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Why Maps Matter. ..

ldentify Outcomes

Use Results to Inform ' Select & Design - How do we know WHAT
the Program Measure(s) to measure?¢

How do we know
WHEN fto measure ite

Plan for Data
Analyze Data Collection &
Implement Measure
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Overview

Curriculum mdps - Who’r makes them so valuablee

~Share s’rra’regles and templates for developmg a
curriculum map

Discuss opporTumhes and challenges when mplemen’rmg
or. developing curnculum mops



Overview

Curriculum mdps - Who’r makes them so valuablee

~Share s’rra’regles and templates for developmg a
curriculum map

Discuss opporTumhes and challenges when mplemen’rmg
or. developing curnculum Maps

Keep the conversation going! ‘



What Is A Curriculum Map?

Curriculum mapping is a systematic process fo document

-~ and visualize student learning at a higher level, idenfifying
gaps and redundancies, and affording an opportunity to
align a program'’s learning outcomes with that of an
institution (Archambault & Masunaga, 2015)

Curriculum mapping is a consideration of when, how, and
what is taught, as well as the assessment measures utilized
to explain achievement of expected:student learning
outcomes (Harden, 2001)

. Archambault, S. G., & Masunaga, J. (2015). Curriculum mapping as a strategic planning tool. Journal of Library Administration, 55(6), 503-519.

Harden, R. M. (2001). Guide No. 21: Curriculum mapping: a tool for transparent and authentic teaching and learning. Med Teach, 23, 123-137.



What Else Is A Curriculum qu? |

Itisa foundoﬂbnal fprocess that is key to unders’ronding the
- story of student Iedrmng and how fthe student experlence
Vigljellels '

It is an oppor’runi’ry for reflective thinking
It Is a strategy for collaboration (Uchiyama & Radin 2009)

It is a common ground which helps guide behaviors,
expectations, and future actions

It is the "glue” of the curriculum (Harden, 2001).

Harden, R. M. (2001). Guide No. 21: Curriculum mapping: a tool for transparent and authentic teaching and learning. Med Teach, 23, 123-137.

*Uchiyama, K. P., & Radin, J. L. (2009). Curriculum mapping in higher education: A vehicle for colloboro‘non Innovative Higher Education, 33(4),

271-280.
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DESIGN BACKWARD

Intended
Learning
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DELIVER FORWARD
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Recognize...

‘Meeting s’ruden’r Iecrnmg oufcomes shouldn't be a
- gamble

By effectively mapping learning outcomes to specific
student experiences we know how the s’rory of student
Ieammg should unfold. '
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Building A Curriculum Map

- Can be very.simple‘ or extremely detailed
~ It's ok to start small

T"he' more detail the better — but recognize frade offs



Building A Curriculum Map

Program Learning Outcomes

Courses and Qutcome 1 - Qutcome 2 - Qutcome 3 - Qutcome 4 -
Experiences Foundational Research Writing in the Critical
Knowledge Methods Discipline Thinking

COURSE 101
COURSE 202
COURSE 303
COURSE 404

Other:
Portfolio/Thesis/
Eic.




Building A Curriculum Map

Program Learning Qutcomes

Courses and Outcome 1 - Outcome 2 - Outcome 3 - Outcome 4 -
Experiences Foundational Research Writing in the Critical

Knowledge Methods Discipline Thinking

COURSETO1 |  x | x| |/ 0 |E
COURSE202 |  x | x| x [  |&
COURSE303 [  x | x [ x| |

COURSE404 |  x | [ x| @ x

Other:
Portfolio/Thesis/ |
Eic.




Building A Curriculum Map
. Determine The'scdl‘fe you wish to Uske-:‘

Bloom's Taxonnv

e Produce new or original work
-l e Design, assemble, construct, conjecture, develop, formulate, author, investigate

" -Infroduce
R - Reinforce

Justify a stand or decision
eva | u ate appraise, argue, defend, judge, select, support, value, critique, weigh

E = E m p h © SIZG 4 : Draw connections among ideas

difrerentiate, organize, relate, compare, contrast, distinguish, examine,
experiment, question, test

Use information in new situations

execute, implement, solve, use, demonstrate, interpret, operate,
schedule, sketch

Explain ideas or concepts

understand clsnlty,desrbs, oo, expak et ocuts, ecoghle.

B - Beginner

| - Infermediate Recallfacts and basic concepts

define, duplicate, list, memorize, repeat, state

A - Advanced ‘ R eromon G e

See:

Oliver, B., Ferns, S., Whelan, B., & Lilly, L. (2010). Mapping the curriculum for quality enhancement: Refining a tool and processes for the purpose of curriculum renewal.
Proceedings of AuQF 2010. Quality in Uncertain Times., 80-88;

Watts, L., & Hodgson, D. (2015). Whole curriculum mapping of assessment: Cartographies of assessment and learning. Social Work Education, 34(6), 682-699.



Building A Curriculum Map

Program Learning Outcomes

Courses and Qutcome 1 - QOutcome 2 - Qutcome 3 - Outcome 4 -
Experiences Foundational Research Writing in the Critical

Knowledge Methods Discipline Thinking

COURSEfO1T | v+ | v op
COURSE202 | R | R | % &
COURSE303 | R | E | R | |
COURSE 404
Other:

Paortfolio/Thesis/
Eic.




Building A Cukriculum Map

Course Cluster 1 (3 5H)

Course Cluster 2 (3 5H)
(students Select One Course)

Course Cluster 3 (3 SH)
(students Select One Course)

(students Select One Course)

Program 5LOs

Course Title
Course Title
Course Title
Course Title
Course Title
Course Title
Course Title
Course Title
Course Title

=2 =2 =2
= = =
(= (= (=
o o o
£ £ £
= = =
3 3 3

Course Title

Critical Thinking

Communication

Integrity f Values

Department Name
Department URL

Program Name: B.A. in XXXXX
Creation Date:
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wmns in the Covriculum MMap list Reguired
ses [do mot st electives)

Course Cluster 1 (3 SH)

[Students Select One Course]

£

Course Cluster  [3 5H)
[Students Select One Course)

Course Cluster 3 (3 SH)
Students Select One Course)

Enter one program-leved SLO in eoch row aof
iz colurmm

2

HHHI398 Cluser 2
Course &

il sl

| =

[2 af Cells

pELERTE]
Labaratory [
| Practiocum Course

wsed bo Aszess the SLO [or

Full progrom-lewel SL0s is oppeors on the A0C
jor ALP dios t fdo not abb s or
EEI“MM:L Exampies below regresents SL0s

o hypothetical progrowm.

Leave Blank if
Cowrse has no

S5L0 or assessed
weork

1

Lab Paper

pdentify and describe key concepts, principles
jwnd themes of Discipline ).

ezoribe the ressarch methods wsed to
westigate scholarly praoblems within the
Hizcipline.

escribe the application of discipl W

theory for real-world problems.

(e s

|rJu stientific reasoning to intenpret
' : is 1 irs the dizcipli

irrlulp.. conduct, and interpret basic .:ILﬂ:'q:rE'nr'[

wce dlear, readable prose for a targeted
ce that is free of problems. with

ll ication
|

- punctusation, or :FE-I'!.

n oormemiunication is professional and uses
lappropriate language for the targeted

l-:egri‘t;f ‘Walwes

jarticulate and adhere to ethical standards of
khe discipline.

jarticulate and adhere to ethical academic
ptandards of the Universityof West Florida.

Department MName
Department UWRL

Curriculum Map Example Based on Template

c Fow LA T hi L ing. and &

Prograrm Mame: B, in 30000
Date Created: MNovember 2006

hittp: ffuwf.edufofficesfcutlaf




Building A Curriculum Map

ldentifying and reflecting on goals
~ Course | |
_ Department
‘Program
College

Identifying student learning opportunities

Identifying moments in which assessment can and should
take place (both formative and summative)

Clarifying the desired level of comprehension and mas’rery
for relevant knowledge and sI<|IIs



Building A Curriculum Map

Stage 1
Develop Individual Maps
for each course

Stage 6 Stage 2
Repeat the process Review and aggregate
maps (horizontally) by course

)

State 5 Stage 3
Revise courses and Aggregate the maps
implement revisions (horizontally) by course

Stage 4
The group identifies strengths,

gaps, overlaps, etc.

Fig. 1 The process of curriculum mapping.

Uchiyama, K. P., & Radin, J. L. (2009). Curriculum mapping in higher education: A vehicle for collaboration. Innovative Higher Education, 33(4), 271-280.



How Curriculum Maps NUlefelels Our Work

Improve communico’rion about curriculum among faculty:
' Improve progrom coherence

Increose the I|I<el|hood that students Ochleve program
level ou’rcomes

Encourage reflective practice,

In a study of Highereduco’rion faculty, parficipants'
indicated an increased sense of collaboration and
collegiality amongst department

. Uchiyama, K. P., & Radin, J. L. (2009). Curriculum mapping in higher education: A vehicle for

collaboration. Innevative Higher Education, 33(4), 271-280.



Examples and challenges
. Progrom A:

Lots of godls - sftudent should be able to do everything!
A high number of contingent faculty
Concerns about programmatic drift

Unclear on value of assessment measures being used



Actions Included:
Document analysis of course syllabi

Program Learning Outcomes

Courses and Qutcome 1 - Qutcome 2 - Qutcome 3 - Qutcome 4 -
Experiences Foundational Research Writing in the Critical
Knowledge Methods Discipline Thinking

COURSE 101
COURSE 202
COURSE 303
COURSE 404

Other:
Portfolio/Thesis/
Eic.




Examples and challenges
. Progrom B:

Courses aren't scaffolded - flattened curriculum
Wide vone’ry of available electives credl’red ’rowards mGJOI’ |
Iv\cmy niche courses representing fC]CU|Ty expertise

Faculty leadership | in transition



Actions Included: A survey of iﬂ‘sfrucforg i

Please indicate the level to which each Departmental Student Learning Outcome (SLO) is applicable to
this course.

Jestionnaire? Please return to the questionnaire

This SLOis not
applicable to this
course Elementary Level  Intermediary Level Mastery Level

§ [Placeholder] SLO1.
Students will identify
relevant assumptions
underlying an argument in a
scholarly paper.

[Placeholder] SLO 2.

’ n sfruc fo r S urve y Stqdents will I:ne:f.tble to
deliver a persuasive
argument in an oral
presentation.

How does their course support  FEG——GTT.
the learning outcomes of the sl

and evaluate multiple

p ro g ram 2 strategies for solvinga

problem.

What (if any) additional student learning outcomes does this course address?




Actions Incl‘uded... '

Course Cluster 1 (3 5H)

Course Cluster 2 (3 SH)
(students Select One Course)

Course Cluster 3 (3 5H)
(students Select One Course)

(students Select One Course)

Program SL0Os

Course Title
Course Title
Course Title
Course Title
Course Title
Course Title
Course Title
Course Title
Course Title
Course Title
Course Title
Course Title
Course Title

Critical Thinking

Communication

Integrity f Values

Department Name
Department URL

Program Name: B.A. in XXXXX
Creation Date:




Examples and challenges
. Progrom o

Shifﬁng landscape - fewer students and faculty

Meeting-their goals but also needed ’ro adapt to curren’r
climate -

Recognizing an over emphcms of certain core concepfs
and skills



The Map Iv\o’r"r_e_red.'..' _

ldentify Outcomes

Program C: | Use Results to Inform _ Select & Design
the Program Measure(s)

Faculty knew where o
act because they
could see the whole
story

Plan for Data
Analyze Data Collection &
Implement Measure




Remember...

‘Meeting s’ruden’r Iecrnmg oufcomes shouldn't be a
- gamble

By effectively mapping learning outcomes to specific
student experiences we know how the s’rory of student
Ieammg should unfold. '



Envisioning & Delivering The Curriculum

intended Intended
L ng Learning

Outcomes O

of the of
Academic Institution
Program ' e

DELIVER FORWARD

ﬁ




Building A Curriculum Map

Stage 1
Develop Individual Maps
for each course

Stage 6 Stage 2
Repeat the process Review and aggregate
maps (horizontally) by course

)

State 5 Stage 3
Revise courses and Aggregate the maps
implement revisions (horizontally) by course

Stage 4
The group identifies strengths,

gaps, overlaps, etc.

Fig. 1 The process of curriculum mapping.

Uchiyama, K. P., & Radin, J. L. (2009). Curriculum mapping in higher education: A vehicle for collaboration. Innovative Higher Education, 33(4), 271-280.



- Questions & Discussions

Contact:


mailto:Assessment@duke.edu

What other information might be helpful:
| ‘What courses are students faking and whene

' How do s’rudén-’rs evaluate the courses that we offer?

What are some of the co-curricular activities of our
students that support our curriculum map?

Assessment Liaisons:

Assessment Tableau Doshbocrds:


https://assessment.trinity.duke.edu/tableau-dashboards
https://assessment.trinity.duke.edu/tableau-dashboards

Brlnglng Outcomes, Curriculum Maps and
Groduohon Requwemen’rs Toge’rher

How do we translate our
outcomes into |
- requirementse

How can we ensure our -
requirements reflect the
infellectual philosophy
which guides our
teaching? . ‘ \

Curriculum

Outcomes

How do we map courses
and student requirements
onto a framework that is
easy to understande

Student
Experience

¥

-

Requirements

~

/ P




