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Abstract Differentiated instruction has been a buzz
word in Philippine education for many years. Educators
utilize differentiated approach in teaching to maximize
and meet the expected learning outcomes. Previous study
pointed out that students vary in terms of learning style
and understanding the concept. This study aims to identify
the role of differentiated instruction in teaching reading
and promoting comprehension in basic education. This
paper looked at four differentiated instructional strategies
for teaching guided reading: Noting details, sequencing
events, getting the main idea and predicting outcomes.
Moreover, it seeks to determine the multiple intelligence
profile and the performance in reading comprehension of
the students. It also determines whether a significant
correlation exists between the profile and the performance
of the students. Data were generated using adapted
multiple intelligences inventory instruments and written
passages, prescribed curriculum by the Department of
Education. The data obtained were analyzed using
weighted mean, standard deviation, and chi-square. The
findings revealed that students learned from all aspects of
intelligence they have, no matter what the situation is.
This was so intriguing because it was known that every
individual  has  different learning intelligence.
Pedagogically, the findings recommended that educators
need to innovate to help meet the needs of diverse learners,

enriched reading activities, and differentiated instructions
must be integrated to strengthen learner competence in
basic reading comprehension. The surprising finding is
that, though students learn differently, there are also some
learning contexts, which students shared with the same
entity. Therefore, teachers must recognize that students
have different versions of learning.

Keywords Basic Education, Differentiated Instruction,
Reading Comprehension, Multiple Intelligences

1. Introduction

The ability to read and comprehend are essential skills
for students to survive and understand how society works
because most information are presented through text. Prior
research shows that reading helps mental development
(Van, 2009: Yaseen, 2013). Seminal contributions have
been made by Ogbodo (2002), Bhan & Gupta (2010), and
Singh (2011) have done work on reading and it shows a
promising effect on the overall development of the students,
especially for their academic journey. A series of recent
study has indicated that the ability to comprehend helps
the academic performance of the students. Cimmiyotti
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(2013) stated that reading is fundamental at all levels of
the educational system because all subjects in the course
involve reading and this will lead to better academic
performance. Nyarko et al. (2018) in their study shows
that a positive relationship between reading proficiency
and academic performance. Palani (2012) present findings
shows that effective learning reflects the reading skills of
the students. Moreover, when students take part in constant
reading, it doesn't only improve their vocabulary but also
contributes to their comprehension of concepts (Duru and
Koklu, 2011), which are significant for understanding and
overall performance in school. However, the educational
system is challenged to produce effective readers. This
hinders the schools to meet its goal to provide quality and
well informed individual. A study conducted by Mule
(2014) shows that inadequate English reading material,
improper teaching methodology and insufficient English
language development were causes of reading difficulties.
Lerner (2000, p.389) reports that learners who get off to a
poor start in reading rarely catch up; poor first grade
readers are likely to continue to be poor readers. A number
of studies in the area of reading, for example, conducted by
Chall (1987), Dickinson and Neuman (2006), and Lerner
(2000) point out difficulties learning to read in English
when it’s not a first language. One program that has been
adopted as intervention is differentiated instruction.

Differentiated instruction is a “buzz word” in Philippine
education for many years. Research has shown that
different strategies are inconsistently implemented in many
reading classrooms and are rarely used across the country
(Archambault et al., 1993; Reis et al., 2004; Reis & Purcell,
1993; Westberg et al, 1993). The requirement to
differentiate instruction and curriculum has never been
more apparent because the needs of academically talented
students are increasingly less of a spotlight in
heterogeneous  classrooms.  Subsequently, reading
programs are built up by and large school divisions by
every open and non-public school for the researchers to
build up a respectable reading habit. Alongside the slogan
"Reading Skills, Key to Learning," the ECARP (Each Kid
a Peruser Program) and DEAR (Drop Everything and Read)
were made which were intended to outfit understudies with
vital perusing and composing aptitudes (Ocampo, 2018).

In differentiated instruction, teaching is anchored on the
curriculum and on the student’s learning needs. The
learning goals are adjusted to the students’ learning
preference. A teacher who emphasizes creative and critical
thinking and the application of learning uses several
instructional formats and a variety of instructional
strategies. Nevertheless, the learning goals remain the
same for all students and the teachers emphasize mastery of
content and the skills. Primarily, in differentiated
instruction, the teachers’ use whole class instruction and
tends to employ similar instructional strategies from one
lesson to another (Tomlinson, 2012).

Differentiated instruction isn’t simple and easy. Most
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school rooms are stuffed with students, having different
educational skills and flexibility levels will vary
drastically. As academics attempt to satisfy every
student’s individual desire, differentiation is vital as a
result of it’s concerning giving additional opportunities to
students to grow their highest potential (Westman, 2018).

The genuine test lies in a manner to differentiated
curriculum and is connected with learning exercises while
not expanding and propagating an activity hole between
the adaptability of each understudy. In the event that
separation is mistakenly interpreted as meaning that an
instructor should hold lower desires for more vulnerable
understudies and constantly set them simpler learning
assignments, at that point the understudies can only fall a
ton of and increasingly behind. The real challenge is to
supply differentiated 'on-the-spot support' to individual
students all through the activities to adjust them to
associate with steady learning exercises and continue with
the peer group. (Graham et al., 2015).

Essentially, differentiating instruction means "teaching
creatively" or changing differently on how you deliver
instruction, and practice occurs in schools to improve
reading achievement of the students. Outward from
conventional  classroom  practices  differentiating
instruction includes a lot of interactive collaborations that
are information-sophisticated and student-centered.
Following an entire category activity for introducing or
quickly reviewing vocabulary or an idea or talent, students
then add little study teams and/or to appointed peer
partners (Gibson, 2009).

Differentiated instruction can be used in all levels and
branches of knowledge, and it is key when instructing
students to read and comprehend new words. Molding
ideal classrooms to instruct a gathering with a couple of
interferences is critical to the educator and student
accomplishment. While a few accessible assets portray
separating guidance and envoy the need for scholastic
change, less assets offer reasonable strides for making it
occurs in the classrooms. (Benjamin, 2002; Dodge, 2006;
Evertson & Weinstein, 2006; Marzano, 2003; Heacox,
2001; Marzano, Norford, Paynter, Pickering, & Gaddy,
2001; Tomlinson & Eidson, 2003; Thousand, Villa,
&Nevin, 2007 Tomlinson &McTighe, 2006). Most of the
analysis so far has centered on teaching skills or strategies
that enhance reading performance and comprehension,
significantly with students who are in danger of reading
failure. However, differentiating instruction in tiny teams
advantages all students at each grade level notwithstanding
with the content area. The educator must guarantee that
students will be able to read and comprehend what they
have read. (Fisher & Frey, 2008; Denton, Bryan, Wexler,
Reed, & Vaughn, 2007; Vaughn et al, 2003; Foorman &
Torgesen, 2001).

In like manner, the ultimate goal of differentiation of
instruction is to recognize the characteristics and meet the
students learning style, to provide them with the challenges
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to develop their innate capability and further develop their
skills (Linn-Cohen & Hertzog, 2007). As an educator, one
must demand on changes that will benefit all students. To
validate the impact of differentiated education on student’s
performance, this present study will closely have a look at
classroom practices that assist differentiation to determine
if differentiated educational strategies have an effect of the
basic reading comprehension of the students.

2. Literature Review

This study assumed the assessment of differentiated
instruction for basic reading comprehension through
enhanced reading activities. This contention depends on
two speculations, to be specific: Lev Semonovich
Vygotsky's Social Constructivist Hypothesis and Howard
E. Gardner's Different Insights. Different Hypothesis
centers around drawing in the students in their learning and
permitting them to assume more noteworthy liability and
responsibility for they exhibit their insight. This hypothesis
clarify how an individual sees the world through every one
of their particular insights. Finally, differentiated teaching
is a way of approaching a range of learners and avoiding
the pitfalls of a one-size-fits-all program that integrates
existing research into human brain functions (Sousa &
Tomlinson 2011). Teachers selecting separation find that
they can utilize time and assets adaptable and
imaginatively, helping to make an air of joint effort in the
classroom. To really sweeten the deal, separation can be
drawn in understanding for educators as it includes an
alternate sort of vitality contrasted with direct guidance.

2.1. Reading

Reading is the ability to understand words contained in a
document and make use of the knowledge for personal
growth and development (Dadzie, 2008). This implies
making meaning out of recorded information either printed
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or non-printed in the life of an individual. People read for
different reasons and purposes, some of which include for
pleasure, leisure, relaxation, information and for
knowledge. Palani (2012) believes that reading is a
technique of thinking, evaluating, judging, imagining,
reasoning and problem solving. Issa et al (2012) elaborates
that via reading, the character is capable to build or fix
things, experience stories, find out what others trust and
boost ideas or beliefs of their own. Hence, reading provides
the key to all types of information essential for our daily
survival and growth. Moreover, a recent study by Sari
(2017) concluded that reading is very important and helpful
to us, not just in English class, but other subjects, such as
mathematics, etc. also we need literacy skills to add to our
knowledge of the material that we learned. Because
reading, we can access a lot of information. It is argued that
when reading skills are insufficient, a number of problems
occur which lead to frustration in learning (Callahan &
Clark, 1988; Bender et al., 2008). Research has
demonstrated the importance of reading skill for both
comprehension (e.g., Voss & Silfies, 1996) and academic
achievement (e.g., Alcock et al., 2000). Experts claimed
that both academic processes, particularly reading
comprehension, share cognitive processes, such as
predicting outcomes and sequencing events (Kumar &
Bristor, 1999). Particularly in noting details and getting the
main idea Bowers (2000). Likewise, Belen et al. (2003)
also stated that reading comprehension need to be the
fundamental consideration of all readers. The ability of
readers to recognize what they are reading; to interpret
ideas and inject meaning into printed words
incomprehension. To be able to apply different thought
processes, the readers should know how to integrate words
as part of the paragraph and paragraphs as part of the
selection. They further added that reading is a complex
process, thus it cannot be taught in isolation. Acquiring
reading abilities is dependent upon the mastery of a broad
range of reading competencies such as the following stages
or dimensions of comprehension:

Table 1. Reading skills and dimension of Comprehensions

Reading skill Level Dimensions of Comprehension
When applied to the contents of a textbook, produces knowledge of what the author said. As
. . . a reader, you decode words, determine what each word means in a given context and
Noting Details Literal

recognize that there is some relationship between words which represents what the author

has said. Under this level, questions start with WHO, WHAT, WHERE and WHEN

Reading between the lines is applied to what the author said to derive meaning from a
statement. You look for relationships among statements within the material you have read.

Sequencing Events Interpretative

From these intrinsic relationships, you derive various meanings. HOW and WHY questions

are often asked that call for some reasoning, implications, conclusions assumptions and
interpretation provided for reading the selection.

Comprehension refers to what the author said and what the author meant by what he/she said

Getting the Main Ideas Applied L . . .
g PP and applies it in some practical or theoretical exercise.
Comprehension refers to reading beyond the lines. As a reader, you give your reaction,
Predicting Outcomes Critical judgment, and evaluation of what is written. This involves how the the reader can distinguish

the literal meaning of words from suggestions or intentions expressed in the selection
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Different studies which dealt with reading
comprehension skills address the importance of different
strategies that are exposed to develop the reading
comprehension of the students. As perceived, noting
details, sequencing events, getting the main ideas and
predicting outcomes have a significant relationship in the
development of being an effective reader (De Peralta,2014:
Agsano, 2016: Yabes, 2016). See Table 1 for a description
of each skills align to the dimension of comprehension.

2.2. Reading Comprehension

The importance of understanding the character of
effective reading instruction within the primary grades
can't be overstated (Ankrum, Genest, & Morewood, 2017).
This study is required to assist teachers that don't have the
background or training and have to access and implement
research-based reading instruction. The capacity to read
and comprehend text is connected day by day, however,
when it connects to the educational setting, it has more
prominent significance, it leads to education for life since it

impacts connections to the overall personality of the reader.

In this manner, it is significant and important for the
learners to build up the deciphering capacity, likewise
having the option to become a competent and skill reader
too. Thus, the reading process really occurs when there is
reading comprehension. It is a highly important skill as a
complex process which includes various cognitive and
linguistic aspects (Cunha and Capellin, 2016).

One of the most fundamental comprehension talents is
the capacity to locate the principle idea or principal notion
of what one reads that allows you to pick the most vital idea
of a mass of phrases, calls for a potential to distinguish
between essentials and nonessentials, among the maximum
critical idea and subordinate details or illustrations.
Consequently, in view of (Harris and Sipay et. al.), major
idea, inference ability enables freshmen to examine
proficiently, properly and with knowledge whilst
interacting with textual content. Moreover, in view of
Yigiter, Saricoban and Gurses (2005) “language teachers
must beautify students” capability to read with
comprehension without comprehension, analyzing could
be empty and meaningless” (p.124). Methods for
differentiating curriculum and instruction in reading do
exist. Some research supports the effectiveness of specific
instructional and curricular strategies for use with readers
who read several grades above or below grade level. For
example, the use of instructional level grouping with
differentiated content has been successful with talented
readers, resulting in increased understanding and
enjoyment of literature (Gentry, 1999; Levande, 1999).
Research on instructional grouping with differentiated
content has repeatedly been found to result in increased
achievement for students across many different levels of
reading ability (Gentry & Owen, 1999; Kulik, 1992;
Rogers, 1991; Tieso, 2002). Experts in reading agree that
there is no best method to teach reading (Lerner, 2000;
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Snow et al., 1998, Goodman, (1990). There are a number of
different teaching methods from which teachers can choose.
However, the question of which is the most effective
continues to concern teachers. Understanding theories
which explain the nature of learning to read could be used
as the basis for improving the techniques of teaching
reading to learners. In this study, the authors would like to
find out if there is a correlation between the multiple
intelligences of the students in relation to the above reading
skills.

2.3. Multiple Intelligences and Reading Comprehension

Multiple Intelligence Theory (MI theory) outlined by
Howard Gardner is a common theory that is not just
applied to literacy. Instead the MI theory can be used
across the curriculum to engage, teach and assess learning
in many areas. MI theory is defined as eight and possibly
even nine different intelligences’ that are not defined by the
simple 1Q test, but instead “each person possesses all eight
[or nine intelligences” (Armstrong, 2009). Howard
Gardner has developed these and labelled them as:
Linguistic, logical -mathematical, spatial, bodily
kinesthetic, musical.  Interpersonal, Intrapersonal,
naturalistic. Gardner (1983) characterizes linguistics
knowledge as the capacity to utilize language as an
approach to know the request and furthermore the
importance of words. Logical/mathematical intelligence
requires the adaptability to compute and comprehend the
different examples or reasons in an extremely efficient and
intelligent way. It is related with numerical and logical
reasoning. Visual/spatial insight includes the capacity to
know, think and make mental pictures, shapes, examples,
and plans so as to tackle issues. Musical intelligence
incorporates the ability to make and perceive music, sing
and to comprehend or utilize musicality. Sound-related
capacities and acknowledgment of tonal and cadenced
examples are required for a person to build up this insight.
Music savvy remembers thinking for sounds and examples,
performing music and driving into melodies. Artists,
vocalists, voice mentors, and writers display melodic
knowledge (Armstrong, 1994). Bodily/kinesthetic is that
the capacity to utilize one's body abilities to take care of
issues. It challenges and negates the conviction that
psychological and physical exercises are irrelevant.
Interpersonal intelligence includes people utilizing their
social abilities to know and see individuals' inspirations,
demeanors and objectives. It includes coordinating and
speaking with others. Ordinary jobs are specialists,
pioneers, instructors, educators, specialists and mentors
(Gardner, 1993). Intrapersonal knowledge is that the
capacity to separate, reflect, examine and recognize
different individual musings and emotions and to utilize
them to know and plan one's own conduct. Mindfulness,
individual objectivity, and one's relationship to other
people and the world are significant during this insight.
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Naturalist intelligence shows compassion,
acknowledgment, and comprehension of living and regular
things. It permits people to separate, group and use
highlights of the untamed life around them. Average jobs
are ranchers, geologists and plant specialists who can name
and depict the highlights of the earth (Gardner, 1999).

There is a lot of research that disagrees with the notion of
using MI Theory to increase reading comprehension such
as that of researchers Heidari and Khorasaniha (2013) who
noted 'concerning the relationship between MI and reading
proficiency. A positive relationship was observed between
reading scores and visual intelligence. However, among
the nine intelligence profiles, however the visible
intelligence made the best contribution to students’
studying proficiency. This is due to the validity of the
research and that there are too many variables to prove that
it was only MI Theory that contributed to reading
proficiency. On a good note though, I am a firm believer of
using MI Theory to engage students and provide every
student the best chance to succeed.

Gaines and Lehman (2002) mentioned that the use of MI
principle to accelerate learners’ reading comprehension
and enhance their academic performance. Previous
research conducted by Owolabi and Okebukola (2009)
confirmed that reading comprehension in MI classrooms
enhances learners’ interaction with the print and thoughts
presented. Abdulkader, Gundogdu and Eissa (2009), the
implementation of MI theory coupled with expanded
parental involvement can lead to large gains in the learners'
reading comprehension and vocabulary knowledge.
Moreover, Motallebzadeh and Manuchehri (2008),
focusing on the relationship between MI and reading
comprehension of learners, hold that MI idea can improve
learners' studying skill, specifically through logical
intelligence. Akbari and Hosseini (2008) sought to decide
the relationship between the use of language learning
techniques and MI scores. Significant relationships have
been observed between them. Similarly, Razmjoo (2008)
investigated the relationship between MI and English
language proficiency in Iran. He concluded that there is no
significant relationship between MI and language
proficiency in the Iranian context.

Moreover, Tomlinson (1995) highlights that when
teachers differentiate the curriculum, their roles become
different from fountain of knowledge to facilitator and
organizer of learning opportunities. In addition,
differentiated instruction in reading requires that teachers
assess students’ current levels of reading achievement and
match reading content and instruction to the needs of

students to enable all students to make continuous progress.

Many different methods exist to differentiate reading
instruction (Firmender, 2013).

3. Research Objectives

In this study, the researchers attempt to examine the
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relationship between multiple intelligences (MI) as
predictor of reading comprehension of the students. Thus,
the study seeks to answer the following objectives:

1. To determine the multiple intelligences (MI) used

by the students as predictors of reading
comprehension.

il. To assess the level of reading skills of the
students.

1il. To determine whether a significant correlation
exists between MI and reading skills of the
students.

4. Methodology

This study applies a descriptive-normative method of
research to assess the reading comprehension of the
students using differentiated instructions. According to
Shields and Rangarajan (2013), descriptive research is used
to describe characteristics of a population being studied. It
does not describe what caused a situation. The technique
was that was used under descriptive method is a survey
approach which is normally used to explore opinions
according to respondents that can represent a whole
population. The survey is appropriate in this study because
it enables the researcher in the formulation of
generalizations. This study was carried out in the province
of Cebu, Philippines, under Department of Education. In
this study, simple random sampling has been utilized to
determine the population samples. 352 students had been
randomly selected as the samples of the study.

This study used two research instruments. The content
was mainly prepared according to the K-12 BEC (Basic
Education Curriculum) learning competency. The first
instrument is an adopted multiple intelligences inventory
checklist. The content on the checklists was used to test the
strength and weaknesses of the students in terms of
different intelligences as to: linguistic,
logical-mathematical, spatial, bodily-kinesthetic, musical,
interpersonal, intrapersonal and naturalistic intelligence.
The second instrument was a teacher who made
questionnaire based on the written passages of the grade 4
curriculum prescribed by the Department of Education.

The content of the items was used to test the reading
skills performance in reading comprehension as to: Noting
details, sequencing events, getting the main idea and
predicting outcomes. This was validated by the statistician
and was pilot tested. Ethical procedure was carried off
before the questionnaires were administered, the
researchers asked permissions from the district supervision
through the school principal. After the research
questionnaires were accomplished, they were collated and
the data tabulated and statically treated with the aid of
statistical software, then analyzed and interpreted as to
their significance to the study. Mean was used to determine
the central tendency of the performance and the standard
deviation. While chi-square test of independence for the
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significant correlation. During the actual gathering of the
data, the researcher ensured that the respondents were
doing their honest and sincere responses as they were
assured of the confidentiality of their identity and
responses. The researcher also ensured that there was no
outside influence on the way the respondents give their
responses; hence the researcher did not allow those who are
not respondents to be present during the actual data
gathering.

5. Findings

Table 2. Multiple Intelligences Profile of the Respondents
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assessment. One teacher may additionally use a number of
one-of-a-kind assessments inside their own classroom,
which may be distinctive from the assessments used by the
other teachers teaching the same material for the equal
grade level.

Table 3. Performance of the Respondents in Reading Comprehension

Competencies Mean Standard Deviation
Noting Details 4.61 1.92
Sequencing Events 6.74 3.28
Getting the Main Idea 7.24 2.90
Predicting outcomes 5.00 3.32

Multiple Intelligences Mean Standard Deviation
Linguistics 3.05 0.41
Logical Mathematical 3.07 0.12
Spatial 3.48 0.24
Bodily Kinesthetic 3.04 0.26
Musical 3.08 0.25
Interpersonal 3.12 0.32
Intrapersonal 3.09 0.16
Naturalistic 3.04 0.22

This finding in table 2 implies that most learners have
varied ways of recognizing strengths and weaknesses in
each of the intelligences. With regards to the profile of the
students Spatial intelligences was dominant with the mean
of 3.48, (SD) of 0.24, followed by interpersonal
intelligences with a mean of 3.12, (SD) of 0.32. While
Naturalistic intelligences got the lowest mean of 3.04, (SD)
of 0.22. As referred to by Eisner (2004) every other
variable to preserve in idea is that the implementation of
MI in the school room makes it tougher to compare pupil
achievement levels in terms of students, classrooms,
schools, and school districts (p. 33). This is due to the fact
that there is now not one constant measuring device for

Findings show that the performance of the learners in
getting the main ideas got the highest mean of 7.24, (SD) of
2.90 which described as proficient, followed by sequencing
events with a mean of 6.74, (SD) 3.28, predicting outcomes
with a mean of 5.00, (SD) of 3.32 and noting details as the
least got 4.62, (SD) of 1.92 which described as approaching
to proficient. This shows that learners capability to adopt
and learn new knowledge varies from activities that
coordinate in their intelligence.

Findings show that bodily-kinesthetic intelligence as one
of the multiple intelligences of the learners against
sequencing events as skills, performance of the learners in
reading comprehension warrants for the rejection of the
null hypothesis at .05 level two-tailed test, thus, there is a
significant correlation. This finding implies that the
learners recognized sequencing events better with the use
of their bodily-kinesthetic intelligence. Similarly, permits
to reject the null hypothesis at .05 level two-tailed test, thus,
significant interpersonal intelligence against sequencing
events also correlation exists. This finding implies that the
learners would learn better the art of sequencing events if
they are intrinsically motivated. Other multiple
intelligences against skills in performance in reading
comprehension failed to reject the null hypothesis hence,
no significant correlation exists.
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Table 4. Significant Correlation between the Multiple Intelligence Profile and the Performance of the Learners

Competencies Degrees of Chi-Square Test of Ho P-v?lufe Level
Freedom Independence of Significance
Linguistic & Noting details 16 0.294934 > 0.05 Do not Reject Ho  No Significance
Linguistic & Sequencing Events 16 0.6604027 > 0.05 Do not Reject Ho  No Significance
Linguistic & Getting the Main Idea 16 0.371519384 > 0.05 Do not Reject Ho  No Significance
Linguistics & Predicting Outcomes 16 0.189760418 > 0.05 Do not Reject Ho  No Significance
Logical-Mathematical & Noting Details 16 0.119043 > 0.05 Do not Reject Ho  No Significance
Logical- Mathematical & Sequencing Events 16 0.126174827 > 0.05 Do not Reject Ho  No Significance
Logical- Mathematical & Getting the Main Idea 16 0.669134573 > 0.05 Do not Reject Ho  No Significance
Logical-Mathematical & Predicting Outcomes 16 0.559492836 > 0.05 Do not Reject Ho  No Significance
Spatial & Noting Details 16 0.395286 > 0.05 Do not Reject Ho  No Significance
Spatial Intelligence & Sequencing Events 16 0.795026333 > 0.05 Do not Reject Ho  No Significance
Spatial Intelligence & Getting the Main Idea 16 0.663540567 > 0.05 Do not Reject Ho  No Significance
Spatial Intelligence & Predicting Outcomes 16 0.346778418 > 0.05 Do not Reject Ho  No Significance
Bodily-Kinesthetic & Noting Details 16 0.789215193 > 0.05 Do not Reject Ho  No Significance
Bodily-Kinesthetic & Sequencing Events 16 0.042131612 < 0.05 Do not Reject Ho  No Significance
Bodily-Kinesthetic & Getting the Main Idea 16 0.561085216 > 0.05 Do not Reject Ho  No Significance
Bodily-Kinesthetic & Predicting Outcomes 16 0.244487921 > 0.05 Do not Reject Ho  No Significance
Musical Intelligence & Noting Details 16 0.645638991 > 0.05 Do not Reject Ho  No Significance
Musical Intelligence & Sequencing Events 16 0.193432565 > 0.05 Do not Reject Ho  No Significance
Musical Intelligence & Getting the Main Idea 16 0.067175294 > 0.05 Do not Reject Ho  No Significance
Musical Intelligence & Predicting Outcomes 16 0.202878106 > 0.05 Do not Reject Ho  No Significance
Interpersonal Intelligence & Noting Details 16 0.144139883 > 0.05 Do not Reject Ho  No Significance
Interpersonal Intelligence & Sequencing Events 16 0.069308652 > 0.05 Reject Ho Significance
Interpersonal Intelligence & Getting the Main Idea 16 0.837345952 > 0.05 Do not Reject Ho  No Significance
Interpersonal Intelligence & Predicting Outcomes 16 0.202878106 > 0.05 Do not Reject Ho  No Significance
Intrapersonal Intelligence & Noting Details 16 0.494452792 > 0.05 Do not Reject Ho  No Significance
Intrapersonal Intelligence & Sequencing Events 16 0.039120176 < 0.05 Do not Reject Ho  No Significance
Intrapersonal Intelligence & Getting the Main Idea 16 0.069099793 > 0.05 Do not Reject Ho  No Significance
Intrapersonal Intelligence & Predicting Outcomes 16 0.298482739 > 0.05 Do not Reject Ho  No Significance
Naturalistic Intelligence & Noting Details 16 0.541134565 > 0.05 Do not Reject Ho  No Significance
Naturalistic Intelligence & Sequencing Events 16 0.249233169 > 0.05 Do not Reject Ho  No Significance
Naturalistic Intelligence & Getting the Main Idea 16 0.892731141 > 0.05 Do not Reject Ho  No Significance
Naturalistic Intelligence & Predicting Outcomes 16 0.820975773 > 0.05 Do not Reject Ho  No Significance

6. Discussion

In this study, the researchers attempt to examine the
relationship between multiple intelligences (MI) as
predictor of reading comprehension of the students and
whether significant correlations exist between MI and
reading skills. The first research question attempted to see
which types of multiple intelligences is/are predictors of

reading comprehension. Table 2

summarizes

the

descriptive data for the reading scores as well as the level
of intelligences of the students. Our findings revealed out
of 9 MI, spatial intelligence is dominant predictor of
reading comprehension while naturalistic intelligence and

bodily kinesthetic were the least. This finding is also
consistent with the results of Busch and Gabrieli, and
Norton (2012) found that the single best predictor of
reading comprehension was the ability to recognize letters
and sounds and the smallest contribution to the model was
from visual motor intelligence. Similarly, Santi et al. (2015)
who reported that visual motor integration influence the
reading and language specific skills of the students when
introduced. Several scholars (Turkeltaub et al. 2003:
Vidyasagar, T.R and Pammer, K. 2010) have agreed that
spatial intelligence has significant importance to reading
comprehension. However, in contrast, Margolese et al.13
studied the impact of visual motor skills within the context
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of other language-based predictors of reading, including
phonological skills and language comprehension. Results
indicated that the strongest predictor of early reading was
phonological skills. No effect of visual-motor skills was
found when the phonological and language-based
measures were included as predictors. Furthermore,
previous study shows that a wvariety of intelligences

emerged as significant predictor of reading comprehension.

Zerie (2014) in his study figured out that musical
intelligence was the best predictor of reading
comprehension and vocabulary. While Hashemi (2007),
found out that verbal intelligence make a significant
contribution to predicting reading comprehension. This
study revealed that some MI types could be predictors of
reading comprehension.

While, Table 3 shows the extent of the reading skills of
the students as to noting details, sequencing events, getting
the main ideas and predicting outcomes. As for these
reading skills, noting details and predicting outcomes were
both excellent. While the other two were both proficient. It
also observed that reading comprehension of pupils was
significantly related with study hours at home, making
inferences and exposure to mass media, and getting the
main idea skills with materials read at home. However, the
level of reading comprehension skills of students along
predicting outcomes and sequencing events led no
relationship with the pupils-related factors Yabes (2016).
Table 3, on the other hand, shows that intrapersonal &
Sequencing Events is significantly correlated. These new
findings may provide a framework for appreciating this
intelligence as predictor of reading comprehension. This
shared the results of Mirzaei et al. (2013) who figured out
that intrapersonal has a significant positive relationship in
reading comprehension.

7. Conclusions

The broader implication of the present research is that
learners have diverse behaviors in confronting multiple
intelligences. More precisely, the results have shown that
no significant differences emerged with the multiple
intelligences and reading skills of the students. However,
intrapersonal and sequencing events are found to be
significant. The data provide a further investigation as to
what aspect that this competency different from the other.
Overall, the results confirmed our hypothesis according to
students who benefited from differentiated instruction
developed reading comprehension. Our data indicate that
differentiated instruction in the classroom provided a good
result toward reading comprehension. From this
perspective, our results are in line with other empirical
studies revealing that students with different learning styles
achieve better academic scores when the teaching
strategies address their learning preferences (Tuburle,
2011;Beck, 2001; Felder & Brent, 2005; Ford and Chen,

3821

2001; Rogers, 2009; Shaugnessy, 1998). This conclusion
follows from the fact that teachers must recognize that
learners at school do not have similar attitudes and abilities
in coping up from their class. Teachers need to provide
more activities and learning techniques through
differentiated instruction for the learners to enhance their
reading comprehension skills no matter what intelligences
they have. Finally, differentiated instruction is essential in
basic reading comprehension. It creates a decisive and
considerable benefit to struggling learners and that it
recognizes not only the strengths and differences, but also
the growing variety in the present classroom.
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