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Topics for Today

• Family Engagement

• Quality

• Inclusion

• Resources

http://pinterest.com/pin/97108935685521628/


What I’VE 
learned 

from 
families



Is this what effective 
family-professional 
collaboration should 
look like?



Is this what effective 
family-professional 

collaboration look like?



http://www.cde.state.co.us/sites/default/files/video/resultsmatter/
NolansStory.mp4

http://www.cde.state.co.us/sites/default/files/video/resultsmatter/NolansStory.mp4


• Higher preschool performance 

and promotion to next grade 

• More positive engagement with 

peers, adults, and learning

• Buffers negative impact of 

poverty on academic and 

behavioral outcomes

Family Engagement 
Helps Children to 
Succeed



It’s a federal priority



What does the DHHS-
DOE policy say about 
family engagement?

Family engagement refers to 
the systematic inclusion of 
families in activities and 
programs that promote 
children’s development, 
learning, and wellness, 
including in the planning, 
development, and 
evaluation of such activities, 
programs, and systems. 



How does the policy 
statement 

define family?

The term “family” 
as used in this 
statement is 
inclusive of all 
adults who interact 
with early 
childhood systems 
in support of their 
child, to include 
biological, adoptive, 
and foster parents; 
grandparents; legal 
and informal 
guardians; and 
adult siblings. 



It’s a national priority

What practices work to 
support family 
participation and 
retention?



Which “interventions” 
work to support family 
participation and 
retention?

• Viewing family members as equal partners

• Creating opportunities for families to receive 
support from peers to increase engagement, 
reduce stigma, and increase the sense of 
connection to other parents

• Making programs culturally relevant 

• Enhancing efforts to involve fathers

• Addressing trauma, which can interfere with 
parenting and healthy child development



What do millennial and 
Gen X families think,
know and need?



• 90% of moms and 
85% of dads feel 
judged

• 46% of moms and 
45% of dads say 
they feel judged 
all the time or 
nearly all the time

Almost all parents 
feel judged 
almost all the 
time



There is a 
missing first year

Nearly half of parents think that 
reading to children starts to benefit 
long-term language development 
about a year and a half later than it 
actually does: 45% say the benefits 
start at 2 years or older. In reality, 
benefits begin at about 6 months. 

34% of parents believe that talking to 
children starts to benefit their 
language skills at a year old or later, 
when in fact it begins at birth. 63% of 
parents say the benefits of talking 
begin at 3 months or older. 



There is an expectation gap

Nearly 43% of parents think 
children can share and take 
turns with other children before 
age 2, and 71% believe children 
have this ability before age 3. In 
fact, this skill develops between 
3 to 4 years. 

36% of parents surveyed said 
that children under age 2 have 
enough impulse control to resist 
the desire to do something 
forbidden, and 56% said this 
happens before age 3. In fact, 
most children are not able to 
master this until between 3.5 to 
4 years of age. 



It’s a state priority



Standards PL.1: Families are supported in times of need



Standards PL.1: Families are supported in times of need



Standards PL.5: Families have goals of their own and 

benefit from having supportive partners to help reach 

their goals



Standards PL.6: Families grow in their leadership and 
use these skills in many different ways



Keys to Family-
Professional 

Collaboration

• A shared vocabulary

• Effective communication

• Cultural responsiveness

• A shared commitment to 
enhancing collaborative 
capability





The program director 
listened as the occupational 
therapist explained to the 
parent that her child needed 
R-O-M for his R-U-E. After a 
long explanation, the parent 
asked what an R-U-E was. 
When the therapist 
answered, “right upper 
extremity,” the mother 
replied that in her family it 
was called an “A-R-M.”

Feinberg, 1994





Listening to Family Stories



Use family and professional expertise to 
enhance what can be accomplished



Checklist of Effective Partnerships with Families

Enhanced communication

High expectations

Respect

Commitment







DEC Recommended 

Practices









Resources



To Understand Autism, Don’t Look Away  
https://www.youtube.com/watch?v=Hf_zXx09IB8

Quality

https://www.youtube.com/watch?v=Hf_zXx09IB8


Educational Services, Inc. (2000). A creative adventure: Supporting development and 
learning through art, music, movement and dialogue: A guide for parents and 
professionals. Alexandria, VA: Head Start Information & Publication Center.
https://eclkc.ohs.acf.hhs.gov/video/creative-adventure (English)
https://eclkc.ohs.acf.hhs.gov/es/video/una-aventura-creativa (Spanish)

https://eclkc.ohs.acf.hhs.gov/video/creative-adventure
https://eclkc.ohs.acf.hhs.gov/es/video/una-aventura-creativa


CONNECT Module 1 Video 1.12: Routine in a program – rolling with friends https://www.connectmodules.dec-
sped.org/connect-modules/resources/videos/video-1-12/

https://www.connectmodules.dec-sped.org/connect-modules/resources/videos/video-1-12/


• Focus on the individual early childhood educator rather than on preparation programs

• Address potential missing elements identified in the Transforming the Workforce report, 
including teaching subject matter specific content, addressing stress and adversity, 
fostering socioemotional development, working with dual language learners and 
integrating technology in curricula

• Consider competencies from sister organizations (e.g., Council for Exceptional Children, 
DEC Recommended Practices, Council for Professional Recognition -Child Development 
Associate (CDA) Competency Standards)

• Elevate inclusion, diversity and equity beyond the currently integrated approach to fully 
capture the depth and breadth of these issues



4b:Understanding that the science of learning and child development 

indicates the need for distinct teaching skills and strategies appropriate to 

early childhood along with differentiated instruction to support children’s 

individual needs, including bilingual children and children with developmental 
delays or disabilities





When early childhood educators use inclusive teaching 
approaches, they demonstrate that they respect diversity and 
value all children’s strengths. Early childhood educators can 
model humility and a willingness to learn by being accountable 
for any negative impacts of their own biases on their interactions 
with children and their families. They can work to ensure that all 
children have equitable access to the learning environment, the 
materials, and the adult–child and child–child interactions that 
help children thrive. Early childhood educators can recognize and 
support each child’s unique strengths, seeking through personal 
and collective reflection to avoid biases—explicit or implicit—that 
may affect their decision making related to children. 



Inclusion



Universal access to 
quality inclusion is far 

from a reality.



Inclusion 
can benefit 

children 
with AND 
without 

disabilities 



A variety of factors 
influence the 

acceptance and 
implementation of 

inclusion



Specialized 
instruction is an 

important 
component and a 

factor affecting 
child outcomes



Collaboration is a 
cornerstone of high 
quality inclusion



Families of 
children with 

disabilities 
generally 

view 
inclusion 
favorably, 
but some 
express 

concerns



Early 
childhood 

professionals 
may not be 
adequately 
prepared to 
serve young 
children with 

disabilities



There IS a national definition of inclusion!



Definition of inclusion

Early childhood inclusion embodies the values, policies, and 
practices that support the right of every infant and young 
child and his or her family, regardless of ability, to 
participate in a broad range of activities and contexts as full 
members of families, communities, and society. The desired 
results of inclusive experiences for children with and 
without disabilities and their families include a sense of 
belonging and membership, positive social relationships 
and friendships, and development and learning to reach 
their full potential. The defining features of inclusion that 
can be used to identify high quality early childhood 
programs and services are access, participation, and 
supports.



Core values of quality inclusion

• Occurs in a variety of locations

• Builds on everyday routines and 

activities

• Incorporates

• Access to learning

• Full participation

• Collaboration

• Systemic supports



It’s a federal policy



Inclusion in early childhood programs refers to including children with 
disabilities in early childhood programs, together with their peers without 
disabilities; holding high expectations and intentionally promoting 
participation in all learning and social activities, facilitated by individualized 
accommodations; and using evidence-based services and supports to foster 
their development (cognitive, language, communication, physical, behavioral, 
and social-emotional), friendships with peers, and sense of belonging. This 
applies to all young children with disabilities, from those with the mildest 
disabilities, to those with 
the most significant disabilities. 



• Research supports the benefits of inclusion for young children 
with and without disabilities

• Children with disabilities, including those with the most 
significant disabilities and the highest needs, can make significant 
developmental and learning progress in inclusive settings

Research



Inclusion has documented benefits
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Universal Design 
for Learning

Provision of 
multiple and

varied formats 
for instruction 
and learning

Representation

Engagement

Expression



Multiple Means of Representation

• Touch

• Taste

• Smell

• Vision

• Hearingapple



Multiple Means of Engagement

interests

curiosity

Preferences



• Balance of adult-initiated 

and child-initiated activities

• Children get to make choices 

based on their interests and curiosity

• Children get to choose how and where they 
want to engage with materials

• Choices reflect the interests of the children

What can it look like?



• Assess your environment
• Assess the children’s skill level
• Make simple, effective changes
• Enjoy the results



Typing/texting

Multiple Means of Expression



https://www.youtube.com/watch?v=E
7IlnTG7wzk

https://www.youtube.com/watch?v=E7IlnTG7wzk


Assistive Technology (AT) involves a range 
of strategies to promote a child's access to 
learning opportunities, from making simple 
changes to the environment and materials 
to helping a child use special equipment

Source: CONNECT Module 5: Assistive Technology



https://www.youtube.com/watch?v=OULuqNgEWmU

https://www.youtube.com/watch?v=OULuqNgEWmU


AT to Support Access to Literacy



AT to Support Access to Writing
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Embedded Learning  or 
Instruction or Intervention

The use of intentional 
teaching strategies 
to address a specific 
learning goal within 
the context of 
everyday activities, 
routines, and 
transitions at home, at 
school, or in the 
community



Video 1.16: Routine in a program – reading at circle time
https://www.connectmodules.dec-sped.org/connect-

modules/resources/videos/video-1-16/

https://www.connectmodules.dec-sped.org/connect-modules/resources/videos/video-1-16/




More information on how to support 
quality inclusion?







[Our philosophy] is making sure 

that you are always thinking that 

the child is a general education 

student first...Here’s your general 

education student who has some 

special needs; not here is a special 

education student.” Teacher, Oxford 

Preparatory Academy2016 report 

by the California Charter Schools 
Association





What can advocates 
do together to 
support systemic 
change?

We know we’ve 
succeeded when . . . 





Circle Time











Resources



Got behavior???
https://challengingbehavior.cbcs.usf.edu/

https://challengingbehavior.cbcs.usf.edu/


Resources to Support Young Children on the Autism
Spectrum and their Families



To Understand Autism, Don’t Look Away
https://www.youtube.com/watch?v=Hf_z

Xx09IB8

https://www.youtube.com/watch?v=Hf_zXx09IB8




http://www.dailymail.co.uk/femail/article-3880832/Down-syndrome-teacher-Argentina-Latin-America.html

http://www.dailymail.co.uk/femail/article-3880832/Down-syndrome-teacher-Argentina-Latin-America.html


http://www.fpg.unc.edu/~scpp/nat_allies/na_resources.cfm


• Hello, Camille, 
•
• I hope this note finds you doing well. We met at the weekend 
Parenting seminars that were held in Bethlehem PA. Thanks to 
you I was able to find material in Portuguese to assist my mother 
in law with getting involved. She was so energized when she was 
able to actually read information for herself on how to better help 
my son. 
•
• I so enjoy receiving your emails. Please keep them coming. I am 
writing because I happened to pass this recent one along to my 
son’s speech therapist. She also found the content valuable.
•
• Her name is Kilsi McIntyre. Kilsi is pursuing her Master’s in Early 
Childhood education. Your emails would be a wonderful source of 
information for her work and studies. Are you able to add her to 
your email list?
•
• Also, Please let me know when you are in the Philadelphia area. 
I owe you a glass of wine.
•
• Take Care, Camille.
•
• Kind Regards, 
•
• Arlacia Leite





Professionals of the Future



https://www.youtube.com/watch?v=1MJrRvpjB1I

https://www.youtube.com/watch?v=1MJrRvpjB1I


Go use your 
leadership and 

influence!




