
for use with children from 2 - 6 years. The name of the test is derived from
the illustrations used as item response stimuli. The purpose of the test is:
(1) to identify children in need of additional readiness activities in order
to obtain maximum benefit from their kindergarten and/or first grade ex-
perience; (2) identify children for further assessment; and (3) assist in
instructional planning and evaluation.

CONTENT. The Lollipop Test consists of 49 items grouped within four sub-
tests:

o Identification of colors and geometric shapes, and copying shapes
{11 items)

o Picture description, position, and spatial recognition (10 items)
o lIdentification of numbers and counting (14 items)

o Identification of letters and writing (l4 items).

ADMINISTRATION. The test which is individually-adminiscered requires about
15 - 20 minutes for administration and scoring. Examiners require a brief
orientation period to the test.

Administration materials include the test booklet (called the Administration
and S~oring Booklet) for each child, set of seven spiral-bound picture stim-
ulus cards, and pencils,

During test administration, the examiner and child sit at a small table. The
examiner places the stimulus cards used for the specific test item in front
of the child and orally presents the item task. The child’'s response may be
oral, pointing, or written (e.g., copying shapes and name writing). The
exaniner scores the child’'s responses during administration ar.d records the

scores in the Administration and Scoring Booklet.

SCORES/SCORING. All items answered correctly, except copving shapes, earn
one point. The copying shapes items earn two points for each shape copied

correctly. The examiner sums the raw scores for the four subtests and for
*he total test.
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LOLLIPOP 81, 89 (2 OF 3)

THE LOLLIPOP TEST: A DIAGNOSTIC SCREENING Ages: 2-6 to 6-0 Years
_ TEST OF SCHOOL READINESS, REVISED, 1981, 1989

SCORES/SCORING (continued)

The author suggests five ranges of raw scores for readiness, based on the
performance of children included in the original validation sample and

two additional study samples. The raw score ranges are classified as: below
average, low average, average, high average. and above average.

STANDARDIZATION/NORMING. The Lollipop Test is not a nationally normed test,
The author suggests that districts develop their own local norms and pro-
vides instructicns in the manual.

The 1989 revision of The Lollipop Test primarily includes changes in the
Developmental and Interpretive Manual to report the additional validity

studies. The content of the test remained the same.

TECHNICAL CHARACTERISTICS. Evidence of reliability is presented for inter-
nal consistency, using the Kuder-Richardson Formula #20 (K-R 20). The
reported reliability coefficient is .93, based on the results of the initial
validation study.

Evidence is presented for content, construct, and criterion-related valid-
ity. -

Content validity is based on the careful selection of test items and the
author’s background experience as a school psychologist.

Construct validity is based on the results of a literature review, factor
analytic studies, and high correlations between subtest and total test scores
(.79-.89).

Criterion-related validity is based on the results of several validation
studies. The first study consisted ¢f 69 srudents in kindergsrten and

Head Start in Mississippi. The students whose averdge age was 70 months
were eligible to enter the first grade in the fall of 1977. The students
were administered both The Lollipop Test end the Metropolitan Readiness
Test (MRT), and also were rated on their readiness skills by their teachers.
The correlation of The Lollipop Test total scores with those of the MRT was
.86, and with the teachers’ ratings .58.

Two additional validation studies are reported in the Developmental and
Interpretative Manugl, revised 1989 edition. Results of the studies indi-
cated that predictions with The Lollipop Test were similar to those with
the MRT and the Developmental Indicators for the Assessment of Learning
(DIAL).
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LOLLIPOP 81, 89 (3 OF 3)

THE LOLLIPOP TEST: A DIAGNOSTIC SCREENING Ages: 2-6 to 6-0 Years
TEST OF SCHOOL READINESS, REVISED, 1981, 1989

TECHNICAL CHARACTERISTICS (continued)

The first of the two studies included a sample of 283 students (average age

of 74 months) who were tested with both The Lollipop Test and the MRT. The
students were initially followed througi. grade 4. The second study included a
sample of 129 students (average age of 62 months) who were tested with The
Lollipop Test and DIAL four months before entry to kinderjarten. The students
were followed through first grade.

In the first of the above studies, correlations of The Lollipop Test with
the Stanford Achievement Test in grades 1, 3, and 4 were higher in grade 1
(.75 for reading and .72 for math) than in grade 4 (.40 for reading and
math) .

COMPONENTS. Materials include the Adminpistration and Scoring Booklet, set
of seven spiral-bound picture stimulus cards, and the Administration Devel-

opmental and Interpretive Manual.
The individual Admipistration and Scoring Booklet contains the test items,

directions for administration, scoring instructions, space for recording
scores, and general guidelines for interpretation.

The Administration Developmental and Interpretive Manual includes background

information about readiness concepts and theories, the criterion-referenced
approach to school readiness, design and development of The Lollipop Test,
interpretation and utilization of scores, and procedures for developing
local norms.

PUBLISHER. Humanics Limited, 1182 West Peachtree Street, P.0. Box 7447,
Atlanta, Georgia 30309 (404-874-2176).

REVIEWS:

o Reck, Isabel L. (University of Pittsburgh). Review of The Lollipop
Test (AN 0911-2185). In Mental Measurements Yearbook Database (MMYD).
Lincoln, NE: Buros Institute of Mental Measurements at the Universicw
of Nebraska-Lincoln.

o Morris, Janet (University of Nebraska-Lincoln). Review of The Lolli-
pop Test (AN 0011-2185). 1In Mental Measurements Yearbook Database
(MMYD). Linceln, NE: Buros Institute of Mental Measurements at the
University of Nebraska-Lincoln.
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MAP 82, B8 (1 of 5)

MILLER ASSESSMENT FOR PRESCHOOLERS (MAP), Ages: 2-9 to 5-8 Years
1982, 1988

CVERVIEW/PURPOSE. The Miller Assessment for Preschoolers (MAP) is a short
developmental screening test designed to identify children who display
mild, moderate, or severe delays in one or more developmental areas. The

MAP's scoring system was designed to discriminate children functioning below
the 25th percentile.

The purpose of the MAP is to identify developmentally delayed children at
risk for learning problems in order that they may receive further in-depth
assessment. The MAP also includes two structured observation forms designed
to assist in assessing behaviors and qualities that may influence the child’'s
test performance,

CONTENT. The MAP includes 27 test items which assess three types of devel-
opmental abilities: (1) cognitive, (2) sensory and motor, and (3) combined
abilities. Within these ability areas, the test items are categorized into
five MAP performsnce indices intended to target specific areas requiring
intervention and remediation:

(1) Cognitive abilities are assessed along two performance indices:
Verbal and Non-Verbal. Test items for both indices were

chosen to evaluate skills required for language development,
problem solving, memory, ami perception.

Verbal Index items (4) examine memory, sequencing, compre-
hension, association, and expression in a verbal context.

Non-Verbal Index items (5) examine memory, sequencing,
visualization, and mental processing without requiring spoken

language.
(2) Sensory and motor abjlities are assesscd along two performance

indices: Foundations and Coordination.

Foundations Index items (10) involve performance of basic
motor tasks and awareness of sensations.

Coordination Index items (7) involve performance of oral motor,
fine moter, and gross motor tasks.

(3) Combined abilities are assessed along the Complex Task Index.
The items (4) meas.re sensorimotor abilities in conjunction
with cognitive abilities. and require interpretation of visual-
spatial information.

Region C TAC
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MAP 82, 88 (2 of 5)

MILLER ASSESSMENT FOR PRESCHOOLERS (MAP), Ages: 2-9 to 5-8 Years
1982, 1988

ADMINISTRATION. The test is individually administered in about 25 to 35
minutes, depending upon the child’s age and developmental status. The test
may be administered and scored by professionals or by trained paraprofes-
sionals under supervision. Advanced clinical training is required to use
the Supplemental Observations Sheet.

Administration materials include the MAP Manual which contains the exan-
iner’s directions; Scoring Notebook which holds the Cue Sheets, individual

Item Score Sheets, and item stimulus materials: the consumable Drawing Book-
let; and additional manipulatives.

The examiner orally presents each item task to the child. The child’s re-
sponse may be oral, motor, or written, as required. The examiner scores
the child’'s test performance during administration.

SCORES/SCORING. Scoring for each test item is done on the Jtem Score Sheet
for the appropriate age group. For each test item, the Item Score Sheet

displays color-coded ranges of raw scores falling in three different zones.
The Green/Go zone means the child scored above the 25th percentile (normal

limits); the Yellow/Caution zone means the child scored between “he 6th and
25th percentile; and the Red/Stop zone means the child performed at the 5th
percentile or below. -

The MAP provides raw scores and percentile scores for the total test and the
five performance indices. The scores are obtained by adding the relevant
number of Red and Yellow raw scores and then converting the sum to an equiva-
lent percentile corresponding to age group. Percentiles are available for six
age groups at six-month intervals, ranging from 2-9/3-2 to 5-2/5-8 years.

STANDARDIZATION/NORMING. The MAP was nationally standardized between April
and July of 1980 with a sample of 1,204 children becrween the ages of 2 years,
9 months, and 5 years, 8 months. Approximately equal numbers of children
were selected from each of the nine geographic regions in the continental U.S
The sample was designed to reflect national population characteristics by sex,
race, community size, and socioeconomic status. Although comparable. the
sample was overrepresented by higher levels of parent education, job status,
and family income.

TECHNICAL CHARACTERISTICS. Evidence of reliability is presented for inter
rater agreement, stability (test-retest), internal consistency of the total
test (using the corrected split-ralf method), and the standard error of
measurement :
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MAP 82, 88 (3 of 5)

MILLER ASSESSMENT FOR PRESCHOOLERS (MAP), Ages: 2-9 to 5-8 Years
1982, 1988

TECHNICAL CHARACTERISTICS (continued)

o A high level of interrater reliability was obtained between pairs
of scores provided by two trained field supervisors for a sample
of 40 children. Pearson product-moment correlation coefficients
ranged from .84 to .99 for the total score and the five performance
indices.

o Test-retest reliability was calculated on the stability of the total
score and the five performance indices for a sample of 81 children for
a period of one to four weeks. Stability ratios, expressed as per-
centages, ranged from 72 percent to 94 percent.

o Internal consistency reliability, based on the raw scores for the total
standardization sample, was .79 for the corrected split-half method and
.82 for the average item-to-test correlation.

o The standard error of measurement (SEM) was .59 for the Red/Stop scores
and 1.40 for the Yellow/Caution scores,

Evidence of validity of MAP is based on content validity (theoretical
foundation and national item tryout), concurrent validity, predictive
validity, and construct validity: -~

o The MAP is organized around the five performance indices (behavior
categories) which are indicated in the literature review as being
essential for assessing developmental delays.

o The 27 MAP items and the series of structured observations were
selected from over 800 items that were field tested. In addition.
a national field test of 530 items was conducted with a sample of 60
children with and 500 children without identified pre-academic
problems.

o Concurrent validity, although not conclusive, is based on correla-
tions of the MAP with other tests (Weschler Preschool and Primary Scale
of Intelligence, Illinois Test of Psycholinguistic Abilities, Southern
California Sensory Integration Tests, and the Denver Developmental
Screening Test).

o A predictive validity study was conducted with 338 children in the
standardization sample four years after initial testing. Results
indicated that the MAP total score significantly predicted performance
cn standardized tests and six school performance criteria (retentien in
school, teachers’ observations of behavioral problems, special class
enrcllment, and report card ratings in language, reading, and math).

Region C TAC
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MAP 82, 88 (4 of 5)

MILLER ASSESSMENT FOR PRESCHOOLERS (MAP), Ages: 2-9 to 5-8 Years
1982, 1988

TECHNICAL CHARACTERISTICS (continued)

o Predictive validity also was examined in a four-year study of classi-
fication accuracy of the MAP total score at the 5th and 25th per-
centile ranks (PRs). The e¢riteria included test scores and school
performance indices. Results indicated that the average classification
accuracy was 89 percent at the 5 PR cutoff point and 76 percent at the
25 PR cuteff point.

Also, data were obtained concerning the rate of false positives
(children erroneously identified as being at risk) and false negatives
(children erroneously identified as not being at risk). The rate of
false positives at the cutoff points was 3 percent at the 5 PR and 19
percent at the 25 PR. The rate of false negatives at the cutoff points
was 8 percent at the 5 PR and 5 percent at the 25 PR.

o Construct validity of the MAP was established using factor anal-
ysis, item age trends, correlation of items and performance indices
with total scores, and correct identification of children with pre-
academic problems.

COMPONENTS. Materials include the: "MAP Manual (revised in 1988), Scoring

Nogtebook, Cue Sheets, Item Score Sheets (includes Behavior During Testing
observational form, Drawing Booklet, stimulus materials, and Record Book-

let. Staff training materials, including a videotape and training manual,
and workshop services are available from the publisher.

The Manual includes directions for administration and scoring; detailed
information about the background and development of the MAY¥ 2nd its technical
characteristics; and the norms tables. The Scoring Notebook is used to

organize the Cue Sheets (instructions) and the Item Score Sheets during

administration.

The Record Booklet is used at the end of the testing session for recording
impressions of the child’s performance, defining the child’'s strengths and
weaknesses, and suggesting remediation. The Supplement bservations Form,

intended for use by a trained clinician, provides a means for recording
subjective impressions of the child’s behavior (vision, touch, speech and
language, and movement) during test performance.

PUBLISHER. The Psychological Corporation, 555 Academic Court. San Antonio,
TX 78204 (800-228-0752).
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MAP 82, 88 (5 of 5)

MILLER ASSESSMENT FOR PRESCHOOLERS (MAP), Ages: 2-9 to 5-8 Years
1982, 1988 ’

REVIEWS:

o Compton, Carolyn (1984). Miller Assessment for Preschoolers (MAP).

In Author, Guide to 75 tests for special education. Belmont, CA:
Fearon, 1984.

o Deloria, Dennis J., MOBIUS Corporation. Review of Miller Assessment
for Preschoolers. In Mental Measurements Yearbook Database (AN 0916-
2874). Lincoln, NE: Buros Instutute of Mental Measurements at the
University of Nebraska-Lincoln.

o Michael, William B., University of Southern California. Review of
Miller Assessment for Preschoolers. In Mental Measurements Yearbook
Database (AN 0916-2874). Lincoln, NE: Buros Institute of Mental
Measurements at the University of Nebraska-Lincoln.

o Linder Toni, University of Denver (1984). Review of Miller Assess-
ment for Preschoolers. In Keyser, Daniel J. & Sweetland, Richard C.
(Eds.), Jest critiques, Jolume I, 443-454. Kansas City, MO: Test
Corporation of Americsa.
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MRT 86 (1 of 4)

METROPOLITAN READINESS TESTS (MRT), 1986 Grades: PreK -1

OVERVIEW/PURPOSE. The Metropolitan Readiness Tests (MRT) are nationally
normed, multiple-choice tests designed to assess mastery of pre-reading,
pre-mathematics, and language development skills. The MRT is also designed
to identify instructional needs.

The MRT is available in two levels. Level 1 is intended for four-year olds
in the preschool setting, just prior te entry into kindergarten, and for
the first half of kindergarten. Level 2 is intended for use during the
second half of kindergarten and in the early part of first grade.

CONTENT. The MRT tests are based on theories related to early childhood
education. Test content is drawn from auditory, visual, language, and quan-
titative concept areas.

Level 1 tests are designed to measure skills most relevant to pre-reading.
The test level includes six tests acrosc three skill areas:

Skill Area Tests

-----------------------------------------------

Auditory Auditory Memory
Beginning Consonants

Visual Letter REcognition
Visual Matching

Language Schcol Language and Listening
Quantitative Language.

Level 2 tests are designed to measure skills needed in beginning reading and
mathematics. The test level includes eight tests across four skill areas:

Skill Area Tests

P T N TN S N I Y -—_—.e A R AT AR e EREE e REeEE e e R R e s - -e-

Auditory Beginning Consonants
Sound-Letter Correspondence

Visual Visual Matching
Finding Patterns

Language School Language
Listening
Quantitatcive Quantitative Concepts

Quantitative Operations.

An optional Copying Test is available for both levels.

[~
°D
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MRT 86 (2 of 4)

METROPOLITAN READINESS TESTS (MRT), 1986 Grades: PreK - 1

ADMINISTRATION. Children may be tested in small groups of up to 10 in pre-
kindergarten and 15 in kindergarten and first grade. For Level 1, testing
time including the MRT practice test, ranges from 1l to 15 minutes, with a
total testing time of 95 minutes (seven sittings). For Level 2, testing time
ranges from 9-16 minutes, with a total testing time of 80 minutes for the
Pre-Reading Composite (four sittings) and 105 minutes for the Complete
Battery (five sittings). The examiner is generally the classroom teacher.

Test administration materials include Directions for Administering used by
the examiner, test booklets (one for each level), and pencils.

The examiner administers most items orally and the -hildren respond by filling
in a circle for the correct response options. The test items, most in pic-
to ial format, are multiple-choice with three or four response options.

SCORES/SCORING. Completed test booklets may be scored by hand or machine.
Scoring services are available from the publisher.

The MRT provides both norm- and content-referenced scores. The norm-
referenced scores include percentile ranks and stanines for each Skill Area
and the Pre-Reading Composite. A Battery Composite is also available for
Level 2. Empirical norms are available for pre-kindergarten (spring).
kindergarten (fall, midyear, and spring), and grade 1 (fall).

The content-referenced scores include three performance ratings for each
test: + (proficient); / (acquiring the skills): and - (needs instruction).
The derivation of the tables used to obtain the ratings are not described.

STANDARDIZATION/NORMING. National norms for prekinde: .rten through begin-
ning of grade 1 were obtained by testing approximately 30,000 students
between April of 1985 and February of 1986. Testing was conducted in spring
of 1985 (April and May), in fall of 19385 (September and October), and in
winter of 1986 (January and February). 1In addition to the main standardiz-
ation program, 3,000 students were tested in several special research pro-
grams.

The characterisrics of the norming sample relative to geographic region
school district enrollment, socioceconomic status. and public or private
school status were compared to the U.S. population (1980). Sample data were
statistically adjusted to compensate for the more than 10 percent variation
from the national population.

TECHNICAL CHARACTERISTICS. Evidence of reliabilityv was presented for inter-

nal consistency, using Kuder-Richardson Formula 20 (K-R 20) and for stabil-
ity (test-retest):

Region C TAC
ETS-SRO

o
.



MRT 86 (3 of 4)

METROPOLITAN READINESS TESTS (MRT), 1986 Grades: PrekK -1

TECHNICAL CHARACTERISTICS (continued)

o The K-R 20 reliability coefficients were reported for subtests and
composites for the fall, midyear, and spring norms. The reliability
coefficients for the Pre-Reading Composites were over .90; for the

the skill area composites, they ranged from .66 to .88.

o Test-retest reliability coefficients for a two-week interval were
calculated for the Pre-reading Composite and the Skill Area Compos-
ites. The reliab®lity coefficient for the Pre-Reading Composite was
.92 for Level 1 and .88 for Level 2. For the Skill Area Composites,
the reliability coefficients ranged from .64 to .87 for Level 1 and
from .62 to .88 for Level 2.

Evidence of validity was based on content validity and predictive valigd-
ity:
o Content validity was based on the extensive literature review that was
conducted on child development, reading, and early school learning, as
well as two national item analysis programs.

o Two predictive validity studies were conducted with first grade chil-
dren who were administered MRT Level II in the fall and the Metropol-
itan Achievement Tests or the Stanford Achievement Test Series in the
spring. Results indicated that the MRT scores were more highly pre-
dictive of scores on the Stanford Achievement Test Series.

-

COMPONENTS. The MRT components include: Practice Test, Iest Booklet (one

for each level), Copying Sheets, Directions for Admini:.tering (one for each
level), Manual for Interpreting (one for each level), Norms Booklet (common

to both levels), Class Record/Class Apalvsis Charts, and the Parent-Teacher

onie ce

arent-Teache onference ort provides information to parents about the
test, the child’'s performance, and suggestions for helping the child develop
readiness skills.

The Metropolitan Readiness Tests are part ofthe Metropolitan Readiness Assess-
ment Program. Other program components include: Early School Inventory-
Developmental (detalled checklist for recording observations of cognitive and
noncognitive development), the Early Scheol Inventory-Preliteracy (checklist
for obtaining information about a child's concepts of print, writing, and
story), and the Handbook nf Skill Development Activities for Young Children.
The Handbook is a resource book which contains individual and small group
activities designed to remediate weak areas identified by the tests.

PUBLISHER. The Psychological Corporation, 555 Academic Court, San Antonio, TX
78204-2498 (800-228-0752).
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BETROPOLITAN READINESS TESTS (MRT), 1986 Grades: PrekK - 1

REVIEWS:

© Hughes, Selma, East Texas State University (1987). Metropolitan Read-
iness Tests: 1986 Edition. In Keyser, Daniel J. and Sweetland, Richard
C. (Eds.), Test critiques, Volume VI, 341-349., Kansas Ci*v, MO: Test
Corporation of America.

o Salvia, John and Ysseldyke, James E. (1988). Metropolitan Readiness

Tests. In Authors, Special and remedial education, Fourth Fdition,

449-451. Boston, MA: Houghton Mifflin Company.
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MSSST 69 (1 of 3)

MEETING STREET SCHOOL SCREENING TEST (MSSST), 1969 Grades: K, 1

OVERVIEW/PURPOSE. The Meeting Street School Screening Test (MSSST) is a
developmental survey test for screening gross motor, visual-perceptual-
motor, and language skills of 5- to 7-year old children in kindergarten and
grade 1. The test was designed to identify children with potential learning
disabilities and is intended for use in scresening large groups of children.

The MSSST was developed by a team of multidisciplinary professional staff
members at the Meeting Street School in Providence, Rhode Island, which is
known for its work with children with cerebral palsy. In developing the
MSSST, the staff anticipated that early identification of children with
potential learning disabilities would recduce the large number of children
who develop learning problems at a later age.

CONTENT. Test content is based on a theoretical information processing
model which is structured to briefly scan a child’s input, integration, and
output skills in the areas assessed by the three MSSST subtests:

o Motor Patterning subtest tasks focus on bilateral motor skills cnd
awareness of body in space, including gait patterns, hand clapping,
hand patterns, following directions, and touching fingers.

o Language subtest tasks focus on listening comprehension, auditory
memory, and language formulation.

[
o Visual-Perceptual-Motor subtest tasks focus on visual discrimination,

visual memory, reproducing geometric and letter forms, and under-
standing spatial and directional concepts on paper.

ADMINISTRATION. The MSSST is individually administered and requires about
15-20 minutes. When used for screening, the test may be administered by a
teacher or paraprofessional trained in its use. When used diagnostically,
the Test must be administered and interpreted by a trained cliniecal
examiner.

Administration materials include the MSSST monograph/manual and the indi-
vidual Test Record Form. The area set aside for testing requires a table
and two chairs, as well as space for the gross motor tasks. Following , .
directions in the Manual, the examiner orally presents the item cues and
demonstrates specific motor patterns to be imitated.

As the child completes each of the tasks in the three subtests, the examiner
scores his/her performance according to scoring directions and records the
child’s score in the Jest Record Form. Most tasks are rated 0, 1, or 2.

o Region C TAC
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MSSST 69 (2 of 3)

MEETING STREET SCHOOL SCREENING TEST (MSSST), 1969 Grades: K, 1

SCORES/SCORING. The child’s ratings are toraled to obtain a raw score for
each subtest and the total MSSST. Using a score conversion table corre-
sponding to the child’s chronological age, the examiner converts the raw
scores to scaled scores, and then records and plots them on the profile of
scores included in the child’s.Test Record Form.

For each subtest, the scaled scores range from 1 to 19 and have a mean of .0
and a standard deviation of 3. For the MSSST total, the scaled scores range
from 20 to 80 and have a mean of 50 and a standard deviation of 10.

The scaled scores for the three subtests and the total score are used for
decision-making concerning learning disabilities. As a screening measure to
identify high risk children, MSSST has raw score cutoff points of 39 for
kindergarten and 5% for grade 1. These scores represent the scores of
children tested with an average time of four months into the school year.

STANDARDIZATION/NORMING. The MSSST was standardized in Rhode Island on a
sample of 500 children in kindergarten and first grade. The children were
selected to represent the populat{on socioeconomically through the use of
the 1966 U.S, Census data for father occupation. Each of the five norma-
tive tables are based on the scores of 100 children at half-year intervals,
from ages 5-0 to 7-5 years. The sample was comprised of equal numbers of
boys and girls distributed across thg age ranges and socioeconomic levels.

TECHNICAL CHARACTERISTICS. Data are reported for reliability and validitv.

Test-retest reliability coefficients (two to four weeks apart) for the total
test clustered at .85, and for subtests ranged from .75 to .85. Interrater

reliability coefficients were above .95.

Validity is based on content and the results of a predictive validity studvy,
To assess the MSSST as a predictor of academic achievement. 220 kindergarten
and 274 first grade children in the normative sample were followed for two
years. The MSSST scores of the kindergarten children correlated signifi-
cantly with readiness scores at the end of kindergarten (r = .66) and at the
end of first grade (r = .63). With rhildren tested in the first grade. the
correlation with first and second grade achievement was .53 and .46,
respectively.

COMPONENTS. The MSSST components include the 126-page spiral-bound

monograph/manual: Earlv Identificatjon of Children wi ar Disabil-
ities: the Meeting Street School screening Test, and a four-page individual
e e F .
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MEETING STREET SCHOOL SCREENING TEST (MSSST), 1969 Grades: K, 1

COMPONENTS {(continued).

The monograph/manual includes: discussion of the theoretical foundation of
the MSSST; an overview of early identification programs; nine test admin-
istration cards; directions for administration, scoring, and interpretation;
and score conversion tables.

The individual Test Record Form includes space for recordirg and plotting
scores on the Profile of Scores, and a scale for rating chfldren on 10
behavioral dimensions (test cooperation, attention, concen:ration, use of
feedback, motor control, pencil skills, eye control, speecn, language, and
overall efficiency) considered to be important indicators of learning
disabilities.

PUBLISHER. The MSSST is available from the Meeting Street School, Easter Seal
Society of Rhode Island, Inc., 667 Waterman Avenue, East Providence, RI 02914
(401-438-9500).

REVIEWS:

o Bannatyne, Alex. Review of the Meeting Street School Screening Test
(excerpt). In Mental Measurements Yearbook Database (AN 0807-435),
Lincoln, NZ: Buros Institute” of Mental Measurements at the Univertsity
of Nebraska-Linceln.

o Kress, Roy A., Temple University. Review of the Meeting Street School
Screening Test. In Mental Measurements Yearbook Database (AN 0807-
435), Lincoln, NE: Buros Institute of Mental Measurements at the
University of Nebraska-Lincoln.

o Compton, Carolyn (1984). Meeting Street School Screening Test. In
Author, Gujide to 75 tests for special education, 244-247. Belmont,

CA: Fearon.
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PRESCHOOL SCREEN 85 (1 of 3)

BRIGANCE PRESCHOOL SCREEN FOR THREE- AND FOUR- Ages 3 & &
YEAR-OLD CHILDREN (PRESCHOOL SCREEN), 1985

OVERVIEW/PURPOSE. The Preschool Screen is a developmental screening tect
intended for use with three- and four-year-old children, The purpose of the
Preschool Screen is to identify and refer at-risk children for further
assessment, placement, and program planning. The Preschool Screen also
includes a screening observation form and a rating scale for both the child’s
teacher and parent.

CONTENT. The Preschool Screen consists of a group of criterion-referenced
measures (assessments) designed to obtain a sampling of the child’s skills
and behavior. Each assessment contains from 2 - 9 items, most of which were
selected from the Brigance Inventory of Early Development.

The skills assessed by the Preschool Screen are the same for both three-

and four-year-olds. However, the skills for the four-year-olds are at a

more advanced level. The Preschool Screen includes 11 basic assessments

and 8 optional advanced assessments whose scores are not included in the

total score. The assessments are included in the following developmental
areas:

Developmental Areas Assessments
General Knowledge Identifies Body Parts
and Comprehensicn Identifies Objects

Coloxrs: Matches, Identifies*¥
Follows Directions*

Speech and lLanguage Personal Data Response
Picture Vocabulary+**
Verbalizes Personal Needs¥*
Repeats Sentences
Plural s and -ing, Prepositions and
Irregular Plural Nouns
Articulates Initial Sounds*

Gross Motor Skills Gross Motor Skills: Standing, Walking,
Hopping**
Fine Motor Skills Builds Tower With Blocks (3-10)

Visual-Motor: Copies#®*

Math Number Concepts
Counts by Rote*
*Optional advanced assessment.
**Basic and optional advanced assessment.
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PRESCHOOL SCREEN 85 (2 of 3)

BRIGANCE PRESCHOOL SCREEN FOR THREE- AND FOUR- Ages 3 & 4
YEAR-OLD CHILDREN (PRESCHOOL SCREEN), 1985

ADMINISTRATION. Administration time generally ranges from about 12-15 min-
utes. The Preschool Screen may be administered individually by one examiner
or by a team of examiners at multiple stations. Alternate screening methods
include the use of teacher’s ratings, parent’s ratings, or data from school
records. The examiner may be a teacher or a trained paraprofessional.

Administration materials include the spiral-bound manual used for adminis-
tration, individual Pupil Data Sheet for the appropriate age, unlined paper,
pencils, and one inch colored building blocks.

The manual which is displayed in easel format presents the pupil assessment
material on the page facing the child and the directions for administration
on the opposite page facing the examiner. For each assessment, the exam-
iner’s pase is structured in a standard format, with oral directions to the
child on the right side of the page, and detailed directions for adminis-
action and scoring on the left.

The child's required responses may be oral, pointing, motor, or written.
The examiner scores the child’s responses and records them on the Pupil Data
Sheet during administration.

SCURES/SCORING. The correct response to each item earns from 2- 5 points,
depending on the assessment. The examiner calculates the score for each
assessment and then sums them to obtain the total score. The total possible
score is 100.

The scores for all children are ranked and assigned to three groups: aver-

age, lower than average, and above average. The manual presents an example
for establishing a cut-off score, using the lower 20 percent of the group.

However, the author recommends that each program establish its own cut-off

scores for different purposes and referrals.

Also, the author identifies many reasons why a child may score low and
recommends that referrals for further assessment not be based on the child's
score only. After screening is completed, each child’'s data is reviewed and
a recommendation is made for placement and/or referral, as appropriate.

STANDARDIZATION/NORMING. Norms are not available.

TECHNICAL CHARACTERISTICS. Technical data on reliability and validity are
not available. Content validity of the Preschool Screen is based on the

literature review, and the field testing and critiquing which was conducted in
12 states.
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PRESCHOOL SCREEN 85 (3 of 3)

BRIGANCE PRESCHOOL SCREEN FOR THREE- AND FOUR- Ages 3 & 4
YEAR-OLD CHILDREN (PRESCHOOL SCREEN), 1985

TEST COMPONENTS. Materials include the 51-page, spiral-bound Manual; Child
Data Sheets (one for each grade level) for scoring and reporting; colored
building blocks; and the Spanish Directions Booklet.

The Manual includes the basic and optional advanced assessments, and repro-

ducable forms: Screening Observation Form, Teacher‘s Rating Form, and
Parent's Rating Form.

PUBLISHER. Curriculum Associates, Inc., 5 Esquire Road, North Billerica, MA
01862-2589 (508-667-8000 in MA and 800-225-0248 in continental U.S.).

REVIEWS:

o Heil, Edith S., Crowley Independent Schoeol District, TX. Review
of the Brigance Preschool Screen (AN 1002-388). Mental Measurements
Yearbook Database (MMYD). Lincoln, Nebraska: Buros Institute of
Mental Measurements at the University of Nebraska-Lincoln.

o Turco, Timothy L., Lehigh University, PA. Review of the Brigance
Preschocl Screen (AN 1002-388). Mental Measurements Yearbook Data-
base (MMYD). Lincoln, Nebraska: Buros Institute of Mental Measure-
ments at the University of Nebraska-Lincoln.

o Robinson, Jacques H. and Kovacevich, Dorothy A., Kent State Univer-

sity, OH (1985). The Brigance Inventories. Test critiques, Volume
111, 79-98.
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SANTA CLARA PLUS 80, 83 (1 of 2)

SANTA CLARA PLUS COMPUTER MANAGEMENT SYSTEM Grades: PreK, K
(SANTA CLARA PLUS), 1980, 1983

OVERVIEW/CONTENT. The Santa Clara Inventory is a criterion-referenced in-
strument developed to assess readiness of preschool and kindergarten chil-
doen.  The purpose of the Inventory is to: (1) screen incoming children; (2)
serve as a developmental guide for on-going instruction: (3) help plan indi-
vidualized instruction; (4) monitor student progress: and (5) facilitate
parent/teacher conferences. The Inventory is also used to assess abilitier
of handicapped children of all ages. Use of the Santa Clara was enhanced by
the development of a computer management system.

CONTENT. The Inventory is structured on 72 developmental tasks in nine
skill areas: social/emotional, motor coordination, visual motor perform-
ance, visual perception, visual memory, auditory perception, auditory
memory, language development, and conceptual development.

The tasks are sequenced by chronological age and are arranged by order of
difficulty  Each task is assigned a two-digit reference number to facilitate
use of the Inventory’'s basic components.

ADMINISTRATION. The Santa Clara Inventory may be administered individuallvy.
either by a teacher in one-half hour screening session, or by a team of
staff in a four-station organization which permits each child to be tested
individually and move rapidly through each assessment area.

Administration materials include the Teachers Manual and Observation Guide.
student record form, and item stimulus response materials (flash cards,
response cards, and worksheets} and other commonly used school materials to
be provided by the examiner {paper, beads, button, chalk, etc.)

The examiner orally presents each task to the child. The child’s responses
are motor, oral, or written, as required.

SCORES/SCORING. Scoring for each task is done on a three point scale: 0, 1.
and 2. The child receives a 0 if the task is bevond his/her developmental
level, 1 if be/she has mastered certain aspects of the skill required to
perform the task. and 2 if he/she can perform the task on his/her own with
minimal help.

After administering the Santa Clara Inventory, the teacher records studenc
performance by entering responses by keyboard or optical mark scanner into a
microcomputer. The Santa Clara computer management program generates pupil
developmental profiles, class skills profiles, prescriptions of activities
to help foster students’ current and previous - :rformance.
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SANTA CLARA PLUS 80, 83 (2 of 2)

SANTA CLARA PLUS COMPUTER MANAGEMENT SYSTEM Grades: PrekK, K
(SANTA CLARA PLUS), 1980-83

STANDARDIZATION/NORMING. The Santa Clara Inventory of Developmental Tasks
was initially developed as an E.S.E.A. project of the Santa Clara Unified
School District in 1967 and was revised in 1980.

TECHNICAL CHARACTERISTICS. Information on the technical characteristics of
the Santa Clara Plus is not available.

COMPONENTS. The testing program materials include the Teachers Manual and
Observation Guide, Deveiopmental Profile, Instructional Activities Manual,
and the Computer Management System. The testing program alsc includes a

parent/teacher interview form and a set of spirit masters.

The Teachers Manual and QObservation Guide contains instructions for admin-

istering and assessing the performance of each developmental task.

The Developmental Profile is a record form for recording individual studen:
Observations.

The Intructional Activities Manual is a resource guide which contains educa-

tional activities related to each of_the developmental tasks.

The Santa Clara Computer Mangement System generates pupil development pro-

files, class skills profiles, prescriptions of activities to help foster
development of unmastered skills, and progress charts displaying students’
current and past performance. The Santa Clara Computer Management System is
compatible with the Apple II+ and Ile and the TRS-80 microcomputers.

PUBLISKER. Zaner-Bloser, Inc., 1459 King Avenue, P.0. Box 16764, Columbus, OH
43216 (614-486-0221).

REVIEVS;

o To be reported as available.
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SCREEN 88 (1 of 4)

SCREENING CHILDREN FOR RELATED EARLY Ages: 3-0 to 7-11 Years
EDUCATIONAL NEEDS (SCREEN), 1988

OVERVIEW/PURPOSE. The SCREEN is an individually-administered, 70-item
achievenient test which measures beginning academic skills in oral language,
reading, written expression, and mathematics.

The test was developed for use with 3- to 7-year olds and wa-~ designed to:
(1) identify children with potential academic problems; (2) o.termine
individual strengths and weaknesses; and (3) evaluate educational programs
and interventions.

CONTENT. The SCREEN’'s test items consist of the most discriminating items
from the Test of Early Language Development (TELD), 1981; Test of Reading
Ability (TERA), 1981; Test of Early Written Language (TEWL), 1988; and Test
of Early Mathematics Ability (TEMA), 1983.

The SCREEN has four subtests:

o Oral lLanguage (18 items) covers the areas of meaning (semantics),
structure (syntax), and use (pragmatics). Item tasks include:
identifying pictures, defining words, repeating sentences, combining
sentences to form more complex ones, and responding to questions
related to family and friends and to favorite stories.

o Writing (16 items) measures writing skills through: identification
of materials associated with writing, copying print, and writing words
and sentences.

o Reading (18 items) measures reading skills through: identification
of letters, words, and numbers; comprehension of sentences and short
passages; and ability to identify the top, bottom, beginning, and end
of a page.

o Mathematics (18 items) measures mathematics skills through: rote count-
ing, skip counting, counting objects, and solving addition problems both
with concrete objects and in printed form.

ADMINISTRATION. The SCREEN is individually administered in 15 - 40 min-
utes, depending upon the child’s age and ability. The test may be admin-
istered by properly trained and supervised paraprofessionals, but results
should be interpreted by qualified examiners.
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SCREEN 88 (2 of 4)

SCREENING CHILDREN FOR RELATED EARLY Ages: 3-0 to 7-11 Years
EDUCATIONAL NEEDS (SCREEN), 1988

ADMINISTRATION (continued)

Administration materials include the Examiner's Manual which contains

directions for administration and scoring; spiral-bound Picture Book which

contains item response stimuli; 20 small objects (coins, paper clips, etc.)

to be provided by the examiner for counting tasks; 8-page individual Stu-

dent Workbook used for items requiring written responses: 4-page individual
o d ; and pencils and erasers.

The test is administered at a table at which the child and the examiner are
both seated. The examiner uses basal and ceiling levels to determine the
items to be administered to the child. The examiner presents the item tasks
orally and the child responds in a variety of modes: oral, pointing, and
written. The examiner scores the child’'s responses during administration

and records the scores in the student’s Egofgle(gecgrg Form.

SCORES/SCORING. The child’'s responses are scored "correct” or "incorrect,"
based on defined scoring criteria. Correct i‘em responses receive one point.

Three types of scores are avnilable for each of the four subtests and total
test: raw scores, age-basec percentide ranks, and standard scores (quo-
tients with a mean of 100 and a standard deviation of 15). The normative
Scores are provided for children from ages 3-0 to 7-11 years in 10 age groups
of six months each,

STANDARDIZATION/NORMING. The SCREEN was standardized on a sample of 1,355
children in 20 states. The sample was stratified bv geographic region
(Northeast, North Central, South, and West), place of residence (urban or
rural), sex, race, and ethnicity. The percentages of the standardization
Eroup on these variables was comparable to that of the national popula-
tion as reported in the Statistical Abstracts of the United States (1985),
In terms of urban/rural areas of residence, the urban areas were over-
represented and rural areas were underrepresented by 7 percent.

The standardardization sample consisted of 10 age groups of 6-month irrer-
vals, ranging from ages 3-0/3-5 to 7-5/7-11. The number of children in each
of the 10 age groups ranged from 105 to 174,

TECHNICAL CHARACTERISTICS. Evidence of reliability for the subtests and
total test were obtained for internal consistency (using coefficient alpha)
and stability (test-retest):
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SCREENING CHILDREN FOR RELATED EARLY Ages: 3-0 to 7-11 Years
EDUCATIONAL NEEDS (SCREEN), 1988

TECHNICAL CHARACTERISTICS (continued)

o For the total test, the coefficient alphas for each age group in the
standardization sample ranged from .85 to .98 For the respective
subtests, the coefficient alphas ranged from .83 to .92 for Lanfusge;
.86 to .94 for Reading; .71 to .92 for Writing; and .87 to .97 £.r
Mathematics. Internal consistency was also analyzed through Rasch
analytic techniques.

© Test-retest reliability coefficients with a two-week time interval
were calculated for two groups of children (sample size not indi-
cated) from the Dallas/Fort Worth metropolitan area. The children
varied in age from 6-0 to 7-3. The test results were correlated and
the influence of age was partialed out of the resultant coefficients.
The test-retest reliability coefficients exceeded .80.

Evidence is presented for content, criterion-related, and construct
validity:

© Content validity is based on the item selection procedures,

o Concurrent validity is based op the high correlations between the
items selected for the SCREEN and the total test score on the
original measures (TELD, TERA, TEWL, TEMA). The correlation
coefficients were .94 and above .

o Construct validity is based on: the positive relationship of SCREEN to
chronological age and school experience, high subtest correlations,
significant relationship to intelligence, and differentiation between
children with normal learning capacity and those with impaired learn-
ing capacity.

COMPONENTS. Materials include the Examiner’s Manual, Profile/Record Form.
Student Workbook, spiral-bound Picture Book, and the PRO-SCORE System.

The Examiner’s Manual includes the norms tables, information on interpret.
ing administration results, and a sample report. The spiral-bound Picture
Book contains item response stimuli, The 8-page Student Workbook is used
by the student for items which require written responses. The PRO-SCORE
System is a scoring system that is available for the Apple and IBM micro-
computers.

PUBLISHER. PRO-ED, 8700 Shoal Creek, Austin, Texas 78758-689"
(312-451-3246) .
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SCREENING CHILDREN FOR RELATED EARLY Ages: 3-0 to 7-11 Years
EDUCATIONAL NEEDS (SCREEN), 1988

REVIEWS:
o Padget, S. Yancy (March 1989). Test Review: Screening Children for
Related Early Educational Needs (SCREEN). d eac ,
526-527.

o Hammill, Donald, Brown, Linda, & Bryant, Bryan (1989). Screening
Children for Related Early Educational Needs (1988). 1In Author,
c 's e t. Austin, TX: PRO-ED.
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SHORS, 78 (1 of 2)

SCHOOL/HOME OBSERVATION & REFERRAL SYSTEM Grades: PreXK - 3
(SHORS), 1978

OVERVIEW/PURPOSE. The School/Home Observation and Referral System (SHORS) is
a systematic approach that uses observational checklists for early identi-
fication and referral of children with problems that may interfere with
learning. The SHORS was designed for use in public schools and day care or
Head Start Centers. The SHORS is intended to be used by parents, teachers,
and other professicnals who work with young children from preschool through
early elementary grades.

CONTENT. Observations of the child are made during regular classroom or
home activities using checklists available in seven specific areas:

o Health ¢ Speech and Language
o Motor o Learning

o Vision ¢ Behavior

o Hearing

ADMINISTRATION. Teachers and parents complete the checklists during the
first month of school and then meet te discuss their observations. Inform-
ation from the specific checklists mavy indicate need for a more comprehen-
sive evaluation by a professional.

when problems are identified, the teacher and parent plan and work together
to assure that appropriate attention is given to the child, including
referrals to specialists as indicated. Follow-up and observations are
continued throughout the school year.

SCORES/SCORING. Not available.

STANDARDIZATION/NORMING. Norms are not available.

TECHNICAL CHARACTERISTICS. Not available.

COMPONENTS. Materials include: Teachers Guide, Parents Guide, School./Hore

Qrientarion Materials. Observarion and Referral Record. General Checklist.
and Specific Checkliscs.

o The Teachers Guide provides detailed instructions on the use of the check-
lists; explains observational techniques; describes svmptoms and behaviors

indicating possible problems; and provides guidelines for parent discus-
sions and for referrals.
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SCHOOL/HOME OBSERVATION & REFERRAL SYSTEM Grades: PreK - 3
(SHORS), 1978

COMPONENTS (continued)

The Parents CGuidea includes a checklist and guidelines for observing the
child within the home and provides general information about available
resources when help is needed.

The Observation and Referral Record provides a continuous record of obser-

vations, parent conferences, and follow-up information for each child.

The General Checklist, included as part of the QObservation and Referral

Record, contains items that describe common physical symptoms or behavioral
signs of problems. Each item on the General Checklist is keyed to one or
more of the seven Specific Checklists.

The Specific Checklist is available separately for each of the seven areas
of SHORS: health, motor, vision, hearing, speech and language, learning,
and behavior. The checklist is used to record unusual behaviors or physical
symproms in detail.

School/Home Orientation Materials include audiovisual presentations for
explaining the SHORS to teachers and parents.

PUBLISHER. Publishers Test Service, CTB/McGraw-Hill, 2500 Garden Road,
Monterey, CA 93940 (800-538-9547; 408-649-8400 for AK, HI, or foreign
countries).

REVIEWS:

o Kauffman, James M., University of Virginia (1988). Review of the
School /Home Observations and Referral System [1077]. 1In Mitchell.
James V., Jr. (Ed.), The ninth mental measurements vearbook. Lincoln.

NE: Buros Institute of Mental Measurements of the University of
Nebraska Press.

o Torgesen, Joseph K., Florida State University (1988). Review of the
School/Home Observations and Referral System [1077}. 1In Mitchell,
James V., Jr. (Ed.), The ninth mental measurements yvearbeok, Lincoln.
NE: Buros Institute of Mental Measurements of the University of
Nebraska Press.
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TELD 81 (1 of 3)

TEST OF EARLY LANGUAGE DEVELOPMENT (TELD), 1981 Ages: 3 - 7 Years

OVERVIEW/PURPOSE. The Test of Early Learning Development (TELD) is a readi-
ness test designed to measure the spoken language abilities of children from
ages 3-0 through 7-11 years. The test was developed to provide a standard-
ized measure of spoken language assessment for young children based on cur-
rent theoretical perspectives. The purpose of the test is to: (1) screen and
identify children who are significantly tehind their peers in language devel-
opment, (2) document child:en's progress in language, and (3) suggest instruc-
tional practices.

CONTENT. The TELD includes 38 items which measure different aspects of lan-
guage. The test items are cross-classified by MODE (Receptive and Expres-
sive) and FEATURE (Content and Form).

Test items relating to Content focus on knowledge of words and conceptual
categories, and interpretation of meaning within various contexts. Test
items relating to Form focus on syntax (sentence structure), morphology (the
smallest meaningful units of language), and phonelogy (pronunciation).

ADMINISTRATION. The TELD is individually administered. The test is untimed
but generally requires about 15-20 minutes. The examiner must be competent
in test administration and thoroughly familiar with the Manual, especially
the sections relating to the use of gorms and the interpretation and report-
ing of scores. The author: advise that any further assessment based on
administration results be done by professional staff trained in normal lan-
puage development and language assessment.

Administration materials include the IELD Manual which contains the test and
instructions for administering and scoring the test items; set of 11 Picture

Cards; and the individual one-page Report Form.

The examiner orally presents the item stimulus and the child responds orallv
or by pointing. Basal and ceiling levels based on the child’s age and per-

formance are used to determine the test items to be administered to the
child.

SCORES/SCORING. The examiner scores and records the child's scores during
administration. The child receives one point for each item he or she answers
correctly or meets the item criterion. Basals and ceilings are applied in
the scoring and the child’s total raw score is the sum of the points

received for all test items.

The total raw score is converted to standard scores aud percentiles provided
for 10 age groups at 6-month intervals (ages 3-0 through 7-11 years) and to
age equivalent scores. The total standard scores, called Language Quotients,
have a mean of 100 and a standard deviation of 15. The Language Quotients
are interpreted in terms of performance categories (superior, above average,
average, below average, and poor) associated with the score ranges.

lf*f} Region C TAC
ETS-SRO



TELD 81 (2 of 3)

TEST OF EARLY LANGUAGE DEVELOPMENT (TELD), 1981 Ages: 3 - 7 Ye:

SCORES/SCORING (continued)

To assist in interpretation, the Record Form includes an Item Profile which
presents the TELD items classified by Mode (Receptive and Expressive) and
Feature (Content and Form) and the associated Language Ages. Each item the
child has passed is marked with a slash, and the profiled results provide a
rough indication of the child’s level of functioning in language. However,
the manual does include cautions concerning the use of Language Ages which are
age equivalent scores.

STANDARDIZATION/NORMING. The norms are based on the test performance of
1,184 children in 11 states and one Canacian province. The characteris-

tics of the children relative to geographic area, type of community, sex,
age, and parent occupation are comparable with those of the national popu-
lation, as reported in the Statistical Abstract of the United States (1979).
However, the sample was somewhat overrepresented by the southern geographical
region, urban commuriities, and parents who were white-collar workers.

TECHNICAL CHARACTERISTICS. Evidence of reliability is presented for inter-
nal consistency (using coefficient alpha) and stability (test-retest):

o In a study of 500 children, the internal reliability coefficients for
the five age groaps (ages 3-7) ranged from .87 to .92, and was .90
for the total test.

o Test-retest reliability coefficients for the five age groups from a
study of 177 children for a two-week interval ranged from .72 to .87.
The test-retest reliebility coefficient for the total group was .90.

Evidence is presented for content validity, concurrent validity, and construct
validity:

o Content validity is based on the selection of test content, results
of pilot studies, and item analyses.

o Concurrent validity is based on the correlations of the TELD scores
with other tests (Preschool Language Scale, Test of Language Develop-

ment, Metropolitan Readiness Tests, and the Metropolitan Achievement
Tests.

© Construct validity is based on differential age and group perform-
ance. and on correlations with tests of reading, readiness, and
intelligence.
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TEST OF EARLY LANGUAGE DEVELOPMENT (TELD), 1981 Ages: 3 - 7 Years

COMPONENTS. Materials include the 39-page TELD Manual; set of 12 Picture
Cards used in test administration: and the one-page, consumable Record Form.

The Manual provides information about the rationale, development, standard-
ization, and technical characteristies of the TELD. Also, the Manual
includes directions for administration, scoring, and interpretation of
results; and the norms tables.

The individual Record Form is used for recording the child’s age, item and
total test raw and derived scores, other test results, testing conditions,
test performance in terms of item constructs, and interpretations and
recommendations,

PUBLISHER. PRO-ED, 5341 Industrial Oaks Boulevard, Austin, TX 78735-8898
(512-892-3142).

REVIEUWS:

© Widerstrom, Anne H., University of Colorado at Denver (1986). 1In
Keyser, Daniel J. and Sweetland, Richard C. (Eds.), Test critiques,
Volume V., 464-469. Kansas City, MO: Test Corporation of America.

o Hammill, Donald, Brown, Lindat & Bryant, Bryan (1989). Test of Early
Language Development-1981. In Authors, A consumer’s guide to tests
in print. Austin, TX: PRO-ED.

o Dole, Janice Arnold Dole, University of Denver. Review of the Test of
Early Language Development. In Mental Measurements Yearbook Database
(AN 0904-2190). Lincoln, NE: Buros Institute of Mental Measurements
at the University of Nebraska-Lincoln.

o Prather, Elizabeth M., Arizona State University. Review of the Test
of Early Language Development. In Mental Measurements Yearbook Data-
base (AN 0904-2190). Lincoln, NE: Buros Institute of Mental Measure-
ments at the University of Nebraska-Lincoln.
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TEMA 83 (1 of 3)

TEST OF EARLY MATHEMATICS ABILITY Ages: 4-0 through 8-11 Years
(TEMA), 1583

OVERVIEW/PURPOSE. The Test of Early Mathematics Abilitv (TEMA) is a readi-
ness test intended for use in identifying children with learning problems in
elementary mathematics or those who are likely to develop such problems. The
TEMA was designed for use with 4- through B.year-old children, and also for
older children with learning problems. The purpose of the TEMA is to: (1)
screen and identify children who are significantly behind or ahead of their
peers in developing mathematical thinking; (2) identify individual strengths
and weaknesses; (3) suggest instructional practices; and (4) document chil-
dren'’s progress.

CONTENT. The TEMA consists of 50 questions. The test was developed to serve
the need for a standardized test of mathematical thinking for young children
that would measure informal as well as formal mathematics concepts and skills:

o The formal (school taught) test items include 27 items that focus on
reading and writing numerals, number facts, calculation, and base-ten
concepts.

o The informal test items include 23 items that cover concepts of
relative magnitude, counting, and calculation.

ADMINISTRATION. The TEMA is untimed but generally can be completed in about
20 minutes. If necessary, the test may be given in more than one sitting.
The examiner must be competent in test administration and thoroughly famil-
iar with the content of the manual, especially sections relating to the use
of norms and interpretation, and have practice in administration and
scoring.

Administration materials include the TEMA Marual which contains the test
items and instructions for administering and scoring, set of Picture
Cards, individual four-page Record Form, and the Examiner's Cue Card te
assist in scoring during admini~trations. Also, three test items require
the use of pennies, chips, or other small countable objects to be provided
by the examiner.

The examiner orally presents most test items using the Picrure Cards for
24 items. The Student Worksheet, included in the Record Form, contains
seven printed test items to be completed by the child. The child’s re-
sponse is oral or written, depending on the test item. Basal and ceiling
levels based on the child's age and performance are used to determine the

items to be administered. The examiner scores the child’s responses during
administration.
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TEMA 83 (2 of 3)

TEST OF EARLY MATHEMATICS ABILITY Ages: 4-0 through 8-11 Years
(TEMA), 1983
SCORES/SCORING. The examiner records one point on the Record Form for each

item answered correctly or a zero for an incorrect answer. The child’s
total raw score is the sum of the points received for all test items. Basals
and ceilings are applied in the scoring.

The total raw scores are converted to standard scores and percentiles for
each 6-month age interval group, from 4-0 through 8-11 years, and age equiv-
alents.

The total standard scores called Math Quotients (MQs), have a mean of 100
and a standard deviation of 15. The Math Quotients are interpreted in terms
of five performance categories (superior, above average, average, below
average, and poor) associated with MQ score ranges.

The age equivalents are called Math Ages and the manual includes cautions
regarding their use. To assist in interpretation, the Recoxd Form includes

an Item Profile which lists each item and its associated Math Age. Every item
the child has passed is marked with a slash and the profile results provide a
rough idea of the child’s level of functioning.

STANDARDIZATION/NORMING. The TEMA was standardized with 617 children in 12
states. The characteristics of the ¢children relative to geographic area,
type of community, age, sex, race, and parent occupation are compared with
those of the national population, as reported the Statistical Abstract of
the United States (1981).

TECHNICAL CHARACTERISTICS. Evidence of reliability was presented for inter-
nal consistency and stability (test-retest):

© Internal reliability coefficients reported for five age groups, from
4-8 years, ranged from .86 to .94,

o The test-retest reliability coefficient for 71 children, ages 4 and 5
years, was .94 over a period of one week.

Evidence was presented for content validity, concurrent validity, and con-
struct validity:

o Content validity of the TEMA was based on the selection of test
content and procedures used in test development.

o Concurrent validity was based on correlations of the scores of 6- and
8-year-old children on the TEMA and the math calculation subtest of the
Diagnostic Achievement Battery. The correlation coefficients were .40
and .59 which were statistically significant at the .05 level.
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TEMA 83 (3 of 3)

TEST OF EARLY MATHEMATICS ABILITY Ages: 4-0 through 8-11 Years
(TEMA), 1983

TECHNICAL CHARACTERISTICS (continued)

o Construct validity was based on differential age and group perform-
ance, and correlations with tests of language (Test of Early Language
Development) and intelligence (Slosson Intelligence Test).

COMPONENTS. Materials include: the 69-page IEMA Manual, set of 26 Picture

Cards used during administration, Examiper’s Cue Card, and consumable Record
Form designed for use in scoring. recording, and interpreting scores.

The TEMA Manual includes directions for administering, scoring, and inter-
preting results; norms tables; and information about test development,
standardization, and technical test characteristics.

PUBLISHER. PRO-ED, 5341 Industrial Oaks Boulevard, Austin, TX 78735-8898
(512-892-3142).

REVIEWS:

o Hammill, Donald, Brown, Linda} & Bryant, Bryan (1989). Test of Early
Mathematics Ability. 1In Authors, A consumexr’'s guide tes
print. Austin, TX: PRO-ED.

o Lindeman, David P., University of Kansas. Review of Test of Early
Mathematics Ability. In Mental Measurements Yearbook Database
{AN 0905-2910). Lincoln, NE: Buros Institute of Mental Measurements
at the University of Nebraska-Lincoln.
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TERA-2 89 (1 of 4)

TEST OF EARLY READING ABILITY-2 (TERA-2), 1989 Ages: 3 to 9 Years

OVERVIEW/CONTENT. The Test of Early Reading Ability-2 (TERA-2) is a test of
reading ability based on current theoretical perspectives on emergent liter-
acy. The TERA-2 is designed for use with children from ages 3 through 9, in
preschool, kindergarten, and primary grade levels. The purpose of the test
is to: (1) identify children who are significantly different from their
peers in the early development of readins,; (2) document children’s progress
in learning to read; and (3) suggest instructional practices.

CONTENT. The TERA-2 is a 46-item test which {s available in two forms
(A & B). The test items are classified within three constructs:

o Construction of Meaning: items measure ability to construct meaning
from print of three types: (1) figural/situational contexts, such as

signs, logos, and words; (2) relational wvocabulary, such as words that
"go with" a stimulus word; and (3) discourse, such as understanding
words that function as labels, deducing the meaning of an unfamiliar
word from its context, anticipating written language, and cloze tasks
designed to assess comprehension during silent reading.

o w f et and u s: items focus on letter
naning and oral reading.

0 v W nguage: items relate to book handling;
response to other print conventions (left-right and spatial pre-
sentation of the story on the page); and proofreading (discovering
errors in printed material).

ADMINISTRATION. The TERA is individually administered. The test is untimed
but can generally be administered in about 15 - 30 minutes, depending on the
child’s age and ability, and the examiner’s experience. The use of breaks
with young children is encouraged.

Examiners who administer and interpret the TERA-2 should have some formal
training in the administration of assessment instruments and the inter-
pretation of assessment data. Teachers without such training, parapro-
fessionals, and aides may administer the test under direct supervision.
However, interpretation may only be done by a qualified examiner.

Administration materials include the spiral-bound Picture Book, Profile/
Examiper Record Form used for scoring and recording the child’s responses,
and pencils and erasers. The Picture Book contains all the TERA-2 test
items. Each item has a picture and/or text. The exam'ner is requested to

substitute regional logos for the national logos in the test which children
may not be familiar with.
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TERA-2 B89 (2 of 4)

TEST OF EARLY READING ABILITY-2 (TERA-2), 1689 Ages: 3 to 9 Years

ADMINISTRATION (continued)

The examiner sits side by side or at a right angle from the child when admin-
istering the test. Basals and ceilings are used to determine the items to be
administered to each child. Testing always begins with the item that re-
sponds to the child’s age and continues until the child misses five con-
secutive items. The child’'s responses are oral and pointing. The examiner
scores the child’s responses during administration.

SCORES/SCORING. The child receives one point for each item answered cor-
rectly. Basals and ceilings are applied in the scoring. The child’s total
raw score is the sum of all points received.

The total raw score is converted to a percentile, normal curve equivalent,
and standard score, based on the child’'s chronological age group. The stand-
ard score is the Reading Quotient which has a mean of 100 and a standard
deviation of 15. The Reading Quotients are interpreted in terms of perfor-
mance categories (superior, above average, average, below average, and poor)
associated with defined score ranges.

The child’'s Instructional Target Zone which serves as a starting point for
instructional development is created using the Profile/Examiner Record Form.
The Instructional Target Zone is established by examining item performance
across the three constructs measured by the TERA-2 (Meaning, Alphabet, and
Convention) in relation to chronological age. Each item the child has passed
is marked with a slash and results provide a rough indication of the child’'s
level of functioning.

STANDARDIZATION/NORMING. The TERA-2 norms are based on the test performance
of 1,454 children in 15 states. The sample’s characteristics relative to
sexX, urban/rural residence, race, geographic region, and age are compared
with those of the national population, as reported in the Statistical
Abstract of the United States (1985). The sample was representative.
However, rural residence was overrepresented by 8 percent and urban residence
was underrepresented by a corresponding amount.

Sample size data are reported for seven age groups, from ages 3 through 9.
The age groups ranged in size from 107 for age 3 to 350 for age 7.

The TERA-2 normative scores are reported for 12 age groups. Of these, two
(ages 3 and 9) are based on 12-month age intervals and 10 (from 4-0/4-5
through 8-6/8-11) are based on six-month age intervals. The sample size for
the six-month age groups is not indicated.
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TERA-2 89 (3 of 4)

TEST OF EARLY READING ABILITY-2 (TERA-2), 1989 Ages: 3 to 9 Years

TECHNICAL CHARACTERISTICS. Reliability estimates are reported for internal
consistency (using coefficient alpha and Rasch analysis) and for stability
(test-retest with alternate forms):

o The coefficient alphas for the standardization sample in the seven age
groups (3 to 9 years) ranged from .78 to .98 for Form A, and from .80
to .94 for Form B. The Rasch analysis was presented as an additional
verification of internal consistency.

© A test-retest with alternate forms study, with a two week period
between testing sessions, was conducted in Dallas with 49 students from
ages 7 to 9 years. The Form A raw scores were correlated with those
for Form B, and the influence of age was partialed from the resulting
coefficient. The obtained correlation coefficent was .79 and, with an
adjustment made for error variance, was .89.

Evidence of wvalidity of the TERA-2 is based on content validity, concurrent
validity, and construct validity:

© Content validity is based on the procedures used for item development,
analysis, and selection. :

o Concurrent validity is based on the correlation of the TERA-2 scores
with those of other reading tésts in two separate studies. The first
study included 63 children ranging in age from 4 years, one month to 6
years. The children were also tested with the reading subtest of the
Basic School Skills Inventory-Diagnostic. The second study included 34
students from ages 6 to 9 years who were tested with the Paragraph
Reading subtests of the Test of Reading Comprehension.

The reported correlation coefficients were partialed to control for the
effects of age. In the first study, the correlation coefficients

were .36 for Form A and .52 for Form B (significant beyond the .01
level). In the second study, the correlation coefficients were .36 for
Form A and .34 for Form B. Correlation coefficients are not presented
for separate age groups.

© Evidence of construct validity is based on the results of several
studies. Statistically significant relationships are reported for the
TERA-2 scores and chronological age, as well as school-related
behaviors, as indicated by performance on the Basic School Skills
Inventory-Diagnostic Scale. Also, notable group differences on TERA-2
performance are reported for students in the standardization sample and
for a group of 22 children who were classified as learning disabled.
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TERA-2 89 (4 of 4)

TEST OF EARLY READING ABILITY-2 (TERA-2), 1989 Ages: 3 to 9 Years

COMPONENTS. Materials include the 44-page TERA-2 Manual, PRigture Book (ome
for both Forms A and B), and the consumable Profile/Examiner Record Form (one

for each form). An optional software scoring system is also available.

The TERA-2 Manual contains: directions for administering, scoring, and
interpreting results; norms tables; and information about test development,
standardization, and technical characteristics. A sample printout from the
TERA-2 software system is included in the Appendix.

PUBLISHER. PRO-ED, 8700 Shoal Creek Boulevard, Austin, Texas 78758-6897
(512-451-3246) .

REVIEWS:

o To be reported as available.
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TEST OF EARLY WRITTEN LANGUAGE (TEWL), 1988 Ages: 3 - 7 Years

OVERVIEW/PURPOSE. The Test of Early Written Language (TEWL) is a readiness
test of written language skills intended for use with young children from
ages 3 through 7. The test, based on an orientation that knowledge of and
about writing occurs early in a child’'s life, is designed to measure the
emerging written language skills of young children,

The TEWL was developed to meet the need for early detection of written lan-
guage problems and the development of educatiecnal interventions. The pur-
pose of the test is to: (1) identify children who have early achievement
problems in the area of writing as compared to others of the same age; (2)
determine individual strengths and weaknesses in writing; and (3) monitor
student progress in regular, special, and remedial class settings; and (&)
evaluate educational programs and interventions.

CONTENT. The test has 42 items which were selected on the basis of an
analysis of research literature and existing writing tests for older
children. The TEWL items are directly related to the activities of young
children and measure several different aspects of writing, including:

© tramscription (copying from a model)
© conventions of print (1dentifying the uses of punctuation; knowledge
of differences among words, sentences, and paragraphs; spelling; and

proefing)

o communication (writing notes, shopping lists, and titles of favorite
stories and television shows)

0 creative expression (developing sentences from target words, and the
use of aspects of writing in composing a story)

© record keeping (copying and dictation)

0 record keeping (skills such as copying and dictation)

ADMINISTRATION. The TEWL is individually administered in about 10 to 30
minutes, depending on the child's age and ability, as well as the examiner’s
experience. Examiners should have some formal training in administering

and interpreting assessment instruments. Also, supervised practice in using
educational tests is desirable.

Administration materials include the aminer's nual which contains
directions for administration, scoring, and interpretation: re Cards
which serve as item stimuli; Student Workbook for individual responses to
selected test {tems; Profile/Record Form used by the examiner for scoring
and recording the child’s responses; and pencils and erasers,
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TEST OF EARLY WRITTEN LANGUAGE (TEWL), 1988 Ager: 3 - 7 Years

ADMINISTRATION (continued)

The examiner sits next to or diagonally across from the child during admin-
istration and orally presents each test item. Basals and ceilings are used
to determine which items to administer to the child. Testing always begins
with the item that corresponds to the child’s age and continues until the
child misses five consecutive items. The child’'s responses are oral, point-
ing., or pencil-and-paper, as required by the item tasks. The examiner
scores the child’s response to each test item during administration and
records the score on the Response Record (included in the Profile/Record

Form).

SCORES/SCORING. Each correct response to an item earns one peint. Incor-
rect responses do not earn any points. The examiner adds the points and
enters the total raw score on the cover of the Profile/Record Form.

The TEWL yjelds three types of scores: raw score (number correct), percen-
tile, and Written Language Quotient (a standard score with a mean of 100
and a standard deviation of 15).

The child’s total raw score is converted to the Written Language Quotient
(WLO) for the appropriate age group. . The WILQs are then converted to percen-
tile ranks by age group. Norms are Provided for i0 age groups with six-
month intervals, ranging from 3-0/3-5 to 7-6/7-11 years.

Descriptors for the Written Language Quotient are based on ranges of the
TEWL scores: Very Superior = above 130, Superior = 121-130, Above Average =
111-120, Average = 90-110, Below Average = 80-89, Poor= 70-79, and Very

Poor = below 70.

STANDARDIZATION/NORMING. The TEWL was normed between April 1986 and May
1987 on a nation-wide sample of 1,355 children from 19 states. The sample
was designed to reflect the national population characteristics with regard
to sex, race, ethnicity, geographic region, and urban/rural residence, as
reported in the Statistical Abstract of the United States (1985). The
sample was representative on most population characteristics. However,
about eight percent more of the sample were from urban residences. The
number of children in the various age groups ranged from 105 to 174,

TECHNICAL CHARACTERISTICS. Two types of reliability data based on the
standardization group are reported: internal consistency (coefficient
alpha) and stability (test-retest).

Coefficient alphas for all bur one age group ranged from .80 to .95. The
coefficient alpha was .74 for the 4-0/ 4-5 age group. Internal consistency
was also addressed using Rasch analyses,
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TEST OF EARLY WRITTEN LANGUAGE (TEWL), 1988 Ages: 3 - 7 Years

TECHNICAL CHARACTERISTICS (continued)

Two test-retest studies with a 2-week time interval were conducted in 1986
with one group consisting of 39 children, and another consisting of 26
children. The children ranged in age from 6-0 to 7-3 years. The correla-
tion coefficients for both studies exceeded .90.

Evidence of validity is presented for content validity, criterion-related
validity, and construct validity.

Content validity is based on item selection from the content domain and
format, as well as the item analyses.

Criterion-related validity is based on correlations with other tests (Test
of Written Spelling, Written Expression Test, and the Quick-Score Achieve-
ment Test: Writing). The correlations all exceeded .40 (significant at the
.01 level).

Construct validity is based on significant correlations found between the
TEWL and chronological age and school experience, other academic measures,
intelligence, and differentiation between groups of children with normal
learning ability and those with language related disorders.

-

COMPONENTS. Materials include the :.llowing:

o Examiner’'s Manual (62 pp.) contains directions for administration,
scoring, and interpretation, and also includes the norms tables.

o Picture Cards (7) are used as item response stimuli during test
administrations.

o Student Workbook (16 pp.) is used by the child to respond to test items
requiring a written response.

o Profile/Record Fo (4 pp.) is used for scoring and recording the
child’'s responses.

PUBLISHER. PRO-ED, 8700 Shoal Creek, Austin, TX 78758-6897 (512-451-3246).

REVIEWS:

o Hammill, Donald; Brown, Linda; & Bryant, Brian R. A consumer'’'s guide
to tests in print. Austin, TX: PRO-ED, 10989.
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TOBE 2 78 (1 of 3)

TESTS OF BASIC EXPERIENCES, SECOND EDITION Grade: PrekK -1
(TOBE 2), 1978

OVERVIEW/PURPOSE. The Tests of Basic Experiences, Second Edition (TOBE 2)
is designed to measure children's acquisition of concepts and experiences
considered necessary for participation in the early grades of school.

The TOBE 2 is designed for use in s norm-referenced fall/spring evaluation
model to help determine program effectiveness. Instructional uses of the
TOBE 2 are to assess strengths and weaknesses of individuals and groups;
establish instructional needs and priorities; and group students for
instruection.

CONTENT. The TOBE 2 is available in two overlapping test levels (K & L)
which span spring of prekindergarten to spring of grade 1. Each test level
includes four 26-item subject area subtests and related skills:

o Language (visual discrimination; alphabet knowledge; initial sounds;
final sounds; rhyming; space and location; verb tense; sentence
sense; context; comprehension; and reading terminology).

o Mathematics (order of numbers; counting; geometry, time and money:
weight, volume, and linear measurement; properties and operations;
and fractions).

o Social Studies (geography and travel; environment and use of natural
resources; human relationships and behavior; occupations and the
world of work; sociocultural geography; health and safety; and money
and consumer behavior).

o Science (electricity and magnetism; force, motion, and mechanics;
light, optics, and sound; chemistry; earth science and astronomy;
animal reproduction and development; animal behavior and character-
istics; and plant life).

ADMINISTRATION. Up to 20 children may be tested at one session, with the
aid of proctors. One proctor is recommended for every 4-10 children, depend-
ing on their maturity. Each of the four subtests takes about 30-45 minutes
to administer. The 6-item Practice Test whose use is considered essential
takes about 20 minutes to administer. The tests may be administered by a
teacher or a trained aide.

Administration materials include the Examiner’s Manual (one for each test
level), test booklets, and pencils with erasers. Directions for test admin-
istration are available in English and Spanish.
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TOBE 2 78 (2 of 3)

TESTS OF BASIC EXPERIENCES, SECOND EDITION Grades: PrekK -1
(TOBE-2), 1978

ADMINISTRATION (continued)

The TOBE 2 test items are multiple-choice with four item options in pictor-
ial format. Each test item consists of a verbal stimulus and four picture
responses. As the examiner reads the item stimulus aloud, the child fills
in a small circle under the picture he or she believes is the correct
answer.

SCORES/SCORING. Raw scores for the four subtests and composites (Mathemat-
lcs/language combined and the total battery) may be corvaerted to standard
scores, percentiles, stanines, and NCE scores, The tests may be hand-scored
or machine-scored.

STANDARDIZATION/NORMING. The TOBE 2 was nationally normed in fall with
11,724 children and in spring with 12,172 children. The sample was drawn by
stratified random sampling procedures from the national public and Catholic
school populations. The same sample of 125 elementary schools participated
in both the fall 1977 and spring 1978 administrations.

The norming sample included children in Prekindergarten, kindergarten, and
grade 1. Sample size per grade for kindergarten through grade 1 ranged from
2,553 to 7,046. A sample of 465 prekindergarten children in Head Start pro-
grams took the hand-scorable version of Level K to provide spring referenced
norms for prekindergarten.

TECHNICAL CHARACTERISTICS. Reliability data for internal consistency

(using Kuder-Richardson Formula 20) are presented for both fall and spring
scores. The reliability coefficients rarnged from .76 to .84 for subject area
tests and from .87 to .94 for Mathematics/Language and Total Battery.

Test-retest correlation coefficients b~tween fall and spring administrations
range from .64 to .87.

Validity is based on the procedures used to develop the test, including item
development, tryout, and item analysis.

COMPONENTS. The TOBE 2 materials include the Examiner’s Manual (one for
v .

each level), Practice Test, [est Book, e d, and the
ta

No K. An optional Instructional Activities Kit
is available to help teach the concepts and skills assessed by the TOBE 2.
The No ta Book includes information on test development,
norming, and reliability, and presents results of a content validation
study.
lc)r; Region C TAC
o - ETS-SRO




TOBE 2 78 (3 of 3)

TESTS OF BASIC EXPERIENCES, SECOND EDITION Grade: PreK - 1
(TOBE 2), 1978

COMPONENTS (continued)

est Rooklets are hand-scorable for all subtest and machine-scorable for
Mathematics and Language.

The C s_Eva tion Record is used for organizing individual and group test
administration results,

The Instructional Activities Kit provides materials to help teach concepts

and skills assessed by TOBE 2 and also includes a parent i .volvement compon-
ent. The Kit includes a User’s Guide which explains use of the instruction-
al materials and the individual and class record forms.

PUBLISHER. CTB/McGraw-Hill, 2500 Garden Road. Del Monte Research Park,
Monterey, CA 93940 (800-538-9547 for Con=inental U.S. and 408-649-8400 for AK,
HI. or foreign countries).

REVIEWS:

0 Anderson, Scarvia, Georgia Institute of Technology (1987). Tests of
Basic Experiences, Second Edition. In Keyser, Daniel J. and Sweet-
land, Richard C. (Eds.), Test critigues, Volume VI, 615-621. Kansas
City, MO: Test Corporation of America.

o Salvia, 'ohn and Ysseldyke, James E. (1988). Tests of Basic Exper-

iences 2. In Authors, Special and remedial education, Fourzh Edition.
444-46. Boston, MA: Houghton Mifflin Company.
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TOLD-2 PRIMARY 88 (1 of 4)

TEST OF LANGUAGE DEVELOPMENT-2, Ages: 4-0 to 8-11 Years
PRIMARY (TOLD-2 PRIMARY), 1988

OVERVIEW/PURPOSE. The TOLD-2 Primary is a readiness test designed to
assess the spoken language skills of children from 4 years through 8 years
11 months. The purpose of the test is to: (1) identify children signifi-
cantly below their peers in language proficiency; (2) determine children’s
specific strengths and weaknesses in language skills; and (3) document
children’s progress in special intervention programs.

Test results are not intended for use in day-to-dav instructional planning
but rather as a first step in a comprehensive evaluation of a student’s
problems in language. Followup may include clinical teaching, criterion-
referenced testing, and informal assessment procedures.

An abbreviated 55-item form of TOLD-2 Primary is available for large-scale
screening. The abbreviated form consists of the two subtests (Picture
Vocabulary and Grammatic Completion) which are most strongly correlated
with the TOLD-2 Primary total score.

CONTENT. The TOLD-2 Primary test is based on a two-dimensional model of
language structure which was used to generate the subtests. The model
consists of three linguistic features (semantics, syntax, and phonology)
and two linguistic systems (listening/receptive and speaking/expressive).
The test includes 7 subtests and 175 items which measure different com-
ponents of spoken language. An overview of the TOLD-2 Primarv is presented

below:
Language Language
Subtest Items System* Specific Ability Feature
Picture Vocabulary 25 Li Understanding Words Semantics
Oral Vocabulary 20 Sp Defining Words Semantics
Grammatic 25 Li Understanding Sentence  Svntax
Understanding Structures
Sentence Imitation 30 Sp Generating Proper Svntax
Sentences
Grammatic Completion 30 Sp Using Acceptable Svntax
Morphological Forms
Word Discrimination 25 Li Noticing Sound Phonologyv
Differences
Word Articulation 20 Sp Saving Words Correctly Phonology

---------------

*Includes Li (Listening/Receptive) and
Sp (Speaking/Expressive)
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TOLD-2 PRIMARY 88 (2 of &)

TEST OF LANGUAGE DEVELOPMENT-2, Ages: 4-0 to B-11 Years
PRIMARY (TOLD-2 PRIMARY), 1988

CONTENT (continued)

The Picture Vocabulary and Oral Vocabulary subtests assess understanding
and meaningful use of spoken words. The Grammatic Understanding, Sentence
Imitation, and Grammatic Completion subtests assess different aspects of
grammar. The Word Articulation and Word Discrimination subtests are supple-
mental tests that measure ability to say words correctly and distinguish
between words that sound similar.

ADMINISTRATION. The TOLD-2 Primary is individually administered. The test
is untimed but generally takes about 30 minutes to one hour, depending upon
the child’'s age and ability, Testing for young children may be extended
over several sessions. Examiners should have some formal training in
assessment. Practice in administering the TOLD-2 Primary is required.

Test administration materials include the Examiner's Manual which provides
directions for administration, scoring, znd interpretation: the spiral-
bound Picture Book which contains the item response stimuli; and the
Profile/Examiner Form which is used for scoring and recording the child's
responses,

-

The examiner administers the tests in the prescribed order. The testing
begins with the first item on all subtests and is stopped when the child
misses five items in succession. Using the item response stimulus, the

examiner reads each item aloud to the child and the child responds orallv

or by peointing. The child's respenses are scored during test administra-
tion,

SCORES/SCORING. Using detailed criteria, the examiner rates the child’s
response as correct (1) or incorrect (0). Following administration, the
points for each subtest are summed and the total subtest score is recorded on
the cover of the Profile/Examiner Form.

The TOLD-2 Primary yields four types of scores: raw (number correct) scores,
percentiles, subtest standard scores, and composite standard scores (quo-
tients) for Spoken Language, Listening, Speaking, Semantics, Syntax, and
“honology. The quotients are obtained by adding the standard scores for the
specific subtests which comprise the composites. The subtest standard scores
have a mean of 10 and a standard deviation of 3, and the quotient standard
score has a mean of 100 and a standard deviation of 15.

Test performance, as indicated by ranges of standard scores for the sub-
tests or the quotients, is interpreted in terms of descriptors ranging from
"very superior" to "very poor." The child’'s standard scores and quotients
pPresent a graphic profile when plotted on the Profile/Examiner Form.
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TEST OF LANGUAGE DEVELOPMENT-2, Ages: 4-0 to 8-11 Years
PRIMARY (TOLD-2 PRIMARY), 1988

STANDARDIZATION/NORMING. The TOLD-2 Primary was standardized in 1987 with

a sample of 2,436 children from 28 states and one Canadian province. The
characteristics of the subjects are compared to the national population, with
regard to sex, urban/rural residence, ethnicity, geographic region, and
parent occupation, as reported in the Statistical Abstract of the United
States (1985). The sample was representative on most population character-
istics. However, the Northeast region was overrepresented by 7 percent and
the North Central region was underrepresented by a corresponding percent.

The sample included four 1l-year age groups from 4 through 8. Sample size
for the age groups ranged from 315 for age 4 to 822 for age 6.

TECHNICAL CHARACTERISTICS. Evidence of test reliability is based on inter-
nal consistency (using coefficient alpha) and stability (test-retest).

0 Results of a study of internal consistency with 250 children from
the standardization sample are reported by age group, subtests, and
composites. For the subtests, the alpha coefficients ranged from .85
to .95, with the exception of Picture Vocabulary anrd Grammatic
Understanding. For the composites and total spoken language (both
long and short forms), the coefficient alphas ranged from .90 to
.97.

0 A test-retest study with a 2-week time interval was conducted in
1987 with a group of 59 children. Reliability coefficients ranged
from .74 to .95 for the subtests, and from .80 to .94 for the
composites and total spoken language. Results of an earlier study
done with the previous edition is also reported.

Evidence of validity is presented for content validity, concurrent valid-
ity, and construct validity.

© Content validity is based on the theoretical framework of the test,
the mean ratings of 50 professional language experts, the item
selection method, pilot studies, and item analyses.

o Concurrent validity is based on correlations of TOLD-? Primary sub-
tests and total spoken language scores with those of eight widely-
used language and intelligence tests.

o Construct validity is based on the results of studies which examined
the relationship of TOLD-2 Primary to age, IQ, and school achievement.
Also, the scores were factor analyzed. Results of a study indicated
that the TOLD-2 Primary scores distinguish between groups of children
who have language problems and those who do not.
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TEST OF LANGUAGE DEVELOPMENT-2, Ages: 4-0 to 8-11 Years
PRIMARY (TOLD-2 PRIMARY), 1988

COMPONENTS. Materials include: the Examiner’s Manual, Picture Book, Pro-
file/Examiner Record Form, and PRO-SCORE, an cptional software scoring
system available for the Apple and IBM microcomputers.

The Examiner's Manual contains directions for administration, scoring, and
interpretation, and includes the norms tables. The examiner uses the
Picture Book for item response stimuli during test administration, and the
Profile/Record Form for scoring and recording the child’s responses.

An optional software system is available. The system converts the child’s
subtest raw scores into standard scores and percentiles, generates compos-
ite scores, tests for significant differences among composites, and prints
the test results on a summary report. The system also allows users to input
data from any one of four intelligence tests and to conduct an automatic
discrepancy analysis between aptitude and spoken language performance.

PUBLISHER. PRO-ED, 8700 Shoal Creek Boulevard, Austin, TX 78758-6887
(512-451-3246).

REVIEWS: -

o Hammill, Donald, Brown, Linda, & Brvant, Bryan (1989). Test of
Language Development-2-Primary, 1988. In Author, A consumer’s

guide to tests in print. Austin, TX: PRO-ED.
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