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Keyboard Skills I 
Utah State University 
Course Syllabus • Fall 2018 
MUSC 3420-01 
MWF, 1:30-2:45    
 
Dr. Kevin Olson 
FAC 101 
435-797-3033 
kevin.olson@usu.edu 
office hours: by appointment 
 
Objectives:  This course is designed to assist pianists in the development of technical facility and 

musical fluency at the keyboard.  Study will focus on five main areas that are typically not studied 
in detail in the traditional private lesson: 

• Technique:  Continued facility in diatonic scales and modes, arpeggios, triads, and seventh 
chords. 

• Sight Reading:  Familiarity of repertoire in a variety of styles and genres through the 
development of efficient sight reading techniques. 

• Improvisation:  Learning to harmonize, play by ear, transpose, arrange, and compose at the 
keyboard. 

• Score Reading: Basic skills required of accompanists, composers, and conductors, 
including the ability to read various clefs and transpositions in vocal and instrumental 
scores. 

• Figured Bass and Chord Symbols:  Correctly realizing the ways composers have 
incorporated harmonic shorthand for keyboard players throughout music history. 

• Repertoire:  Assigned pieces designed to work on a specific technical or artistic focus 
 
Required Texts and Materials 

• Headphones (with ¼” jack) for Clavinovas 
• Technique, Score Reading, Figured Bass/Chord Symbols, and Repertoire pages are 

available to download from our Canvas site.  Print them out to put in a binder for the 
course. 

• For the sight reading component of each Unit Test, you will need to practice out of a 
different vocal, instrumental, or keyboard anthology that has been approved by the 
instructor.   Some anthologies will be available in the Locked Room to borrow, or you can 
check out anthologies such as these from the Library or online: 
o 40 Bach Chorales (http://www.pjb.com.au/mus/arr/a4/satb_chorales.pdf) 
o Easy Classics to Moderns, compiled and edited by Denes Agay; M 21 .E389 1956 
o The Ditson Album of Clarinet Solos, edited by N. Clifford Page; M 251 .D58 1935b 
o The First Book of Soprano Solos, compiled by Joan Frey Boytim; M 1495 .F57 1991 
o 26 Italian Songs and Arias, edited by John Glenn Paton; M 1497 .A18 1991 
o Arias for Mezzo Soprano, compiled and edited by Robert L. Larsen; M 1507.A74 1991 
o The French Song Anthology, edited by Carol Kimball & Richard Walters; M 1619 .F73 

2001 
o The Lieder Anthology, edited by Virginia Sara & Richard Walters; M 1619 .L474 2003 
o Solos for Young Violinists, compiled and edited by Barbara Barber; MT 778 .S65 1996 

 
Class Schedule:  On Mondays and Wednesdays we will meet as a class in the Keyboard Lab (FA 216) 

to go over concepts together and practice.  Bring your Unit Assignments and any other required 



Theory & Analysis
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More sheet music at:
www.gmajormusictheory.org

The Wild Horseman
No. 8 from Op. 68, "Album for the Young" 
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Practice Strategies
• Working on specific objectives

! Use correct fingering
! Play all pitches correctly
! Play all rhythms correctly
! Play all dynamics correctly
! Play all articulation correctly
! Play all of the above in one steady 

tempo
! Play all of the above with complete 

accuracy
! Soften the ends of all slurs
! Use a wrist bounce on all staccatos
! Shape each musical phrase with a 

crescendo and diminuendo

• Spaced Practice over “Binge” Practice

• Switching Between Tasks 
(Interleaved Practice)

• Memory Retrieval

• Score Study and Off-Piano Practice

• Slow Practice (Process & Outcome)

• Chaining

• Whole-Part Whole

• Self-Evaluation
Practice Strategies for Musicians Based on the Science of Learning 
http://www.learningscientists.org/blog/2017/3/28-1

Research-Tested Practice Strategies That Will Help You Learn New Pieces Faster 
https://bulletproofmusician.com/research-tested-practice-strategies-that-will-help-you-learn-new-pieces-
faster/



Improvisation Skills
• Set aside time each day for creative exploration and 

improvisation (just like piano practice)

• Set up simple, risk-free guidelines for your creations 
(What mood? What key?  What bass pattern?  What time 
signature?)

• Emphasize your process rather than product (It doesn’t 
have to be 100% amazing)

• Stay close to an audio or video recorder to archive (record 
or write down) your best ideas

• Look for opportunities to perform (or having someone 
else perform) your pieces



Improvisation Styles
• Happy Birthday to You (F Major, with C7 arpeggio introduction, 

octave RH melody with LH octave accompaniment) 

• Any Hymn, Organ Style (Three-part RH chords, octave LH 
bass); original key and one other key 

• Any Hymn (Intro, arpeggiated LH, once through in original key, 
modulation to a closely-related key, once more in new key, 
outro) 

• The Scotsman (melody with LH accompaniment; once through in 
original key, modulating to a distant key, once more in new key) 

• A medley of two different Christmas songs in two styles and two 
keys, with a modulating interlude in between 



Improvisation Styles
• Arrangement of “Fur Elise” in a different style, with one 

transposition 

• Chord Progression Improv—choose a four-chord progression in 
any key, and play a series of improvisations over those chords 
until being asked to stop 

• Pachelbel Canon—in any key, and play a series of improvisations 
over those chords until being asked to stop 

• Improvise over a whole tone scale on a requested pedal tone in the 
style of Debussy 

• Improvise in any of the following modes (Dorian, Phrygian, 
Lydian, Mixolydian) on your chosen tonal center 



Sight Reading
“Although __% of piano teachers 
polled rated sight-reading as the 
most important or a highly 
important skill, only __% of them 
said they address it systematically. 
Reasons cited were 
________________ 
________________________________ 
________________________________ 
________________________. Teachers 
also often emphasize rehearsed 
reading and repertoire building for 
successful recitals and auditions to 
the detriment of sight-reading and 
other functional skills.”
Hardy, Dianne (May 1, 1998), "Teaching 
Sight-Reading at the Piano: Methodology 
and Significance", Piano Pedagogy Forum 
(Columbia, SC: University of South Carolina 
School of Music) 1 (2).
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Sight Reading
“Although 86% of piano teachers 
polled rated sight-reading as the 
most important or a highly 
important skill, only 7% of them 
said they address it systematically. 
Reasons cited were a lack of 
knowledge of how to teach it, 
inadequacy of the training 
materials they use, and deficiency 
in their own sight-reading skills. 
Teachers also often emphasize 
rehearsed reading and repertoire 
building for successful recitals and 
auditions to the detriment of sight-
reading and other functional skills.”
Hardy, Dianne (May 1, 1998), "Teaching 
Sight-Reading at the Piano: Methodology 
and Significance", Piano Pedagogy Forum 
(Columbia, SC: University of South Carolina 
School of Music) 1 (2).



Sight Reading & Rhythm Every Day®, 
Starter Book A



Sight Reading & Rhythm Every Day®, 
Starter Book A



Sight Reading & Rhythm Every Day®, Book 8
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H O W  T H E  S E R I E S  I S  O R G A N I Z E D

Each unit of the series is divided into five 
separate days of enjoyable rhythmic and 
sight-reading activities. Students complete 
these short daily activities “Every Day” at 
home, by themselves. Every day the words, 
“Did It!” are found in boxes for the student 
to check once they have completed both the 
rhythm and sight-reading activities.  

The new concepts are identified in the 
upper right-hand corner of each unit. Once 
introduced, these concepts are continually 
reinforced through subsequent units. 

On the lesson day, there are short rhythmic 
and sight-reading activities that will take 
only minutes for the teacher and student to 
do together. An enjoyable sight-reading 
duet wraps up each unit. 

L E S S O N  D A Y★

D I D  I T ! ✔
All rhythmic activities All Rhythm Flash!, Pattern Flash!, 

Interval Flash!, & Chord Flash! activities
Place a  ✔ when you have been successful!All sight-reading activities

 FJH2254•print.indd   3 8/17/16   11:30 AM
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TA B L E  O F  C O N T E N T S

Unit 1 New Concept: simple hymn playing; triplet and
 eighth-note rhythms combined  . . . . . . . . . . . . . . . . . . . . . . . . .  8

Unit 2  New Concept: asymmetrical meters ( ©√  and ¨√ ). . . . . . . . . . . . . .  14

Unit 3  New Concept: two-octave scales  . . . . . . . . . . . . . . . . . . . . . . .  20

Unit 4  New Concept: compound meter of ø≤  and     . . . . . . . . . . . . .  26

Unit 5  New Concept: syncopation  . . . . . . . . . . . . . . . . . . . . . . . . . . .  32

Unit 6 New Concept: ∑≈ , ´≈ , and ®≈  time signatures  . . . . . . . . . . . . . . .  38

Unit 7 New Concept: 2 against 3; and 3 against 2 patterns . . . . . . . .  44

Unit 8  New Concept: changing meters . . . . . . . . . . . . . . . . . . . . . . . .  50

Unit 9  New Concept: dotted rhythms  . . . . . . . . . . . . . . . . . . . . . . . . .  56

Unit 10  Review of ledger line reading  . . . . . . . . . . . . . . . . . . . . . . . . .  62

Unit 11  Review of all units . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  68

Unit 12  Sight Reading and Rhythm Review. . . . . . . . . . . . . . . . . . . . .  74

Sight Reading and Rhythm Review  . . . . . . . . . . . . . . . . . . . . . . 6

 œ ∑ ≤       
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Sight Reading & Rhythm Every Day®, Book 8

8 FJH2254

 Rhythm Flash!—Clap pattern #1 twice. Then close the book and try it   
 again! When you can do it, do the same with pattern #2. D I D  I T !

 Rhythm—Clap the following rhythm evenly, q = 60. Count out loud to 
 be sure of each beat.

Unit 11D A Y  O N E

D I D  I T !
Place a  ✔ when you have been successful!

New Concepts: simple hymn playing; triplets and 
eighth notes combined

 Sight reading—Tap the rhythm, hands together. Then silently play this piece  
 without looking down at your hands. Then play it at a steady tempo,  
 listening for a more prominent right hand over the accompaniment.

D I D  I T !
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Teacher accompaniment (student plays as written)

Ensemble Piece

Practice the warm-up for the left hand. In this piece, notice that you will only play an accompaniment 
pattern as your teacher plays the melody.

Spanish Lament
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L E S S O N  D A Y★

D I D  I T !
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Score Reading
Unit 2: Haydn, String Quartet in Bb Major, Op. 20, No. 3, II 
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Unit 3: Rachmaninoff, Vespers All Night Vigil Op 37 No 6; Bogoroditse Devo 

 

Богородице	Дево,	радуися
Всенощное	бдение,	Op.	37,	No.	6

8

Сергeи	Рахманинов,	1915
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Альт

Тенор

Бас
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� = 70 Покоино,	легко,	очень	нежно
Separated,	easy,	very	gentle

Бо–го	–ро				–					ди–це				Де				–				во,						ра			–							–							–				дуи	–ся,			Бла-го		–		дат					–						на			–			я																							Ма	–

Bo–go–ro					–					di–tse				Dye		–				vo,							ra			–							–							–				dui	–sya,		Bla–go	–			dat					–							na		–			ya																					Ma	–

–ri					–							–							–							–		ye,			Gos	–			pod'										s	To		–		bo							–							–							–							–							–							–							–							–							–							–							–	yu.	Bla	-go-slo–
–ри			–							–							–							–			е,				Гос		–			подь									с	То		–		бо							–							–							–							–							–							–							–							–							–							–								–	ю.	Бла-го-сло–

очень	нежно	–	very	gently

Бо							–							–							–					го				–				ро							–							–			ди			–			це																																																																														Де									–									во,
Bo							–							–							–					go			–					ro							–							–			di				–			tse																																																																													Dye								–								vo,

–ве							–							–							–							–										на												Ты															в	же					–					нах,																			и								бла–го–сло–вен																			Плод

очень	нежно	–	very	gently
–ve							–							–							–							–										na												Tui														v	zhe				–				nakh,																		i									bla–	go–slo	–ven																			Plod

Бо							–							–							–					го				–				ро							–							–			ди			–			це																																																																														Де									–									во,
Bo							–							–							–					go			–					ro							–							–			di				–			tse																																																																													Dye								–									vo,

–yu.
–ю.

–ю.
–yu.

–ю.
–yu.

Всенощное	бдение,	Op.	37,	No.	6 Public	Domain C.	1



Harmonization
FIGURED BASS & CHORD SYMBOLS 

From Exercises in Figured Bass and Melody Harmonisation (Lyon, James), published 1912. 
Units 1-5: Play without any marks on your page. 

 

Unit 1: All of Me (1stx head, 2ndx embellished) 

 
  



Accompanying/Collaborative Skills
• A positive attitude

• Ability to get along with most people and to develop working 
relationships with a wide cross-section of people

• Ability to play at a consistently high level
• Ability to learn music accurately and quickly

• Ability to read solo line(s) in addition to piano part

• Ability to sight-read at a level close to that of prepared 
material

• Ability to sing solo lines in addition to playing piano part

https://collaborativepiano.blogspot.com/2005/11/required-and-preferred-skills-for.html



Accompanying/Collaborative Skills
• Ability to read orchestral scores

• Ability to read figured bass

• Ability to transpose at sight

• Ability to follow a singer or instrumentalist
• Knowledge of basic repertoire

• Ability to adjust playing to the needs of individuals

• Ability to point out obvious mistakes, i.e. notes, rhythms, and 
entrances

https://collaborativepiano.blogspot.com/2005/11/required-and-preferred-skills-for.html



Learning Repertoire Holistically

• Theory and Analysis
• Practice Strategies

• Improvisation Skills
• Sight Reading

• Score Reading
• Harmonization

• Accompanying/ 
Collaborative Skills


