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Dismantling anti-black linguistic racism in English language
arts classrooms: Toward an anti-racist black language

pedagogy
April Baker-Bell

Department of English, Michigan State University, East Lansing, Michigan, USA

ABSTRACT

In this article, the author historicizes the argument about Black Language
in the classroom to contextualize the contemporary linguistic inequities
that Black students experience in English Language Arts (ELA) classroom.
Next, the author describes anti-black linguistic racism and interrogates the
notion of academic language. Following this, the author provides an
ethnographic snapshot that shows how Black students in a ninth grade
English Language Arts (ELA) class perceptions of Black Language reflected
internalized anti-black linguistic racism. The author offers Anti-Racist Black
Language Pedagogy as an approach that English Language Arts teachers
can implement in an effort to dismantle anti-black linguistic racism and
white cultural and linguistic hegemony in their classrooms using Angie
Thomas' (2017) novel The Hate U Give. The author concludes with
thoughts about how an Anti-Racist Black Language pedagogy can help
ELA students develop useful critical capacities.

In the study of language in school pupils were made to scoff at the Negro dialect as some
peculiar possession of the Negro which they should despise rather than directed to
study the background of this language as a broken-down African tongue - in short

to understand their own linguistic history, which is certainly more important for
them than the study of French Phonetics or Historical Spanish Grammar.
- Carter G. Woodson (1933), The mis-education of the Negro

It is terrible to think that a child with five different present tenses comes to school
to be faced with books that are less than his own language. And then to be told
things about his language, which is him, that are sometimes permanently
damaging.. This is a really cruel fallout with racism.

- Toni Morrison, in Rickford & Rickford’s Spoken Soul, 2000

We have kids in the inner cities who are verbal geniuses, but we call
them deficient in school and attempt to eradicate a part of their identity.
- Geneva Smitherman, in Dinwiddie-Boyd (1996)

and the linguistic injustice toward Black students continues.

I open with the above excerpts to historicize the argument to which this article contributes. By
viewing the issues addressed in this article through a historical lens, we are able to see that little
has changed over the last 85 years regarding the language education of Black students. That is,
sociolinguists and language scholars have for decades described the harm an uncritical language
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education has on Black students’ racial and linguistic identities and called for new approaches.
Anti-black linguistic racism refers to the linguistic violence, persecution, dehumanization, and
marginalization that Black Language (BL) speakers' endure when using their language in schools
and in everyday life. It includes teachers’ silencing, correcting, and policing students when they
communicate in BL. It is the belief that there is something inherently wrong with BL; therefore, it
should be eradicated. It is denying Black students the right to use their native language as
alinguistic resource during their language and literacy learning. It is requiring that Black students
reject their language and culture to acquire White Mainstream English’(WME), and it is also
insisting that Black students code-switch to avoid discrimination. Although some language
scholars and teachers would argue that code-switching does not perpetuate anti-black linguistic
racism because it validates, affirms, and respects BL in the process of teaching Black students
“academic language,” I contend that any approach that does not interrogate why students of
color are required to code-switch and only acknowledges their native tongues as a bridge to learn
WME perpetuates linguistic racism and upholds white linguistic and cultural hegemony (Baker-
Bell, 2017, forthcoming). This article will show that Black students continue to endure anti-black
linguistic racism when using BL in the context of school.

The relationship between academic language, white mainstream English, and
whiteness

The concept of academic language was developed in the mid 1970s by researchers and
educators to make a distinction between language that is used in school and language that
is used outside of school (Gottlieb & Slavit-Ernst, 2014). Academic language - also called
academic English, the language of school, the language of power, or communicating in
academic settings — is described as a register that contains lexical, grammatical, and inter-
personal skills specific to school that all students must master to be successful (Gottlieb &
Slavit-Ernst, 2014). I have argued elsewhere that if language scholars and educators are truly
interested in linguistic justice for linguistically and racially diverse students, we have to
question whose linguistic and cultural norms are privileged by labels like “academic language”
(Baker-Bell, 2017). Alim and Smitherman (2012) contend that uncritical language scholars
and teachers fail to acknowledge certain inconvenient truths about how language and com-
municative norms and standards in our society reflect WME and white ways of speaking.
Labels like “academic language” go unquestioned, but “the fact that White people consider
themselves the ‘standard’ by which ‘Others’ are measured - has real and tangible effects on the
lives of People of Color” (Alim & Smitherman, 2012, p. 171).

It is also important to consider the historical moment in which the notion of academic
language came into existence. This label was developed during the mid 1970s following social
movements that insisted on “the creation of educational policies to redress the academic
exclusion inflicted upon Blacks, Browns, women and other historically marginalized groups”
(Smitherman, Villanueva, & Canagarajah, 2003, p. 11). In terms of language education, the
social upheavals of the 1960s and 1970s forced American schools and colleges to take a stand
on how to address the language habits that students from a wide variety of social, economic,
and cultural backgrounds bring with them to the classroom (SRTOL, 1974). Though the
struggle for equal language rights brought about some positive change like the Students’ Right
to Their Own Language resolution” and the Ann Arbor Black English case®, it has also given
birth to alternate, more subtle approaches to linguistic discrimination (Lippi-Green, 2012,
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p. 67). With this in mind, we cannot ignore the fact that the label “academic English” was
developed in spite of a historical moment that demanded Black linguistic emancipation.

Alim and Smitherman (2012) explain that “academic language” is a proxy for WME,
and it reveals a covert racist practice that maintains a racial and linguistic hierarchy in
schools (p. 171). For instance, while WME-speaking students come to school already
prepared because their linguistic and cultural practices are deemed “academic,” most
linguistically and racially diverse students begin at a disadvantage because their language
and culture do not reflect the dominant white culture that counts as academic.

Black language and anti-black linguistic racism in English language arts
classrooms

In general, BL has not mattered in English Language Arts (ELA) classrooms, which is ironic
since language arts indicate that our ELA classrooms should focus on the arts of language. And
if Black Language ain’t artful, then tell me what is? Furthermore, given decades of research on
the Black speech community and BL once being the most studied and written about language
in the world (Gilyard, 2005), one would assume that Black students’ language practices would
have been embraced as a resource for educational innovation in classrooms. However, critical
language scholars in English Education have consistently argued that ELA teachers must shift
their pedagogies and practices to better support the rich linguistic resources that Black
students, and other linguistically and racially diverse students, bring with them to classrooms
(Baker-Bell, 2013, 2017; Ball & Lardner, 2005; Haddix, 2015; Johnson, Jackson, Stovall, &
Bazile, 2017; Kinloch, 2010; Kirkland & Jackson, 2008; Kynard, 2007; Lee, 1995, 2017;
Martinez, 2017; Paris, 2009; Sealey-Ruiz, 2005). Yet, many classrooms continue to be informed
by anti-black, deficit theories, and monolingual ideologies that view BL as a barrier to Black
students’ literacy education (Baker-Bell, forthcoming, 2013; Richardson, 2004).

The only thing worse than Black students” experiencing anti-black linguistic racism in
classrooms is when they internalize it. When Black students’ language practices are
suppressed in classrooms or they begin to absorb messages that imply that BL is deficient,
wrong, and unintelligent, this could cause them to internalize anti-blackness and develop
negative attitudes about their linguistic, racial, cultural, and intellectual identities and
about themselves (Baker-Bell, 2013, forthcoming). As with internalized racism, students
who absorb negative ideologies about their native language may develop a sense of
linguistic inferiority and “lose confidence in the learning process, their own abilities,
their educators, and school in general” (Charity Hudley & Mallinson, 2014, p. 33). This
was evidenced in the 1979 Black English Case where a Federal District Court found that
teachers’ treatment of BL as inferior inhibited Black students from learning (Turner &
Ives, 2013). Unfortunately, there is little in the scholarly literature that accounts for the
ways in which Black students experience anti-blackness in and through their language
education or how to work against it through classroom learning. I work to address both of
these longstanding dilemmas and notable discontinuities in the remainder of this article.

From critical language pedagogy to Black Language Pedagogy

In the first iteration of my language pedagogy work, I was concerned by the number of
Black students I worked with who held negative attitudes toward Black Language and
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displayed feelings of linguistic and cultural shame (Baker-Bell, 2013, 2017). I identified
this as an issue of language attitudes, and I attempted to address it through attitudinal
work. Thus, I began working closely with teachers and Black students to explore
a curricular innovation that could interrupt BL-speaking students’ unfavorable attitudes
toward their own language. More specifically, I developed Critical Language Pedagogy
(CLP) as a: (1) framework for understanding the relationship between dominant language
ideologies, negative language attitudes, identity, and student learning, and (2)
a consciousness-raising approach that provided a critical and cultural understanding of
BL in an effort to foster positive language attitudes among Black students. Findings from
my 2013 study where I implemented the CLP showed that it was useful in getting Black
students to critically interrogate dominant notions of language and develop a critical and
cultural understanding of the historical, cultural, and political underpinnings of BL
(Baker-Bell, 2013).

However, as I continued to use this approach, I realized that Black students were in
need of an approach that explicitly named and richly captured the type of linguistic
oppression that is uniquely experienced and endured by BL-speakers. While the CLP
that I had developed was useful in fostering an awareness of how language is tied to
identity, language, and power and helping Black students see BL as valuable, the approach
did not help the students name or make sense of their experiences with anti-black
linguistic racism and white linguistic hegemony. In the sections that follow, I offer an
ethnographic snapshot that shows how Black students’ perceptions of Black Language
reflected internalized anti-black linguistic racism, and I outline an approach that I refer to
as Anti-Racist Black Language Pedagogy, which illustrates how ELA teachers can work to
dismantle anti-black linguistic racism in their classrooms.

Background

The following discussion took place in a ninth grade all-girls ELA class located in Detroit,
Michigan. All of the students in the class identified as Black or African American and
communicated in BL. In the snapshot below, the students were responding to an activity
(see Table 1) that I designed with 2 goals in mind: to initiate a conversation about the
relationship between language and identity, specifically as it pertains to BL and WME and
understand the students’ perceptions of both languages. The activity required students to:
(1) read 2 language sampless, (2) draw an image, cartoon, or character that reflects each
language sample, and (3) write a paragraph that expressed their thoughts about both
languages and the speakers of those languages. At that time, the students were not aware
that language sample A represented features of Black Language and language sample
B reflected features of WME. After the students completed the activity, I invited them to
participate in a group dialogue about their responses. I describe their responses to the
activity in the snapshot below.

Snapshot

During the group dialogue, I noticed that many of the students’ drawings, comments, and
perspectives reinscribed a linguistic and racial hierarchy that positioned Black Language
and blackness as inferior and White Mainstream English and whiteness as superior, thus,
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Table 1. Activity.

Language A: Language B:

® People be thinkin teenagers don’t know nothin’. ¢ Teenagers know more than people think they do.

® we be talking about current events all the time in our ® \We discuss current events in our history class on
history class. a regular basis.

® Yesterday we was conversating with Mr. B. about the war.it ® Yesterday, we were having a conversation with our
was deep. taecher about the war.it was a rich conversation

® The teachers at South High is cool. ® The teachers at South high school are cool

® But Ms. Nicks do be trippin’ sometimes. Like that time she ® However, my cousin thinks the students at South
got really mad because Rob called her a dime piece high are disrespectful.

® Ms. Nicks better quit trippin’ or imma drop her class like it's  ® | informed her that she was mistaken. Not all of the
hot. students are disrespectful.

® My cousin think the students at South High are all mean
and stuff.

® The students ain't as bad as she think though.
| told her she wrong about that

Table 2. Dry eraser board of student responses.

reinforcing whiteness and anti-blackness (see Table 2). For instance, “smart” and “good,”
became synonymous with white linguistic and cultural norms, yet the students conflated
words and images such as “disrespectful,” “thug,” “ghetto,” “bad,” trouble,” “skips school,”
and “gets bad grades” with Black linguistic and cultural norms. As difficult as it was for me
to listen to Black students reinforce antiblackness and anti-black linguistic racism, their
perspectives are to be expected according to hooks’ (1992) who argued that Black people
are socialized within a white supremacist society, white supremacist educational system,
and racist mass media that teach us to internalize racism by convincing us that our lives
(culture, language, literacies histories, experiences, etc.) are simple and unworthy of
sophisticated critical analysis and reflection (hooks, 1992, pp. 1-2). This often leads to
Black people unconsciously and sometimes consciously constructing images of ourselves
through the lens of white supremacy (hooks, 1992, pp. 1-2). The students’ responses
“capture how antiblackness constructs Black subjects, and positions them in and against
law, policy, and everyday (civic) life” (Dumas & Ross, 2016, p. 417).



THEORY INTO PRACTICE (&) 13

Hence, it is not that Black students inherently believe that their language, culture, and
race are deficient or that Black people are intellectually and morally inferior; their
responses more accurately reflect an anti-black language education that conditioned
them to despise themselves and regard their linguistic resources as insignificant. This
suggests that Black students need more than a traditional language education that teaches
them to uncritically acquire academic language, which ultimately teaches them to accept
dominant narratives that help maintain “traditions of white privilege and Black oppres-
sion” (Richardson, 2004, p. 160).

Toward an Anti-Racist Black Language Pedagogy

The students’ responses to the aforementioned activity begs for a language pedagogy that
works to dismantle anti-black linguistic racism and students’ internalization of it. I believe
such pedagogy is what Black scholars like Carter G. Woodson, Toni Morrison, Geneva
Smitherman, Elaine Richardson, Carmen Kynard, and so many others have continuously
called for. In particular, what I refer to as Anti-Racist Black Language Pedagogy builds on
Richardson’s (2004) call for an African American-centered approach, which seeks to:

explicate the production of African American knowledge or epistemology in order that we
may develop appropriate language and literacy pedagogies to accelerate the literacy education
of Black (and all) students ... in this way, then, African American centered education seeks to
accelerate the learning of students of African descent by conscientizing them to their
language, learning, and literacy traditions that are relevant to them, exploiting this knowledge
in their acquisition of other discourses. (pp. 160-161)

This suggests that an Anti-Racist Black Language Pedagogy should involve consciousness-
raising work that arms Black students with space to make sense of, name, investigate, and
dismantle anti-black linguistic racism and white linguistic hegemony. An African-centered
approach rejects the belief that the same language (WME) and language education that
have been used to oppress Black students can empower them. In other words, “the
master’s tools [language] will never dismantle the master’s house” (Lorde, 2007, p. 1).

In their argument for BlackCrit® in education, Dumas and Ross (2016) argued that “only
critical theorization of blackness confronts the specificity of anti-blackness, as a social
construction, as an embodied lived experience of social suffering and resistance, and perhaps
most importantly, as an antagonism, in which the Black is a despised thing-in-itself” (p. 416).
As far as language education, this framework suggests that only a language pedagogy that
centers blackness can dismantle anti-black linguistic racism and white linguistic hegemony.
Race denial and respectability language pedagogies that teach students to silence the Black
parts of their language in favor of an academic language that has particular affinities to WME
has not accelerated Black students’ language and literacy development (Alim & Smitherman,
2012; Kirkland & Jackson, 2008) In fact, these approaches are dangerous and harmful to
Black students as they teach them to be ignorant of anti-black linguistic racism and bow
down to it rather than work to dismantle it. Not only are these approaches violent toward
Black students, they also perpetuate racial and linguistic inequity in schools. Therefore, I offer
an Anti-Racist Black Language Pedagogy as an approach that supports and accelerates Black
students’ language and literacy education.
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Literature as a vehicle for Anti-Racist Black Language Pedagogy

Literature is a “conduit for ... diverse forms of expression and language variation” (Charity
Hudley & Mallinson, 2014, p. 73) and provides rich opportunities for language learning. Indeed,
language scholars have found that that including BL structures in the study of literature can
improve students’ literary analysis skills and help them more effectively engage with language
variation that is evident in literary texts (Charity Hudley & Mallinson, 2014; Lee, 1995). Yet, little
is available in the scholarly literature regarding how literature can be a vehicle to work toward
linguistic and racial justice. In particular, how can African American literature be used as
a vehicle to “heighten [students’] consciousness of language in the face of fixed, monotonous
linguistic label?” (Kinloch, 2005, p. 89). In the next section, I include a model that helps
secondary ELA teachers imagine how they might implement an Anti-Racist Black Language
Pedagogy in their middle or high school classrooms using Angie Thomas’ novel, The Hate
U Give. The Hate U Give, like other African American literary texts, provides a rich foundation
to explore how language and race informs identity and experience. For instance, in The Hate
U Give, there are several instances where the protagonist Starr — a Black teenager who attends
a predominantly white high school (Williamson) but lives in a predominately Black community
(Garden Heights) — describes how she navigates and negotiates her Black identity in a white
space that expects her to perform whiteness, especially through her language use. Albeit fictional,
Thomas’ depiction of Starr accurately captures the cultural conflict, labor, and exhaustion that
many Black Language-speakers endure when code-switching; that is, they are continuously
monitoring and policing their linguistic expressions and working through the linguistic double
consciousness they experience as a result of having to alienate their cultural ways of being and
knowing, their community, and their blackness in favor of a white middle class identity. African
American young adult novels like The Hate U Give provides Black youth with an opportunity to
see their racial and linguistic realities reflected in literature.

In the section that follows, I offer seven lessons that communicate one of many ways of
approaching an anti-racist black language pedagogy via literature. Each lesson contains three
sections that lay out important information about each lesson: (1) a description that explains
the theme of each lesson, (2) a list of potential activities that can be used to engage the students
in the theme of the lesson, and (3) supplemental resources that can be read or viewed to
provide students with foundational information about the theme. The lessons build off of one
another but do not necessarily have to be followed in the order that I list them in below. I also
want to note that these activities were designed with Black Language-speaking students in
mind; however, the lessons are

flexible and can be altered to speak to non-Black Language speaking students as well.
As a final note, I want to add that the lessons that follow are not intended to be
a prescriptive approach to an Anti-Racist Black Language pedagogy; instead, these are
ideas that can implemented, altered, or inspiration to help teachers think through how to
use literature in the pursuit of linguistic and racial justice.

Moving forward

As illustrated in Table 3 above, an Anti-Racist Black Language moves ELA teachers beyond
reinforcing a traditional language education that is narrowly focused on getting Black
students to acquire academic language or WME. Instead, this pedagogical innovation



THEORY INTO PRACTICE 15

(panuruoD)

‘saiUNWWOd disinbul 1Y) Ul pasn si abenbue| moy Jo Apnis dydesbouyls ue op

[ ]
UBWIAYNWS BASUID) 1§ WY ‘[oA0U 31 In0YBNOIY]L SI910RJBYD SNOLIBA YIIM PUB SJUSWOW SNOLIBA 1@
Awes £q yde|g 9|lym a3e|ndiuy 300q 3y} woly swen 3y} abuey) e sbenbueq ydejg Buisn 1oy sad10yd sewoy] 1eb1IsaAul 0} SisAjeue [BI1I013Y B 1DNPU0d o
(9107) Jo11e4 "2AID ) 21bH 3YyJ Ul pajuasaidal ale g Jo sainjedy moy dzjeue o
-swel[jIM dluuog Aq abenbueq ueduswy uedlyy buizio (19 ‘asuodsal
-9y} 0} saydeosdde |edipey :uomiadal pue ‘buiziaieseu ‘buijubls e 1 [|ed ‘UoISIdAUL d1pueWS ‘BulkpubIS) sainles) [e311013Y4/3SIN0dSIP Kde|g dio|dxd e
(0007) piopPIy pue o (239 ‘ABojouoyd ‘sonueWIS ‘SO1IURWSS) 3INYdNIIS [edlewwelb ydelg aio|dxe e
pioppiy Aqg ysijbu3 yoelg jo A101s ay] :nos uaxjods e Kbojoap! abenbue| piepuels ay) Inoge saAdadsiad Sisinbul| sujwexs e
udain-1ddi7 euisoy Aq 1uaddy :SJUSPNIS dAeH :SDap] abbnbup yov|g
ue yum ysijbuz yooq syl woiy Yk sbenbueq piepueis syl e 19 JO S2IN1E3) ISINODSIP PUB [BINIDNIIS DY} SUILWEXD [|IM SJUSPNIS ‘UOSSI)| SIY} U] Jo Apnis :g uossa]
OAID N d)eH
3y ur dn soye) sewoy] sbenbue| punose sanss| ay) 01 Uone|As ul g Jo AIolsly dyl e
‘me|
Aq £>eI3)1| 01 SS9DDE PIIUSP I9M SUBDLIY PIARISUD PUB P3]|0JU0D Sem Adeisl| MOy e
‘sjenjuids dAe[S papod e
"JudwaAe|sud buunp buiuued abenbue| o
'(5102) ybneg uyor Aq abenbue|
‘SJUSPN]S UBDLIBWY UBDLYY J0) sonsoubelp yoaads asnsiw pue asn| e  }2e[g JO JuswdolaAsp pue A101sly 3yl uo saAidadsIad s,15110210 pue s)sibojo1dslelp e
D1P42! LXDdI=A; Yd3em/woddgnInok mmm//:sdny :yejno ‘uibuo ‘31021 pue uibpid e USaMIDQ IDUIIBYIP Y] e

ysi|bu3 uesuswy uedtyy ‘Bulyold snsinbur ‘(800z) [0LoOWWY] e
/s1enyids-papod-A103s-||13s-Wel||Im-peoJ|iei-punoibiapun/oapia
/Biorsqd-mmmy//:sdiy 'sjeniuids pspo) :peoljiey punoibispun e

:UIWEXS SIUSPNIS SARH :SDapP]
19 jo sbuiuuidispun jediijod pue ‘jeinynd
‘leauioisly ay3 saulwexa 1ey) Apnis sbenbue| e ur s1edpiued [jIm syuspnis ‘uossa| iyl Ul

ainyn) pup ‘fiojsIH
‘abpnbup] :7 U0Ssa]

'92e) pue abenbue| yum
saduaLRdXa pue sauUSP! dASINBUIl J1BY1 SBUIWEXS Jeyl Jlowsw disinbull e S1UM o
‘]anou
3y3 1noybnoiyl ades pue abenbue| yum paousLdxa 1Iel1S SUOISUS) Sy} SUIWEXD e
"9AIb ) 31H BYL Ul 3INYNd yde|g pue g usamiaq diysuole|as Y3 SulWeXD e
‘pliom 3y1 ur buiaians
pue ‘bunaidiaiul ‘Buimouy Jo skem sialdeieyd yde|g ay) paddYal Jg MOy SUIWEXD e
"abenbue| ybnoiyy sAIH n 31eH dYL Ul siS1deIeYd 3y} Jo A1IUSpl Yl diojdxe e

ysijbuaypads 03~ SAbM ™€ T 1102SIA T DIWDI/SY DI /W0 PA) MMM
//:5d1y :(#10z) o 19 13035IA7 pjrwpr Aq ysibu3z ypads o) sAom a1y| e
/0Z¥Ibyivow/ioyinp
/b10°3A11010QD|]03311033Y4|DIBID MMM//:d13Y (11 0Z) UOSIDS [NJIdPUOM
Aq [npiapuoyy jo uonpinpa(siy) ayl :abonbupq Ay buiwivpay e
(£L61)
ueWBYHWS eASURY Aq edLRWY Xde|g jo abenbueq sy el
1By} ,upjjel %00q 3y} woly Isinbury [ed1) 03 Ape] 0ldYD Woi{ e
uossa7 Hoddng 01 sa2inosay |eruswidjddng paisabbng

:SJUIPNIS dARH :SDAP]|
‘Ayunwwod xoojg  Auap)  abonbup
3yl ulym Aauapl pup ‘ainynd ‘abpnbup Jo UOIIDSIAIUI Y] AUIUDXS SIUIPNIS “UOSSI| SIY3 U] )op|g :| uossal

SINIAIDY pue saduaadxg 1SU0SS3

9nib N 91ey ay) buisn Abobepad sabenbueq yde|g 1sey-nuy jo uondudsaq ‘€ d|qel



http://www.digitalrhetoriccollaborative.org/author/moarhai420/
http://www.digitalrhetoriccollaborative.org/author/moarhai420/
https://www.ted.com/talks/jamila_lyiscott_3_ways_to_speak_english
https://www.ted.com/talks/jamila_lyiscott_3_ways_to_speak_english
https://www.pbs.org/video/underground-railroad-william-still-story-coded-spirituals/
https://www.pbs.org/video/underground-railroad-william-still-story-coded-spirituals/
https://www.youtube.com/watch?v=EPGx1icFdLQ

A. BAKER-BELL

O
—

puoAaq pue wooJ3N0d 3y} Ul siayeads Jejndeusan

J3Y310 pue |ued( |aydey buiieay :jeul uo sdisinbuy pue abenbue] o
syapesdiomi=a;ydiem

/w02’ 3qnINoAMMM//:sdny :09pIA SMIN DgY Uy :buljyold dnsinbur] e
(£107) 112g-19xeg

[udy Aq ,'ums AW youms ,ued | ing ‘sbenbuet Aw ypums ued |, e

(€102) |12g-49xeq |udy Ag ,-abenbue]
uedLIAWY URdLY pulyag AI10IsIH 9yl mauy| A|jeay JonSN |, e
‘le 19 Bunoj nueysy umeyssap Aq Aoeiay| uedswy
uedlyy oy buiydums-apo) ‘buiysaw-apo) ysijbug s,21dosd 1BY0 e

'2IN}Nd wealisulew
auym Aq payipowwiod pue ‘pajdo-0> ‘parendoidde Ajjeinynd si 19 moy sulwexs e
‘Auowabay
dnsinbul 3uym pue wspel disinbull Yoe|g-iue Yim s3dUSLAXS UMO I3y} dulwexd e
(13 ‘me| ‘Buisnoy ‘sjooyds)
1amod Jo swaisAs ybnoiyy pareniadiad si wisides disinbull ydejg-1ue MOY SulwexS e
"9AID ) d1BH By Ul PaId3dl sem
9duasaid s moy 91ebiIsaaul pue wsides d11sINBuI| 32.[G-1IUE JO UOIIUYSP Y] SUIWEXD e
palennobau pue pajebireu
11BIS MOY pue 3AID ) d1eH Y] ul Auowabay dnsinbul) 33ym jo aduasaid 3y} suiwexd e
:SJUSPNIS dAeH :SDap]
‘wispes disinbull buipuelsispun Jo Aem auo se ssauyde|g-lue pue Aa100s
sbenbue| ussmiaq diysuonejas ayi s1ebissaul 01 saiunyoddo yum papiroid aq osje  ur buuonisod [pioby
M A3y] "9del pue abenbue| UsIMIDQ SUOIIIASIDIUI DY} DUIWEXD SIUSPNIS ‘UOSSI)| SIY} U] % abpnbupT :§ UOssa]

‘s1oyeads

-1g 1suiebe s1eujwLdsIp pue 3jyoid 01 pasn uaaq sey abenbue| moy s1ebisaaul e

9N N d1BH dYL Ul BUIYIUMS-3POD YIIM SUOISUD) PUB S3DUBLIRAXD S JIe)S DUIWEXD e
“(PaypUMS

9 0} SpPasu ey ,9p0d, dyi 1ebisanul) buiydums-3pod Jo 1daduod 3y} alebolssiul e

9N N 31eH 3y ul Jamod pue sbenbue| usamiaq diysuone|a Syl SulwexS e
‘ysibug

1ud s1 oym a1eboudu| o
(239 ‘ABojoapl abenbue|

piepueis ‘Auowiabay dnsinbul)) uoissaiddo dnsinbull s1eniadiad 1ey) swialshs sujwexs e
319 ‘a1endoidde ‘jewsou ‘[epyjo ‘piepuels

‘abenbue| d1wapede pasapisuod aq 03 s19b abenbue| IsOYm SIPIDAP OYM SUIWEXD o

:SJUBPNIS dAeH :SDAP] 1amod
:1amod pue sbenbue| Jo uoidsISIULl BY) 21eHIISIAUL [[IM SIUSPNIS ‘UOSSI)| SIY U] abpnbupT : UOSSaT

.piepueis, jo uoiou ayy Aq pazijeuibiew s| oym pue paba

uossa1 poddng 01 sadinosay |exuswajddng paisabbng

SANIAIPDY pue sdUdLAAX] 1SU0SSaT

‘(panunuod) ‘¢ 3qel


https://www.youtube.com/watch?v=rwoLpS9dDhs
https://www.youtube.com/watch?v=rwoLpS9dDhs

THEORY INTO PRACTICE 17

“Buieys [eanynd pue dasinbul) jo Buipuelsispun ue dopAsp e
“Spuejisplog 009 *3]0UM B SB J0j0D JO SaIunNWwod paredwi AjpAnebau aey 1ey) uon
43y wioyy (£861) enpjezuy euolo Aq anbuoy pjim e 3we) 0} MOH e _isoddo pue UOISIAIP PadUBLIAAXS ARY SI0J03 JO SAIUNLILIOD AJ|EILIOISIY MOY UIR3|
(0661) ue] Awy Aq anbuoy JBYIOW e ygize) Ssinbull AG pazdedl 18 OUM SISILIM YIBIg-UOU AQ SARLIRU dSINBUI| PR3l e
'sued obuelg Aq sjooyds ybiy duyennw ul abenbue)
ueduRWY UedLyY :Aem swes ay1 yeads A3y ‘aanynd Aw ul 3143y, e ‘wisiel dpsinbul] Aq paidaye ale pue payeduw aie pue 3U3|OIA
-zouiuely Auueq Aq swoolssep sue abenbue| ysibug onsinbull pue [eide) 32UsLAAXS SIUNWIWOD 3SISAIP A|jedes pue Ajleansinbull Jay1o moy
ul yinoK xune pue ydejg oy Aluepijos jo sabenbue| e buiuibew| ¢ Jo moy s1ebousIul pue ssausieme d1sINBul| [ed11D e dOSASP [[IM SIUSPNIS ‘UOSSI) SIY3 U]

‘plIOM Y1 pue ‘S|ooYIS ‘SAIUNWWIOD
113Y) ulyum siaeads-1g pue g sasesaid pue 133104d 1eyy sapijod sbenbue| s1eaid o
‘wispels d1sinbul|
¥oe|g-1lUe pue g Jo ssaualeme jowoid Jeyl $00q LM ‘YSd ‘sul-yoes) aziuebio e
Ajeouolays pue Ajinpamod 1g buisn sd1deid pue alo|dxe e
(219 ‘s1s1AI0e ‘siaxeads
/SIS1IM DIWRpede ‘s19)eads/sId1IM SAIIRID) WOPIL) JO SHOS snoliea 1oy Ajjnpamod
g pasn aAey s1oyeads pue s19lUM Ydejg Moy Jo SisAjeue [ed1I019yl e wiopad o
:SJUBPNIS dABH :SDaP]
JuSW=)e]s uonnjosas sbenbue| umo syl 03 ybu SIUSPNIS o ‘wispes disinbul) yoejg-nue buippuewsip buipnpur ‘wopasiy jo
(8107) puelbey 331y pue uospieydly auie|3 Aq Juswarow SJ0s snouen Jo sasodind ay) 1oy abenbue| yde|g buifojdwa ul wayy 1oddns jeyy sadioyd
I911RNSIAITYIR|G# JO SaIDeIS)I| pue abenbue| ay] :3yoMmARIS e jednijod axyew pue ‘9uels [ednLd e 3xey ‘Adusbe dojaAsp ||Im sjuspnIs ‘UoSS3| SIYL U]

Aopijos
Jo abonbup] b
buidojanaqg :/ uossa

uondy % ‘fuaby
‘abpnbup] :9 U0SSaT



18 A. BAKER-BELL

reclaims and builds upon the ideas and recommendations that have been put forth by
pioneers in the Black Language research tradition. In the pursuit of linguistic, racial, and
educational justice for Black students, the Anti-Racist Black Language Pedagogy that I outline
above intentionally and unapologetically centers the linguistic, cultural, racial, intellectual,
and self-confidence needs of Black students. In so doing, Black students have an opportunity
to learn language, learn through language, and learn about language (Halliday, 1993) at the
same time as working toward dismantling anti-black linguistic racism.

This pedagogical innovation also provides space for other linguistically marginalized
students of color and white students to develop useful critical capacities regarding anti-
Black linguistic racism as well as the historical, cultural, political, racial, grammatical,
and rhetorical underpinnings of Black Language. Beyond Black Language, an Anti-
Racist Black Language Pedagogy offers all students a critical linguistic awareness and
windows into broader conversations about the intersections between language and
identity, language and power, language and history, linguistic racism, and white lin-
guistic and cultural hegemony. For other linguistically and racially diverse students, an
Anti-Racist Black Language Pedagogy could be used to facilitate what Martinez (2017)
referred to as a language of solidarity, which is a framework that helps linguistically and
racially diverse students develop a broader understanding of linguistic racism, linguistic
violence, and how white linguistic and cultural hegemony negatively impacts commu-
nities of color. These critical capacities are just as important - if not more important —
for white students as they are for linguistically and racially diverse students, as it is
often white students’ ignorance of language varieties other than their own combined
with their lack of awareness about whiteness that contributes to them perpetuating anti-
black linguistic racism. Finally, before ELA teachers can implement an Anti-Racist
Black Language Pedagogy in their classroom, they have to interrogate their own
views of Black Language and the ways in which they perpetuate anti-black linguistic
racism in their classrooms (Baker-Bell, 2017).

Notes

1. Smitherman (2006) describes Black Language as “a style of speaking English words with Black
Flava-with Africanized semantic, grammatical, pronunciation, and rhetorical patterns. [Black
Language] comes out of the experience of US slave descendants. This shared experience has
resulted in common language practices in the Black community. The roots of African
American speech lie in the counter language, the resistance discourse, that was created as
a communication system unintelligible to speakers of the dominant master class” (p. 3).
Other terms for Black Language include African American Language (AAL), African
American English (AAE), Ebonics, Spoken Word, etc.

2. T use the term White Mainstream English (WME) following Alim and Smitherman (2012) in
place of standard English to emphasize how standard English gets racialized as white and
legitimizes white, male, upper middle-class, mainstream ways of speaking English.

3. See Conference on College Composition and Communication SRTOL resolution .

4. A federal judge ruled that the Ann Arbor school district failed to take the social, economic,
cultural, and linguistic backgrounds of 15 Black students into account while attempting to
teach them to read in “standard English.” See Martin Luther King Junior Elementary School
Children we al., v. Ann Arbor School District Board, 1979, for more.

5. The samples included under language A were patterns that I heard students at Leadership
Academy use during the observation phase of the study.
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6. According to Dumas and ross, “BlackCrit in education promises to help us more incisively
analyze how social and education policy are informed by antiblackness, and serve as forms of
anti-Black violence, and following from this, how these policies facilitate and legitimize Black
suffering in the everyday life of schools” (Dumas & Ross, 2016, p. 419).
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Additional Resources

1. Baker-Bell, A. (forthcoming; February 2020). Linguistic Justice: Black, Language, Literacy,
Identity, and Pedagogy. New York & Urbana, IL: Routledge & National Council of Teachers of
English.

In Linguistic Justice, I expand on the ideas presented in this article. In particular, I reveal how
Black Language-speakers navigate and negotiate anti-black linguistic racism in their classrooms. In
particular, I illustrate how traditional approaches to language education do not account for the
emotional harm or consequences these approaches have on Black students’ sense of self and
identity. The book also shows how the anti-racist black language pedagogy impacted Black
Language-speakers’ language attitudes and linguistic identities.

2. Conference on College Composition and Communication (CCCC). (2016). CCCC Statement on
Ebonics. Retrieved from https://cccc.ncte.org/cccc/resources/positions/ebonics

In 2016, the Conference on College Composition and Communication revised their 1998
statement on Ebonics to reflect the organizations continual commitment to the language rights of
Black Language speakers. The statement provides a brief historical walk into the issues concerning
the mistreatment of Black Language in schools and it provides an overview of the way forward. The
statement concludes with a list of resources that supports practitioners and researchers.

3. Lyiscott, J. [TEDSalon NY2014] (2014, February). Three Ways to Speak English. [Video file].
Retrieved from https://www.ted.com/talks/jamila_lyiscott_3_ways_to_speak_english?language=en

Three Ways to Speak English is a beautiful spoken-word poem written and performed by Jamila
Lyiscott. In the poem, Lyiscott pays homage to Ebonics and Black Multilingualism at the same time of
underscoring the historical, cultural, and political underpinnings of Black Language.
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