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The Challenge to Presenters:

Remember emphasis here is not only on how Remember emphasis here is not only on how 
you are better measuring complex 

constructs and being broadly accessible in 
b hyour current assessments, but how you are 

designing the larger system and 
assessments to allow for 

evolution/advances after 2015. 
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Presentation from PARCC States



Member StatesPresentation from SBAC States
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Water Tank Simulation (SBAC)

Two water tanks are shown. Tank A is a 
rectangular prism and Tank B is a 
li d Th t k t d tcylinder. The tanks are not drawn to 

scale.

Tank A is filled with water to the 10‐
meter mark.

Click Tank A to change the water level. 
The volume of water that leaves TankThe volume of water that leaves Tank 
A is transferred to Tank B, and the 
height of the water in Tank B is shown.

Drag one number into the box to show 
the approximate radius of the base of 
Tank B.
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ELA/Literacy: Grade 7 Sample 
(PARCC)(PARCC)

Claims

Earhart and Noonan lived as castaways on Nikumaroro Island.

Earhart and Noonan’s plane crashed into the Pacific Ocean

Part A: Highlight the claim that is supported by the most relevant and 
sufficient facts within “Earhart’s Final Resting Place Believed Found ”

People don’t really know where Earhart and Noonan died. 

sufficient facts within Earhart s Final Resting Place Believed Found.
Part B: Click on two facts within the article that best provide evidence to 
support the claim selected in Part A. 
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Source: K. Scalise, avaliable at: http://pages.uoregon.edu/kscalise/taxonomy/taxonomy.html



Source: K. Scalise, ATC21S Project, www.atc21s.org
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Source: Kristen DiCerbo, Senior Research Scientist, Center for Digital Experience And Analytics, Pearson Educational 
Measurement, 2012 Colloquium on Large-scale Assessments Learning from Advanced Assessments, Denver, Colorado.



Source: Kristen DiCerbo, Senior Research Scientist, Center for Digital Experience And Analytics, Pearson Educational Measurement, 2012 
Colloquium on Large‐scale Assessments Learning from Advanced Assessments, Denver, Colorado.



A Balanced Assessment System“Meet the Future”: SBAC Example

Summative:
College and career 

readiness 

Common 
Core State 
Standards 

f

Common 
Core State 
Standards 

f

All students 
leave

All students 
leaveTeachers and

assessments for 
accountability

specify 
K-12 

expectations 
for college

specify 
K-12 

expectations 
for college

leave 
high school 

college 
and career 

d

leave 
high school 

college 
and career 

d

Teachers and 
schools have 

information and 
tools they need 

t ifor college 
and career 
readiness

for college 
and career 
readiness

ready ready to improve 
teaching and 

learning

Interim:
Flexible and open 

assessments, used for 
actionable feedback

Formative resources:
Supporting classroom-

based resources to 
improve instruction
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Assessments
ELA/Literacy and Mathematics, Grades 3–11

A Similar Example Could Be Composed from 
PARCC Elements/ y ,

Beginning of 
School Year

End of 
School YearSchool Year School Year

Diagnostic Mid‐Year Performance‐ End‐of‐Year

Flexible administration

Diagnostic
Assessment

Mid‐Year 
Assessment Based

Assessment

End‐of‐Year 
Assessment

Speaking and 
Listening 

AssessmentAssessment

O i l i d

Key:
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All Smarter Balanced members will receive core services 
and access to additional optional services

SBAC Example

‘Core package’ bundle that all members receive as base 

• Summative assessments including item bankSummative assessments, including item bank,
administration platform and further item development

• Rules, standards and procedures to certify comparability 
d li bili d i iacross states and ensure reliability and scoring consistency

• Reporting and analytics, research and validity studies and 
peer review documentationp

• Membership services and communications 
• Additional technical support for state accountability 

s stemssystems  
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Smarter’s Role in New Item DevelopmentSBAC Example

• Consortium gets items from a combination of vendor and 
state procurement

• Opportunities for states to participate in itemOpportunities for states to participate in item 
development and review

• About a third of the sustaining budget is expected to be 
d t d t it d t t d l t i l didevoted to item and content development, including 
development of new item types

• Smarter will establish rules, standards and procedures to 
certify item development bodies

• Will develop procedures for “incubating” new item types
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TEA Recommendations: (Source: K Scalise TEA paper)TEA Recommendations: (Source: K. Scalise TEA paper)
1. States should press for adoptions that provide utility while 

meeting U.S. standards of reliability, validity, acceptability, 
fairness and access for every studentfairness, and access for every student.

2. Even a small influx of state innovation (working through the 
consortia sustainability pathways and mechanisms such as in 
the SBAC example) will make a huge difference in achieving 
the potential of the future for our students.

3. While high quality evidence is important, seeking avenues for3. While high quality evidence is important, seeking avenues for 
the instructional relevance of evidence, e.g. USE of evidence, 
will support learning outcomes.

4 DON’T lock down around any particular era of technology4. DON T lock down around any particular era of technology.
5. Look to Next Gen science assessment upcoming as well, e.g. 

next slide better understanding cognition.



Science Learning Science. Learning 
Progressions

“A t h ld h l d t i h t d t“Assessment should help determine where a student 
can be placed along a sequence of progressively more 
“scientific” understandings of a given core idea that by 
definition includes successively more sophisticated 
applications of practices and cross-cutting concepts. 
This is an unfamiliar idea in the realm of science 
assessments, which have more often been viewed as 
simply measuring whether students know particular 
grade-level content.” – Jim Pellegrino, 2013, 
“Proficiency in Science: Assessment Challenges and 
Opportunities”


