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Introduction 
 

The Framework for Teaching identifies those aspects of a teacher’s responsibilities that have been 
documented through empirical studies and theoretical research as promoting improved student 
learning. While the Framework is not the only possible description of practice, these responsibilities 
seek to define what teachers should know and be able to do in the exercise of their profession. 

The 1996 Edition 
First published by ASCD in 1996, Enhancing Professional Practice: A Framework for Teaching was 
an outgrowth of the research compiled by Educational Testing Service (ETS) for the development of 
Praxis III: Classroom Performance Assessments, an observation-based evaluation of first-year 
teachers used for the purpose of licensing. The Framework extended this work by examining current 
research to capture the skills of teaching required not only by novice teachers but by experienced 
practitioners as well.  

The Framework quickly found wide acceptance by teachers, administrators, policymakers, and 
academics as a comprehensive description of good teaching, including levels of performance—
unsatisfactory, basic, proficient, and distinguished—for each of its 22 components. 

The 2007 Edition 
The 2007 edition of the Framework, also published by ASCD as Enhancing Professional Practice: A 
Framework for Teaching, incorporated several important enhancements. Most importantly, it reflected 
educational research that had been conducted since 1996; this was fully described in its Appendix, 
“The Research Foundation.” Moreover, the 2007 edition included frameworks for non-classroom 
specialist positions, such as school librarians, nurses, and counselors. These individuals, while 
typically part of the teacher bargaining unit in a school district, have very different responsibilities from 
those of classroom teachers. Therefore, they need their own frameworks, tailored to the details of 
their work. These frameworks were written to reflect the recommendations of their professional 
organizations, such as the American Association of School Librarians, but organized according to the 
same structure as that of the Framework for Teaching: Planning and Preparation, The Environment, 
Delivery of Service (the equivalent of Instruction), and Professional Responsibilities.  

The 2007 edition of the Framework for Teaching retained the architecture of the 1996 edition; in both 
cases, the complex work of teaching is divided into 4 domains and 22 components. Furthermore, 
each component is composed of several smaller elements, which serve to further define the 
component. A few of the components were renamed:  

• 1c: “Selecting Instructional Goals” was changed to “Setting Instructional Outcomes.”  
• 1f: “Assessing Student Learning” was revised to “Designing Student Assessments.”  
• 3a: “Communicating Clearly and Accurately” was revised to “Communicating with Students.” 
• 3d: “Providing Feedback to Students” was altered to “Using Assessment in Instruction.”  
• 4d: “Contributing to the School and District” was changed to “Participating in a Professional 

Community.”  

Most of these revisions were simple clarifications to the language. In the case of 4d, for example, the 
original name implied to some people that “Contributing to the School and District” was an additional 
responsibility, not integral to the work of teaching; whereas the new name, “Participating in a 
Professional Community,” suggests that it is an essential professional obligation. 
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However, the revisions to 1f and 3d were significant: the 2007 edition clearly assigned the design of 
student assessments (1f) to Domain 1: Planning and Preparation, and 3d: Using Assessment in 
Instruction to Domain 3: Instruction. These distinctions were not as apparent in the 1996 edition. 

The 2011 Edition  
In 2009, the Bill and Melinda Gates Foundation embarked on the large research project, Measures of 
Effective Teaching (MET), which entailed the video capture of over 23,000 lessons, analyzed 
according to five observation protocols, with the results of those analyses (together with other 
measures) correlated to value-added measures of student learning. The aim of the study was to 
determine which aspects of a teacher’s practice were most highly correlated with high levels of 
student progress. 

The Framework for Teaching was one of the models selected for this large-scale study, which 
involved the (online) training and certification of hundreds of observers for the purpose of rating the 
quality of teaching in the lessons. In order to fulfill this obligation, it became necessary to supply 
additional tools to aid in the training of observers, so that they could make accurate and consistent 
judgments about teaching practice as demonstrated in the large numbers of videotaped lessons. The 
following additional tools included:  

• Rubric language tighter even than that of the 2007 edition of the Framework for Teaching. 
Furthermore, the levels of performance in the 2011 revision are written at the component, rather 
than the element, level. While providing less detail, the component-level rubrics capture all the 
essential information from those at the element level and are far easier to use in evaluation than are 
those at the element level.  

• “Critical attributes” for each level of performance for each component. These critical attributes 
provide essential guidance for observers in distinguishing between practice at adjacent levels of 
performance. They are of enormous value in training and in the actual work of observation and 
evaluation. 

• Possible examples for each level of performance for each component. These examples serve to 
illustrate the meanings of the rubric language. However, they should be regarded for what they are: 
possible examples. They are not intended to describe all the possible ways in which a certain level 
of performance might be demonstrated in the classroom; those are, of necessity, particular to each 
grade and subject. The possible examples simply serve to illustrate what practice might look like in 
a range of settings.  

These enhancements to the Framework for Teaching, while created in response to the demands of 
the MET study, turned out to be valuable additions to the instrument in all its applications. 
Practitioners found that the enhancements not only made it easier to determine the level of 
performance reflected in a classroom for each component of the Framework, but also contributed to 
judgments that are more accurate and more worthy of confidence. As the stakes in teacher evaluation 
become higher, this increased accuracy is absolutely essential. 

As with the 2007 edition, there were absolutely no changes to the architecture of the 2011 edition. 
Therefore, those educators who invested resources in learning the language of the 2007 edition 
simply gained additional tools to help them in the challenging work of applying the Framework to 
actual classroom teaching.  

The 2013 Edition 
The principal reason for releasing the 2013 edition of The Framework for Teaching Evaluation 
Instrument was to respond to the instructional implications of the Common Core State Standards 
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(CCSS). Since the CCSS have been adopted in the vast majority of states, it seemed to make sense 
to explore what these would mean in the classroom. 

The CCSS, when fully implemented, will have a profound effect on education in America. They 
envision, for literacy and mathematics initially, deep engagement by students with important 
concepts, skills, and perspectives. They emphasize active, rather than passive, learning by students. 
In all areas, they place a premium on deep conceptual understanding, thinking and reasoning, and 
the skill of argumentation (students taking a position and supporting it with logic and evidence). 

In particular, the CCSS advocate specific recommendations in different curricular areas: 

• In ELA and literacy in all fields, a close reading of text and a greater emphasis on nonfiction works 
in addition to fiction 

• In mathematics, a focus on the principal topics in each grade level, with growing fluency and skill in 
the application of mathematical concepts 

To the extent that the CCSS deal with what students should learn in school so they will be prepared 
for college and careers, the biggest implications are in the areas of curriculum and assessment. 
Educators and policymakers must revise their curricula and their classroom and district assessments, 
and must locate instructional materials to support the new learning. 

But teachers will also have to acquire new instructional skills in order to bring the CCSS to life for 
their students. Teaching for deep conceptual understanding, for argumentation, and for logical 
reasoning have not, after all, been high priorities in most school districts or preparation programs. In 
most classrooms, students don’t take an active role in their own learning, nor do they (respectfully) 
challenge the thinking of their classmates. All of this will represent a major departure, and therefore a 
major challenge, for many teachers. 

But educators who are familiar with the Framework for Teaching will recognize much in the 
philosophy of the CCSS that is similar to the underlying concepts of the Framework. After all, the 
centerpiece of the Framework is student engagement, which is defined not as “busy” or “on task,” but 
as “intellectually active.” Learning activities for students may be “hands-on,” but they should always 
be “minds-on.” Furthermore, the hallmark of distinguished-level practice in the Framework is that 
teachers have been able to create a community of learners, in which students assume a large part of 
the responsibility for the success of a lesson; they make suggestions, initiate improvements, monitor 
their own learning against clear standards, and serve as resources to one another.  

However, despite a deep shared philosophy of teaching and learning between the CCSS and the 
Framework, there are some specific additions that can be made to the rubric language to bring it into 
complete alignment; those have been added, particularly in the following domains: 

• Domain 1—1c: Setting Instructional Outcomes, 1e: Designing Coherent Instruction, and 1f: 
Designing Student Assessments 

• Domain 3—3a: Communicating with Students, 3b: Using Questioning and Discussion Techniques, 
3c: Engaging Students in Learning, and 3d: Using Assessment in Instruction 

But because the Framework is a generic instrument, applying to all disciplines, and the CCSS are 
discipline specific, many of the enhancements to the Framework are located in the possible 
examples, rather than in the rubric language or critical attributes for each level of performance. 

Attentive readers who are deeply familiar with the Framework may notice some slight modifications to 
the language of the rubrics themselves; this has been done, as in previous revisions, in the interests 
of clarity. Teaching is highly complex work, and describing it is also challenging; as we receive 
feedback on confusing words and phrases, we try to improve the wording to minimize ambiguity. But 
educators who have become familiar with the 2011 version of the Framework, who “speak that 
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language” and may have completed the online training and assessment program produced by 
Teachscape, should know that none of the revisions would alter the assessments of teaching 
represented in the videotaped lessons. 

The Focused 2013 Edition 
From the beginning, the Framework for Teaching has been valued as a means of capturing a holistic 
picture of teaching practice, both inside the classroom (Domains 2 and 3) and outside the classroom 
(Domains 1 and 4). At the same time, some districts and local education agencies (LEAs) prioritize, 
for evaluation purposes, those aspects of practice that are observable in the classroom, while placing 
less emphasis on teaching responsibilities that occur outside the classroom. 

To help such organizations focus their assessments on the components of classroom teaching in 
Domains 2 and 3, the Framework for Teaching Focused Evaluation Instrument, 2013 Edition, was 
developed. As with the 2011 and 2013 editions of the instrument, this instrument does not alter the 
architecture of the Framework in any way but vastly simplifies the rubrics for Domain 1 (Planning and 
Preparation) and Domain 4 (Professional Responsibilities). The 12 individual components for these 
two domains have been removed so that observers need only determine one score for each domain. 
The rubrics for Domains 2 and 3 in the Focused 2013 Edition are identical to those of the original 
2013 edition of the Evaluation Instrument. 

There are two primary reasons this instrument allows for more straightforward evaluations that 
emphasize classroom evidence: 

• As a complete instrument, the Framework for Teaching has been validated by research; however, 
the specific components in Domains 1 and 4 were not included in these studies and therefore not 
validated, so attaining accuracy in assessing these areas of teaching may be more challenging. 

• With 12 components in Domains 1 and 4 (compared to 10 components in Domains 2 and 3), 
observers may spend a disproportionate amount of time scoring Domains 1 and 4 when Domains 2 
and 3 may be a larger part of the overall evaluation score. 

The Framework for Teaching Evaluation Instrument, 2013 Edition, continues to be a practical tool for 
districts and LEAs that wish to assess all aspects of planning and professional responsibilities along 
with classroom teaching. The Framework for Teaching Focused Evaluation Instrument, 2013 Edition, 
provides an additional option for streamlined observations that focus on classroom practice. 
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The Four Domains 
 
Descriptions of the four domains are presented in the table below.  

Domain Description 

1. Planning & 
Preparation 

Effective teachers plan and prepare for lessons using their extensive knowledge of 
the content area, the relationships among different strands within the content and 
between the subject and other disciplines, and their students’ prior understanding of 
the subject. Instructional outcomes are clear, represent important learning in the 
subject, and are aligned to the curriculum.  The instructional design includes 
learning activities that are well sequenced and require all students to think, problem 
solve, inquire, and defend conjectures and opinions. Effective teachers design 
formative assessments to monitor learning, and they provide the information 
needed to differentiate instruction. Measures of student learning align with the 
curriculum, enabling students to demonstrate their understanding in more than one 
way. 

2. Classroom 
Environment 

Effective teachers organize their classrooms so that all students can learn. They 
maximize instructional time and foster respectful interactions with and among 
students, ensuring that students find the classroom a safe place to take intellectual 
risks. Students themselves make a substantive contribution to the effective 
functioning of the class by assisting with classroom procedures, ensuring effective 
use of physical space, and supporting the learning of classmates. Students and 
teachers work in ways that demonstrate their belief that hard work will result in 
higher levels of learning. Student behavior is consistently appropriate, and the 
teacher’s handling of infractions is subtle, preventive, and respectful of students’ 
dignity. 

3.  Instruction In the classrooms of accomplished teachers, all students are highly engaged in 
learning. They make significant contributions to the success of the class through 
participation in high-level discussions and active involvement in their learning and 
the learning of others. Teacher explanations are clear and invite student intellectual 
engagement. The teacher’s feedback is specific to learning goals and rubrics and 
offers concrete suggestions for improvement. As a result, students understand their 
progress in learning the content and can explain the learning goals and what they 
need to do in order to improve. Effective teachers recognize their responsibility for 
student learning and make adjustments, as needed, to ensure student success. 

4. Professional 
Responsibilities 

Accomplished teachers have high ethical standards and a deep sense of 
professionalism, focused on improving their own teaching and supporting the 
ongoing learning of colleagues. Their record-keeping systems are efficient and 
effective, and they communicate with families clearly, frequently, and with cultural 
sensitivity. Accomplished teachers assume leadership roles in both school and LEA 
projects, and they engage in a wide range of professional development activities to 
strengthen their practice. Reflection on their own teaching results in ideas for 
improvement that are shared across professional learning communities and 
contribute to improving the practice of all.  
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r p
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 b
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r 
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 c

la
ss

ro
om

 u
se

 a
nd

 fo
r 

ex
te

nd
in

g 
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 s
ki
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Th
e 
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r d

is
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s 
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ar
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of

 
re
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ur
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s 

be
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e 

pr
ov

id
ed
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y 
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e 
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r d
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ng
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e 
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te
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et
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 c
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ss

ro
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 u
se
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d 
fo
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ng
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fe
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na

l 
sk
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so
ur

ce
s.

 

Th
e 

te
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r’s
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w
le

dg
e 

of
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so
ur

ce
s 

fo
r c

la
ss

ro
om

 u
se

 a
nd

 fo
r e

xt
en

di
ng
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e’
s 

pr
of

es
si

on
al

 s
ki

ll 
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xt

en
si

ve
, 

in
cl

ud
in

g 
th

os
e 
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ai

la
bl

e 
th

ro
ug

h 
th

e 
sc

ho
ol

 o
r d

is
tri

ct
, i

n 
th

e 
co

m
m

un
ity

, 
th

ro
ug

h 
pr

of
es

si
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al
 o

rg
an

iz
at

io
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 a
nd

 
un

iv
er

si
tie

s,
 a

nd
 o

n 
th

e 
In

te
rn

et
. 

C
ri

tic
al

 
A

tt
ri

bu
te

s 
• 

Th
e 

te
ac

he
r u
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s 

on
ly

 
di
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ric

t-p
ro

vi
de

d 
m

at
er

ia
ls
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ev

en
 w
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n 

m
or

e 
va

rie
ty

 
w
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ld
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is
t s

om
e 

st
ud

en
ts

. 
• 

Th
e 

te
ac

he
r d

oe
s 

no
t s

ee
k 

ou
t r

es
ou

rc
es

 a
va
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bl

e 
to
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w

n 
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ill
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A

lth
ou
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 th

e 
te
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he
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s 

aw
ar

e 
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e 
st

ud
en

t 
ne

ed
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e 
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t p
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bl

e 
re

so
ur

ce
s.
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Th

e 
te
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r u
se

s 
m

at
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e 
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ho
ol

 li
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y 

bu
t d

oe
s 

no
t s

ea
rc

h 
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e 
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ho

ol
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r r
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ou
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. 
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Th

e 
te
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ip
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es

 in
 c
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te

nt
-

ar
ea

 w
or

ks
ho
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 o
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d 
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 th
e 

sc
ho

ol
 b

ut
 d

oe
s 

no
t p

ur
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e 
ot
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r 

pr
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 d
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• 
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e 

te
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er

ia
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so
ur

ce
s 

fo
r s

tu
de

nt
s 

th
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e 
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ro

ug
h 
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e 

sc
ho

ol
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ut
 

do
es

 n
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 p
ur
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e 
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y 

ot
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r 
av

en
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s.
 

• 
Te

xt
s 
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e 

at
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ie

d 
le

ve
ls

. 
• 

Te
xt

s 
ar

e 
su

pp
le

m
en

te
d 

by
 g

ue
st

 
sp

ea
ke

rs
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nd
 fi

el
d 

ex
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rie
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es
. 

• 
Th

e 
te

ac
he

r f
ac

ili
ta

te
s 

th
e 

us
e 

of
 

In
te

rn
et

 re
so

ur
ce

s.
 

• 
R

es
ou

rc
es

 a
re

 m
ul

tid
is

ci
pl

in
ar

y.
 

• 
Th

e 
te

ac
he

r e
xp

an
ds

 h
er

 
kn

ow
le

dg
e 

th
ro

ug
h 

pr
of

es
si

on
al

 
le

ar
ni

ng
 g

ro
up

s 
an

d 
or

ga
ni

za
tio
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. 

• 
Th

e 
te

ac
he

r p
ur

su
es

 o
pt

io
ns

 
of

fe
re

d 
by

 u
ni

ve
rs

iti
es

. 
• 

Th
e 

te
ac

he
r p

ro
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de
s 
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ts
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f 
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ur
ce

s 
ou

ts
id

e 
th

e 
cl
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sr

oo
m
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r s
tu

de
nt

s 
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 d
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w
 o

n.
 

• 
Te

xt
s 

ar
e 

m
at

ch
ed
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 s

tu
de

nt
 s
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ll 

le
ve

l. 
• 

Th
e 

te
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he
r h
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 o

ng
oi

ng
 re
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tio
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w
ith

 c
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le
ge

s 
an

d 
un

iv
er
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s 
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pp
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t s

tu
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nt
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ar
ni
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e 
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r m
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so

ur
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fo
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 re
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e.
 

• 
Th

e 
te
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he

r p
ur

su
es
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pp

re
nt

ic
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 in
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ea
se

 d
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ci
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e 
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ow

le
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Th

e 
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ta
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s 

st
ud

en
t c

on
ta

ct
 

w
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ur
ce

s 
ou
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e 
th

e 
cl
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sr

oo
m

. 

P
os

si
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e 
E
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m
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es

 
• 

Fo
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he
ir 

un
it 
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 C
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na

, t
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st

ud
en

ts
 fi

nd
 a

ll 
of

 th
ei

r 
in

fo
rm

at
io

n 
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 th
e 

di
st
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t-

su
pp

lie
d 

te
xt

bo
ok

. 
• 

Th
e 

te
ac

he
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s 
no

t s
ur

e 
ho

w
 to

 te
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h 
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ct
io
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ut
 

do
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n’
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no
w
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s 
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 le
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it 

by
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m
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lf.

 
• 

A
 s

tu
de

nt
 s

ay
s,
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t’s

 to
o 
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d 

w
e 

ca
n’

t g
o 
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 th

e 
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tu
re

 c
en

te
r w
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n 

w
e’

re
 

do
in

g 
ou

r u
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n 

th
e 

en
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ro
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en
t.”

  
• 
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y 
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oo
m
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e 
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 p
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d 
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e 
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A
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th
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n 
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e 
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r 
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 b
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e 
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ee
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y.

 
• 
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e 

te
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w
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ar
n 

m
or

e 
ab

ou
t l
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 p
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t d
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s 
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w
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 b
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it 
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g 
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y 
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 c
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s 
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e 
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 c
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. 
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r m
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r p
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r f
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 o
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at

 w
ill

 
he

lp
 p

re
pa

re
 h

is
 e

ig
ht

h 
gr

ad
er

s’
 

tra
ns

iti
on

 to
 h

ig
h 

sc
ho

ol
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e 

ou
t-

of
-d

at
e 

te
xt

bo
ok

; h
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C
om
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ne

nt
 1

e:
 

D
es

ig
ni

ng
 C
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er

en
t I

ns
tr

uc
tio

n 
 

D
es

ig
ni

ng
 c

oh
er

en
t i

ns
tru

ct
io

n 
is

 th
e 

he
ar

t o
f p

la
nn

in
g,

 re
fle

ct
in

g 
th

e 
te

ac
he

r’s
 k

no
w

le
dg

e 
of

 c
on

te
nt

 a
nd

 o
f t
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 s

tu
de

nt
s 

in
 th

e 
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s,

 
th

e 
in

te
nd

ed
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m
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 o
f i
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tru

ct
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nd
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e 
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bl
e 
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ur
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s.
 S
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h 
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ni
ng

 re
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s 
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 e
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e 
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er
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ng
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e 
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e,
 d
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tri

ct
, a

nd
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l e
xp

ec
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tio
ns
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tu
de

nt
 le
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ni

ng
 a

nd
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e 
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e 
th
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e 

in
to
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 c

oh
er

en
t p

la
n.
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 a
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o 

re
qu

ire
s 

th
at

 te
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he
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 u
nd

er
st

an
d 

th
e 

ch
ar

ac
te

ris
tic

s 
of
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e 

st
ud

en
ts
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 te
ac

h 
an

d 
th

e 
ac

tiv
e 

na
tu

re
 o

f s
tu

de
nt

 le
ar

ni
ng

. E
du

ca
to

rs
 m

us
t 

de
te

rm
in

e 
ho

w
 b

es
t t

o 
se

qu
en

ce
 in

st
ru

ct
io

n 
in

 a
 w

ay
 th

at
 w

ill
 a
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an

ce
 s

tu
de

nt
 le
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ni

ng
 th
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ug

h 
th

e 
re

qu
ire

d 
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nt
en

t. 
Fu

rth
er
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su
ch

 p
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g 
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e 
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l c
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n 
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 c
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el
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ng
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at
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ria
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an
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at
er
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g 
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 c
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w

el
l-d
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d 
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n 
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ni
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s 
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ne
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e 

do
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 fi
t a

ll.
 A
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d 
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r p
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n 
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s 
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e 
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c 

le
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ng
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f e
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h 
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ud
en

t a
nd

 s
ol

ic
its
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s 
fro

m
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tu
de

nt
s 
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ow
 b
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t t

o 
st

ru
ct

ur
e 

th
e 

le
ar

ni
ng

. T
hi

s 
pl

an
 is

 th
en

 im
pl

em
en

te
d 

in
 d

om
ai

n 
3.

 

Th
e 

el
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en
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 d
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ne
r t

ha
t t

he
y 

pr
ov

id
e 

ev
id

en
ce

 o
f t

he
 fu

ll 
ra

ng
e 

of
 le

ar
ni

ng
 o

ut
co

m
es

; t
ha

t i
s,

 th
e 

m
et

ho
ds

 n
ee

de
d 

to
 a

ss
es

s 
re

as
on

in
g 

sk
ill

s 
ar

e 
di

ffe
re

nt
 fr

om
 th

os
e 

fo
r 

fa
ct

ua
l k

no
w

le
dg

e.
 F

ur
th

er
m

or
e,

 s
uc

h 
as

se
ss

m
en

ts
 m

ay
 n

ee
d 

to
 b

e 
ad

ap
te

d 
to

 th
e 

pa
rti

cu
la

r n
ee

ds
 o

f i
nd

iv
id

ua
l s

tu
de

nt
s;

 a
n 

E
S

L 
st

ud
en

t, 
fo

r e
xa

m
pl

e,
 m

ay
 n

ee
d 

an
 a

lte
rn

at
iv

e 
m

et
ho

d 
of

 a
ss

es
sm

en
t t

o 
al

lo
w

 d
em

on
st

ra
tio

n 
of

 u
nd

er
st

an
di

ng
. A

ss
es

sm
en

t f
or

 
le

ar
ni

ng
 e

na
bl

es
 a

 te
ac

he
r t

o 
in

co
rp

or
at

e 
as

se
ss

m
en

ts
 d

ire
ct

ly
 in

to
 th

e 
in

st
ru

ct
io

na
l p

ro
ce

ss
 a

nd
 to

 m
od

ify
 o

r a
da

pt
 in

st
ru

ct
io

n 
as

 
ne

ed
ed

 to
 e

ns
ur

e 
st

ud
en

t u
nd

er
st

an
di

ng
. S

uc
h 

as
se

ss
m

en
ts

, a
lth

ou
gh

 u
se

d 
du

rin
g 

in
st

ru
ct

io
n,

 m
us

t b
e 

de
si

gn
ed

 a
s 

pa
rt 

of
 th

e 
pl

an
ni

ng
 p

ro
ce

ss
. T

he
se

 fo
rm

at
iv

e 
as

se
ss

m
en

t s
tra

te
gi

es
 a

re
 o

ng
oi

ng
 a

nd
 m

ay
 b

e 
us

ed
 b

y 
bo

th
 te

ac
he

rs
 a

nd
 s

tu
de

nt
s 

to
 m

on
ito

r 
pr

og
re

ss
 to

w
ar

d 
un

de
rs

ta
nd

in
g 

th
e 

le
ar

ni
ng

 o
ut

co
m

es
. 

Th
e 

el
em

en
ts

 o
f c

om
po

ne
nt

 1
f a

re
: 

• 
C

on
gr

ue
nc

e 
w

ith
 in

st
ru

ct
io

na
l o

ut
co

m
es

 
A

ss
es

sm
en

ts
 m

us
t m

at
ch

 le
ar

ni
ng

 e
xp

ec
ta

tio
ns

. 
• 

C
rit

er
ia

 a
nd

 s
ta

nd
ar

ds
 

E
xp

ec
ta

tio
ns

 m
us

t b
e 

cl
ea

rly
 d

ef
in

ed
. 

• 
D

es
ig

n 
of

 fo
rm

at
iv

e 
as

se
ss

m
en

ts
 

A
ss

es
sm

en
ts

 fo
r l

ea
rn

in
g 

m
us

t b
e 

pl
an

ne
d 

as
 p

ar
t o

f t
he

 in
st

ru
ct

io
na

l p
ro

ce
ss

. 
• 

U
se

 fo
r p

la
nn

in
g 

R
es

ul
ts

 o
f a

ss
es

sm
en

t g
ui

de
 fu

tu
re

 p
la

nn
in

g.
 

In
di

ca
to

rs
 in

cl
ud

e:
 

• 
Le

ss
on

 p
la

ns
 in

di
ca

tin
g 

co
rr

es
po

nd
en

ce
 b

et
w

ee
n 

as
se

ss
m

en
ts

 a
nd

 in
st

ru
ct

io
na

l o
ut

co
m

es
 

• 
A

ss
es

sm
en

t t
yp

es
 s

ui
ta

bl
e 

to
 th

e 
st

yl
e 

of
 o

ut
co

m
e 

• 
V

ar
ie

ty
 o

f p
er

fo
rm

an
ce

 o
pp

or
tu

ni
tie

s 
fo

r s
tu

de
nt

s 
• 

M
od

ifi
ed

 a
ss

es
sm

en
ts

 a
va

ila
bl

e 
fo

r i
nd

iv
id

ua
l s

tu
de

nt
s 

as
 n

ee
de

d 
• 

E
xp

ec
ta

tio
ns

 c
le

ar
ly

 w
rit

te
n 

w
ith

 d
es

cr
ip

to
rs

 fo
r e

ac
h 

le
ve

l o
f p

er
fo

rm
an

ce
 

• 
Fo

rm
at

iv
e 

as
se

ss
m

en
ts

 d
es

ig
ne

d 
to

 in
fo

rm
 m

in
ut

e-
to

-m
in

ut
e 

de
ci

si
on

 m
ak

in
g 

by
 th

e 
te

ac
he

r d
ur

in
g 

in
st

ru
ct

io
n 
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In

ef
fe

ct
iv

e 
D

ev
el

op
in

g 
E

ff
ec

tiv
e 

H
ig

hl
y 

E
ff

ec
tiv

e 
1f

: D
es

ig
ni

ng
 

S
tu

de
nt

 
A

ss
es

sm
en

ts
 

 

A
ss

es
sm

en
t p

ro
ce

du
re

s 
ar

e 
no

t c
on

gr
ue

nt
 w

ith
 

in
st

ru
ct

io
na

l o
ut

co
m

es
 a

nd
 

la
ck

 c
rit

er
ia

 b
y 

w
hi

ch
 s

tu
de

nt
 

pe
rfo

rm
an

ce
 w

ill
 b

e 
as

se
ss

ed
. T

he
 te

ac
he

r h
as

 
no

 p
la

n 
to

 in
co

rp
or

at
e 

fo
rm

at
iv

e 
as

se
ss

m
en

t i
n 

th
e 

le
ss

on
 o

r u
ni

t. 

A
ss

es
sm

en
t p

ro
ce

du
re

s 
ar

e 
pa

rti
al

ly
 

co
ng

ru
en

t w
ith

 in
st

ru
ct

io
na

l 
ou

tc
om

es
. A

ss
es

sm
en

t c
rit

er
ia

 a
nd

 
st

an
da

rd
s 

ha
ve

 b
ee

n 
de

ve
lo

pe
d,

 b
ut

 
th

ey
 a

re
 n

ot
 c

le
ar

. T
he

 te
ac

he
r’s

 
ap

pr
oa

ch
 to

 u
si

ng
 fo

rm
at

iv
e 

as
se

ss
m

en
t i

s 
ru

di
m

en
ta

ry
, i

nc
lu

di
ng

 
on

ly
 s

om
e 

of
 th

e 
in

st
ru

ct
io

na
l 

ou
tc

om
es

. 

A
ll 

th
e 

in
st

ru
ct

io
na

l o
ut

co
m

es
 m

ay
 b

e 
as

se
ss

ed
 b

y 
th

e 
pr

op
os

ed
 a

ss
es

sm
en

t 
pl

an
; a

ss
es

sm
en

t m
et

ho
do

lo
gi

es
 m

ay
 

ha
ve

 b
ee

n 
ad

ap
te

d 
fo

r g
ro

up
s 

of
 

st
ud

en
ts

. A
ss

es
sm

en
t c

rit
er

ia
 a

nd
 

st
an

da
rd

s 
ar

e 
cl

ea
r. 

Th
e 

te
ac

he
r h

as
 a

 
w

el
l-d

ev
el

op
ed

 s
tra

te
gy

 fo
r u

si
ng

 
fo

rm
at

iv
e 

as
se

ss
m

en
t a

nd
 h

as
 d

es
ig

ne
d 

pa
rti

cu
la

r a
pp

ro
ac

he
s 

to
 b

e 
us

ed
. 

A
ll 

th
e 

in
st

ru
ct

io
na

l o
ut

co
m

es
 m

ay
 

be
 a

ss
es

se
d 

by
 th

e 
pr

op
os

ed
 

as
se

ss
m

en
t p

la
n,

 w
ith

 c
le

ar
 c

rit
er

ia
 

fo
r a

ss
es

si
ng

 s
tu

de
nt

 w
or

k.
 T

he
 

pl
an

 c
on

ta
in

s 
ev

id
en

ce
 o

f s
tu

de
nt

 
co

nt
rib

ut
io

n 
to

 it
s 

de
ve

lo
pm

en
t. 

A
ss

es
sm

en
t m

et
ho

do
lo

gi
es

 h
av

e 
be

en
 a

da
pt

ed
 fo

r i
nd

iv
id

ua
l s

tu
de

nt
s 

as
 th

e 
ne

ed
 h

as
 a

ris
en

. T
he

 
ap

pr
oa

ch
 to

 u
si

ng
 fo

rm
at

iv
e 

as
se

ss
m

en
t i

s 
w

el
l d

es
ig

ne
d 

an
d 

in
cl

ud
es

 s
tu

de
nt

 a
s 

w
el

l a
s 

te
ac

he
r 

us
e 

of
 th

e 
as

se
ss

m
en

t i
nf

or
m

at
io

n.
 

C
ri

tic
al

 
A

tt
ri

bu
te

s 
• 

A
ss

es
sm

en
ts

 d
o 

no
t m

at
ch

 
in

st
ru

ct
io

na
l o

ut
co

m
es

. 
• 

A
ss

es
sm

en
ts

 la
ck

 c
rit

er
ia

. 
• 

N
o 

fo
rm

at
iv

e 
as

se
ss

m
en

ts
 

ha
ve

 b
ee

n 
de

si
gn

ed
. 

• 
A

ss
es

sm
en

t r
es

ul
ts

 d
o 

no
t 

af
fe

ct
 fu

tu
re

 p
la

ns
. 

• 
O

nl
y 

so
m

e 
of

 th
e 

in
st

ru
ct

io
na

l 
ou

tc
om

es
 a

re
 a

dd
re

ss
ed

 in
 th

e 
pl

an
ne

d 
as

se
ss

m
en

ts
. 

• 
A

ss
es

sm
en

t c
rit

er
ia

 a
re

 v
ag

ue
. 

• 
P

la
ns

 re
fe

r t
o 

th
e 

us
e 

of
 fo

rm
at

iv
e 

as
se

ss
m

en
ts

, b
ut

 th
ey

 a
re

 n
ot

 fu
lly

 
de

ve
lo

pe
d.

 
• 

A
ss

es
sm

en
t r

es
ul

ts
 a

re
 u

se
d 

to
 

de
si

gn
 le

ss
on

 p
la

ns
 fo

r t
he

 w
ho

le
 

cl
as

s,
 n

ot
 in

di
vi

du
al

 s
tu

de
nt

s.
 

• 
A

ll 
th

e 
le

ar
ni

ng
 o

ut
co

m
es

 h
av

e 
a 

m
et

ho
d 

fo
r a

ss
es

sm
en

t. 
• 

A
ss

es
sm

en
t t

yp
es

 m
at

ch
 le

ar
ni

ng
 

ex
pe

ct
at

io
ns

. 
• 

P
la

ns
 in

di
ca

te
 m

od
ifi

ed
 a

ss
es

sm
en

ts
 

w
he

n 
th

ey
 a

re
 n

ec
es

sa
ry

 fo
r s

om
e 

st
ud

en
ts

. 
• 

A
ss

es
sm

en
t c

rit
er

ia
 a

re
 c

le
ar

ly
 w

rit
te

n.
 

• 
P

la
ns

 in
cl

ud
e 

fo
rm

at
iv

e 
as

se
ss

m
en

ts
 

to
 u

se
 d

ur
in

g 
in

st
ru

ct
io

n.
 

• 
Le

ss
on

 p
la

ns
 in

di
ca

te
 p

os
si

bl
e 

ad
ju

st
m

en
ts

 b
as

ed
 o

n 
fo

rm
at

iv
e 

as
se

ss
m

en
t d

at
a.

 

• 
A

ss
es

sm
en

ts
 p

ro
vi

de
 o

pp
or

tu
ni

tie
s 

fo
r s

tu
de

nt
 c

ho
ic

e.
 

• 
S

tu
de

nt
s 

pa
rti

ci
pa

te
 in

 d
es

ig
ni

ng
 

as
se

ss
m

en
ts

 fo
r t

he
ir 

ow
n 

w
or

k.
 

• 
Te

ac
he

r-
de

si
gn

ed
 a

ss
es

sm
en

ts
 a

re
 

au
th

en
tic

, w
ith

 re
al

-w
or

ld
 

ap
pl

ic
at

io
n 

as
 a

pp
ro

pr
ia

te
. 

• 
S

tu
de

nt
s 

de
ve

lo
p 

ru
br

ic
s 

ac
co

rd
in

g 
to

 te
ac

he
r-

sp
ec

ifi
ed

 le
ar

ni
ng

 
ob

je
ct

iv
es

. 
• 

S
tu

de
nt

s 
ar

e 
ac

tiv
el

y 
in

vo
lv

ed
 in

 
co

lle
ct

in
g 

in
fo

rm
at

io
n 

fro
m

 fo
rm

at
iv

e 
as

se
ss

m
en

ts
 a

nd
 p

ro
vi

de
 in

pu
t. 

P
os

si
bl

e 
E

xa
m

pl
es

 
• 

Th
e 

te
ac

he
r m

ar
ks

 p
ap

er
s 

on
 th

e 
fo

un
da

tio
n 

of
 th

e 
U

.S
. C

on
st

itu
tio

n 
m

os
tly

 
on

 g
ra

m
m

ar
 a

nd
 

pu
nc

tu
at

io
n;

 fo
r e

ve
ry

 
m

is
ta

ke
, t

he
 g

ra
de

 d
ro

ps
 

fro
m

 a
n 

A
 to

 a
 B

, a
 B

 to
 a

 
C

, e
tc

. 
• 

Th
e 

te
ac

he
r s

ay
s,

 “W
ha

t’s
 

th
e 

di
ffe

re
nc

e 
be

tw
ee

n 
fo

rm
at

iv
e 

as
se

ss
m

en
t a

nd
 

th
e 

te
st

 I 
gi

ve
 a

t t
he

 e
nd

 o
f 

th
e 

un
it?

” 
• 

Th
e 

te
ac

he
r s

ay
s,

 “T
he

 
di

st
ric

t g
av

e 
m

e 
th

is
 e

nt
ire

 
cu

rr
ic

ul
um

 to
 te

ac
h,

 s
o 

I 
ju

st
 h

av
e 

to
 k

ee
p 

m
ov

in
g.

” 
• 

A
nd

 o
th

er
s…

 

• 
T

he
 d

is
tr

ic
t g

oa
l f

or
 th

e 
un

it 
on

 
E

ur
op

e 
is

 fo
r 

st
ud

en
ts

 to
 

un
de

rs
ta

nd
 g

eo
po

lit
ic

al
 

re
la

tio
ns

hi
ps

; t
he

 te
ac

he
r 

pl
an

s 
to

 
ha

ve
 th

e 
st

ud
en

ts
 m

em
or

iz
e 

al
l t

he
 

co
un

tr
y 

ca
pi

ta
ls

 a
nd

 r
iv

er
s.

  
• 

T
he

 p
la

n 
in

di
ca

te
s 

th
at

 th
e 

te
ac

he
r 

w
ill

 p
au

se
 to

 “
ch

ec
k 

fo
r 

un
de

rs
ta

nd
in

g”
 b

ut
 d

oe
s 

no
t 

sp
ec

ify
 a

 c
le

ar
 p

ro
ce

ss
 fo

r 
ac

co
m

pl
is

hi
ng

 th
at

 g
oa

l. 
• 

A
 s

tu
de

nt
 a

sk
s,

 “
If 

ha
lf 

th
e 

cl
as

s 
pa

ss
ed

 th
e 

te
st

, w
hy

 a
re

 w
e 

al
l 

re
vi

ew
in

g 
th

e 
m

at
er

ia
l a

ga
in

?”
 

• 
A

nd
 o

th
er

s…
 

• 
Th

e 
te

ac
he

r k
no

w
s 

th
at

 h
is

 s
tu

de
nt

s 
w

ill
 h

av
e 

to
 w

rit
e 

a 
pe

rs
ua

si
ve

 e
ss

ay
 

on
 th

e 
st

at
e 

as
se

ss
m

en
t; 

he
 p

la
ns

 to
 

pr
ov

id
e 

th
em

 w
ith

 e
xp

er
ie

nc
es

 
de

ve
lo

pi
ng

 p
er

su
as

iv
e 

w
rit

in
g 

as
 

pr
ep

ar
at

io
n.

 
• 

Th
e 

te
ac

he
r h

as
 w

or
ke

d 
on

 a
 w

rit
in

g 
ru

br
ic

 fo
r h

er
 re

se
ar

ch
 a

ss
es

sm
en

t; 
sh

e 
ha

s 
dr

aw
n 

on
 m

ul
tip

le
 s

ou
rc

es
 to

 
be

 s
ur

e 
th

e 
le

ve
ls

 o
f e

xp
ec

ta
tio

n 
w

ill
 

be
 c

le
ar

ly
 d

ef
in

ed
. 

• 
Th

e 
te

ac
he

r c
re

at
es

 a
 s

ho
rt 

qu
es

tio
nn

ai
re

 to
 d

is
tri

bu
te

 to
 h

is
 

st
ud

en
ts

 a
t t

he
 e

nd
 o

f c
la

ss
; u

si
ng

 
th

ei
r r

es
po

ns
es

, h
e 

w
ill

 o
rg

an
iz

e 
th

e 
st

ud
en

ts
 in

to
 d

iff
er

en
t g

ro
up

s 
du

rin
g 

th
e 

ne
xt

 le
ss

on
’s

 a
ct

iv
iti

es
. 

• 
E

m
pl

oy
in

g 
th

e 
fo

rm
at

iv
e 

as
se

ss
m

en
t 

of
 th

e 
pr

ev
io

us
 m

or
ni

ng
’s

 p
ro

je
ct

, t
he

 
te

ac
he

r p
la

ns
 to

 h
av

e 
fiv

e 
st

ud
en

ts
 

w
or

k 
on

 a
 m

or
e 

ch
al

le
ng

in
g 

on
e 

w
hi

le
 

sh
e 

w
or

ks
 w

ith
 s

ix
 o

th
er

 s
tu

de
nt

s 
to

 
re

in
fo

rc
e 

th
e 

pr
ev

io
us

 m
or

ni
ng

’s
 

co
nc

ep
t. 

• 
A

nd
 o

th
er

s…
 

• 
To

 te
ac

h 
pe

rs
ua

si
ve

 w
rit

in
g,

 th
e 

te
ac

he
r p

la
ns

 to
 h

av
e 

hi
s 

cl
as

s 
re

se
ar

ch
 a

nd
 w

rit
e 

to
 th

e 
pr

in
ci

pa
l 

on
 a

n 
is

su
e 

th
at

 is
 im

po
rta

nt
 to

 th
e 

st
ud

en
ts

: t
he

 u
se

 o
f c

el
l p

ho
ne

s 
in

 
cl

as
s.

 
• 

Th
e 

st
ud

en
ts

 w
ill

 w
rit

e 
a 

ru
br

ic
 fo

r 
th

ei
r f

in
al

 p
ro

je
ct

 o
n 

th
e 

be
ne

fit
s 

of
 

so
la

r e
ne

rg
y;

 th
e 

te
ac

he
r h

as
 

sh
ow

n 
th

em
 s

ev
er

al
 s

am
pl

e 
ru

br
ic

s,
 

an
d 

th
ey

 w
ill

 re
fe

r t
o 

th
os

e 
as

 th
ey

 
cr

ea
te

 a
 ru

br
ic

 o
f t

he
ir 

ow
n.

 
• 

A
fte

r t
he

 le
ss

on
 th

e 
te

ac
he

r p
la

ns
 to

 
as

k 
st

ud
en

ts
 to

 ra
te

 th
ei

r 
un

de
rs

ta
nd

in
g 

on
 a

 s
ca

le
 o

f 1
 to

 5
; 

th
e 

st
ud

en
ts

 k
no

w
 th

at
 th

ei
r r

at
in

g 
w

ill
 in

di
ca

te
 th

ei
r a

ct
iv

ity
 fo

r t
he

 n
ex

t 
le

ss
on

. 
• 

Th
e 

te
ac

he
r h

as
 d

ev
el

op
ed

 a
 

ro
ut

in
e 

fo
r h

er
 c

la
ss

; s
tu

de
nt

s 
kn

ow
 

th
at

 if
 th

ey
 a

re
 s

tru
gg

lin
g 

w
ith

 a
 

m
at

h 
co

nc
ep

t, 
th

ey
 s

it 
in

 a
 s

m
al

l 
gr

ou
p 

w
ith

 h
er

 d
ur

in
g 

w
or

ks
ho

p 
tim

e.
 

• 
A

nd
 o

th
er

s…
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 D
om

ai
n 

2:
 T

he
 C

la
ss

ro
om

 E
nv

ir
on

m
en

t 
 

C
om

po
ne

nt
 2

a:
  

C
re

at
in

g 
an

 E
nv

ir
on

m
en

t o
f R

es
pe

ct
 a

nd
 R

ap
po

rt
 

  
A

n 
es

se
nt

ia
l s

ki
ll 

of
 te

ac
hi

ng
 is

 th
at

 o
f m

an
ag

in
g 

re
la

tio
ns

hi
ps

 w
ith

 s
tu

de
nt

s 
an

d 
en

su
rin

g 
th

at
 re

la
tio

ns
hi

ps
 a

m
on

g 
st

ud
en

ts
 a

re
 

po
si

tiv
e 

an
d 

su
pp

or
tiv

e.
 T

ea
ch

er
s 

cr
ea

te
 a

n 
en

vi
ro

nm
en

t o
f r

es
pe

ct
 a

nd
 ra

pp
or

t i
n 

th
ei

r c
la

ss
ro

om
s 

by
 th

e 
w

ay
s 

th
ey

 in
te

ra
ct

 w
ith

 
st

ud
en

ts
 a

nd
 b

y 
th

e 
in

te
ra

ct
io

ns
 th

ey
 e

nc
ou

ra
ge

 a
nd

 c
ul

tiv
at

e 
am

on
g 

st
ud

en
ts

. A
n 

im
po

rta
nt

 a
sp

ec
t o

f r
es

pe
ct

 a
nd

 ra
pp

or
t r

el
at

es
 to

 
ho

w
 th

e 
te

ac
he

r r
es

po
nd

s 
to

 s
tu

de
nt

s 
an

d 
ho

w
 s

tu
de

nt
s 

ar
e 

pe
rm

itt
ed

 to
 tr

ea
t o

ne
 a

no
th

er
. P

at
te

rn
s 

of
 in

te
ra

ct
io

ns
 a

re
 c

rit
ic

al
 to

 th
e 

ov
er

al
l t

on
e 

of
 th

e 
cl

as
s.

 In
 a

 re
sp

ec
tfu

l e
nv

iro
nm

en
t, 

al
l s

tu
de

nt
s 

fe
el

 v
al

ue
d,

 s
af

e,
 a

nd
 c

om
fo

rta
bl

e 
ta

ki
ng

 in
te

lle
ct

ua
l r

is
ks

. T
he

y 
do

 
no

t f
ea

r p
ut

-d
ow

ns
 o

r r
id

ic
ul

e 
fro

m
 e

ith
er

 th
e 

te
ac

he
r o

r o
th

er
 s

tu
de

nt
s.

 

“R
es

pe
ct

” s
ho

w
n 

to
 th

e 
te

ac
he

r b
y 

st
ud

en
ts

 s
ho

ul
d 

be
 d

is
tin

gu
is

he
d 

fro
m

 s
tu

de
nt

s 
co

m
pl

yi
ng

 w
ith

 s
ta

nd
ar

ds
 o

f c
on

du
ct

 a
nd

 
be

ha
vi

or
. C

ar
in

g 
in

te
ra

ct
io

ns
 a

m
on

g 
te

ac
he

rs
 a

nd
 s

tu
de

nt
s 

ar
e 

th
e 

ha
llm

ar
k 

of
 c

om
po

ne
nt

 2
a 

(C
re

at
in

g 
an

 E
nv

iro
nm

en
t o

f R
es

pe
ct

 
an

d 
R

ap
po

rt)
; w

hi
le

 a
dh

er
en

ce
 to

 th
e 

es
ta

bl
is

he
d 

cl
as

sr
oo

m
 ru

le
s 

ch
ar

ac
te

riz
es

 s
uc

ce
ss

 in
 c

om
po

ne
nt

 2
d 

(M
an

ag
in

g 
S

tu
de

nt
 

B
eh

av
io

r)
. 

Th
e 

el
em

en
ts

 o
f c

om
po

ne
nt

 2
a 

ar
e:

  
• 

Te
ac

he
r i

nt
er

ac
tio

ns
 w

ith
 s

tu
de

nt
s,

 in
cl

ud
in

g 
bo

th
 w

or
ds

 a
nd

 a
ct

io
ns

  
A

 te
ac

he
r’s

 in
te

ra
ct

io
ns

 w
ith

 s
tu

de
nt

s 
se

t t
he

 to
ne

 fo
r t

he
 c

la
ss

ro
om

. T
hr

ou
gh

 th
ei

r i
nt

er
ac

tio
ns

, t
ea

ch
er

s 
co

nv
ey

 th
at

 th
ey

 a
re

 in
te

re
st

ed
 in

 
an

d 
ca

re
 a

bo
ut

 th
ei

r s
tu

de
nt

s.
 

• 
S

tu
de

nt
 in

te
ra

ct
io

ns
 w

ith
 o

th
er

 s
tu

de
nt

s,
 in

cl
ud

in
g 

bo
th

 w
or

ds
 a

nd
 a

ct
io

ns
  

A
s 

im
po

rta
nt

 a
s 

a 
te

ac
he

r’s
 tr

ea
tm

en
t o

f s
tu

de
nt

s 
is

, h
ow

 s
tu

de
nt

s 
ar

e 
tre

at
ed

 b
y 

th
ei

r c
la

ss
m

at
es

 is
 a

rg
ua

bl
y 

ev
en

 m
or

e 
im

po
rta

nt
 to

 
st

ud
en

ts
. A

t i
ts

 w
or

st
, p

oo
r t

re
at

m
en

t c
au

se
s 

st
ud

en
ts

 to
 fe

el
 re

je
ct

ed
 b

y 
th

ei
r p

ee
rs

. A
t i

ts
 b

es
t, 

po
si

tiv
e 

in
te

ra
ct

io
ns

 a
m

on
g 

st
ud

en
ts

 a
re

 
m

ut
ua

lly
 s

up
po

rti
ve

 a
nd

 c
re

at
e 

an
 e

m
ot

io
na

lly
 h

ea
lth

y 
sc

ho
ol

 e
nv

iro
nm

en
t. 

Te
ac

he
rs

 n
ot

 o
nl

y 
m

od
el

 a
nd

 te
ac

h 
st

ud
en

ts
 h

ow
 to

 e
ng

ag
e 

in
 

re
sp

ec
tfu

l i
nt

er
ac

tio
ns

 w
ith

 o
ne

 a
no

th
er

 b
ut

 a
ls

o 
ac

kn
ow

le
dg

e 
su

ch
 in

te
ra

ct
io

ns
.  

In
di

ca
to

rs
 in

cl
ud

e:
 

• 
R

es
pe

ct
fu

l t
al

k,
 a

ct
iv

e 
lis

te
ni

ng
, a

nd
 tu

rn
-ta

ki
ng

 
• 

A
ck

no
w

le
dg

m
en

t o
f s

tu
de

nt
s’

 b
ac

kg
ro

un
ds

 a
nd

 li
ve

s 
ou

ts
id

e 
th

e 
cl

as
sr

oo
m

 
• 

B
od

y 
la

ng
ua

ge
 in

di
ca

tiv
e 

of
 w

ar
m

th
 a

nd
 c

ar
in

g 
sh

ow
n 

by
 te

ac
he

r a
nd

 s
tu

de
nt

s 
• 

P
hy

si
ca

l p
ro

xi
m

ity
 

• 
P

ol
ite

ne
ss

 a
nd

 e
nc

ou
ra

ge
m

en
t 

• 
Fa

irn
es

s 
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In

ef
fe

ct
iv

e 
D

ev
el

op
in

g 
E

ff
ec

tiv
e 

H
ig

hl
y 

E
ff

ec
tiv

e 
2a

: C
re

at
in

g 
an

 
E

nv
ir

on
m

en
t o

f 
R

es
pe

ct
 a

nd
 

R
ap

po
rt

  

P
at

te
rn

s 
of

 c
la

ss
ro

om
 

in
te

ra
ct

io
ns

, b
ot

h 
be

tw
ee

n 
te

ac
he

r a
nd

 
st

ud
en

ts
 a

nd
 a

m
on

g 
st

ud
en

ts
, a

re
 m

os
tly

 
ne

ga
tiv

e,
 in

ap
pr

op
ria

te
, 

or
 in

se
ns

iti
ve

 to
 s

tu
de

nt
s’

 
ag

es
, c

ul
tu

ra
l 

ba
ck

gr
ou

nd
s,

 a
nd

 
de

ve
lo

pm
en

ta
l l

ev
el

s.
 

S
tu

de
nt

 in
te

ra
ct

io
ns

 a
re

 
ch

ar
ac

te
riz

ed
 b

y 
sa

rc
as

m
, p

ut
-d

ow
ns

, o
r 

co
nf

lic
t. 

Th
e 

te
ac

he
r d

oe
s 

no
t d

ea
l w

ith
 d

is
re

sp
ec

tfu
l 

be
ha

vi
or

. 
 

P
at

te
rn

s 
of

 c
la

ss
ro

om
 

in
te

ra
ct

io
ns

, b
ot

h 
be

tw
ee

n 
te

ac
he

r a
nd

 s
tu

de
nt

s 
an

d 
am

on
g 

st
ud

en
ts

, a
re

 g
en

er
al

ly
 

ap
pr

op
ria

te
 b

ut
 m

ay
 re

fle
ct

 
oc

ca
si

on
al

 in
co

ns
is

te
nc

ie
s,

 
fa

vo
rit

is
m

, a
nd

 d
is

re
ga

rd
 fo

r 
st

ud
en

ts
’ a

ge
s,

 c
ul

tu
re

s,
 a

nd
 

de
ve

lo
pm

en
ta

l l
ev

el
s.

 S
tu

de
nt

s 
ra

re
ly

 d
em

on
st

ra
te

 d
is

re
sp

ec
t 

fo
r o

ne
 a

no
th

er
. T

he
 te

ac
he

r 
at

te
m

pt
s 

to
 re

sp
on

d 
to

 
di

sr
es

pe
ct

fu
l b

eh
av

io
r, 

w
ith

 
un

ev
en

 re
su

lts
. T

he
 n

et
 re

su
lt 

of
 

th
e 

in
te

ra
ct

io
ns

 is
 n

eu
tra

l, 
co

nv
ey

in
g 

ne
ith

er
 w

ar
m

th
 n

or
 

co
nf

lic
t. 

Te
ac

he
r-

st
ud

en
t i

nt
er

ac
tio

ns
 a

re
 fr

ie
nd

ly
 a

nd
 

de
m

on
st

ra
te

 g
en

er
al

 c
ar

in
g 

an
d 

re
sp

ec
t. 

S
uc

h 
in

te
ra

ct
io

ns
 a

re
 a

pp
ro

pr
ia

te
 to

 th
e 

ag
es

, 
cu

ltu
re

s,
 a

nd
 d

ev
el

op
m

en
ta

l l
ev

el
s 

of
 th

e 
st

ud
en

ts
. I

nt
er

ac
tio

ns
 a

m
on

g 
st

ud
en

ts
 a

re
 

ge
ne

ra
lly

 p
ol

ite
 a

nd
 re

sp
ec

tfu
l, 

an
d 

st
ud

en
ts

 
ex

hi
bi

t r
es

pe
ct

 fo
r t

he
 te

ac
he

r. 
Th

e 
te

ac
he

r 
re

sp
on

ds
 s

uc
ce

ss
fu

lly
 to

 d
is

re
sp

ec
tfu

l 
be

ha
vi

or
 a

m
on

g 
st

ud
en

ts
. T

he
 n

et
 re

su
lt 

of
 

th
e 

in
te

ra
ct

io
ns

 is
 p

ol
ite

, r
es

pe
ct

fu
l, 

an
d 

bu
si

ne
ss

-li
ke

, t
ho

ug
h 

st
ud

en
ts

 m
ay

 b
e 

so
m

ew
ha

t c
au

tio
us

 a
bo

ut
 ta

ki
ng

 in
te

lle
ct

ua
l 

ris
ks

. 

C
la

ss
ro

om
 in

te
ra

ct
io

ns
 

be
tw

ee
n 

th
e 

te
ac

he
r a

nd
 

st
ud

en
ts

 a
nd

 a
m

on
g 

st
ud

en
ts

 
ar

e 
hi

gh
ly

 re
sp

ec
tfu

l, 
re

fle
ct

in
g 

ge
nu

in
e 

w
ar

m
th

, c
ar

in
g,

 a
nd

 
se

ns
iti

vi
ty

 to
 s

tu
de

nt
s 

as
 

in
di

vi
du

al
s.

 S
tu

de
nt

s 
ex

hi
bi

t 
re

sp
ec

t f
or

 th
e 

te
ac

he
r a

nd
 

co
nt

rib
ut

e 
to

 h
ig

h 
le

ve
ls

 o
f 

ci
vi

lit
y 

am
on

g 
al

l m
em

be
rs

 o
f 

th
e 

cl
as

s.
 T

he
 n

et
 re

su
lt 

is
 a

n 
en

vi
ro

nm
en

t w
he

re
 a

ll 
st

ud
en

ts
 fe

el
 v

al
ue

d 
an

d 
ar

e 
co

m
fo

rta
bl

e 
ta

ki
ng

 in
te

lle
ct

ua
l 

ris
ks

. 
 

C
ri

tic
al

 A
tt

ri
bu

te
s 

• 
Th

e 
te

ac
he

r i
s 

di
sr

es
pe

ct
fu

l 
to

w
ar

d 
st

ud
en

ts
 o

r 
in

se
ns

iti
ve

 to
 s

tu
de

nt
s’

 
ag

es
, c

ul
tu

ra
l b

ac
kg

ro
un

ds
, 

an
d 

de
ve

lo
pm

en
ta

l l
ev

el
s.

  
• 

S
tu

de
nt

s'
 b

od
y 

la
ng

ua
ge

 
in

di
ca

te
s 

fe
el

in
gs

 o
f h

ur
t, 

di
sc

om
fo

rt,
 o

r i
ns

ec
ur

ity
. 

• 
Th

e 
te

ac
he

r d
is

pl
ay

s 
no

 
fa

m
ili

ar
ity

 w
ith

, o
r c

ar
in

g 
ab

ou
t, 

in
di

vi
du

al
 s

tu
de

nt
s.

 
• 

Th
e 

te
ac

he
r d

is
re

ga
rd

s 
di

sr
es

pe
ct

fu
l i

nt
er

ac
tio

ns
 

am
on

g 
st

ud
en

ts
.  

 

• 
 T

he
 q

ua
lit

y 
of

 in
te

ra
ct

io
ns

 
be

tw
ee

n 
te

ac
he

r a
nd

 s
tu

de
nt

s,
 o

r 
am

on
g 

st
ud

en
ts

, i
s 

un
ev

en
, w

ith
 

oc
ca

si
on

al
 d

is
re

sp
ec

t o
r 

in
se

ns
iti

vi
ty

. 
• 

Th
e 

te
ac

he
r a

tte
m

pt
s 

to
 re

sp
on

d 
to

 d
is

re
sp

ec
tfu

l b
eh

av
io

r a
m

on
g 

st
ud

en
ts

, w
ith

 u
ne

ve
n 

re
su

lts
. 

• 
Th

e 
te

ac
he

r a
tte

m
pt

s 
to

 m
ak

e 
co

nn
ec

tio
ns

 w
ith

 in
di

vi
du

al
 

st
ud

en
ts

, b
ut

 s
tu

de
nt

 re
ac

tio
ns

 
in

di
ca

te
 th

at
 th

es
e 

at
te

m
pt

s 
ar

e 
no

t e
nt

ire
ly

 s
uc

ce
ss

fu
l. 

 

• 
Ta

lk
 b

et
w

ee
n 

th
e 

te
ac

he
r a

nd
 s

tu
de

nt
s 

an
d 

am
on

g 
st

ud
en

ts
 is

 u
ni

fo
rm

ly
 re

sp
ec

tfu
l. 

• 
Th

e 
te

ac
he

r s
uc

ce
ss

fu
lly

 re
sp

on
ds

 to
 

di
sr

es
pe

ct
fu

l b
eh

av
io

r a
m

on
g 

st
ud

en
ts

. 
• 

S
tu

de
nt

s 
pa

rti
ci

pa
te

 w
ill

in
gl

y,
 b

ut
 m

ay
 b

e 
so

m
ew

ha
t h

es
ita

nt
 to

 o
ffe

r t
he

ir 
id

ea
s 

in
 

fro
nt

 o
f c

la
ss

m
at

es
. 

• 
Th

e 
te

ac
he

r m
ak

es
 g

en
er

al
 c

on
ne

ct
io

ns
 

w
ith

 in
di

vi
du

al
 s

tu
de

nt
s.

 
• 

S
tu

de
nt

s 
ex

hi
bi

t r
es

pe
ct

 fo
r t

he
 te

ac
he

r. 
 

 

• 
Th

e 
te

ac
he

r d
em

on
st

ra
te

s 
kn

ow
le

dg
e 

an
d 

ca
rin

g 
ab

ou
t 

in
di

vi
du

al
 s

tu
de

nt
s’

 li
ve

s 
be

yo
nd

 
th

e 
cl

as
s 

an
d 

sc
ho

ol
. 

• 
Th

er
e 

is
 n

o 
di

sr
es

pe
ct

fu
l 

be
ha

vi
or

 a
m

on
g 

st
ud

en
ts

. 
• 

W
he

n 
ne

ce
ss

ar
y,

 s
tu

de
nt

s 
re

sp
ec

tfu
lly

 c
or

re
ct

 o
ne

 a
no

th
er

. 
• 

S
tu

de
nt

s 
pa

rti
ci

pa
te

 w
ith

ou
t f

ea
r 

of
 p

ut
-d

ow
ns

 o
r r

id
ic

ul
e 

fro
m

 
ei

th
er

 th
e 

te
ac

he
r o

r o
th

er
 

st
ud

en
ts

. 
• 

Th
e 

te
ac

he
r r

es
pe

ct
s 

an
d 

en
co

ur
ag

es
 s

tu
de

nt
s’

 e
ffo

rts
. 

P
os

si
bl

e 
E

xa
m

pl
es

 
• 

A
 s

tu
de

nt
 s

lu
m

ps
 in

 h
is

 
ch

ai
r f

ol
lo

w
in

g 
a 

co
m

m
en

t 
by

 th
e 

te
ac

he
r. 

 
• 

S
tu

de
nt

s 
ro

ll 
th

ei
r e

ye
s 

at
 a

 
cl

as
sm

at
e’

s 
id

ea
; t

he
 

te
ac

he
r d

oe
s 

no
t r

es
po

nd
. 

• 
M

an
y 

st
ud

en
ts

 ta
lk

 w
he

n 
th

e 
te

ac
he

r a
nd

 o
th

er
 

st
ud

en
ts

 a
re

 ta
lk

in
g;

 th
e 

te
ac

he
r d

oe
s 

no
t c

or
re

ct
 

th
em

.  
• 

S
om

e 
st

ud
en

ts
 re

fu
se

 to
 

w
or

k 
w

ith
 o

th
er

 s
tu

de
nt

s.
  

• 
Th

e 
te

ac
he

r d
oe

s 
no

t c
al

l 
st

ud
en

ts
 b

y 
th

ei
r n

am
es

.  
• 

A
nd

 o
th

er
s…

 

• 
S

tu
de

nt
s 

at
te

nd
 p

as
si

ve
ly

 to
 th

e 
te

ac
he

r, 
bu

t t
en

d 
to

 ta
lk

, p
as

s 
no

te
s,

 e
tc

. w
he

n 
ot

he
r s

tu
de

nt
s 

ar
e 

ta
lk

in
g.

  
• 

A
 fe

w
 s

tu
de

nt
s 

do
 n

ot
 e

ng
ag

e 
w

ith
 

ot
he

rs
 in

 th
e 

cl
as

sr
oo

m
, e

ve
n 

w
he

n 
pu

t t
og

et
he

r i
n 

sm
al

l g
ro

up
s.

  
• 

S
tu

de
nt

s 
ap

pl
au

d 
ha

lfh
ea

rte
dl

y 
fo

llo
w

in
g 

a 
cl

as
sm

at
e’

s 
pr

es
en

ta
tio

n 
to

 th
e 

cl
as

s.
 

• 
Th

e 
te

ac
he

r s
ay

s,
 “D

on
’t 

ta
lk

 th
at

 
w

ay
 to

 y
ou

r c
la

ss
m

at
es

,” 
bu

t t
he

 
st

ud
en

t s
hr

ug
s 

he
r s

ho
ul

de
rs

.  
• 

A
nd

 o
th

er
s…

 
 

• 
Th

e 
te

ac
he

r g
re

et
s 

st
ud

en
ts

 b
y 

na
m

e 
as

 
th

ey
 e

nt
er

 th
e 

cl
as

s 
or

 d
ur

in
g 

th
e 

le
ss

on
. 

• 
Th

e 
te

ac
he

r g
et

s 
on

 th
e 

sa
m

e 
le

ve
l w

ith
 

st
ud

en
ts

, k
ne

el
in

g,
 fo

r i
ns

ta
nc

e,
 b

es
id

e 
a 

st
ud

en
t w

or
ki

ng
 a

t a
 d

es
k.

 
• 

S
tu

de
nt

s 
at

te
nd

 fu
lly

 to
 w

ha
t t

he
 te

ac
he

r i
s 

sa
yi

ng
. 

• 
S

tu
de

nt
s 

w
ai

t f
or

 c
la

ss
m

at
es

 to
 fi

ni
sh

 
sp

ea
ki

ng
 b

ef
or

e 
be

gi
nn

in
g 

to
 ta

lk
. 

• 
S

tu
de

nt
s 

ap
pl

au
d 

po
lit

el
y 

fo
llo

w
in

g 
a 

cl
as

sm
at

e’
s 

pr
es

en
ta

tio
n 

to
 th

e 
cl

as
s.

 
• 

S
tu

de
nt

s 
he

lp
 e

ac
h 

ot
he

r a
nd

 a
cc

ep
t h

el
p 

fro
m

 e
ac

h 
ot

he
r. 

• 
Th

e 
te

ac
he

r a
nd

 s
tu

de
nt

s 
us

e 
co

ur
te

si
es

 
su

ch
 a

s 
“p

le
as

e,
” “

th
an

k 
yo

u,
” a

nd
 “e

xc
us

e 
m

e.
” 

• 
Th

e 
te

ac
he

r s
ay

s,
 “D

on
’t 

ta
lk

 th
at

 w
ay

 to
 

yo
ur

 c
la

ss
m

at
es

,” 
an

d 
th

e 
in

su
lts

 s
to

p.
  

• 
A

nd
 o

th
er

s…
 

• 
Th

e 
te

ac
he

r i
nq

ui
re

s 
ab

ou
t a

 
st

ud
en

t’s
 s

oc
ce

r g
am

e 
la

st
 

w
ee

ke
nd

 (o
r e

xt
ra

cu
rr

ic
ul

ar
 

ac
tiv

iti
es

 o
r h

ob
bi

es
). 

• 
S

tu
de

nt
s 

sa
y 

“S
hh

h”
 to

 
cl

as
sm

at
es

 w
ho

 a
re

 ta
lk

in
g 

w
hi

le
 th

e 
te

ac
he

r o
r a

no
th

er
 

st
ud

en
t i

s 
sp

ea
ki

ng
. 

• 
S

tu
de

nt
s 

cl
ap

 e
nt

hu
si

as
tic

al
ly

 
fo

r o
ne

 a
no

th
er

’s
 p

re
se

nt
at

io
ns

 
fo

r a
 jo

b 
w

el
l d

on
e.

 
• 

Th
e 

te
ac

he
r s

ay
s,

 “T
ha

t’s
 a

n 
in

te
re

st
in

g 
id

ea
, J

os
h,

 b
ut

 y
ou

’re
 

fo
rg

et
tin

g 
. .

 . 
” 

• 
A

 s
tu

de
nt

 q
ue

st
io

ns
 a

 
cl

as
sm

at
e,

 “D
id

n’
t y

ou
 m

ea
n 

__
__

?”
 a

nd
 th

e 
cl

as
sm

at
e 

re
fle

ct
s 

an
d 

re
sp

on
ds

, “
O

h,
 

m
ay

be
 y

ou
 a

re
 ri

gh
t!”

 
• 

A
nd

 o
th

er
s…
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C
om

po
ne

nt
 2

b:
 

E
st

ab
lis

hi
ng

 a
 C

ul
tu

re
 fo

r 
Le

ar
ni

ng
 

 
 

A
 “c

ul
tu

re
 fo

r l
ea

rn
in

g”
 re

fe
rs

 to
 th

e 
at

m
os

ph
er

e 
in

 th
e 

cl
as

sr
oo

m
 th

at
 re

fle
ct

s 
th

e 
ed

uc
at

io
na

l i
m

po
rta

nc
e 

of
 th

e 
w

or
k 

un
de

rta
ke

n 
by

 
bo

th
 s

tu
de

nt
s 

an
d 

te
ac

he
r. 

It 
de

sc
rib

es
 th

e 
no

rm
s 

th
at

 g
ov

er
n 

th
e 

in
te

ra
ct

io
ns

 a
m

on
g 

in
di

vi
du

al
s 

ab
ou

t t
he

 a
ct

iv
iti

es
 a

nd
 

as
si

gn
m

en
ts

, t
he

 v
al

ue
 o

f h
ar

d 
w

or
k 

an
d 

pe
rs

ev
er

an
ce

, a
nd

 th
e 

ge
ne

ra
l t

on
e 

of
 th

e 
cl

as
s.

 T
he

 c
la

ss
ro

om
 is

 c
ha

ra
ct

er
iz

ed
 b

y 
hi

gh
 

co
gn

iti
ve

 e
ne

rg
y,

 b
y 

a 
se

ns
e 

th
at

 w
ha

t i
s 

ha
pp

en
in

g 
th

er
e 

is
 im

po
rta

nt
, a

nd
 b

y 
a 

sh
ar

ed
 b

el
ie

f t
ha

t i
t i

s 
es

se
nt

ia
l, 

an
d 

re
w

ar
di

ng
, t

o 
ge

t i
t r

ig
ht

. T
he

re
 a

re
 h

ig
h 

ex
pe

ct
at

io
ns

 fo
r a

ll 
st

ud
en

ts
; t

he
 c

la
ss

ro
om

 is
 a

 p
la

ce
 w

he
re

 th
e 

te
ac

he
r a

nd
 s

tu
de

nt
s 

va
lu

e 
le

ar
ni

ng
 a

nd
 

ha
rd

 w
or

k.
  

Te
ac

he
rs

 w
ho

 a
re

 s
uc

ce
ss

fu
l i

n 
cr

ea
tin

g 
a 

cu
ltu

re
 fo

r l
ea

rn
in

g 
kn

ow
 th

at
 s

tu
de

nt
s 

ar
e,

 b
y 

th
ei

r n
at

ur
e,

 in
te

lle
ct

ua
lly

 c
ur

io
us

, a
nd

 th
at

 
on

e 
of

 th
e 

m
an

y 
ch

al
le

ng
es

 o
f t

ea
ch

in
g 

is
 to

 d
ire

ct
 th

e 
st

ud
en

ts
’ n

at
ur

al
 e

ne
rg

y 
to

w
ar

d 
th

e 
co

nt
en

t o
f t

he
 c

ur
ric

ul
um

. T
he

y 
al

so
 k

no
w

 
th

at
 s

tu
de

nt
s 

de
riv

e 
gr

ea
t s

at
is

fa
ct

io
n,

 a
nd

 a
 s

en
se

 o
f g

en
ui

ne
 p

ow
er

, f
ro

m
 m

as
te

rin
g 

ch
al

le
ng

in
g 

co
nt

en
t i

n 
th

e 
sa

m
e 

w
ay

 th
ey

 
ex

pe
rie

nc
e 

pr
id

e 
in

 m
as

te
rin

g,
 fo

r e
xa

m
pl

e,
 a

 d
iff

ic
ul

t p
hy

si
ca

l s
ki

ll.
 

P
ar

t o
f a

 c
ul

tu
re

 o
f h

ar
d 

w
or

k 
in

vo
lv

es
 p

re
ci

si
on

 in
 th

ou
gh

t a
nd

 la
ng

ua
ge

; t
ea

ch
er

s 
w

ho
se

 c
la

ss
ro

om
s 

di
sp

la
y 

su
ch

 a
 c

ul
tu

re
 in

si
st

 
th

at
 s

tu
de

nt
s 

us
e 

la
ng

ua
ge

 to
 e

xp
re

ss
 th

ei
r t

ho
ug

ht
s 

cl
ea

rly
. A

n 
em

ph
as

is
 o

n 
pr

ec
is

io
n 

re
fle

ct
s 

th
e 

im
po

rta
nc

e 
pl

ac
ed

, b
y 

bo
th

 
te

ac
he

r a
nd

 s
tu

de
nt

s,
 o

n 
th

e 
qu

al
ity

 o
f t

hi
nk

in
g;

 th
is

 e
m

ph
as

is
 c

on
ve

ys
 th

at
 th

e 
cl

as
sr

oo
m

 is
 a

 b
us

in
es

s-
lik

e 
pl

ac
e 

w
he

re
 im

po
rta

nt
 

w
or

k 
is

 b
ei

ng
 u

nd
er

ta
ke

n.
 T

he
 c

la
ss

ro
om

 a
tm

os
ph

er
e 

m
ay

 b
e 

vi
br

an
t, 

ev
en

 jo
yf

ul
, b

ut
 it

 is
 n

ot
 fr

iv
ol

ou
s.

  

Th
e 

el
em

en
ts

 o
f c

om
po

ne
nt

 2
b 

ar
e:

   
• 

Im
po

rta
nc

e 
of

 th
e 

co
nt

en
t a

nd
 o

f l
ea

rn
in

g 
 

In
 a

 c
la

ss
ro

om
 w

ith
 a

 s
tro

ng
 c

ul
tu

re
 fo

r l
ea

rn
in

g,
 te

ac
he

rs
 c

on
ve

y 
th

e 
ed

uc
at

io
na

l v
al

ue
 o

f w
ha

t t
he

 s
tu

de
nt

s 
ar

e 
le

ar
ni

ng
. 

• 
E

xp
ec

ta
tio

ns
 fo

r l
ea

rn
in

g 
an

d 
ac

hi
ev

em
en

t  
In

 c
la

ss
ro

om
s 

w
ith

 ro
bu

st
 c

ul
tu

re
s 

fo
r l

ea
rn

in
g,

 a
ll 

st
ud

en
ts

 re
ce

iv
e 

th
e 

m
es

sa
ge

 th
at

 a
lth

ou
gh

 th
e 

w
or

k 
is

 c
ha

lle
ng

in
g,

 th
ey

 a
re

 c
ap

ab
le

 o
f 

ac
hi

ev
in

g 
it 

if 
th

ey
 a

re
 p

re
pa

re
d 

to
 w

or
k 

ha
rd

. A
 m

an
ife

st
at

io
n 

of
 te

ac
he

rs
’ e

xp
ec

ta
tio

ns
 fo

r h
ig

h 
st

ud
en

t a
ch

ie
ve

m
en

t i
s 

th
ei

r i
ns

is
te

nc
e 

on
 

th
e 

us
e 

of
 p

re
ci

se
 la

ng
ua

ge
 b

y 
st

ud
en

ts
. 

• 
S

tu
de

nt
 p

rid
e 

in
 w

or
k 

W
he

n 
st

ud
en

ts
 a

re
 c

on
vi

nc
ed

 o
f t

he
ir 

ca
pa

bi
lit

ie
s,

 th
ey

 a
re

 w
ill

in
g 

to
 d

ev
ot

e 
en

er
gy

 to
 th

e 
ta

sk
 a

t h
an

d,
 a

nd
 th

ey
 ta

ke
 p

rid
e 

in
 th

ei
r 

ac
co

m
pl

is
hm

en
ts

. T
hi

s 
pr

id
e 

is
 re

fle
ct

ed
 in

 th
ei

r i
nt

er
ac

tio
ns

 w
ith

 c
la

ss
m

at
es

 a
nd

 w
ith

 th
e 

te
ac

he
r. 

In
di

ca
to

rs
 in

cl
ud

e:
  

• 
B

el
ie

f i
n 

th
e 

va
lu

e 
of

 w
ha

t i
s 

be
in

g 
le

ar
ne

d 
• 

H
ig

h 
ex

pe
ct

at
io

ns
, s

up
po

rte
d 

th
ro

ug
h 

bo
th

 v
er

ba
l a

nd
 n

on
ve

rb
al

 b
eh

av
io

rs
, f

or
 b

ot
h 

le
ar

ni
ng

 a
nd

 p
ar

tic
ip

at
io

n 
 

• 
E

xp
ec

ta
tio

n 
of

 h
ig

h-
qu

al
ity

 w
or

k 
on

 th
e 

pa
rt 

of
 s

tu
de

nt
s 

• 
E

xp
ec

ta
tio

n 
an

d 
re

co
gn

iti
on

 o
f e

ffo
rt 

an
d 

pe
rs

is
te

nc
e 

on
 th

e 
pa

rt 
of

 s
tu

de
nt

s 
 

• 
H

ig
h 

ex
pe

ct
at

io
ns

 fo
r e

xp
re

ss
io

n 
an

d 
w

or
k 

pr
od

uc
ts
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In

ef
fe

ct
iv

e 
D

ev
el

op
in

g 
E

ff
ec

tiv
e 

H
ig

hl
y 

E
ff

ec
tiv

e 
2b

: E
st

ab
lis

hi
ng

 
a 

C
ul

tu
re

 fo
r 

Le
ar

ni
ng

  

Th
e 

cl
as

sr
oo

m
 c

ul
tu

re
 is

 
ch

ar
ac

te
riz

ed
 b

y 
a 

la
ck

 o
f t

ea
ch

er
 

or
 s

tu
de

nt
 c

om
m

itm
en

t t
o 

le
ar

ni
ng

, a
nd

/o
r l

itt
le

 o
r n

o 
in

ve
st

m
en

t o
f s

tu
de

nt
 e

ne
rg

y 
in

 
th

e 
ta

sk
 a

t h
an

d.
 H

ar
d 

w
or

k 
an

d 
th

e 
pr

ec
is

e 
us

e 
of

 la
ng

ua
ge

 a
re

 
no

t e
xp

ec
te

d 
or

 v
al

ue
d.

 M
ed

iu
m

 
to

 lo
w

 e
xp

ec
ta

tio
ns

 fo
r s

tu
de

nt
 

ac
hi

ev
em

en
t a

re
 th

e 
no

rm
, w

ith
 

hi
gh

 e
xp

ec
ta

tio
ns

 fo
r l

ea
rn

in
g 

re
se

rv
ed

 fo
r o

nl
y 

on
e 

or
 tw

o 
st

ud
en

ts
. 

Th
e 

cl
as

sr
oo

m
 c

ul
tu

re
 is

 c
ha

ra
ct

er
iz

ed
 

by
 li

ttl
e 

co
m

m
itm

en
t t

o 
le

ar
ni

ng
 b

y 
th

e 
te

ac
he

r o
r s

tu
de

nt
s.

 T
he

 te
ac

he
r 

ap
pe

ar
s 

to
 b

e 
on

ly
 “g

oi
ng

 th
ro

ug
h 

th
e 

m
ot

io
ns

,” 
an

d 
st

ud
en

ts
 in

di
ca

te
 th

at
 

th
ey

 a
re

 in
te

re
st

ed
 in

 th
e 

co
m

pl
et

io
n 

of
 

a 
ta

sk
 ra

th
er

 th
an

 th
e 

qu
al

ity
 o

f t
he

 
w

or
k.

 T
he

 te
ac

he
r c

on
ve

ys
 th

at
 s

tu
de

nt
 

su
cc

es
s 

is
 th

e 
re

su
lt 

of
 n

at
ur

al
 a

bi
lit

y 
ra

th
er

 th
an

 h
ar

d 
w

or
k,

 a
nd

 re
fe

rs
 o

nl
y 

in
 

pa
ss

in
g 

to
 th

e 
pr

ec
is

e 
us

e 
of

 la
ng

ua
ge

. 
H

ig
h 

ex
pe

ct
at

io
ns

 fo
r l

ea
rn

in
g 

ar
e 

re
se

rv
ed

 fo
r t

ho
se

 s
tu

de
nt

s 
th

ou
gh

t t
o 

ha
ve

 a
 n

at
ur

al
 a

pt
itu

de
 fo

r t
he

 s
ub

je
ct

. 

Th
e 

cl
as

sr
oo

m
 c

ul
tu

re
 is

 a
 p

la
ce

 w
he

re
 

le
ar

ni
ng

 is
 v

al
ue

d 
by

 a
ll;

 h
ig

h 
ex

pe
ct

at
io

ns
 fo

r b
ot

h 
le

ar
ni

ng
 a

nd
 h

ar
d 

w
or

k 
ar

e 
th

e 
no

rm
 fo

r m
os

t s
tu

de
nt

s.
 

S
tu

de
nt

s 
un

de
rs

ta
nd

 th
ei

r r
ol

e 
as

 
le

ar
ne

rs
 a

nd
 c

on
si

st
en

tly
 e

xp
en

d 
ef

fo
rt 

to
 

le
ar

n.
 C

la
ss

ro
om

 in
te

ra
ct

io
ns

 s
up

po
rt 

le
ar

ni
ng

, h
ar

d 
w

or
k,

 a
nd

 th
e 

pr
ec

is
e 

us
e 

of
 la

ng
ua

ge
.  

Th
e 

cl
as

sr
oo

m
 c

ul
tu

re
 is

 a
 

co
gn

iti
ve

ly
 b

us
y 

pl
ac

e,
 

ch
ar

ac
te

riz
ed

 b
y 

a 
sh

ar
ed

 b
el

ie
f i

n 
th

e 
im

po
rta

nc
e 

of
 le

ar
ni

ng
. T

he
 

te
ac

he
r c

on
ve

ys
 h

ig
h 

ex
pe

ct
at

io
ns

 fo
r l

ea
rn

in
g 

fo
r a

ll 
st

ud
en

ts
 a

nd
 in

si
st

s 
on

 h
ar

d 
w

or
k;
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po
rta

nt
 m

ar
k 

of
 th

e 
te

ac
he

r’s
 s

ki
ll.

 A
cc

om
pl

is
he

d 
te

ac
he

rs
 tr

y 
to

 u
nd

er
st

an
d 

w
hy

 s
tu

de
nt

s 
ar

e 
co

nd
uc

tin
g 

th
em

se
lv

es
 in

 s
uc

h 
a 

m
an

ne
r (

ar
e 

th
ey

 u
ns

ur
e 

of
 th

e 
co

nt
en

t?
 a

re
 th

ey
 tr

yi
ng

 to
 im

pr
es

s 
th

ei
r f

rie
nd

s?
) a

nd
 re

sp
on

d 
in

 a
 w

ay
 

th
at

 re
sp

ec
ts

 th
e 

di
gn

ity
 o

f t
he

 s
tu

de
nt

. T
he

 b
es

t r
es

po
ns

es
 a

re
 th

os
e 

th
at

 a
dd

re
ss

 m
is

be
ha

vi
or

 e
ar

ly
 in

 a
n 

ep
is

od
e,

 a
lth

ou
gh

 d
oi

ng
 s

o 
is

 
no

t a
lw

ay
s 

po
ss

ib
le

. 

In
di

ca
to

rs
 in

cl
ud

e:
 

• 
C

le
ar

 s
ta

nd
ar

ds
 o

f c
on

du
ct

, p
os

si
bl

y 
po

st
ed

, a
nd

 p
os

si
bl

y 
re

fe
rr

ed
 to

 d
ur

in
g 

a 
le

ss
on

 
• 

A
bs

en
ce

 o
f a

cr
im

on
y 

be
tw

ee
n 

te
ac

he
r a

nd
 s

tu
de

nt
s 

co
nc

er
ni

ng
 b

eh
av

io
r 

• 
Te

ac
he

r a
w

ar
en

es
s 

of
 s

tu
de

nt
 c

on
du

ct
 

• 
P

re
ve

nt
iv

e 
ac

tio
n 

w
he

n 
ne

ed
ed

 b
y 

th
e 

te
ac

he
r 

• 
A

bs
en

ce
 o

f m
is

be
ha

vi
or

 
• 

R
ei

nf
or

ce
m

en
t o

f p
os

iti
ve

 b
eh

av
io

r 
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In

ef
fe

ct
iv

e 
D

ev
el

op
in

g 
E

ff
ec

tiv
e 

H
ig

hl
y 

E
ff

ec
tiv

e 
2d

: M
an

ag
in

g 
S

tu
de

nt
 

B
eh

av
io

r 
 

Th
er

e 
ap

pe
ar

 to
 b

e 
no

 e
st

ab
lis

he
d 

st
an

da
rd

s 
of

 c
on

du
ct

, o
r s

tu
de

nt
s 

ch
al

le
ng

e 
th

em
. T

he
re

 is
 li

ttl
e 

or
 

no
 te

ac
he

r m
on

ito
rin

g 
of

 s
tu

de
nt

 
be

ha
vi

or
, a

nd
 re

sp
on

se
 to

 
st

ud
en

ts
’ m

is
be

ha
vi

or
 is

 
re

pr
es

si
ve

 o
r d

is
re

sp
ec

tfu
l o

f 
st

ud
en

t d
ig

ni
ty

.  
 

S
ta

nd
ar

ds
 o

f c
on

du
ct

 a
pp

ea
r t

o 
ha

ve
 

be
en

 e
st

ab
lis

he
d,

 b
ut

 th
ei

r 
im

pl
em

en
ta

tio
n 

is
 in

co
ns

is
te

nt
. T

he
 

te
ac

he
r t

rie
s,

 w
ith

 u
ne

ve
n 

re
su

lts
, t

o 
m

on
ito

r s
tu

de
nt

 b
eh

av
io

r a
nd

 
re

sp
on

d 
to

 s
tu

de
nt

 m
is

be
ha

vi
or

. 
 

S
tu

de
nt

 b
eh

av
io

r i
s 

ge
ne

ra
lly

 
ap

pr
op

ria
te

. T
he

 te
ac

he
r m

on
ito

rs
 

st
ud

en
t b

eh
av

io
r a

ga
in

st
 e

st
ab

lis
he

d 
st

an
da

rd
s 

of
 c

on
du

ct
. T

ea
ch

er
 

re
sp

on
se

 to
 s

tu
de

nt
 m

is
be

ha
vi

or
 is

 
co

ns
is

te
nt

, p
ro

po
rti

on
at

e,
 a

nd
 

re
sp

ec
tfu

l t
o 

st
ud

en
ts

 a
nd

 is
 e

ffe
ct

iv
e.

  

S
tu

de
nt

 b
eh

av
io

r i
s 

en
tir

el
y 

ap
pr

op
ria

te
. 

S
tu

de
nt

s 
ta

ke
 a

n 
ac

tiv
e 

ro
le

 in
 

m
on

ito
rin

g 
th

ei
r o

w
n 

be
ha

vi
or

 a
nd

/o
r 

th
at

 o
f o

th
er

 s
tu

de
nt

s 
ag

ai
ns

t s
ta

nd
ar

ds
 

of
 c

on
du

ct
. T

ea
ch

er
 m

on
ito

rin
g 

of
 

st
ud

en
t b

eh
av

io
r i

s 
su

bt
le

 a
nd

 
pr

ev
en

tiv
e.

 T
he

 te
ac

he
r’s

 re
sp

on
se

 to
 

st
ud

en
t m

is
be

ha
vi

or
 is

 s
en

si
tiv

e 
to

 
in

di
vi

du
al

 s
tu

de
nt

 n
ee

ds
 a

nd
 re

sp
ec

ts
 

st
ud

en
ts

’ d
ig

ni
ty

. 
C

ri
tic

al
 

A
tt

ri
bu

te
s 

• 
Th

e 
cl

as
sr

oo
m

 e
nv

iro
nm

en
t i

s 
ch

ao
tic

, w
ith

 n
o 

st
an

da
rd

s 
of

 
co

nd
uc

t e
vi

de
nt

. 
• 

Th
e 

te
ac

he
r d

oe
s 

no
t m

on
ito

r 
st

ud
en

t b
eh

av
io

r. 
• 

S
om

e 
st

ud
en

ts
 d

is
ru

pt
 th

e 
cl

as
sr

oo
m

, w
ith

ou
t a

pp
ar

en
t 

te
ac

he
r a

w
ar

en
es

s 
or

 w
ith

 a
n 

in
ef

fe
ct

iv
e 

re
sp

on
se

. 
 

• 
Th

e 
te

ac
he

r a
tte

m
pt

s 
to

 m
ai

nt
ai

n 
or

de
r i

n 
th

e 
cl

as
sr

oo
m

, r
ef

er
rin

g 
to

 
cl

as
sr

oo
m

 ru
le

s,
 b

ut
 w

ith
 u

ne
ve

n 
su

cc
es

s.
  

• 
Th

e 
te

ac
he

r a
tte

m
pt

s 
to

 k
ee

p 
tra

ck
 

of
 s

tu
de

nt
 b

eh
av

io
r, 

bu
t w

ith
 n

o 
ap

pa
re

nt
 s

ys
te

m
. 

• 
Th

e 
te

ac
he

r’s
 re

sp
on

se
 to

 s
tu

de
nt

 
m

is
be

ha
vi

or
 is

 in
co

ns
is

te
nt

: 
so

m
et

im
es

 h
ar

sh
, o

th
er

 ti
m

es
 

le
ni

en
t. 

 

• 
S

ta
nd

ar
ds

 o
f c

on
du

ct
 a

pp
ea

r t
o 

ha
ve

 
be

en
 e

st
ab

lis
he

d 
an

d 
im

pl
em

en
te

d 
su

cc
es

sf
ul

ly
. 

• 
O

ve
ra

ll,
 s

tu
de

nt
 b

eh
av

io
r i

s 
ge

ne
ra

lly
 

ap
pr

op
ria

te
. 

• 
Th

e 
te

ac
he

r f
re

qu
en

tly
 m

on
ito

rs
 

st
ud

en
t b

eh
av

io
r. 

• 
Th

e 
te

ac
he

r’s
 re

sp
on

se
 to

 s
tu

de
nt

 
m

is
be

ha
vi

or
 is

 e
ffe

ct
iv

e.
 

• 
S

tu
de

nt
 b

eh
av

io
r i

s 
en

tir
el

y 
ap

pr
op

ria
te

; a
ny

 s
tu

de
nt

 m
is

be
ha

vi
or

 
is

 v
er

y 
m

in
or

 a
nd

 s
w

ift
ly

 h
an

dl
ed

. 
• 

Th
e 

te
ac

he
r s

ile
nt

ly
 a

nd
 s

ub
tly

 
m

on
ito

rs
 s

tu
de

nt
 b

eh
av

io
r. 

 
• 

S
tu

de
nt

s 
re

sp
ec

tfu
lly

 in
te

rv
en

e 
w

ith
 

cl
as

sm
at

es
 a

t a
pp

ro
pr

ia
te

 m
om

en
ts

 to
 

en
su

re
 c

om
pl

ia
nc

e 
w

ith
 s

ta
nd

ar
ds

 o
f 

co
nd

uc
t. 

P
os

si
bl

e 
E

xa
m

pl
es

 
• 

S
tu

de
nt

s 
ar

e 
ta

lk
in

g 
am

on
g 

th
em

se
lv

es
, w

ith
 n

o 
at

te
m

pt
 b

y 
th

e 
te

ac
he

r t
o 

si
le

nc
e 

th
em

. 
• 

A
n 

ob
je

ct
 fl

ie
s 

th
ro

ug
h 

th
e 

ai
r, 

ap
pa

re
nt

ly
 w

ith
ou

t t
he

 te
ac

he
r’s

 
no

tic
e.

 
• 

S
tu

de
nt

s 
ar

e 
ru

nn
in

g 
ar

ou
nd

 th
e 

ro
om

, r
es

ul
tin

g 
in

 c
ha

os
. 

• 
S

tu
de

nt
s 

us
e 

th
ei

r p
ho

ne
s 

an
d 

ot
he

r e
le

ct
ro

ni
c 

de
vi

ce
s;

 th
e 

te
ac

he
r d

oe
sn

’t 
at

te
m

pt
 to

 s
to

p 
th

em
.  

• 
A

nd
 o

th
er

s…
 

 

• 
C

la
ss

ro
om

 ru
le

s 
ar

e 
po

st
ed

, b
ut

 
ne

ith
er

 th
e 

te
ac

he
r n

or
 th

e 
st

ud
en

ts
 

re
fe

r t
o 

th
em

. 
• 

Th
e 

te
ac

he
r r

ep
ea

te
dl

y 
as

ks
 

st
ud

en
ts

 to
 ta

ke
 th

ei
r s

ea
ts

; s
om

e 
ig

no
re

 h
er

. 
• 

To
 o

ne
 s

tu
de

nt
: “

W
he

re
’s

 y
ou

r l
at

e 
pa

ss
? 

G
o 

to
 th

e 
of

fic
e.

” T
o 

an
ot

he
r: 

“Y
ou

 d
on

’t 
ha

ve
 a

 la
te

 p
as

s?
 C

om
e 

in
 a

nd
 ta

ke
 y

ou
r s

ea
t; 

yo
u’

ve
 

m
is

se
d 

en
ou

gh
 a

lre
ad

y.
” 

• 
A

nd
 o

th
er

s…
 

 

• 
U

po
n 

a 
no

nv
er

ba
l s

ig
na

l f
ro

m
 th

e 
te

ac
he

r, 
st

ud
en

ts
 c

or
re

ct
 th

ei
r 

be
ha

vi
or

. 
• 

Th
e 

te
ac

he
r m

ov
es

 to
 e

ve
ry

 s
ec

tio
n 

of
 th

e 
cl

as
sr

oo
m

, k
ee

pi
ng

 a
 c

lo
se

 
ey

e 
on

 s
tu

de
nt

 b
eh

av
io

r. 
 

• 
Th

e 
te

ac
he

r g
iv

es
 a

 s
tu

de
nt

 a
 “h

ar
d 

lo
ok

,” 
an

d 
th

e 
st

ud
en

t s
to

ps
 ta

lk
in

g 
to

 h
is

 n
ei

gh
bo

r. 
• 

A
nd

 o
th

er
s…

 
 

• 
A

 s
tu

de
nt

 s
ug

ge
st

s 
a 

re
vi

si
on

 to
 o

ne
 

of
 th

e 
cl

as
sr

oo
m

 ru
le

s.
 

• 
Th

e 
te

ac
he

r n
ot

ic
es

 th
at

 s
om

e 
st

ud
en

ts
 a

re
 ta

lk
in

g 
am

on
g 

th
em

se
lv

es
 a

nd
 w

ith
ou

t a
 w

or
d 

m
ov

es
 

ne
ar

er
 to

 th
em

; t
he

 ta
lk

in
g 

st
op

s.
 

• 
Th

e 
te

ac
he

r s
pe

ak
s 

pr
iv

at
el

y 
to

 a
 

st
ud

en
t a

bo
ut

 m
is

be
ha

vi
or

. 
• 

A
 s

tu
de

nt
 re

m
in

ds
 h

er
 c

la
ss

m
at

es
 o

f 
th

e 
cl

as
s 

ru
le

 a
bo

ut
 c

he
w

in
g 

gu
m

. 
• 

A
nd

 o
th

er
s…
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C
om

po
ne

nt
 2

e:
 

O
rg

an
iz

in
g 

Ph
ys

ic
al

 S
pa

ce
 

 
Th

e 
us

e 
of

 th
e 

ph
ys

ic
al

 e
nv

iro
nm

en
t t

o 
pr

om
ot

e 
st

ud
en

t l
ea

rn
in

g 
is

 a
 h

al
lm

ar
k 

of
 a

n 
ex

pe
rie

nc
ed

 te
ac

he
r. 

Its
 u

se
 v

ar
ie

s,
 o

f c
ou

rs
e,

 
w

ith
 th

e 
ag

e 
of

 th
e 

st
ud

en
ts

: i
n 

a 
pr

im
ar

y 
cl

as
sr

oo
m

, c
en

te
rs

 a
nd

 re
ad

in
g 

co
rn

er
s 

m
ay

 s
tru

ct
ur

e 
cl

as
s 

ac
tiv

iti
es

; w
hi

le
 w

ith
 o

ld
er

 
st

ud
en

ts
, t

he
 p

os
iti

on
 o

f c
ha

irs
 a

nd
 d

es
ks

 c
an

 fa
ci

lit
at

e,
 o

r i
nh

ib
it,

 ri
ch

 d
is

cu
ss

io
n.

 N
at

ur
al

ly
, c

la
ss

ro
om

s 
m

us
t b

e 
sa

fe
 (n

o 
da

ng
lin

g 
w

ire
s 

or
 d

an
ge

ro
us

 tr
af

fic
 p

at
te

rn
s)

, a
nd

 a
ll 

st
ud

en
ts

 m
us

t b
e 

ab
le

 to
 s

ee
 a

nd
 h

ea
r w

ha
t’s

 g
oi

ng
 o

n 
so

 th
at

 th
ey

 c
an

 p
ar

tic
ip

at
e 

ac
tiv

el
y.

 B
ot

h 
th

e 
te

ac
he

r a
nd

 s
tu

de
nt

s 
m

us
t m

ak
e 

ef
fe

ct
iv

e 
us

e 
of

 e
le

ct
ro

ni
cs

 a
nd

 o
th

er
 te

ch
no

lo
gy

. 

Th
e 

el
em

en
ts

 o
f c

om
po

ne
nt

 2
e 

ar
e:

  
• 

S
af

et
y 

an
d 

ac
ce

ss
ib

ili
ty

 
P

hy
si

ca
l s

af
et

y 
is

 a
 p

rim
ar

y 
co

ns
id

er
at

io
n 

of
 a

ll 
te

ac
he

rs
; n

o 
le

ar
ni

ng
 c

an
 o

cc
ur

 if
 s

tu
de

nt
s 

ar
e 

un
sa

fe
 o

r i
f t

he
y 

do
n’

t h
av

e 
ac

ce
ss

 to
 th

e 
bo

ar
d 

or
 o

th
er

 le
ar

ni
ng

 re
so

ur
ce

s.
  

• 
A

rr
an

ge
m

en
t o

f f
ur

ni
tu

re
 a

nd
 u

se
 o

f p
hy

si
ca

l r
es

ou
rc

es
 

B
ot

h 
th

e 
ph

ys
ic

al
 a

rr
an

ge
m

en
t o

f a
 c

la
ss

ro
om

 a
nd

 th
e 

av
ai

la
bl

e 
re

so
ur

ce
s 

pr
ov

id
e 

op
po

rtu
ni

tie
s 

fo
r t

ea
ch

er
s 

to
 a

dv
an

ce
 le

ar
ni

ng
; w

he
n 

th
es

e 
re

so
ur

ce
s 

ar
e 

us
ed

 s
ki

llf
ul

ly
, s

tu
de

nt
s 

ca
n 

en
ga

ge
 w

ith
 th

e 
co

nt
en

t i
n 

a 
pr

od
uc

tiv
e 

m
an

ne
r. 

A
t t

he
 h

ig
he

st
 le

ve
ls

 o
f p

er
fo

rm
an

ce
, t

he
 s

tu
de

nt
s 

th
em

se
lv

es
 c

on
tri

bu
te

 to
 th

e 
us

e 
or

 a
da

pt
at

io
n 

of
 th

e 
ph

ys
ic

al
 e

nv
iro

nm
en

t. 

In
di

ca
to

rs
 in

cl
ud

e:
 

• 
P

le
as

an
t, 

in
vi

tin
g 

at
m

os
ph

er
e 

• 
S

af
e 

en
vi

ro
nm

en
t 

• 
A

cc
es

si
bi

lit
y 

fo
r a

ll 
st

ud
en

ts
 

• 
Fu

rn
itu

re
 a

rr
an

ge
m

en
t s

ui
ta

bl
e 

fo
r t

he
 le

ar
ni

ng
 a

ct
iv

iti
es

 
• 

E
ffe

ct
iv

e 
us

e 
of

 p
hy

si
ca

l r
es

ou
rc

es
, i

nc
lu

di
ng

 c
om

pu
te

r t
ec

hn
ol

og
y,

 b
y 

bo
th

 te
ac

he
r a

nd
 s

tu
de

nt
s 
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In

ef
fe

ct
iv

e 
D

ev
el

op
in

g 
E

ff
ec

tiv
e 

H
ig

hl
y 

E
ff

ec
tiv

e 
2e

: O
rg

an
iz

in
g 

Ph
ys

ic
al

 S
pa

ce
 

 

Th
e 

cl
as

sr
oo

m
 e

nv
iro

nm
en

t i
s 

un
sa

fe
, o

r l
ea

rn
in

g 
is

 n
ot

 
ac

ce
ss

ib
le

 to
 m

an
y.

 T
he

re
 is

 p
oo

r 
al

ig
nm

en
t b

et
w

ee
n 

th
e 

ar
ra

ng
em

en
t o

f f
ur

ni
tu

re
 a

nd
 

re
so

ur
ce

s,
 in

cl
ud

in
g 

co
m

pu
te

r 
te

ch
no

lo
gy

, a
nd

 th
e 

le
ss

on
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tiv

iti
es
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e 
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m
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af
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tia
l 
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ni
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 a
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bl

e 
to

 m
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t 
st

ud
en

ts
. T
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 te
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he

r m
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es
 m

od
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t 
us

e 
of

 p
hy

si
ca

l r
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ou
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es
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nc
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di
ng
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m
pu

te
r t

ec
hn

ol
og

y.
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 te
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he

r 
at

te
m
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s 
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 c
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ss
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om
 

fu
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itu
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 le
ss

on
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if 
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ss
ar
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to
 a
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t t
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 le
ss

on
 to

 th
e 

fu
rn

itu
re

, 
bu

t w
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m

ite
d 

ef
fe

ct
iv

en
es

s.
  

 

Th
e 
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oo

m
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e,
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ud
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e 
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cc
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s 
to
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ar
ni

ng
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ct
iv

iti
es

; t
he

 te
ac

he
r 

en
su

re
s 

th
at

 th
e 

fu
rn

itu
re

 
ar

ra
ng

em
en

t i
s 

ap
pr

op
ria

te
 to

 th
e 

le
ar

ni
ng

 a
ct

iv
iti

es
 a

nd
 u

se
s 

ph
ys

ic
al

 re
so

ur
ce

s,
 in

cl
ud

in
g 

co
m

pu
te

r t
ec

hn
ol

og
y,

 e
ffe

ct
iv

el
y.

 
 

Th
e 

cl
as

sr
oo

m
 e

nv
iro

nm
en

t i
s 

sa
fe

, a
nd

 le
ar

ni
ng

 is
 a

cc
es

si
bl

e 
to

 
al

l s
tu

de
nt

s,
 in

cl
ud

in
g 

th
os

e 
w

ith
 

sp
ec

ia
l n

ee
ds

. T
he

 te
ac

he
r m

ak
es

 
ef

fe
ct

iv
e 

us
e 

of
 p

hy
si

ca
l 

re
so

ur
ce

s,
 in

cl
ud

in
g 

co
m

pu
te

r 
te

ch
no

lo
gy

. T
he

 te
ac

he
r e

ns
ur

es
 

th
at

 th
e 

ph
ys

ic
al

 a
rr

an
ge

m
en

t i
s 

ap
pr

op
ria

te
 to

 th
e 

le
ar

ni
ng

 
ac

tiv
iti

es
. S

tu
de

nt
s 

co
nt

rib
ut

e 
to

 
th

e 
us

e 
or

 a
da

pt
at

io
n 

of
 th

e 
ph

ys
ic

al
 e

nv
iro

nm
en

t t
o 

ad
va

nc
e 

le
ar

ni
ng

. 
C

rit
ic

al
 

A
ttr

ib
ut

es
 

• 
Th

er
e 

ar
e 

ph
ys

ic
al

 h
az

ar
ds

 in
 th

e 
cl

as
sr

oo
m

, e
nd

an
ge

rin
g 

st
ud

en
t 

sa
fe

ty
. 

• 
M

an
y 

st
ud

en
ts

 c
an

’t 
se

e 
or

 h
ea

r 
th

e 
te

ac
he

r o
r s

ee
 th

e 
bo

ar
d.

 
• 

.A
va

ila
bl

e 
te

ch
no

lo
gy

 is
 n

ot
 b

ei
ng
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ed
 e

ve
n 

if 
it 

is
 a

va
ila

bl
e 

an
d 

its
 

us
e 

w
ou

ld
 e

nh
an

ce
 th

e 
le

ss
on

. 

• 
Th

e 
ph

ys
ic

al
 e

nv
iro

nm
en

t i
s 

sa
fe

, 
an

d 
m

os
t s

tu
de

nt
s 

ca
n 

se
e 

an
d 

he
ar

 th
e 

te
ac

he
r o

r s
ee

 th
e 

bo
ar

d.
  

• 
Th

e 
ph

ys
ic

al
 e

nv
iro

nm
en

t i
s 

no
t a

n 
im

pe
di

m
en

t t
o 

le
ar

ni
ng

 b
ut

 d
oe

s 
no

t 
en

ha
nc

e 
it.

 
• 

Th
e 

te
ac

he
r m

ak
es

 li
m

ite
d 

us
e 

of
 

av
ai

la
bl

e 
te

ch
no

lo
gy

 a
nd

 o
th

er
 

re
so

ur
ce

s.
 

 

• 
Th

e 
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oo
m
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 s

af
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nd

 a
ll 

st
ud

en
ts
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 a
bl

e 
to

 s
ee

 a
nd

 h
ea

r 
th

e 
te

ac
he

r o
r s

ee
 th

e 
bo

ar
d.

 
• 

Th
e 

cl
as

sr
oo

m
 is

 a
rr

an
ge

d 
to

 
su

pp
or

t t
he

 in
st

ru
ct

io
na

l g
oa

ls
 

an
d 

le
ar

ni
ng

 a
ct

iv
iti

es
. 

• 
Th

e 
te

ac
he

r m
ak

es
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pp
ro

pr
ia

te
 

us
e 

of
 a

va
ila

bl
e 

te
ch

no
lo

gy
. 

 

• 
M

od
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ca
tio

ns
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 m
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e 

to
 th

e 
ph

ys
ic

al
 e

nv
iro

nm
en

t t
o 
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m
m

od
at

e 
st

ud
en

ts
 w

ith
 

sp
ec

ia
l n

ee
ds

. 
• 

Th
er

e 
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 to
ta

l a
lig

nm
en

t b
et

w
ee

n 
th

e 
le

ar
ni

ng
 a

ct
iv

iti
es

 a
nd
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e 
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ic
al

 e
nv
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nm

en
t. 

• 
S

tu
de

nt
s 

ta
ke

 th
e 

in
iti

at
iv

e 
to

 
ad
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st

 th
e 

ph
ys

ic
al

 e
nv

iro
nm

en
t. 

• 
Th

e 
te
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he

r a
nd

 s
tu

de
nt

s 
m

ak
e 

ex
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iv

e 
an

d 
im

ag
in
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iv

e 
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e 
of

 a
va

ila
bl

e 
te

ch
no

lo
gy

. 
 

Po
ss

ib
le

 
Ex

am
pl

es
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Th
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e 
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e 

el
ec

tri
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l c
or
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 ru
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in

g 
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ou
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 th
e 
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sr
oo

m
. 
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Th

er
e 

is
 a

 p
ol

e 
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 th
e 
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dl
e 
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e 
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om

; s
om

e 
st

ud
en

ts
 c

an
’t 

se
e 

th
e 
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ar
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• 
A

 w
hi

te
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ar
d 
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 in

 th
e 

cl
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sr
oo

m
, 

bu
t i

t i
s 

fa
ci

ng
 th

e 
w

al
l. 

• 
A

nd
 o

th
er

s…
 

• 
Th

e 
te
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r e
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ng
er
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s 
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em
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al

s 
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e 
st

or
ed
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fe
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. 
• 

Th
e 

cl
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sr
oo

m
 d
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ks
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m
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n 
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m
ic
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s,
 re
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 s

tu
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s 
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le
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 a
ro

un
d 

th
ei

r c
la
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m
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 d
ur

in
g 

sm
al

l-g
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up
 w

or
k.

  
• 

Th
e 

te
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he
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rie
s 

to
 u

se
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 c
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pu
te

r 
to

 il
lu

st
ra

te
 a

 c
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 b
ut
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ire
s 

se
ve
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l a

tte
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to
 m

ak
e 

th
e 

de
m

on
st

ra
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n 
w

or
k.

 
• 

A
nd

 o
th

er
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• 
Th

er
e 
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e 

es
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d 

gu
id

el
in
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er
ni

ng
 w
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 b
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le
ft 

du
rin

g 
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s 

to
 k

ee
p 

th
e 
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w
ay

s 
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ea
r; 

st
ud

en
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 c
om
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• 

D
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ks
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 m

ov
ed

 to
ge

th
er

 s
o 

th
at

 s
tu

de
nt

s 
ca

n 
w

or
k 

in
 s

m
al

l 
gr

ou
ps

, o
r d

es
ks

 a
re

 m
ov

ed
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a 
ci
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le

 fo
r a

 c
la

ss
 d

is
cu

ss
io

n.
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Th

e 
us

e 
of
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n 

In
te

rn
et

 c
on

ne
ct

io
n 

ex
te
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s 

th
e 

le
ss

on
. 
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A
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 o

th
er
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S

tu
de

nt
s 
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k 

if 
th
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 c

an
 s
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ft 

th
e 

fu
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itu
re

 to
 b

et
te

r s
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t s
m

al
l-

gr
ou

p 
w

or
k 

or
 d
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n.
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A

 s
tu

de
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 c
lo
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s 

th
e 

do
or

 to
 

sh
ut

 o
ut

 n
oi

se
 in

 th
e 

co
rr

id
or

 o
r 

lo
w

er
s 

a 
bl

in
d 

to
 b

lo
ck

 th
e 

su
n 

fro
m

 a
 c
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ss

m
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s 
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• 

A
 s

tu
de

nt
 s

ug
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st
s 

an
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ic
at

io
n 

of
 th

e 
w
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te

bo
ar

d 
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r 
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iv
ity
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• 

A
nd

 o
th
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D
om

ai
n 

3:
 In

st
ru

ct
io

n 
 

C
om

po
ne

nt
 3

a:
 

C
om

m
un

ic
at

in
g 

w
ith

 S
tu

de
nt

s 
 

Te
ac

he
rs

 c
om

m
un

ic
at

e 
w

ith
 s

tu
de

nt
s 

fo
r s

ev
er

al
 in

de
pe

nd
en

t, 
bu

t r
el

at
ed

, p
ur

po
se

s.
 F

irs
t, 

th
ey

 c
on

ve
y 

th
at

 te
ac

hi
ng

 a
nd

 le
ar

ni
ng

 
ar

e 
pu

rp
os

ef
ul

 a
ct

iv
iti

es
; t

he
y 

m
ak

e 
th

at
 p

ur
po

se
 c

le
ar

 to
 s

tu
de

nt
s.

 T
he

y 
al

so
 p

ro
vi

de
 c

le
ar

 d
ire

ct
io

ns
 fo

r c
la

ss
ro

om
 a

ct
iv

iti
es

 s
o 

th
at

 
st

ud
en

ts
 k

no
w

 w
ha

t t
o 

do
; w

he
n 

ad
di

tio
na

l h
el

p 
is

 a
pp

ro
pr

ia
te

, t
ea

ch
er

s 
m

od
el

 th
es

e 
ac

tiv
iti

es
. W

he
n 

te
ac

he
rs

 p
re

se
nt

 c
on

ce
pt

s 
an

d 
in

fo
rm

at
io

n,
 th

ey
 m

ak
e 

th
os

e 
pr

es
en

ta
tio

ns
 w

ith
 a

cc
ur

ac
y,

 c
la

rit
y,

 a
nd

 im
ag

in
at

io
n,

 u
si

ng
 p

re
ci

se
, a

ca
de

m
ic

 la
ng

ua
ge

; w
he

re
 

am
pl

ifi
ca

tio
n 

is
 im

po
rta

nt
 to

 th
e 

le
ss

on
, s

ki
lle

d 
te

ac
he

rs
 e

m
be

lli
sh

 th
ei

r e
xp

la
na

tio
ns

 w
ith

 a
na

lo
gi

es
 o

r m
et

ap
ho

rs
, l

in
ki

ng
 th

em
 to

 
st

ud
en

ts
’ i

nt
er

es
ts

 a
nd

 p
rio

r k
no

w
le

dg
e.

 T
ea

ch
er

s 
oc

ca
si

on
al

ly
 w

ith
ho

ld
 in

fo
rm

at
io

n 
fro

m
 s

tu
de

nt
s 

(fo
r e

xa
m

pl
e,

 in
 a

n 
in

qu
iry

 s
ci

en
ce

 
le

ss
on

) t
o 

en
co

ur
ag

e 
th

em
 to

 th
in

k 
on

 th
ei

r o
w

n,
 b

ut
 w

ha
t i

nf
or

m
at

io
n 

th
ey

 d
o 

co
nv

ey
 is

 a
cc

ur
at

e 
an

d 
re

fle
ct

s 
de

ep
 u

nd
er

st
an

di
ng

 o
f 

th
e 

co
nt

en
t. 

A
nd

 te
ac

he
rs

’ u
se

 o
f l

an
gu

ag
e 

is
 v

iv
id

, r
ic

h,
 a

nd
 e

rr
or

 fr
ee

, a
ffo

rd
in

g 
th

e 
op

po
rtu

ni
ty

 fo
r s

tu
de

nt
s 

to
 h

ea
r l

an
gu

ag
e 

us
ed

 
w

el
l a

nd
 to

 e
xt

en
d 

th
ei

r o
w

n 
vo

ca
bu

la
rie

s.
 T

ea
ch

er
s 

pr
es

en
t c

om
pl

ex
 c

on
ce

pt
s 

in
 w

ay
s 

th
at

 p
ro

vi
de

 s
ca

ffo
ld

in
g 

an
d 

ac
ce

ss
 to

 
st

ud
en

ts
. 

Th
e 

el
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en
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 o
f c
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po

ne
nt

 3
a 
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• 

E
xp

ec
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tio
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 fo
r l

ea
rn

in
g 

Th
e 

go
al

s 
fo

r l
ea
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in

g 
ar

e 
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m
m

un
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ed

 c
le
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ly

 to
 s

tu
de

nt
s.

 E
ve

n 
if 

th
e 

go
al

s 
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e 
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t c
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ve
ye

d 
at

 th
e 

ou
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et
 o

f a
 le
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on

 (f
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 e
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m
pl

e,
 in
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qu
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ci
en

ce
 le
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on

), 
by

 th
e 

en
d 

of
 th

e 
le
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on

 s
tu

de
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ar

e 
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ea
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bo
ut

 w
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 b
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n 
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ar

ni
ng
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D
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ct
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r a
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es
 

S
tu

de
nt

s 
un

de
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nd

 w
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y 
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o 
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a 
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, p
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 if
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tu

de
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s 
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e 
w

or
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en
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 c
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m
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w

ith
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t d
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 te
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r s
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. T
he

se
 d

ire
ct

io
ns
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r t

he
 le
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on
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ct
iv

iti
es
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 b
e 

pr
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ed
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lly
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w

rit
in
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r i
n 
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m

e 
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m
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n 
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e 
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o,
 w

ith
 m

od
el

in
g 

by
 th

e 
te
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if 

it 
is

 a
pp

ro
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te
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la
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f c
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nt
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ki
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d 
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n 
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ni
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 c
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ng
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 im
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at
iv
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an
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s 
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d 

m
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, 
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nn
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g 
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at
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de
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s 
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d 
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 b
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d 
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ns
 a

re
 c
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, w
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pp
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w
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ia
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at
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 m
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 b
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g 
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e 
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 b
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, m
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 s
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at

 th
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 d
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 d
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 d
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, f
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t r
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ei
r i

de
as

. H
ig

h-
qu

al
ity

 q
ue

st
io

ns
 e

nc
ou

ra
ge

 s
tu

de
nt

s 
to

 m
ak

e 
co

nn
ec

tio
ns

 
am

on
g 

co
nc

ep
ts

 o
r e

ve
nt

s 
pr

ev
io

us
ly

 b
el

ie
ve

d 
to

 b
e 

un
re

la
te

d 
an

d 
to

 a
rr

iv
e 

at
 n

ew
 u

nd
er

st
an

di
ng

s 
of

 c
om

pl
ex

 m
at

er
ia

l. 
E

ffe
ct

iv
e 

te
ac

he
rs

 a
ls

o 
po

se
 q

ue
st

io
ns

 fo
r w

hi
ch

 th
ey

 d
o 

no
t k

no
w

 th
e 

an
sw

er
s.

 E
ve

n 
w

he
n 

a 
qu

es
tio

n 
ha

s 
a 

lim
ite

d 
nu

m
be

r o
f c

or
re

ct
 

re
sp

on
se

s,
 th

e 
qu

es
tio

n,
 b

ei
ng

 n
on

fo
rm

ul
ai

c,
 is

 li
ke

ly
 to

 p
ro

m
ot

e 
st

ud
en

t t
hi

nk
in

g.
  

 C
la

ss
 d

is
cu

ss
io

ns
 a

re
 a

ni
m

at
ed

, e
ng

ag
in

g 
al

l s
tu

de
nt

s 
in

 im
po

rta
nt

 is
su

es
 a

nd
 p

ro
m

ot
in

g 
th

e 
us

e 
of

 p
re

ci
se

 la
ng

ua
ge

 to
 d

ee
pe

n 
an

d 
ex

te
nd

 th
ei

r u
nd

er
st

an
di

ng
. T

he
se

 d
is

cu
ss

io
ns

 m
ay

 b
e 

ba
se

d 
ar

ou
nd

 q
ue

st
io

ns
 fo

rm
ul

at
ed

 b
y 

th
e 

st
ud

en
ts

 th
em

se
lv

es
. 

Fu
rth

er
m

or
e,

 w
he

n 
a 

te
ac

he
r i

s 
bu

ild
in

g 
on

 s
tu

de
nt

 re
sp

on
se

s 
to

 q
ue

st
io

ns
 (w

he
th

er
 p

os
ed

 b
y 

th
e 

te
ac

he
r o

r b
y 

ot
he

r s
tu

de
nt

s)
, 

st
ud

en
ts

 a
re

 c
ha

lle
ng

ed
 to

 e
xp

la
in

 th
ei

r t
hi

nk
in

g 
an

d 
to

 c
ite

 s
pe

ci
fic

 te
xt

 o
r o

th
er

 e
vi

de
nc

e 
(fo

r e
xa

m
pl

e,
 fr

om
 a

 s
ci

en
tif

ic
 e

xp
er

im
en

t) 
to

 b
ac

k 
up

 a
 p

os
iti

on
. T

hi
s 

fo
cu

s 
on

 a
rg

um
en

ta
tio

n 
fo

rm
s 

th
e 

fo
un

da
tio

n 
of

 lo
gi

ca
l r

ea
so

ni
ng

, a
 c

rit
ic

al
 s

ki
ll 

in
 a

ll 
di

sc
ip

lin
es

.  
 N

ot
 a

ll 
qu

es
tio

ns
 m

us
t b

e 
at

 a
 h

ig
h 

co
gn

iti
ve

 le
ve

l i
n 

or
de

r f
or

 a
 te

ac
he

r’s
 p

er
fo

rm
an

ce
 to

 b
e 

ra
te

d 
at

 a
 h

ig
h 

le
ve

l; 
th

at
 is

, w
he

n 
ex

pl
or

in
g 

a 
to

pi
c,

 a
 te

ac
he

r m
ig

ht
 b

eg
in

 w
ith

 a
 s

er
ie

s 
of

 q
ue

st
io

ns
 o

f l
ow

 c
og

ni
tiv

e 
ch

al
le

ng
e 

to
 p

ro
vi

de
 a

 re
vi

ew
, o

r t
o 

en
su

re
 th

at
 e

ve
ry

on
e 

in
 th

e 
cl

as
s 

is
 “o

n 
bo

ar
d.

” F
ur

th
er

m
or

e,
 if

 q
ue

st
io

ns
 a

re
 a

t a
 h

ig
h 

le
ve

l b
ut

 o
nl

y 
a 

fe
w

 s
tu

de
nt

s 
pa

rti
ci

pa
te

 in
 th

e 
di

sc
us

si
on

, t
he

 te
ac

he
r’s

 
pe

rfo
rm

an
ce

 o
n 

th
e 

co
m

po
ne

nt
 c

an
no

t b
e 

ju
dg

ed
 to

 b
e 

at
 a

 h
ig

h 
le

ve
l. 

In
 a

dd
iti

on
, d

ur
in

g 
le

ss
on

s 
in

vo
lv

in
g 

st
ud

en
ts

 in
 s

m
al

l-g
ro

up
 

w
or

k,
 th

e 
qu

al
ity

 o
f t

he
 s

tu
de

nt
s’

 q
ue

st
io

ns
 a

nd
 d

is
cu

ss
io

n 
in

 th
ei

r s
m

al
l g

ro
up

s 
m

ay
 b

e 
co

ns
id

er
ed

 a
s 

pa
rt 

of
 th

is
 c

om
po

ne
nt

. I
n 

or
de

r 
fo

r s
tu

de
nt

s 
to

 fo
rm

ul
at

e 
hi

gh
-le

ve
l q

ue
st

io
ns

, t
he

y 
m

us
t h

av
e 

le
ar

ne
d 

ho
w

 to
 d

o 
so

. T
he

re
fo

re
, h

ig
h-

le
ve

l q
ue

st
io

ns
 fr

om
 s

tu
de

nt
s,

 
ei

th
er

 in
 th

e 
fu

ll 
cl

as
s 

or
 in

 s
m

al
l-g

ro
up

 d
is

cu
ss

io
ns

, p
ro

vi
de

 e
vi

de
nc

e 
th

at
 th

es
e 

sk
ills

 h
av

e 
be

en
 ta

ug
ht

. 

Th
e 

el
em

en
ts

 o
f c

om
po

ne
nt

 3
b 

ar
e:

  
• 

Q
ua

lit
y 

of
 q

ue
st

io
ns

/p
ro

m
pt

s 
Q

ue
st

io
ns

 o
f h

ig
h 

qu
al

ity
 c

au
se

 s
tu

de
nt

s 
to

 th
in

k 
an

d 
re

fle
ct

, t
o 

de
ep

en
 th

ei
r u

nd
er

st
an

di
ng

, a
nd

 to
 te

st
 th

ei
r i

de
as

 a
ga

in
st

 th
os

e 
of

 th
ei

r 
cl

as
sm

at
es

. W
he

n 
te

ac
he

rs
 a

sk
 q

ue
st

io
ns

 o
f h

ig
h 

qu
al

ity
, t

he
y 

as
k 

on
ly

 a
 fe

w
 o

f t
he

m
 a

nd
 p

ro
vi

de
 s

tu
de

nt
s 

w
ith

 s
uf

fic
ie

nt
 ti

m
e 

to
 th

in
k 

ab
ou

t t
he

ir 
re

sp
on

se
s,

 to
 re

fle
ct

 o
n 

th
e 

co
m

m
en

ts
 o

f t
he

ir 
cl

as
sm

at
es

, a
nd

 to
 d

ee
pe

n 
th

ei
r u

nd
er

st
an

di
ng

. O
cc

as
io

na
lly

, f
or

 th
e 

pu
rp

os
es

 
of

 re
vi

ew
, t

ea
ch

er
s 

as
k 

st
ud

en
ts

 a
 s

er
ie

s 
of

 (u
su

al
ly

 lo
w

-le
ve

l) 
qu

es
tio

ns
 in

 a
 ty

pe
 o

f v
er

ba
l q

ui
z.

 T
hi

s 
te

ch
ni

qu
e 

m
ay

 b
e 

he
lp

fu
l f

or
 th

e 
pu

rp
os

e 
of

 e
st

ab
lis

hi
ng

 th
e 

fa
ct

s 
of

 a
 h

is
to

ric
al

 e
ve

nt
, f

or
 e

xa
m

pl
e,

 b
ut

 s
ho

ul
d 

no
t b

e 
co

nf
us

ed
 w

ith
 th

e 
us

e 
of

 q
ue

st
io

ni
ng

 to
 d

ee
pe

n 
st

ud
en

ts
’ u

nd
er

st
an

di
ng

. 
• 

D
is

cu
ss

io
n 

te
ch

ni
qu

es
 

E
ffe

ct
iv

e 
te

ac
he

rs
 p

ro
m

ot
e 

le
ar

ni
ng

 th
ro

ug
h 

di
sc

us
si

on
. A

 fo
un

da
tio

na
l s

ki
ll 

th
at

 s
tu

de
nt

s 
le

ar
n 

th
ro

ug
h 

en
ga

gi
ng

 in
 d

is
cu

ss
io

n 
is

 th
at

 o
f 

ex
pl

ai
ni

ng
 a

nd
 ju

st
ify

in
g 

th
ei

r r
ea

so
ni

ng
 a

nd
 c

on
cl

us
io

ns
, b

as
ed

 o
n 

sp
ec

ifi
c 

ev
id

en
ce

. T
ea

ch
er

s 
sk

ill
ed

 in
 th

e 
us

e 
of

 q
ue

st
io

ni
ng

 a
nd

 
di

sc
us

si
on

 te
ch

ni
qu

es
 c

ha
lle

ng
e 

st
ud

en
ts

 to
 e

xa
m

in
e 

th
ei

r p
re

m
is

es
, t

o 
bu

ild
 a

 lo
gi

ca
l a

rg
um

en
t, 

an
d 

to
 c

rit
iq

ue
 th

e 
ar

gu
m

en
ts

 o
f o

th
er

s.
 

S
om

e 
te

ac
he

rs
 re

po
rt,

 “W
e 

di
sc

us
se

d 
x,

” w
he

n 
w

ha
t t

he
y 

m
ea

n 
is

 “I
 s

ai
d 

x.
” T

ha
t i

s,
 s

om
e 

te
ac

he
rs

 c
on

fu
se

 d
is

cu
ss

io
n 

w
ith

 e
xp

la
na

tio
n 

of
 

co
nt

en
t; 

as
 im

po
rta

nt
 a

s 
th

at
 is

, i
t’s

 n
ot

 d
is

cu
ss

io
n.

 R
at

he
r, 

in
 a

 tr
ue

 d
is

cu
ss

io
n 

a 
te

ac
he

r p
os

es
 a

 q
ue

st
io

n 
an

d 
in

vi
te

s 
al

l s
tu

de
nt

s’
 v

ie
w

s 
to

 b
e 

he
ar

d,
 e

na
bl

in
g 

st
ud

en
ts

 to
 e

ng
ag

e 
in

 d
is

cu
ss

io
n 

di
re

ct
ly

 w
ith

 o
ne

 a
no

th
er

, n
ot

 a
lw

ay
s 

m
ed

ia
te

d 
by

 th
e 

te
ac

he
r. 

Fu
rth

er
m

or
e,

 in
 

co
nd

uc
tin

g 
di

sc
us

si
on

s,
 s

ki
lle

d 
te

ac
he

rs
 b

ui
ld

 fu
rth

er
 q

ue
st

io
ns

 o
n 

st
ud

en
t r

es
po

ns
es

 a
nd

 in
si

st
 th

at
 s

tu
de

nt
s 

ex
am

in
e 

th
ei

r p
re

m
is

es
, 

bu
ild

 a
 lo

gi
ca

l a
rg

um
en

t, 
an

d 
cr

iti
qu

e 
th

e 
ar

gu
m

en
ts

 o
f o

th
er

s.
 

• 
S

tu
de

nt
 p

ar
tic

ip
at

io
n 

In
 s

om
e 

cl
as

se
s 

a 
fe

w
 s

tu
de

nt
s 

te
nd

 to
 d

om
in

at
e 

th
e 

di
sc

us
si

on
; o

th
er

 s
tu

de
nt

s,
 re

co
gn

iz
in

g 
th

is
 p

at
te

rn
, h

ol
d 

ba
ck

 th
ei

r c
on

tri
bu

tio
ns

. 
Th

e 
sk

ill
ed

 te
ac

he
r u

se
s 

a 
ra

ng
e 

of
 te

ch
ni

qu
es

 to
 e

nc
ou

ra
ge

 a
ll 

st
ud

en
ts

 to
 c

on
tri

bu
te

 to
 th

e 
di

sc
us

si
on

 a
nd

 e
nl

is
ts

 th
e 

as
si

st
an

ce
 o

f 
st

ud
en

ts
 to

 e
ns

ur
e 

th
is

 o
ut

co
m

e.
 

 



D
an

ie
ls

on
 2

01
3 

R
ub

ric
—

A
da

pt
ed

 to
 N

ew
 Y

or
k 

D
ep

ar
tm

en
t o

f E
du

ca
tio

n 
Fr

am
ew

or
k 

fo
r T

ea
ch

in
g 

C
om

po
ne

nt
s 

 
P

ag
e 

32
 

C
om

po
ne

nt
 3

b:
 

U
si

ng
 Q

ue
st

io
ni

ng
 a

nd
 D

is
cu

ss
io

n 
Te

ch
ni

qu
es

 

In
di

ca
to

rs
 in

cl
ud

e:
 

• 
Q

ue
st

io
ns

 o
f h

ig
h 

co
gn

iti
ve

 c
ha

lle
ng

e,
 fo

rm
ul

at
ed

 b
y 

bo
th

 s
tu

de
nt

s 
an

d 
te

ac
he

r 
• 

Q
ue

st
io

ns
 w

ith
 m

ul
tip

le
 c

or
re

ct
 a

ns
w

er
s 

or
 m

ul
tip

le
 a

pp
ro

ac
he

s,
 e

ve
n 

w
he

n 
th

er
e 

is
 a

 s
in

gl
e 

co
rr

ec
t r

es
po

ns
e 

 
• 

E
ffe

ct
iv

e 
us

e 
of

 s
tu

de
nt

 re
sp

on
se

s 
an

d 
id

ea
s 

• 
D

is
cu

ss
io

n,
 w

ith
 th

e 
te

ac
he

r s
te

pp
in

g 
ou

t o
f t

he
 c

en
tra

l, 
m

ed
ia

tin
g 

ro
le

 
• 

Fo
cu

s 
on

 th
e 

re
as

on
in

g 
ex

hi
bi

te
d 

by
 s

tu
de

nt
s 

in
 d

is
cu

ss
io

n,
 b

ot
h 

in
 g

iv
e-

an
d-

ta
ke

 w
ith

 th
e 

te
ac

he
r a

nd
 w

ith
 th

ei
r c

la
ss

m
at

es
 

• 
H

ig
h 

le
ve

ls
 o

f s
tu

de
nt

 p
ar

tic
ip

at
io

n 
in

 d
is

cu
ss

io
n 

 
  

 



D
an

ie
ls

on
 2

01
3 

R
ub

ric
—

A
da

pt
ed

 to
 N

ew
 Y

or
k 

D
ep

ar
tm

en
t o

f E
du

ca
tio

n 
Fr

am
ew

or
k 

fo
r T

ea
ch

in
g 

C
om

po
ne

nt
s 

 
P

ag
e 

33
 

  
In

ef
fe

ct
iv

e 
D

ev
el

op
in

g 
E

ff
ec

tiv
e 

H
ig

hl
y 

E
ff

ec
tiv

e 
3b

: U
si

ng
 

Q
ue

st
io

ni
ng

 
an

d 
D

is
cu

ss
io

n 
Te

ch
ni

qu
es

 

Th
e 

te
ac

he
r’s

 q
ue

st
io

ns
 a

re
 

of
 lo

w
 c

og
ni

tiv
e 

ch
al

le
ng

e,
 

w
ith

 s
in

gl
e 

co
rre

ct
 

re
sp

on
se

s,
 a

nd
 a

re
 a

sk
ed

 in
 

ra
pi

d 
su

cc
es

si
on

. I
nt

er
ac

tio
n 

be
tw

ee
n 

th
e 

te
ac

he
r a

nd
 

st
ud

en
ts

 is
 p

re
do

m
in

an
tly

 
re

ci
ta

tio
n 

st
yl

e,
 w

ith
 th

e 
te

ac
he

r m
ed

ia
tin

g 
al

l 
qu

es
tio

ns
 a

nd
 a

ns
w

er
s;

 th
e 

te
ac

he
r a

cc
ep

ts
 a

ll 
co

nt
rib

ut
io

ns
 w

ith
ou

t a
sk

in
g 

st
ud

en
ts

 to
 e

xp
la

in
 th

ei
r 

re
as

on
in

g.
 O

nl
y 

a 
fe

w
 

st
ud

en
ts

 p
ar

tic
ip

at
e 

in
 th

e 
di

sc
us

si
on

. 

Th
e 

te
ac

he
r’s

 q
ue

st
io

ns
 le

ad
 

st
ud

en
ts

 th
ro

ug
h 

a 
si

ng
le

 p
at

h 
of

 
in

qu
iry

, w
ith

 a
ns

w
er

s 
se

em
in

gl
y 

de
te

rm
in

ed
 in

 a
dv

an
ce

. A
lte

rn
at

iv
el

y,
 

th
e 

te
ac

he
r a

tte
m

pt
s 

to
 a

sk
 s

om
e 

qu
es

tio
ns

 d
es

ig
ne

d 
to

 e
ng

ag
e 

st
ud

en
ts

 in
 th

in
ki

ng
, b

ut
 o

nl
y 

a 
fe

w
 

st
ud

en
ts

 a
re

 in
vo

lv
ed

. T
he

 te
ac

he
r 

at
te

m
pt

s 
to

 e
ng

ag
e 

al
l s

tu
de

nt
s 

in
 

th
e 

di
sc

us
si

on
, t

o 
en

co
ur

ag
e 

th
em

 to
 

re
sp

on
d 

to
 o

ne
 a

no
th

er
, a

nd
 to

 
ex

pl
ai

n 
th

ei
r t

hi
nk

in
g,

 w
ith

 u
ne

ve
n 

re
su

lts
. 

W
hi

le
 th

e 
te

ac
he

r m
ay

 u
se

 s
om

e 
lo

w
-le

ve
l q

ue
st

io
ns

, 
he

 p
os

es
 q

ue
st

io
ns

 d
es

ig
ne

d 
to

 p
ro

m
ot

e 
st

ud
en

t 
th

in
ki

ng
 a

nd
 u

nd
er

st
an

di
ng

. T
he

 te
ac

he
r c

re
at

es
 a

 
ge

nu
in

e 
di

sc
us

si
on

 a
m

on
g 

st
ud

en
ts

, p
ro

vi
di

ng
 

ad
eq

ua
te

 ti
m

e 
fo

r s
tu

de
nt

s 
to

 re
sp

on
d 

an
d 

st
ep

pi
ng

 
as

id
e 

w
he

n 
do

in
g 

so
 is

 a
pp

ro
pr

ia
te

. T
he

 te
ac

he
r 

ch
al

le
ng

es
 s

tu
de

nt
s 

to
 ju

st
ify

 th
ei

r t
hi

nk
in

g 
an

d 
su

cc
es

sf
ul

ly
 e

ng
ag

es
 m

os
t s

tu
de

nt
s 

in
 th

e 
di

sc
us

si
on

, e
m

pl
oy

in
g 

a 
ra

ng
e 

of
 s

tra
te

gi
es

 to
 e

ns
ur

e 
th

at
 m

os
t s

tu
de

nt
s 

ar
e 

he
ar

d.
 

Th
e 

te
ac

he
r u

se
s 

a 
va

rie
ty

 o
r 

se
rie

s 
of

 q
ue

st
io

ns
 o

r p
ro

m
pt

s 
to

 
ch

al
le

ng
e 

st
ud

en
ts

 c
og

ni
tiv

el
y,

 
ad

va
nc

e 
hi

gh
-le

ve
l t

hi
nk

in
g 

an
d 

di
sc

ou
rs

e,
 a

nd
 p

ro
m

ot
e 

m
et

ac
og

ni
tio

n.
 S

tu
de

nt
s 

fo
rm

ul
at

e 
m

an
y 

qu
es

tio
ns

, 
in

iti
at

e 
to

pi
cs

, c
ha

lle
ng

e 
on

e 
an

ot
he

r’s
 th

in
ki

ng
, a

nd
 m

ak
e 

un
so

lic
ite

d 
co

nt
rib

ut
io

ns
. 

St
ud

en
ts

 th
em

se
lv

es
 e

ns
ur

e 
th

at
 

al
l v

oi
ce

s 
ar

e 
he

ar
d 

in
 th

e 
di

sc
us

si
on

. 

C
ri

tic
al

 
A

tt
ri

bu
te

s 
• 

Q
ue

st
io

ns
 a

re
 ra

pi
d-

fir
e 

an
d 

co
nv

er
ge

nt
, w

ith
 a

 
si

ng
le

 c
or

re
ct

 a
ns

w
er

. 
• 

Q
ue

st
io

ns
 d

o 
no

t i
nv

ite
 

st
ud

en
t t

hi
nk

in
g.

 
• 

A
ll 

di
sc

us
si

on
 is

 b
et

w
ee

n 
th

e 
te

ac
he

r a
nd

 s
tu

de
nt

s;
 

st
ud

en
ts

 a
re

 n
ot

 in
vi

te
d 

to
 

sp
ea

k 
di

re
ct

ly
 to

 o
ne

 
an

ot
he

r. 
• 

Th
e 

te
ac

he
r d

oe
s 

no
t a

sk
 

st
ud

en
ts

 to
 e

xp
la

in
 th

ei
r 

th
in

ki
ng

. 
• 

O
nl

y 
a 

fe
w

 s
tu

de
nt

s 
do

m
in

at
e 

th
e 

di
sc

us
si

on
. 

 

• 
Th

e 
te

ac
he

r f
ra

m
es

 s
om

e 
qu

es
tio

ns
 d

es
ig

ne
d 

to
 p

ro
m

ot
e 

st
ud

en
t t

hi
nk

in
g,

 b
ut

 m
an

y 
ha

ve
 a

 
si

ng
le

 c
or

re
ct

 a
ns

w
er

, a
nd

 th
e 

te
ac

he
r c

al
ls

 o
n 

st
ud

en
ts

 q
ui

ck
ly

. 
• 

Th
e 

te
ac

he
r i

nv
ite

s 
st

ud
en

ts
 to

 
re

sp
on

d 
di

re
ct

ly
 to

 o
ne

 a
no

th
er

’s
 

id
ea

s,
 b

ut
 fe

w
 s

tu
de

nt
s 

re
sp

on
d.

 
• 

Th
e 

te
ac

he
r c

al
ls

 o
n 

m
an

y 
st

ud
en

ts
, b

ut
 o

nl
y 

a 
sm

al
l n

um
be

r 
ac

tu
al

ly
 p

ar
tic

ip
at

e 
in

 th
e 

di
sc

us
si

on
.  

• 
Th

e 
te

ac
he

r a
sk

s 
st

ud
en

ts
 to

 
ex

pl
ai

n 
th

ei
r r

ea
so

ni
ng

, b
ut

 o
nl

y 
so

m
e 

st
ud

en
ts

 a
tte

m
pt

 to
 d

o 
so

. 
 

• 
Th

e 
te

ac
he

r u
se

s 
op

en
-e

nd
ed

 q
ue

st
io

ns
, i

nv
iti

ng
 

st
ud

en
ts

 to
 th

in
k 

an
d/

or
 o

ffe
r m

ul
tip

le
 p

os
si

bl
e 

an
sw

er
s.

 
• 

Th
e 

te
ac

he
r m

ak
es

 e
ffe

ct
iv

e 
us

e 
of

 w
ai

t t
im

e.
 

• 
D

is
cu

ss
io

ns
 e

na
bl

e 
st

ud
en

ts
 to

 ta
lk

 to
 o

ne
 a

no
th

er
 

w
ith

ou
t o

ng
oi

ng
 m

ed
ia

tio
n 

by
 te

ac
he

r. 
• 

Th
e 

te
ac

he
r c

al
ls

 o
n 

m
os

t s
tu

de
nt

s,
 e

ve
n 

th
os

e 
w

ho
 d

on
’t 

in
iti

al
ly

 v
ol

un
te

er
.  

• 
M

an
y 

st
ud

en
ts

 a
ct

iv
el

y 
en

ga
ge

 in
 th

e 
di

sc
us

si
on

. 
• 

Th
e 

te
ac

he
r a

sk
s 

st
ud

en
ts

 to
 ju

st
ify

 th
ei

r 
re

as
on

in
g,

 a
nd

 m
os

t a
tte

m
pt

 to
 d

o 
so

. 
 

• 
S

tu
de

nt
s 

in
iti

at
e 

hi
gh

er
-o

rd
er

 
qu

es
tio

ns
. 

• 
Th

e 
te

ac
he

r b
ui

ld
s 

on
 a

nd
 

us
es

 s
tu

de
nt

 re
sp

on
se

s 
to

 
qu

es
tio

ns
 in

 o
rd

er
 to

 d
ee

pe
n 

st
ud

en
t u

nd
er

st
an

di
ng

. 
• 

S
tu

de
nt

s 
ex

te
nd

 th
e 

di
sc

us
si

on
, e

nr
ic

hi
ng

 it
. 

• 
S

tu
de

nt
s 

in
vi

te
 c

om
m

en
ts

 
fro

m
 th

ei
r c

la
ss

m
at

es
 d

ur
in

g 
a 

di
sc

us
si

on
 a

nd
 c

ha
lle

ng
e 

on
e 

an
ot

he
r’s

 th
in

ki
ng

. 
• 

V
irt

ua
lly

 a
ll 

st
ud

en
ts

 a
re

 
en

ga
ge

d 
in

 th
e 

di
sc

us
si

on
. 

 

P
os

si
bl

e 
E

xa
m

pl
es

 
• 

A
ll 

qu
es

tio
ns

 a
re

 o
f t

he
 

“r
ec

ita
tio

n”
 ty

pe
, s

uc
h 

as
 

“W
ha

t i
s 

3 
x 

4?
” 

• 
Th

e 
te

ac
he

r a
sk

s 
a 

qu
es

tio
n 

fo
r w

hi
ch

 th
e 

an
sw

er
 is

 o
n 

th
e 

bo
ar

d;
 

st
ud

en
ts

 re
sp

on
d 

by
 

re
ad

in
g 

it.
 

• 
Th

e 
te

ac
he

r c
al

ls
 o

nl
y 

on
 

st
ud

en
ts

 w
ho

 h
av

e 
th

ei
r 

ha
nd

s 
up

. 
• 

A
 s

tu
de

nt
 re

sp
on

ds
 to

 a
 

qu
es

tio
n 

w
ith

 w
ro

ng
 

in
fo

rm
at

io
n,

 a
nd

 th
e 

te
ac

he
r d

oe
sn

’t 
fo

llo
w

 u
p.

 
• 

A
nd

 o
th

er
s…

 
 

• 
M

an
y 

qu
es

tio
ns

 a
re

 o
f t

he
 

“r
ec

ita
tio

n”
 ty

pe
, s

uc
h 

as
 “H

ow
 

m
an

y 
m

em
be

rs
 o

f t
he

 H
ou

se
 o

f 
R

ep
re

se
nt

at
iv

es
 a

re
 th

er
e?

” 
• 

Th
e 

te
ac

he
r a

sk
s,

 “W
ho

 h
as

 a
n 

id
ea

 a
bo

ut
 th

is
?”

 T
he

 u
su

al
 th

re
e 

st
ud

en
ts

 o
ffe

r c
om

m
en

ts
. 

• 
Th

e 
te

ac
he

r a
sk

s,
 “M

ar
ia

, c
an

 y
ou

 
co

m
m

en
t o

n 
Ia

n’
s 

id
ea

?”
 b

ut
 

M
ar

ia
 d

oe
s 

no
t r

es
po

nd
 o

r m
ak

es
 

a 
co

m
m

en
t d

ire
ct

ly
 to

 th
e 

te
ac

he
r. 

• 
Th

e 
te

ac
he

r a
sk

s 
a 

st
ud

en
t t

o 
ex

pl
ai

n 
hi

s 
re

as
on

in
g 

fo
r w

hy
 1

3 
is

 
a 

pr
im

e 
nu

m
be

r b
ut

 d
oe

s 
no

t 
fo

llo
w

 u
p 

w
he

n 
th

e 
st

ud
en

t f
al

te
rs

. 
• 

A
nd

 o
th

er
s…

 
 

• 
Th

e 
te

ac
he

r a
sk

s,
 “W

ha
t m

ig
ht

 h
av

e 
ha

pp
en

ed
 if

 
th

e 
co

lo
ni

st
s 

ha
d 

no
t p

re
va

ile
d 

in
 th

e 
A

m
er

ic
an

 
w

ar
 fo

r i
nd

ep
en

de
nc

e?
” 

• 
Th

e 
te

ac
he

r u
se

s 
th

e 
pl

ur
al

 fo
rm

 in
 a

sk
in

g 
qu

es
tio

ns
, s

uc
h 

as
 “W

ha
t a

re
 s

om
e 

th
in

gs
 y

ou
 

th
in

k 
m

ig
ht

 c
on

tri
bu

te
 to

 _
__

__
?”

 
• 

Th
e 

te
ac

he
r a

sk
s,

 “M
ar

ia
, c

an
 y

ou
 c

om
m

en
t o

n 
Ia

n’
s 

id
ea

?”
 a

nd
 M

ar
ia

 re
sp

on
ds

 d
ire

ct
ly

 to
 Ia

n.
  

• 
Th

e 
te

ac
he

r p
os

es
 a

 q
ue

st
io

n,
 a

sk
in

g 
ev

er
y 

st
ud

en
t t

o 
w

rit
e 

a 
br

ie
f r

es
po

ns
e 

an
d 

th
en

 s
ha

re
 it

 
w

ith
 a

 p
ar

tn
er

, b
ef

or
e 

in
vi

tin
g 

a 
fe

w
 to

 o
ffe

r t
he

ir 
id

ea
s 

to
 th

e 
en

tir
e 

cl
as

s.
 

• 
Th

e 
te

ac
he

r a
sk

s 
st

ud
en

ts
 w

he
n 

th
ey

 h
av

e 
fo

rm
ul

at
ed

 a
n 

an
sw

er
 to

 th
e 

qu
es

tio
n 

“W
hy

 d
o 

yo
u 

th
in

k 
H

uc
k 

Fi
nn

 d
id

 _
__

__
?”

 to
 fi

nd
 th

e 
re

as
on

 in
 

th
e 

te
xt

 a
nd

 to
 e

xp
la

in
 th

ei
r t

hi
nk

in
g 

to
 a

 n
ei

gh
bo

r. 
• 

A
nd

 o
th

er
s…

 
 

• 
A

 s
tu

de
nt

 a
sk

s,
 “H

ow
 m

an
y 

w
ay

s 
ar

e 
th

er
e 

to
 g

et
 th

is
 

an
sw

er
?”

 
• 

A
 s

tu
de

nt
 s

ay
s 

to
 a

 
cl

as
sm

at
e,

 “I
 d

on
’t 

th
in

k 
I 

ag
re

e 
w

ith
 y

ou
 o

n 
th

is
, 

be
ca

us
e…

” 
• 

A
 s

tu
de

nt
 a

sk
s 

of
 o

th
er

 
st

ud
en

ts
, “

D
oe

s 
an

yo
ne

 h
av

e 
an

ot
he

r i
de

a 
ho

w
 w

e 
m

ig
ht

 
fig

ur
e 

th
is

 o
ut

?”
 

• 
A

 s
tu

de
nt

 a
sk

s,
 “W

ha
t i

f…
?”

 
• 

A
nd

 o
th

er
s…

 
 



D
an

ie
ls

on
 2

01
3 

R
ub

ric
—

A
da

pt
ed

 to
 N

ew
 Y

or
k 

D
ep

ar
tm

en
t o

f E
du

ca
tio

n 
Fr

am
ew

or
k 

fo
r T

ea
ch

in
g 

C
om

po
ne

nt
s 

 
P

ag
e 

34
 

 
C

om
po

ne
nt

 3
c:

 
E

ng
ag

in
g 

S
tu

de
nt

s 
in

 L
ea

rn
in

g 
 

S
tu

de
nt

 e
ng

ag
em

en
t i

n 
le

ar
ni

ng
 is

 th
e 

ce
nt

er
pi

ec
e 

of
 th

e 
Fr

am
ew

or
k 

fo
r T

ea
ch

in
g;

 a
ll 

ot
he

r c
om

po
ne

nt
s 

co
nt

rib
ut

e 
to

 it
. W

he
n 

st
ud

en
ts

 a
re

 e
ng

ag
ed

 in
 le

ar
ni

ng
, t

he
y 

ar
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ct

ua
lly

 e
ng

ag
ed

.  

V
irt

ua
lly

 a
ll 

st
ud

en
ts

 a
re

 
in

te
lle

ct
ua

lly
 e

ng
ag

ed
 in

 
ch

al
le

ng
in

g 
co

nt
en

t t
hr

ou
gh

 w
el

l-
de

si
gn

ed
 le

ar
ni

ng
 ta

sk
s 

an
d 

ac
tiv

iti
es

 th
at

 re
qu

ire
 c

om
pl

ex
 

th
in

ki
ng

 b
y 

st
ud

en
ts

. T
he

 te
ac

he
r 

pr
ov

id
es

 s
ui

ta
bl

e 
sc

af
fo

ld
in

g 
an

d 
ch

al
le

ng
es

 s
tu

de
nt

s 
to

 e
xp

la
in

 
th

ei
r t

hi
nk

in
g.

 T
he

re
 is

 e
vi

de
nc

e 
of

 s
om

e 
st

ud
en

t i
ni

tia
tio

n 
of

 
in

qu
iry

 a
nd

 s
tu

de
nt

 c
on

tri
bu

tio
ns

 
to

 th
e 

ex
pl

or
at

io
n 

of
 im

po
rta

nt
 

co
nt

en
t; 

st
ud

en
ts

 m
ay

 s
er

ve
 a

s 
re

so
ur

ce
s 

fo
r o

ne
 a

no
th

er
. T

he
 

le
ss

on
 h

as
 a

 c
le

ar
ly

 d
ef

in
ed

 
st

ru
ct

ur
e,

 a
nd

 th
e 

pa
ci

ng
 o

f t
he

 
le

ss
on

 p
ro

vi
de

s 
st

ud
en

ts
 th

e 
tim

e 
ne

ed
ed

 n
ot

 o
nl

y 
to

 in
te

lle
ct

ua
lly

 
en

ga
ge

 w
ith

 a
nd

 re
fle

ct
 u

po
n 

th
ei

r 
le

ar
ni

ng
 b

ut
 a

ls
o 

to
 c

on
so

lid
at

e 
th

ei
r u

nd
er

st
an

di
ng

.  
C

ri
tic

al
 

A
tt

ri
bu

te
s 

• 
Fe

w
 s

tu
de

nt
s 

ar
e 

in
te

lle
ct

ua
lly

 
en

ga
ge

d 
in

 th
e 

le
ss

on
. 

• 
Le

ar
ni

ng
 ta

sk
s/

ac
tiv

iti
es

 a
nd

 
m

at
er

ia
ls

 re
qu

ire
 o

nl
y 

re
ca

ll 
or

 
ha

ve
 a

 s
in

gl
e 

co
rr

ec
t r

es
po

ns
e 

or
 m

et
ho

d.
 

• 
In

st
ru

ct
io

na
l m

at
er

ia
ls

 u
se

d 
ar

e 
un

su
ita

bl
e 

to
 th

e 
le

ss
on

 a
nd

/o
r 

th
e 

st
ud

en
ts

. 
• 

Th
e 

le
ss

on
 d

ra
gs

 o
r i

s 
ru

sh
ed

. 
• 

O
nl

y 
on

e 
ty

pe
 o

f i
ns

tru
ct

io
na

l 
gr

ou
p 

is
 u

se
d 

(w
ho

le
 g

ro
up

, 
sm

al
l g

ro
up

s)
 w

he
n 

va
rie

ty
 

w
ou

ld
 p

ro
m

ot
e 

m
or

e 
st

ud
en

t 
en

ga
ge

m
en

t. 
 

 

• 
S

om
e 

st
ud

en
ts

 a
re

 in
te

lle
ct

ua
lly

 
en

ga
ge

d 
in

 th
e 

le
ss

on
. 

• 
Le

ar
ni

ng
 ta

sk
s 

ar
e 

a 
m

ix
 o

f t
ho

se
 

re
qu

iri
ng

 th
in

ki
ng

 a
nd

 th
os

e 
re

qu
iri

ng
 re

ca
ll.

 
• 

S
tu

de
nt

 e
ng

ag
em

en
t w

ith
 th

e 
co

nt
en

t i
s 

la
rg

el
y 

pa
ss

iv
e;

 th
e 

le
ar

ni
ng

 c
on

si
st

s 
pr

im
ar

ily
 o

f f
ac

ts
 

or
 p

ro
ce

du
re

s.
  

• 
Th

e 
m

at
er

ia
ls

 a
nd

 re
so

ur
ce

s 
ar

e 
pa

rti
al

ly
 a

lig
ne

d 
to

 th
e 

le
ss

on
 

ob
je

ct
iv

es
. 

• 
Fe

w
 o

f t
he

 m
at

er
ia

ls
 a

nd
 

re
so

ur
ce

s 
re

qu
ire

 s
tu

de
nt

 th
in

ki
ng

 
or

 a
sk

 s
tu

de
nt

s 
to

 e
xp

la
in

 th
ei

r 
th

in
ki

ng
. 

• 
Th

e 
pa

ci
ng

 o
f t

he
 le

ss
on

 is
 

un
ev

en
—

su
ita

bl
e 

in
 p

ar
ts

 b
ut

 
ru

sh
ed

 o
r d

ra
gg

in
g 

in
 o

th
er

s.
 

• 
Th

e 
in

st
ru

ct
io

na
l g

ro
up

in
gs

 u
se

d 
ar

e 
pa

rti
al

ly
 a

pp
ro

pr
ia

te
 to

 th
e 

ac
tiv

iti
es

. 

• 
M

os
t s

tu
de

nt
s 

ar
e 

in
te

lle
ct

ua
lly

 
en

ga
ge

d 
in

 th
e 

le
ss

on
. 

• 
M

os
t l

ea
rn

in
g 

ta
sk

s 
ha

ve
 m

ul
tip

le
 

co
rr

ec
t r

es
po

ns
es

 o
r a

pp
ro

ac
he

s 
an

d/
or

 e
nc

ou
ra

ge
 h

ig
he

r-
or

de
r 

th
in

ki
ng

. 
• 

S
tu

de
nt

s 
ar

e 
in

vi
te

d 
to

 e
xp

la
in

 th
ei

r 
th

in
ki

ng
 a

s 
pa

rt 
of

 c
om

pl
et

in
g 

ta
sk

s.
 

• 
M

at
er

ia
ls

 a
nd

 re
so

ur
ce

s 
su

pp
or

t t
he

 
le

ar
ni

ng
 g

oa
ls

 a
nd

 re
qu

ire
 in

te
lle

ct
ua

l 
en

ga
ge

m
en

t, 
as

 a
pp

ro
pr

ia
te

. 
• 

Th
e 

pa
ci

ng
 o

f t
he

 le
ss

on
 p

ro
vi

de
s 

st
ud

en
ts

 th
e 

tim
e 

ne
ed

ed
 to

 b
e 

in
te

lle
ct

ua
lly

 e
ng

ag
ed

. 
• 

Th
e 

te
ac

he
r u

se
s 

gr
ou

pi
ng

s 
th

at
 a

re
 

su
ita

bl
e 

to
 th

e 
le

ss
on

 a
ct

iv
iti

es
. 

 

• 
V

irt
ua

lly
 a

ll 
st

ud
en

ts
 a

re
 

in
te

lle
ct

ua
lly

 e
ng

ag
ed

 in
 th

e 
le

ss
on

. 
• 

Le
ss

on
 a

ct
iv

iti
es

 re
qu

ire
 h

ig
h-

le
ve

l s
tu

de
nt

 th
in

ki
ng

 a
nd

 
ex

pl
an

at
io

ns
 o

f t
he

ir 
th

in
ki

ng
. 

• 
S

tu
de

nt
s 

ta
ke

 in
iti

at
iv

e 
to

 
im

pr
ov

e 
th

e 
le

ss
on

 b
y 

(1
) 

m
od

ify
in

g 
a 

le
ar

ni
ng

 ta
sk

 to
 

m
ak

e 
it 

m
or

e 
m

ea
ni

ng
fu

l o
r 

re
le

va
nt

 to
 th

ei
r n

ee
ds

, (
2)

 
su

gg
es

tin
g 

m
od

ifi
ca

tio
ns

 to
 th

e 
gr

ou
pi

ng
 p

at
te

rn
s 

us
ed

, a
nd

/o
r 

(3
) s

ug
ge

st
in

g 
m

od
ifi

ca
tio

ns
 o

r 
ad

di
tio

ns
 to

 th
e 

m
at

er
ia

ls
 b

ei
ng

 
us

ed
. 

• 
S

tu
de

nt
s 

ha
ve

 a
n 

op
po

rtu
ni

ty
 

fo
r r

ef
le

ct
io

n 
an

d 
cl

os
ur

e 
on

 
th

e 
le

ss
on

 to
 c

on
so

lid
at

e 
th

ei
r 

un
de

rs
ta

nd
in

g.
 

P
os

si
bl

e 
E

xa
m

pl
es

 
• 

M
os

t s
tu

de
nt

s 
di

sr
eg

ar
d 

th
e 

as
si

gn
m

en
t g

iv
en

 b
y 

th
e 

te
ac

he
r; 

it 
ap

pe
ar

s 
to

 b
e 

m
uc

h 
to

o 
di

ffi
cu

lt 
fo

r t
he

m
. 

• 
S

tu
de

nt
s 

fil
l o

ut
 th

e 
le

ss
on

 
w

or
ks

he
et

 b
y 

co
py

in
g 

w
or

ds
 

fro
m

 th
e 

bo
ar

d.
 

• 
S

tu
de

nt
s 

ar
e 

us
in

g 
m

at
h 

• 
S

tu
de

nt
s 

in
 o

nl
y 

th
re

e 
of

 th
e 

fiv
e 

sm
al

l g
ro

up
s 

ar
e 

fig
ur

in
g 

ou
t a

n 
an

sw
er

 to
 th

e 
as

si
gn

ed
 p

ro
bl

em
; 

th
e 

ot
he

rs
 s

ee
m

 to
 b

e 
un

su
re

 h
ow

 
th

ey
 s

ho
ul

d 
pr

oc
ee

d.
 

• 
S

tu
de

nt
s 

ar
e 

as
ke

d 
to

 fi
ll 

in
 a

 
w

or
ks

he
et

, f
ol

lo
w

in
g 

an
 

es
ta

bl
is

he
d 

pr
oc

ed
ur

e.
 

• 
Fi

ve
 s

tu
de

nt
s 

(o
ut

 o
f 2

7)
 h

av
e 

fin
is

he
d 

an
 a

ss
ig

nm
en

t e
ar

ly
 a

nd
 b

eg
in

 ta
lk

in
g 

am
on

g 
th

em
se

lv
es

; t
he

 te
ac

he
r 

as
si

gn
s 

a 
fo

llo
w

-u
p 

ac
tiv

ity
. 

• 
S

tu
de

nt
s 

ar
e 

as
ke

d 
to

 fo
rm

ul
at

e 
a 

hy
po

th
es

is
 a

bo
ut

 w
ha

t m
ig

ht
 h

ap
pe

n 
if 

th
e 

A
m

er
ic

an
 v

ot
in

g 
sy

st
em

 a
llo

w
ed

 
fo

r t
he

 d
ire

ct
 e

le
ct

io
n 

of
 p

re
si

de
nt

s 

• 
S

tu
de

nt
s 

ar
e 

as
ke

d 
to

 w
rit

e 
an

 
es

sa
y 

in
 th

e 
st

yl
e 

of
 

H
em

in
gw

ay
 a

nd
 to

 d
es

cr
ib

e 
w

hi
ch

 a
sp

ec
ts

 o
f h

is
 s

ty
le

 th
ey

 
ha

ve
 in

co
rp

or
at

ed
. 

• 
S

tu
de

nt
s 

de
te

rm
in

e 
w

hi
ch

 o
f 

se
ve

ra
l t

oo
ls

—
e.

g.
, a

 
pr

ot
ra

ct
or

, s
pr

ea
ds

he
et

, o
r 
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In

ef
fe

ct
iv

e 
D

ev
el

op
in

g 
E

ff
ec

tiv
e 

H
ig

hl
y 

E
ff

ec
tiv

e 
m

an
ip

ul
at

iv
e 

m
at

er
ia

ls
 in

 a
 ro

te
 

ac
tiv

ity
. 

• 
Th

e 
te

ac
he

r l
ec

tu
re

s 
fo

r 4
5 

m
in

ut
es

. 
• 

M
os

t s
tu

de
nt

s 
do

n’
t h

av
e 

tim
e 

to
 c

om
pl

et
e 

th
e 

as
si

gn
m

en
t; 

th
e 

te
ac

he
r m

ov
es

 o
n 

in
 th

e 
le

ss
on

. 
• 

A
nd

 o
th

er
s…

 
 

• 
Th

er
e 

is
 a

 re
co

gn
iz

ab
le

 b
eg

in
ni

ng
, 

m
id

dl
e,

 a
nd

 e
nd

 to
 th

e 
le

ss
on

. 
• 

Th
e 

te
ac

he
r l

ec
tu

re
s 

fo
r 2

0 
m

in
ut

es
 a

nd
 p

ro
vi

de
s 

15
 m

in
ut

es
 

fo
r t

he
 s

tu
de

nt
s 

to
 w

rit
e 

an
 e

ss
ay

; 
no

t a
ll 

st
ud

en
ts

 a
re

 a
bl

e 
to

 
co

m
pl

et
e 

it.
 

• 
A

nd
 o

th
er

s…
 

an
d 

to
 e

xp
la

in
 th

ei
r r

ea
so

ni
ng

. 
• 

S
tu

de
nt

s 
ar

e 
gi

ve
n 

a 
ta

sk
 to

 d
o 

in
de

pe
nd

en
tly

, t
he

n 
to

 d
is

cu
ss

 w
ith

 a
 

ta
bl

e 
gr

ou
p,

 fo
llo

w
ed

 b
y 

a 
re

po
rti

ng
 

fro
m

 e
ac

h 
ta

bl
e.

 
• 

S
tu

de
nt

s 
ar

e 
as

ke
d 

to
 c

re
at

e 
di

ffe
re

nt
 

re
pr

es
en

ta
tio

ns
 o

f a
 la

rg
e 

nu
m

be
r 

us
in

g 
a 

va
rie

ty
 o

f m
an

ip
ul

at
iv

e 
m

at
er

ia
ls

. 
• 

Th
e 

le
ss

on
 is

 n
ei

th
er

 ru
sh

ed
 n

or
 d

oe
s 

it 
dr

ag
. 

• 
A

nd
 o

th
er

s…
 

gr
ap

hi
ng

 c
al

cu
la

to
r—

w
ou

ld
 b

e 
m

os
t s

ui
ta

bl
e 

to
 s

ol
ve

 a
 m

at
h 

pr
ob

le
m

. 
• 

A
 s

tu
de

nt
 a

sk
s 

w
he

th
er

 th
ey

 
m

ig
ht

 re
m

ai
n 

in
 th

ei
r s

m
al

l 
gr

ou
ps

 to
 c

om
pl

et
e 

an
ot

he
r 

se
ct

io
n 

of
 th

e 
ac

tiv
ity

, r
at

he
r 

th
an

 w
or

k 
in

de
pe

nd
en

tly
. 

• 
S

tu
de

nt
s 

id
en

tif
y 

or
 c

re
at

e 
th

ei
r 

ow
n 

le
ar

ni
ng

 m
at

er
ia

ls
. 

• 
S

tu
de

nt
s 

su
m

m
ar

iz
e 

th
ei

r 
le

ar
ni

ng
 fr

om
 th

e 
le

ss
on

. 
• 

A
nd

 o
th

er
s…
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C
om

po
ne

nt
 3

d:
 

U
si

ng
 A

ss
es

sm
en

t i
n 

In
st

ru
ct

io
n 

 
A

ss
es

sm
en

t o
f s

tu
de

nt
 le

ar
ni

ng
 p

la
ys

 a
n 

im
po

rta
nt

 n
ew

 ro
le

 in
 te

ac
hi

ng
: n

o 
lo

ng
er

 s
ig

na
lin

g 
th

e 
en

d 
of

 in
st

ru
ct

io
n,

 it
 is

 n
ow

 
re

co
gn

iz
ed

 to
 b

e 
an

 in
te

gr
al

 p
ar

t o
f i

ns
tru

ct
io

n.
 W

hi
le

 a
ss

es
sm

en
t o

f l
ea

rn
in

g 
ha

s 
al

w
ay

s 
be

en
 a

nd
 w

ill
 c

on
tin

ue
 to

 b
e 

an
 im

po
rta

nt
 

as
pe

ct
 o

f t
ea

ch
in

g 
(it

’s
 im

po
rta

nt
 fo

r t
ea

ch
er

s 
to

 k
no

w
 w

he
th

er
 s

tu
de

nt
s 

ha
ve

 le
ar

ne
d 

w
ha

t t
ea

ch
er

s 
in

te
nd

), 
as

se
ss

m
en

t f
or

 le
ar

ni
ng

 
ha

s 
in

cr
ea

si
ng

ly
 c

om
e 

to
 p

la
y 

an
 im

po
rta

nt
 ro

le
 in

 c
la

ss
ro

om
 p

ra
ct

ic
e.

 A
nd

 in
 o

rd
er

 to
 a

ss
es

s 
st

ud
en

t l
ea

rn
in

g 
fo

r t
he

 p
ur

po
se

s 
of

 
in

st
ru

ct
io

n,
 te

ac
he

rs
 m

us
t h

av
e 

a 
“fi

ng
er

 o
n 

th
e 

pu
ls

e”
 o

f a
 le

ss
on

, m
on

ito
rin

g 
st

ud
en

t u
nd

er
st

an
di

ng
 a

nd
, w

he
re

 fe
ed

ba
ck

 is
 

ap
pr

op
ria

te
, o

ffe
rin

g 
it 

to
 s

tu
de

nt
s.

 

 A
 te

ac
he

r’s
 a

ct
io

ns
 in

 m
on

ito
rin

g 
st

ud
en

t l
ea

rn
in

g,
 w

hi
le

 th
ey

 m
ay

 s
up

er
fic

ia
lly

 lo
ok

 th
e 

sa
m

e 
as

 th
os

e 
us

ed
 in

 m
on

ito
rin

g 
st

ud
en

t 
be

ha
vi

or
, h

av
e 

a 
fu

nd
am

en
ta

lly
 d

iff
er

en
t p

ur
po

se
. W

he
n 

m
on

ito
rin

g 
be

ha
vi

or
, t

ea
ch

er
s 

ar
e 

al
er

t t
o 

st
ud

en
ts

 w
ho

 m
ay

 b
e 

pa
ss

in
g 

no
te

s 
or

 b
ot

he
rin

g 
th

ei
r n

ei
gh

bo
rs

; w
he

n 
m

on
ito

rin
g 

st
ud

en
t l

ea
rn

in
g,

 te
ac

he
rs

 lo
ok

 c
ar

ef
ul

ly
 a

t w
ha

t s
tu

de
nt

s 
ar

e 
w

rit
in

g,
 o

r l
is

te
n 

ca
re

fu
lly

 to
 th

e 
qu

es
tio

ns
 s

tu
de

nt
s 

as
k,

 in
 o

rd
er

 to
 g

au
ge

 w
he

th
er

 th
ey

 re
qu

ire
 a

dd
iti

on
al

 a
ct

iv
ity

 o
r e

xp
la

na
tio

n 
to

 g
ra

sp
 th

e 
co

nt
en

t. 
In

 e
ac

h 
ca

se
, t

he
 te

ac
he

r m
ay

 b
e 

ci
rc

ul
at

in
g 

in
 th

e 
ro

om
, b

ut
 h

is
 o

r h
er

 p
ur

po
se

 in
 d

oi
ng

 s
o 

is
 q

ui
te

 d
iff

er
en

t i
n 

th
e 

tw
o 

si
tu

at
io

ns
.  

S
im

ila
rly

, o
n 

th
e 

su
rfa

ce
, q

ue
st

io
ns

 a
sk

ed
 o

f s
tu

de
nt

s 
fo

r t
he

 p
ur

po
se

 o
f m

on
ito

rin
g 

le
ar

ni
ng

 a
re

 fu
nd

am
en

ta
lly

 d
iff

er
en

t f
ro

m
 th

os
e 

us
ed

 to
 b

ui
ld

 u
nd

er
st

an
di

ng
; i

n 
th

e 
fo

rm
er

, t
he

 q
ue

st
io

ns
 s

ee
k 

to
 re

ve
al

 s
tu

de
nt

s’
 m

is
co

nc
ep

tio
ns

, w
he

re
as

 in
 th

e 
la

tte
r t

he
 q

ue
st

io
ns

 
ar

e 
de

si
gn

ed
 to

 e
xp

lo
re

 re
la

tio
ns

hi
ps

 o
r d

ee
pe

n 
un

de
rs

ta
nd

in
g.

 In
de

ed
, f

or
 th

e 
pu

rp
os

e 
of

 m
on

ito
rin

g,
 m

an
y 

te
ac

he
rs

 c
re

at
e 

qu
es

tio
ns

 s
pe

ci
fic

al
ly

 to
 e

lic
it 

th
e 

ex
te

nt
 o

f s
tu

de
nt

 u
nd

er
st

an
di

ng
 a

nd
 u

se
 a

dd
iti

on
al

 te
ch

ni
qu

es
 (s

uc
h 

as
 e

xi
t t

ic
ke

ts
) t

o 
de

te
rm

in
e 

th
e 

de
gr

ee
 o

f u
nd

er
st

an
di

ng
 o

f e
ve

ry
 s

tu
de

nt
 in

 th
e 

cl
as

s.
 T

ea
ch

er
s 

at
 h

ig
h 

le
ve

ls
 o

f p
er

fo
rm

an
ce

 in
 th

is
 c

om
po

ne
nt

, t
he

n,
 

de
m

on
st

ra
te

 th
e 

ab
ili

ty
 to

 e
nc

ou
ra

ge
 s

tu
de

nt
s 

an
d 

ac
tu

al
ly

 te
ac

h 
th

em
 th

e 
ne

ce
ss

ar
y 

sk
ill

s 
of

 m
on

ito
rin

g 
th

ei
r o

w
n 

le
ar

ni
ng

 a
ga

in
st

 
cl

ea
r s

ta
nd

ar
ds

. 

B
ut

 a
s 

im
po

rta
nt

 a
s 

m
on

ito
rin

g 
st

ud
en

t l
ea

rn
in

g 
an

d 
pr

ov
id

in
g 

fe
ed

ba
ck

 to
 s

tu
de

nt
s 

ar
e,

 h
ow

ev
er

, t
he

y 
ar

e 
gr

ea
tly

 s
tre

ng
th

en
ed

 b
y 

a 
te

ac
he

r’s
 s

ki
ll 

in
 m

ak
in

g 
m

id
-c

ou
rs

e 
co

rr
ec

tio
ns

 w
he

n 
ne

ed
ed

, s
ei

zi
ng

 o
n 

a 
“te

ac
ha

bl
e 

m
om

en
t,”

 o
r e

nl
is

tin
g 

st
ud

en
ts

’ p
ar

tic
ul

ar
 

in
te

re
st

s 
to

 e
nr

ic
h 

an
 e

xp
la

na
tio

n.
 

Th
e 

el
em

en
ts

 o
f c

om
po

ne
nt

 3
d 

ar
e:

  
• 

A
ss

es
sm

en
t c

rit
er

ia
 

It 
is

 e
ss

en
tia

l t
ha

t s
tu

de
nt

s 
kn

ow
 th

e 
cr

ite
ria

 fo
r a

ss
es

sm
en

t. 
A

t i
ts

 h
ig

he
st

 le
ve

l, 
st

ud
en

ts
 th

em
se

lv
es

 h
av

e 
ha

d 
a 

ha
nd

 in
 a

rti
cu

la
tin

g 
th

e 
cr

ite
ria

 (f
or

 e
xa

m
pl

e,
 o

f a
 c

le
ar

 o
ra

l p
re

se
nt

at
io

n)
. 

• 
M

on
ito

rin
g 

of
 s

tu
de

nt
 le

ar
ni

ng
 

A
 te

ac
he

r’s
 s

ki
ll 

in
 e

lic
iti

ng
 e

vi
de

nc
e 

of
 s

tu
de

nt
 u

nd
er

st
an

di
ng

 is
 o

ne
 o

f t
he

 tr
ue

 m
ar

ks
 o

f e
xp

er
tis

e.
 T

hi
s 

is
 n

ot
 a

 h
it-

or
-m

is
s 

ef
fo

rt,
 b

ut
 is

 
pl

an
ne

d 
ca

re
fu

lly
 in

 a
dv

an
ce

. E
ve

n 
af

te
r p

la
nn

in
g 

ca
re

fu
lly

, h
ow

ev
er

, a
 te

ac
he

r m
us

t w
ea

ve
 m

on
ito

rin
g 

of
 s

tu
de

nt
 le

ar
ni

ng
 s

ea
m

le
ss

ly
 in

to
 

th
e 

le
ss

on
, u

si
ng

 a
 v

ar
ie

ty
 o

f t
ec

hn
iq

ue
s.

 
• 

Fe
ed

ba
ck

 to
 s

tu
de

nt
s 

Fe
ed

ba
ck

 o
n 

le
ar

ni
ng

 is
 a

n 
es

se
nt

ia
l e

le
m

en
t o

f a
 ri

ch
 in

st
ru

ct
io

na
l e

nv
iro

nm
en

t; 
w

ith
ou

t i
t, 

st
ud

en
ts

 a
re

 c
on

st
an

tly
 g

ue
ss

in
g 

at
 h

ow
 th

ey
 

ar
e 

do
in

g 
an

d 
at

 h
ow

 th
ei

r w
or

k 
ca

n 
be

 im
pr

ov
ed

. V
al

ua
bl

e 
fe

ed
ba

ck
 m

us
t b

e 
tim

el
y,

 c
on

st
ru

ct
iv

e,
 a

nd
 s

ub
st

an
tiv

e 
an

d 
m

us
t p

ro
vi

de
 

st
ud

en
ts

 th
e 

gu
id

an
ce

 th
ey

 n
ee

d 
to

 im
pr

ov
e 

th
ei

r p
er

fo
rm

an
ce

. 
• 

S
tu

de
nt

 s
el

f-a
ss

es
sm

en
t a

nd
 m

on
ito

rin
g 

of
 p

ro
gr

es
s 

Th
e 

cu
lm

in
at

io
n 

of
 s

tu
de

nt
s’

 a
ss

um
pt

io
n 

of
 re

sp
on

si
bi

lit
y 

fo
r t

he
ir 

le
ar

ni
ng

 is
 w

he
n 

th
ey

 m
on

ito
r t

he
ir 

ow
n 

le
ar

ni
ng

 a
nd

 ta
ke

 a
pp

ro
pr

ia
te

 
ac

tio
n.

 O
f c

ou
rs

e,
 th

ey
 c

an
 d

o 
th

es
e 

th
in

gs
 o

nl
y 

if 
th

e 
cr

ite
ria

 fo
r l

ea
rn

in
g 

ar
e 

cl
ea

r a
nd

 if
 th

ey
 h

av
e 

be
en

 ta
ug

ht
 th

e 
sk

ill
s 

of
 c

he
ck

in
g 

th
ei

r 
w

or
k 

ag
ai

ns
t c

le
ar

 c
rit

er
ia

. 

In
di

ca
to

rs
 in

cl
ud

e:
 

• 
Th

e 
te

ac
he

r p
ay

in
g 

cl
os

e 
at

te
nt

io
n 

to
 e

vi
de

nc
e 

of
 s

tu
de

nt
 u

nd
er

st
an

di
ng

 
• 

Th
e 

te
ac

he
r p

os
in

g 
sp

ec
ifi

ca
lly

 c
re

at
ed

 q
ue

st
io

ns
 to

 e
lic

it 
ev

id
en

ce
 o

f s
tu

de
nt

 u
nd

er
st

an
di

ng
 

• 
Th

e 
te

ac
he

r c
irc

ul
at

in
g 

to
 m

on
ito

r s
tu

de
nt

 le
ar

ni
ng

 a
nd

 to
 o

ffe
r f

ee
db

ac
k 

• 
S

tu
de

nt
s 

as
se

ss
in

g 
th

ei
r o

w
n 

w
or

k 
ag

ai
ns

t e
st

ab
lis

he
d 

cr
ite

ria
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Fr
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In
ef

fe
ct

iv
e 

D
ev

el
op

in
g 

E
ff

ec
tiv

e 
H

ig
hl

y 
E

ff
ec

tiv
e 

3d
: U

si
ng

 
A

ss
es

sm
en

t 
in

 In
st

ru
ct

io
n 

 

S
tu

de
nt

s 
do

 n
ot

 a
pp

ea
r t

o 
be

 a
w

ar
e 

of
 

th
e 

as
se

ss
m

en
t c

rit
er

ia
, a

nd
 th

er
e 

is
 

lit
tle

 o
r n

o 
m

on
ito

rin
g 

of
 s

tu
de

nt
 

le
ar

ni
ng

; f
ee

db
ac

k 
is

 a
bs

en
t o

r o
f p

oo
r 

qu
al

ity
. S

tu
de

nt
s 

do
 n

ot
 e

ng
ag

e 
in

 s
el

f- 
or

 p
ee

r a
ss

es
sm

en
t. 

S
tu

de
nt

s 
ap

pe
ar

 to
 b

e 
on

ly
 

pa
rti

al
ly

 a
w

ar
e 

of
 th

e 
as

se
ss

m
en

t c
rit

er
ia

, a
nd

 th
e 

te
ac

he
r m

on
ito

rs
 s

tu
de

nt
 

le
ar

ni
ng

 fo
r t

he
 c

la
ss

 a
s 

a 
w

ho
le

. Q
ue

st
io

ns
 a

nd
 

as
se

ss
m

en
ts

 a
re

 ra
re

ly
 u

se
d 

to
 

di
ag

no
se

 e
vi

de
nc

e 
of

 le
ar

ni
ng

. 
Fe

ed
ba

ck
 to

 s
tu

de
nt

s 
is

 
ge

ne
ra

l, 
an

d 
fe

w
 s

tu
de

nt
s 

as
se

ss
 th

ei
r o

w
n 

w
or

k.
 

S
tu

de
nt

s 
ap

pe
ar

 to
 b

e 
aw

ar
e 

of
 th

e 
as

se
ss

m
en

t c
rit

er
ia

, a
nd

 th
e 

te
ac

he
r 

m
on

ito
rs

 s
tu

de
nt

 le
ar

ni
ng

 fo
r g

ro
up

s 
of

 s
tu

de
nt

s.
 Q

ue
st

io
ns

 a
nd

 
as

se
ss

m
en

ts
 a

re
 re

gu
la

rly
 u

se
d 

to
 

di
ag

no
se

 e
vi

de
nc

e 
of

 le
ar

ni
ng

. 
Te

ac
he

r f
ee

db
ac

k 
to

 g
ro

up
s 

of
 

st
ud

en
ts

 is
 a

cc
ur

at
e 

an
d 

sp
ec

ifi
c;

 
so

m
e 

st
ud

en
ts

 e
ng

ag
e 

in
 s

el
f-

as
se

ss
m

en
t. 

A
ss

es
sm

en
t i

s 
fu

lly
 in

te
gr

at
ed

 in
to

 
in

st
ru

ct
io

n,
 th

ro
ug

h 
ex

te
ns

iv
e 

us
e 

of
 fo

rm
at

iv
e 

as
se

ss
m

en
t. 

S
tu

de
nt

s 
ap

pe
ar

 to
 b

e 
aw

ar
e 

of
, a

nd
 th

er
e 

is
 

so
m

e 
ev

id
en

ce
 th

at
 th

ey
 h

av
e 

co
nt

rib
ut

ed
 to

, t
he

 a
ss

es
sm

en
t 

cr
ite

ria
. Q

ue
st

io
ns

 a
nd

 
as

se
ss

m
en

ts
 a

re
 u

se
d 

re
gu

la
rly

 to
 

di
ag

no
se

 e
vi

de
nc

e 
of

 le
ar

ni
ng

 b
y 

in
di

vi
du

al
 s

tu
de

nt
s.

 A
 v

ar
ie

ty
 o

f 
fo

rm
s 

of
 fe

ed
ba

ck
, f

ro
m

 b
ot

h 
te

ac
he

r a
nd

 p
ee

rs
, i

s 
ac

cu
ra

te
 a

nd
 

sp
ec

ifi
c 

an
d 

ad
va

nc
es

 le
ar

ni
ng

. 
S

tu
de

nt
s 

se
lf-

as
se

ss
 a

nd
 m

on
ito

r 
th

ei
r o

w
n 

pr
og

re
ss

. T
he

 te
ac

he
r 

su
cc

es
sf

ul
ly

 d
iff

er
en

tia
te

s 
in

st
ru

ct
io

n 
to

 a
dd

re
ss

 in
di

vi
du

al
 

st
ud

en
ts

’ m
is

un
de

rs
ta

nd
in

gs
.  

C
ri

tic
al

 
A

tt
ri

bu
te

s 
• 

Th
e 

te
ac

he
r g

iv
es

 n
o 

in
di

ca
tio

n 
of

 
w

ha
t h

ig
h-

qu
al

ity
 w

or
k 

lo
ok

s 
lik

e.
 

• 
Th

e 
te

ac
he

r m
ak

es
 n

o 
ef

fo
rt 

to
 

de
te

rm
in

e 
w

he
th

er
 s

tu
de

nt
s 

un
de

rs
ta

nd
 th

e 
le

ss
on

. 
• 

S
tu

de
nt

s 
re

ce
iv

e 
no

 fe
ed

ba
ck

, o
r 

fe
ed

ba
ck

 is
 g

lo
ba

l o
r d

ire
ct

ed
 to

 o
nl

y 
on

e 
st

ud
en

t. 
 

• 
Th

e 
te

ac
he

r d
oe

s 
no

t a
sk

 s
tu

de
nt

s 
to

 
ev

al
ua

te
 th

ei
r o

w
n 

or
 c

la
ss

m
at

es
’ 

w
or

k.
 

 

• 
Th

er
e 

is
 li

ttl
e 

ev
id

en
ce

 th
at

 
th

e 
st

ud
en

ts
 u

nd
er

st
an

d 
ho

w
 

th
ei

r w
or

k 
w

ill
 b

e 
ev

al
ua

te
d.

 
• 

Th
e 

te
ac

he
r m

on
ito

rs
 

un
de

rs
ta

nd
in

g 
th

ro
ug

h 
a 

si
ng

le
 m

et
ho

d,
 o

r w
ith

ou
t 

el
ic

iti
ng

 e
vi

de
nc

e 
of

 
un

de
rs

ta
nd

in
g 

fro
m

 s
tu

de
nt

s.
 

• 
Fe

ed
ba

ck
 to

 s
tu

de
nt

s 
is

 
va

gu
e 

an
d 

no
t o

rie
nt

ed
 

to
w

ar
d 

fu
tu

re
 im

pr
ov

em
en

t o
f 

w
or

k.
 

• 
Th

e 
te

ac
he

r m
ak

es
 o

nl
y 

m
in

or
 a

tte
m

pt
s 

to
 e

ng
ag

e 
st

ud
en

ts
 in

 s
el

f- 
or

 p
ee

r 
as

se
ss

m
en

t. 
 

• 
Th

e 
te

ac
he

r m
ak

es
 th

e 
st

an
da

rd
s 

of
 h

ig
h-

qu
al

ity
 w

or
k 

cl
ea

r t
o 

st
ud

en
ts

. 
• 

Th
e 

te
ac

he
r e

lic
its

 e
vi

de
nc

e 
of

 
st

ud
en

t u
nd

er
st

an
di

ng
.  

• 
S

tu
de

nt
s 

ar
e 

in
vi

te
d 

to
 a

ss
es

s 
th

ei
r 

ow
n 

w
or

k 
an

d 
m

ak
e 

im
pr

ov
em

en
ts

; 
m

os
t o

f t
he

m
 d

o 
so

.  
• 

Fe
ed

ba
ck

 in
cl

ud
es

 s
pe

ci
fic

 a
nd

 
tim

el
y 

gu
id

an
ce

, a
t l

ea
st

 fo
r g

ro
up

s 
of

 s
tu

de
nt

s.
 

 

• 
S

tu
de

nt
s 

in
di

ca
te

 th
at

 th
ey

 c
le

ar
ly

 
un

de
rs

ta
nd

 th
e 

ch
ar

ac
te

ris
tic

s 
of

 
hi

gh
-q

ua
lit

y 
w

or
k,

 a
nd

 th
er

e 
is

 
ev

id
en

ce
 th

at
 s

tu
de

nt
s 

ha
ve

 
he

lp
ed

 e
st

ab
lis

h 
th

e 
ev

al
ua

tio
n 

cr
ite

ria
. 

• 
Th

e 
te

ac
he

r i
s 

co
ns

ta
nt

ly
 “t

ak
in

g 
th

e 
pu

ls
e”

 o
f t

he
 c

la
ss

; m
on

ito
rin

g 
of

 s
tu

de
nt

 u
nd

er
st

an
di

ng
 is

 
so

ph
is

tic
at

ed
 a

nd
 c

on
tin

uo
us

 a
nd

 
m

ak
es

 u
se

 o
f s

tra
te

gi
es

 to
 e

lic
it 

in
fo

rm
at

io
n 

ab
ou

t i
nd

iv
id

ua
l 

st
ud

en
t u

nd
er

st
an

di
ng

.  
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 S
tu

de
nt

s 
m

on
ito

r t
he

ir 
ow

n 
un

de
rs

ta
nd

in
g,

 e
ith

er
 o

n 
th

ei
r 

ow
n 

in
iti

at
iv

e 
or

 a
s 

a 
re

su
lt 

of
 

ta
sk

s 
se

t b
y 

th
e 

te
ac

he
r. 

• 
H

ig
h-

qu
al

ity
 fe

ed
ba

ck
 c

om
es

 
fro

m
 m

an
y 

so
ur

ce
s,

 in
cl

ud
in

g 
st

ud
en

ts
; i

t i
s 

sp
ec

ifi
c 

an
d 

fo
cu

se
d 

on
 im

pr
ov

em
en

t. 
 

P
os

si
bl
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E
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m

pl
es

 
• 

A
 s

tu
de

nt
 a

sk
s,
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ow

 is
 th

is
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si

gn
m

en
t g

oi
ng

 to
 b

e 
gr

ad
ed
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• 
A

 s
tu

de
nt

 a
sk

s,
 “I

s 
th

is
 th

e 
rig

ht
 w

ay
 

to
 s

ol
ve
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 p
ro
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 b

ut
 re

ce
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es
 

no
 in

fo
rm

at
io

n 
fro

m
 th

e 
te
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he

r. 
• 

Th
e 

te
ac

he
r f

or
ge

s 
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ea
d 

w
ith

 a
 

pr
es

en
ta

tio
n 

w
ith

ou
t c

he
ck

in
g 

fo
r 

un
de

rs
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nd
in

g.
 

• 
A

fte
r t

he
 s

tu
de

nt
s 

pr
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en
t t

he
ir 

re
se

ar
ch

 o
n 

gl
ob

al
iz

at
io

n,
 th

e 
te

ac
he

r 
te

lls
 th

em
 th

ei
r l

et
te

r g
ra

de
; w

he
n 

• 
Th

e 
te

ac
he

r a
sk

s,
 “D

oe
s 

an
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ne
 h

av
e 

a 
qu
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tio

n?
" 

• 
W

he
n 

a 
st

ud
en

t c
om

pl
et

es
 a

 
pr

ob
le

m
 o

n 
th

e 
bo

ar
d,

 th
e 

te
ac

he
r c

or
re

ct
s 

th
e 

st
ud

en
t’s

 
w

or
k 

w
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D
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ra
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 c
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l p
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r c
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 d
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t p
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 p

ro
ce

ed
in

g 
as

 th
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 p
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 p
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em

 in
 le

ar
ni

ng
, e

ve
n 

w
he

n 
co

nf
ro

nt
ed

 w
ith

 in
iti

al
 s

et
ba

ck
s.

 

Th
e 

el
em

en
ts

 o
f c

om
po

ne
nt

 3
e 

ar
e:

  
• 

Le
ss

on
 a

dj
us

tm
en

t 
E

xp
er

ie
nc

ed
 te

ac
he

rs
 a

re
 a

bl
e 

to
 m

ak
e 

bo
th

 m
in

or
 a

nd
 (a

t t
im

es
) m

aj
or

 a
dj

us
tm

en
ts

 to
 a

 le
ss

on
, o

r m
id

-c
ou

rs
e 

co
rr

ec
tio

ns
. S

uc
h 

ad
ju

st
m

en
ts

 d
ep

en
d 

on
 a

 te
ac

he
r’s

 s
to

re
 o

f a
lte

rn
at

e 
in

st
ru

ct
io

na
l s

tra
te

gi
es

 a
nd

 th
e 

co
nf

id
en

ce
 to

 m
ak

e 
a 

sh
ift

 w
he

n 
ne

ed
ed

. 
• 

R
es

po
ns

e 
to

 s
tu

de
nt

s 
O

cc
as

io
na

lly
 d

ur
in

g 
a 

le
ss

on
, a

n 
un

ex
pe

ct
ed

 e
ve

nt
 w

ill
 o

cc
ur

 th
at

 p
re

se
nt

s 
a 

tru
e 

te
ac

ha
bl

e 
m

om
en

t. 
It 

is
 a

 m
ar

k 
of

 c
on

si
de

ra
bl

e 
te

ac
he

r 
sk

ill
 to

 b
e 

ab
le

 to
 c

ap
ita

liz
e 

on
 s

uc
h 

op
po

rtu
ni

tie
s.

 
• 

P
er

si
st

en
ce

 
C

om
m

itt
ed

 te
ac

he
rs

 d
on

’t 
gi

ve
 u

p 
ea

si
ly

; w
he

n 
st

ud
en

ts
 e

nc
ou

nt
er

 d
iff

ic
ul

ty
 in

 le
ar

ni
ng

 (w
hi

ch
 a

ll 
do

 a
t s

om
e 

po
in

t),
 th
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r m
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, b
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e 

te
ac

he
r s

ay
s,

 “I
f y

ou
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r t
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 p
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t d
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 c
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 re
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 m
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; l
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 c
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 b
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 b
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ra
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 c
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r t
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l o
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ld
’s

 p
ro

gr
es

s.
 

Te
ac

he
rs

 e
st

ab
lis

h 
re

la
tio

ns
hi

ps
 w

ith
 fa

m
ili

es
 b

y 
co

m
m

un
ic

at
in

g 
to

 th
em

 a
bo

ut
 th

e 
in

st
ru

ct
io

na
l p

ro
gr

am
, c

on
fe

rr
in

g 
w

ith
 th

em
 a

bo
ut

 
in

di
vi

du
al

 s
tu

de
nt

s,
 a

nd
 in

vi
tin

g 
th

em
 to

 b
e 

pa
rt 

of
 th

e 
ed

uc
at

io
na

l p
ro

ce
ss

 it
se

lf.
 T

he
 le

ve
l o

f f
am

ily
 p

ar
tic

ip
at

io
n 

an
d 

in
vo

lv
em

en
t 

te
nd

s 
to

 b
e 

gr
ea

te
r a

t t
he

 e
le

m
en

ta
ry

 le
ve

l, 
w

he
n 

yo
un

g 
ch

ild
re

n 
ar

e 
ju

st
 b

eg
in

ni
ng

 s
ch

oo
l. 

H
ow

ev
er

, t
he

 im
po

rta
nc

e 
of

 re
gu

la
r 

co
m

m
un

ic
at

io
n 

w
ith

 fa
m

ili
es

 o
f a

do
le

sc
en

ts
 c

an
no

t b
e 

ov
er

st
at

ed
. A

 te
ac

he
r’s

 e
ffo

rt 
to

 c
om

m
un

ic
at

e 
w

ith
 fa

m
ili

es
  

co
nv

ey
s 

th
e 

te
ac

he
r’s

 e
ss

en
tia

l c
ar

in
g,

 v
al

ue
d 

by
 fa

m
ili

es
 o

f s
tu

de
nt

s 
of

 a
ll 

ag
es

. 

Th
e 

el
em

en
ts

 o
f c

om
po

ne
nt

 4
c 

ar
e:

 
• 

In
fo

rm
at

io
n 

ab
ou

t t
he

 in
st

ru
ct

io
na

l p
ro

gr
am

  
Th

e 
te

ac
he

r f
re

qu
en

tly
 p

ro
vi

de
s 

in
fo

rm
at

io
n 

to
 fa

m
ili

es
 a

bo
ut

 th
e 

in
st

ru
ct

io
na

l p
ro

gr
am

. 
• 

In
fo

rm
at

io
n 

ab
ou

t i
nd

iv
id

ua
l s

tu
de

nt
s 

Th
e 

te
ac

he
r f

re
qu

en
tly

 p
ro

vi
de

s 
in

fo
rm

at
io

n 
to

 fa
m

ili
es

 a
bo

ut
 s

tu
de

nt
s’

 in
di

vi
du

al
 p

ro
gr

es
s.

 
• 

E
ng

ag
em

en
t o

f f
am

ili
es

 in
 th

e 
in

st
ru

ct
io

na
l p

ro
gr

am
 

Th
e 

te
ac

he
r f

re
qu

en
tly

 a
nd

 s
uc

ce
ss

fu
lly

 o
ffe

rs
 e

ng
ag

em
en

t o
pp

or
tu

ni
tie

s 
to

 fa
m

ili
es

 s
o 

th
at

  
th

ey
 c

an
 p

ar
tic

ip
at

e 
in

 th
e 

le
ar

ni
ng

 a
ct

iv
iti

es
. 

In
di

ca
to

rs
 in

cl
ud

e:
 

• 
Fr

eq
ue

nt
 a

nd
 c

ul
tu

ra
lly

 a
pp

ro
pr

ia
te

 in
fo

rm
at

io
n 

se
nt

 h
om

e 
re

ga
rd

in
g 

th
e 

in
st

ru
ct

io
na

l p
ro

gr
am

 a
nd

 s
tu

de
nt

 p
ro

gr
es

s 
• 

Tw
o-

w
ay

 c
om

m
un

ic
at

io
n 

be
tw

ee
n 

th
e 

te
ac

he
r a

nd
 fa

m
ili

es
 

• 
Fr

eq
ue

nt
 o

pp
or

tu
ni

tie
s 

fo
r f

am
ili

es
 to

 e
ng

ag
e 

in
 th

e 
le

ar
ni

ng
 p

ro
ce

ss
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In

ef
fe

ct
iv

e 
D

ev
el

op
in

g 
E

ff
ec

tiv
e 

H
ig

hl
y 

E
ff

ec
tiv

e 
4c

: 
C

om
m

un
ic

at
in

g 
w

ith
 F

am
ili

es
 

Th
e 

te
ac

he
r p

ro
vi

de
s 

lit
tle

 
in

fo
rm

at
io

n 
ab

ou
t t

he
 

in
st

ru
ct

io
na

l p
ro

gr
am

 to
 

fa
m

ili
es

; t
he

 te
ac

he
r’s

 
co

m
m

un
ic

at
io

n 
ab

ou
t 

st
ud

en
ts

’ p
ro

gr
es

s 
is

 
m

in
im

al
. T

he
 te

ac
he

r d
oe

s 
no

t r
es

po
nd

, o
r r

es
po

nd
s 

in
se

ns
iti

ve
ly

, t
o 

pa
re

nt
al

 
co

nc
er

ns
. 

Th
e 

te
ac

he
r m

ak
es

 s
po

ra
di

c 
at

te
m

pt
s 

to
 c

om
m

un
ic

at
e 

w
ith

 
fa

m
ili

es
 a

bo
ut

 th
e 

in
st

ru
ct

io
na

l 
pr

og
ra

m
 a

nd
 a

bo
ut

 th
e 

pr
og

re
ss

 o
f 

in
di

vi
du

al
 s

tu
de

nt
s 

bu
t d

oe
s 

no
t 

at
te

m
pt

 to
 e

ng
ag

e 
fa

m
ili

es
 in

 th
e 

in
st

ru
ct

io
na

l p
ro

gr
am

. M
or

eo
ve

r, 
th

e 
co

m
m

un
ic

at
io

n 
th

at
 d

oe
s 

ta
ke

 p
la

ce
 

m
ay

 n
ot

 b
e 

cu
ltu

ra
lly

 s
en

si
tiv

e 
to

 
th

os
e 

fa
m

ili
es

. 

Th
e 

te
ac

he
r p

ro
vi

de
s 

fre
qu

en
t a

nd
 

ap
pr

op
ria

te
 in

fo
rm

at
io

n 
to

 fa
m

ili
es

 
ab

ou
t t

he
 in

st
ru

ct
io

na
l p

ro
gr

am
 a

nd
 

co
nv

ey
s 

in
fo

rm
at

io
n 

ab
ou

t i
nd

iv
id

ua
l 

st
ud

en
t p

ro
gr

es
s 

in
 a

 c
ul

tu
ra

lly
 

se
ns

iti
ve

 m
an

ne
r. 

Th
e 

te
ac

he
r 

m
ak

es
 s

om
e 

at
te

m
pt

s 
to

 e
ng

ag
e 

fa
m

ili
es

 in
 th

e 
 

in
st

ru
ct

io
na

l p
ro

gr
am

. 

Th
e 

te
ac

he
r c

om
m

un
ic

at
es

 fr
eq

ue
nt

ly
 

w
ith

 fa
m

ili
es

 in
 a

 c
ul

tu
ra

lly
 s

en
si

tiv
e 

m
an

ne
r, 

w
ith

 s
tu

de
nt

s 
co

nt
rib

ut
in

g 
to

 
th

e 
co

m
m

un
ic

at
io

n.
 T

he
 te

ac
he

r 
re

sp
on

ds
 to

 fa
m

ily
 c

on
ce

rn
s 

w
ith

 
pr

of
es

si
on

al
 a

nd
 c

ul
tu

ra
l s

en
si

tiv
ity

. T
he

 
te

ac
he

r’s
 e

ffo
rts

 to
 e

ng
ag

e 
fa

m
ili

es
 in

 
th

e 
in

st
ru

ct
io

na
l p

ro
gr

am
 a

re
 fr

eq
ue

nt
 

an
d 

su
cc

es
sf

ul
. 

C
ri

tic
al

 
A

tt
ri

bu
te

s 
• 

Li
ttl

e 
or

 n
o 

in
fo

rm
at

io
n 

re
ga

rd
in

g 
th

e 
in

st
ru

ct
io

na
l 

pr
og

ra
m

 is
 a

va
ila

bl
e 

to
 

pa
re

nt
s.

 
• 

Fa
m

ili
es

 a
re

 u
na

w
ar

e 
of

 
th

ei
r c

hi
ld

re
n’

s 
pr

og
re

ss
. 

• 
Fa

m
ily

 e
ng

ag
em

en
t 

ac
tiv

iti
es

 a
re

 la
ck

in
g.

 
• 

Th
er

e 
is

 s
om

e 
cu

ltu
ra

lly
 

in
ap

pr
op

ria
te

 
co

m
m

un
ic

at
io

n.
 

• 
S

ch
oo

l- 
or

 d
is

tri
ct

-c
re

at
ed

 
m

at
er

ia
ls

 a
bo

ut
 th

e 
in

st
ru

ct
io

na
l 

pr
og

ra
m

 a
re

 s
en

t h
om

e.
 

• 
Th

e 
te

ac
he

r s
en

ds
 h

om
e 

in
fre

qu
en

t o
r i

nc
om

pl
et

e 
in

fo
rm

at
io

n 
ab

ou
t t

he
 in

st
ru

ct
io

na
l 

pr
og

ra
m

. 
• 

Th
e 

te
ac

he
r m

ai
nt

ai
ns

 a
 s

ch
oo

l-
re

qu
ire

d 
gr

ad
eb

oo
k 

bu
t d

oe
s 

lit
tle

 
el

se
 to

 in
fo

rm
 fa

m
ili

es
 a

bo
ut

 
st

ud
en

t p
ro

gr
es

s.
 

• 
S

om
e 

of
 th

e 
te

ac
he

r’s
 

co
m

m
un

ic
at

io
ns

 a
re

 in
ap

pr
op

ria
te

 
to

 fa
m

ili
es

’ c
ul

tu
ra

l n
or

m
s.

 

• 
T

he
 te

ac
he

r 
re

gu
la

rly
 m

ak
es

 
in

fo
rm

at
io

n 
ab

ou
t t

he
 in

st
ru

ct
io

na
l 

pr
og

ra
m

 a
va

ila
bl

e.
 

• 
T

he
 te

ac
he

r 
re

gu
la

rly
 s

en
ds

 h
om

e 
in

fo
rm

at
io

n 
ab

ou
t s

tu
de

nt
 

pr
og

re
ss

. 
• 

T
he

 te
ac

he
r 

de
ve

lo
ps

 a
ct

iv
iti

es
 

de
si

gn
ed

 to
 e

ng
ag

e 
fa

m
ili

es
 

su
cc

es
sf

ul
ly

 a
nd

 a
pp

ro
pr

ia
te

ly
 in

 
th

ei
r 

ch
ild

re
n’

s 
le

ar
ni

ng
. 

• 
M

os
t o

f t
he

 te
ac

he
r’s

 
co

m
m

un
ic

at
io

ns
 a

re
 a

pp
ro

pr
ia

te
 

to
 fa

m
ili

es
’ c

ul
tu

ra
l n

or
m

s.
 

• 
S

tu
de

nt
s 

re
gu

la
rly

 d
ev

el
op

 m
at

er
ia

ls
 

to
 in

fo
rm

 th
ei

r f
am

ili
es

 a
bo

ut
 th

e 
in

st
ru

ct
io

na
l p

ro
gr

am
. 

• 
S

tu
de

nt
s 

m
ai

nt
ai

n 
ac

cu
ra

te
 re

co
rd

s 
ab

ou
t t

he
ir 

in
di

vi
du

al
 le

ar
ni

ng
 

pr
og

re
ss

 a
nd

 fr
eq

ue
nt

ly
 s

ha
re

 th
is

 
in

fo
rm

at
io

n 
w

ith
 fa

m
ili

es
. 

• 
S

tu
de

nt
s 

co
nt

rib
ut

e 
to

 re
gu

la
r a

nd
 

on
go

in
g 

pr
oj

ec
ts

 d
es

ig
ne

d 
to

 e
ng

ag
e 

fa
m

ili
es

 in
 th

e 
le

ar
ni

ng
 p

ro
ce

ss
. 

• 
A

ll 
of

 th
e 

te
ac

he
r’s

 c
om

m
un

ic
at

io
ns

 
ar

e 
hi

gh
ly

 s
en

si
tiv

e 
to

 fa
m

ili
es

’ c
ul

tu
ra

l 
no

rm
s.

 

P
os

si
bl

e 
E

xa
m

pl
es

 
• 

A
 p

ar
en

t s
ay

s,
 “I

’d
 li

ke
 to

 
kn

ow
 w

ha
t m

y 
ki

d 
is

 
w

or
ki

ng
 o

n 
at

 s
ch

oo
l.”

 
• 

A
 p

ar
en

t s
ay

s,
 “I

 w
is

h 
I 

co
ul

d 
kn

ow
 s

om
et

hi
ng

 
ab

ou
t m

y 
ch

ild
’s

 p
ro

gr
es

s 
be

fo
re

 th
e 

re
po

rt 
ca

rd
 

co
m

es
 o

ut
.” 

• 
A

 p
ar

en
t s

ay
s,

 “I
 w

on
de

r 
w

hy
 w

e 
ne

ve
r s

ee
 a

ny
 

sc
ho

ol
w

or
k 

co
m

e 
ho

m
e.

” 
• 

A
nd

 o
th

er
s…

 

• 
A

 p
ar

en
t s

ay
s,

 “I
 re

ce
iv

ed
 th

e 
di

st
ric

t p
am

ph
le

t o
n 

th
e 

re
ad

in
g 

pr
og

ra
m

, b
ut

 I 
w

on
de

r h
ow

 it
’s

 
be

in
g 

ta
ug

ht
 in

 m
y 

ch
ild

’s
 c

la
ss

.” 
• 

A
 p

ar
en

t s
ay

s,
 “I

 e
m

ai
le

d 
th

e 
te

ac
he

r a
bo

ut
 m

y 
ch

ild
’s

 s
tru

gg
le

s 
w

ith
 m

at
h,

 b
ut

 a
ll 

I g
ot

 b
ac

k 
w

as
 a

 
no

te
 s

ay
in

g 
th

at
 h

e’
s 

do
in

g 
fin

e.
” 

• 
Th

e 
te

ac
he

r s
en

ds
 h

om
e 

w
ee

kl
y 

qu
iz

ze
s 

fo
r p

ar
en

t o
r g

ua
rd

ia
n 

si
gn

at
ur

e.
 

• 
A

nd
 o

th
er

s…
 

• 
Th

e 
te

ac
he

r s
en

ds
 a

 w
ee

kl
y 

ne
w

sl
et

te
r h

om
e 

to
 fa

m
ili

es
 th

at
 

de
sc

rib
e 

cu
rr

en
t c

la
ss

 a
ct

iv
iti

es
, 

co
m

m
un

ity
 a

nd
/o

r s
ch

oo
l p

ro
je

ct
s,

 
fie

ld
 tr

ip
s,

 e
tc

. 
• 

Th
e 

te
ac

he
r c

re
at

es
 a

 m
on

th
ly

 
pr

og
re

ss
 re

po
rt,

 w
hi

ch
 is

 s
en

t 
ho

m
e 

fo
r e

ac
h 

st
ud

en
t. 

• 
Th

e 
te

ac
he

r s
en

ds
 h

om
e 

a 
pr

oj
ec

t 
th

at
 a

sk
s 

st
ud

en
ts

 to
 in

te
rv

ie
w

 a
 

fa
m

ily
 m

em
be

r a
bo

ut
 g

ro
w

in
g 

up
 

du
rin

g 
th

e 
19

50
s.

 
• 

A
nd

 o
th

er
s…

 

• 
S

tu
de

nt
s 

cr
ea

te
 m

at
er

ia
ls

 fo
r B

ac
k-

to
-

S
ch

oo
l N

ig
ht

 th
at

 o
ut

lin
e 

th
e 

ap
pr

oa
ch

 
fo

r l
ea

rn
in

g 
sc

ie
nc

e.
 

• 
E

ac
h 

st
ud

en
t’s

 d
ai

ly
 re

fle
ct

io
n 

lo
g 

de
sc

rib
es

 w
ha

t s
he

 o
r h

e 
is

 le
ar

ni
ng

, 
an

d 
th

e 
lo

g 
go

es
 h

om
e 

ea
ch

 w
ee

k 
fo

r 
re

vi
ew

 b
y 

a 
pa

re
nt

 o
r g

ua
rd

ia
n.

 
• 

S
tu

de
nt

s 
de

si
gn

 a
 p

ro
je

ct
 o

n 
ch

ar
tin

g 
th

ei
r f

am
ily

’s
 u

se
 o

f p
la

st
ic

s.
 

• 
A

nd
 o

th
er

s…
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C
om

po
ne

nt
 4

d:
 

P
ar

tic
ip

at
in

g 
in

 th
e 

P
ro

fe
ss

io
na

l C
om

m
un

ity
 

 
S

ch
oo

ls
 a

re
, f

irs
t o

f a
ll,

 e
nv

iro
nm

en
ts

 to
 p

ro
m

ot
e 

th
e 

le
ar

ni
ng

 o
f s

tu
de

nt
s.

 B
ut

 in
 p

ro
m

ot
in

g 
st

ud
en

t l
ea

rn
in

g,
 te

ac
he

rs
 m

us
t w

or
k 

w
ith

 
th

ei
r c

ol
le

ag
ue

s 
to

 s
ha

re
 s

tra
te

gi
es

, p
la

n 
jo

in
t e

ffo
rts

, a
nd

 p
la

n 
fo

r t
he

 s
uc

ce
ss

 o
f i

nd
iv

id
ua

l s
tu

de
nt

s.
 S

ch
oo

ls
 a

re
, i

n 
ot

he
r w

or
ds

, 
pr

of
es

si
on

al
 o

rg
an

iz
at

io
ns

 fo
r t

ea
ch

er
s,

 w
ith

 th
ei

r f
ul

l p
ot

en
tia

l r
ea

liz
ed

 o
nl

y 
w

he
n 

te
ac

he
rs

 re
ga

rd
 th

em
se

lv
es

 a
s 

m
em

be
rs

 o
f a

 
pr

of
es

si
on

al
 c

om
m

un
ity

. T
hi

s 
co

m
m

un
ity

 is
 c

ha
ra

ct
er

iz
ed

 b
y 

m
ut

ua
l s

up
po

rt 
an

d 
re

sp
ec

t, 
as

 w
el

l a
s 

by
 re

co
gn

iti
on

 o
f t

he
 

re
sp

on
si

bi
lit

y 
of

 a
ll 

te
ac

he
rs

 to
 b

e 
co

ns
ta

nt
ly

 s
ee

ki
ng

 w
ay

s 
to

 im
pr

ov
e 

th
ei

r p
ra

ct
ic

e 
an

d 
to

 c
on

tri
bu

te
 to

 th
e 

lif
e 

of
 th

e 
sc

ho
ol

. 
In

ev
ita

bl
y,

 te
ac

he
rs

’ d
ut

ie
s 

ex
te

nd
 b

ey
on

d 
th

e 
do

or
s 

of
 th

ei
r c

la
ss

ro
om

s 
an

d 
in

cl
ud

e 
ac

tiv
iti

es
 re

la
te

d 
to

 th
e 

en
tir

e 
sc

ho
ol

 o
r l

ar
ge

r 
di

st
ric

t, 
or

 b
ot

h.
 T

he
se

 a
ct

iv
iti

es
 in

cl
ud

e 
su
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