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realities of educational policy to the political objectives sought by

these programs.

(Author)

R AR A TN

Wk

K e e e

Lt a1 0 o A A A s iyl

IR

il

LY R WA U R

WM )l

7
H




ED 072340

Al oy 1P/

U S DEPARTMENT OF HEALTH.
EDUCATION & WELFARE

OFFICE OF EDUCATION
Entreprensurial THIS DOCUMENT HAS BEEN REPRO

DUCED EXACTLY AS RECEIVED FROM .

Achievement or Social Action ? = Differing Rationales [t E"SONOR ORGAMZATION ORG.

IONS STATED DO NOT NECESSARILY

REPRESENT OFFICIAL OFFICE OF EDU- -

of Adult Education Programs for Value and Attitude Changecation POSITIONOR POLICY

by
William Mcleod Rivera

Preocis

Three socio=psychologicel programs are

tural literacy”, achievement motivation, and group dynamics,
The introduction reviews their common aim 3 to provoke significant,
abrupt changes in adults, f.e. ohanges that affect the value and
attitudinal orientations of the individual in e short period of time.
The objectiver and techniques of these programs are surveyed in the
first sections Then brief definitions of development, growth and
change are put forward and certain subtleties analyzed between total
and partial change. The final section relates the realities of
educational policy to the political objeotives sought by these programs.

Introduction

Man's values and attitudes determine his behaviors This contenmtion
is neither new nor exceptional, but it underlines the fact that behavior
change suoceeds psycihologiocal shifts in values and attitudess 0f ourse,
behavior may be imposed by envirommental oonditions, braimwashirg, hypnosis
and chemicals, but this reality falls outside the range of this disocussion
which, in sum, is concerned with education and its importance for social
change .

Adult education, whether in-school or out~ofeschool programs,
generally aims to altur value orfentation end attitudinal responses t.lthough
its aims may be defined in terms of the behavioral changes desired by the
programe This is true too in the ocase of psychoanalytical and psycho~
therapeutio programs. While the fimal osbjective may be to catalyze a
partioular set of actions, or behaviors, the progrom necessarily involves
& proocess which seeks to rlter previous values and attitudes, What is
noteworthy about this contention is not its truth but the way this truth
ic interpreted methodologioally and politically by those having firm values
and fixed ideas about what is desirable and proper social behavior,

In our discussion of the transformation process which leads to
behavioral change, & distinmlon is made between 1life~cycle change, gradual
change and critical change, with emphasis on the latter, In brief, life~cyole
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change refers to chronological (age-ntage) shifts in the mentality of the
individual, due either to his developmental progress or age orises.

Gradual change comes with the acoumilation of experienoce, personal lmowledge
and skills over time. Critioal change means signifiocant, abrupt alterations
of outlook and behavior due to "oritical events” (cultural transitions,
social conflicts, or familial arises) or heightened consciousness. Although
these definitions are somewhat arbitrary, they help to distinguish between
changes that oocur as a result of age, those that take place with experienoce -
and knowledge over time, and thoso that are catalyzed by events that heighten
awarenoss .

The last type of change, critiocal in nature, involves what some
sociologists ocall "re-sociolization®. We prefer the term aritiocal
because. it suggests an intornal as well as an external prooess whereby the
individual integrates, not morely assumes, new (or rediscovered) wvalues and
attitudese This distinction wo believe is valid since a “re-socialization®
suggests a re-adapting to social nceds ar pressures. Critical change, on
the otherhand, commotes a "qualitative leap” or "rebirth" on tho part of
the individual dependent upon hoightenmed consclousncss and a transformation
of the individual vised-vis his existence. It is not an adaptation to a
changed enviromment but a transformation of self involving a consequent
change in actions with, or within, the enviromment. Reesoocialization, in our
view, suggosts re-orientation of tho individual whereas aritical change
recognizes the potontiality of the individual {0 re-direct himsolf when
confronted with an alternative view of reoality, We insist upon this distino-

tion because it implies the right to froe choice and denies a deterministic
concept of lifo, .

Critical change is usod here to mean adult ohange which is significant
in maghitude and abrupt in ooowrrence, taking place from within a fow days
to a few months. The varioties of religious experience that provoke aritiosl
chango have been desaribed by mmerous authors - so have those of politiocal
enlighterments These types of value discoveries are exactly what we are
talking about when wo discuss valuo 6+ They invalve major shifts in life
direotion ; they entail the adoption of new concopts of what life means.
Attitudinal changg differs in that it is not our values that are altered but
only our wayas of responding to values. We may be perfeotly satisfied with ow
direction in life but lack awarencss of how our ways of acting effect our
progress toward the goals intrinsio to our direotion, As our position or
feeling changes with regard tn a value, so this value boocomes more intensified
and meaningful for us,

What is novel about oritical change is not that it happens in adults
but that it can be induced, Adults can be provoked = soms of them = at loast -
to review and revitalize their values, or thoir attitudes, to tho extent that
measurable changes ocour in +hoir bohavior, Furthermore, these changes ocan be
brought about in relatively short periods, from a few days to a few months.
Such oritical change implics significant differences betwoan former and current
modes of personal action. The individval becomes committed to & gew woy of
life. He takes on a new political, profossivnal, social, or religious stanoce.
Or, he becomes oommitted to now ways of acting toward his life orientation.

He beoomes more appreciative, integratod and motivated,

Iwo educational programs are reviewed here which catalyse signifioant,
abrupt changes in adults - one which affects the individualts value struoture
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and the other which influences his attitudinal hierarchy, Tho o programs,
though comparable in certain respects, diffor radically from one another in

their paroception of reulity and the purpose for which they conceivo individual

change to be prescribeds Tho vision that guides itimorant Brasilian oducator
Paolo Freire is "cultural literacy” 3 the develosmont of a society founded
upon political participation and class equality. The socioty he advocates is
karxist in structure and Christiap in its cthioss By contrast, Amsrican
psychologists David C. MoClolland and David G, Wintor, in their "achiovemont
motivation" programs porceive social evil as originating not in capitalistio
exploitation but rather from a deficiency in tho quantity and quality of
capable ontrepreneurs and a consequent under-utilization of resources, both
physical and human, Devolopment demands in thoir eyes the creation of an
entreprensurial class to serve in the vanguard of socio~economic change.

The "oultural literacy® programs of Paolo Freire are not per se going

to turn the world into a Marxist-Christian universe. Nor are the achievement-

motivation programs associated with psychologiste MoClelland and Winter going
to maks the world measurably more "positivistic" and capitalistic than it
already is. Nevertheless, these and other contemporary efforts to bring
about significant and abrupt changes in adults signal a notable tremd in the
field of education,

Although mumserous adult programs seek to change the comceptunl and
behavioral patterns of the individual, they usually employ cognitive or
psyvhomotor teciniques. Graduate study, rdlitary training, technical
assistance are examples of programs that use intellectual or mamual truining
to alter the individualts values, attitudes and behaviar. These programs
usually require relatively long periods of time to attain their objectives.
So-called "affective” or "sociowpsychological® techniques are secomdary to
their general thrust and emphasise On the other hand, programs for cultural
literacy, achiovement motivation, as well as group dynamiocs and certain
psychotherapeutic programs, depend on valus and attitudinal approaches for
their success. The proof of thoir efficacy can be seen in the signifioant _
and seemingly "overnight" changes that they catalyze omong certnin adults,

Religious experiences, political enlightenmont, aritiocal events,
1ife changes = a wide range of provoocative experiences may spark a sudden
and major shift in valuo ooncepts. Scientific and biographical literature
abounds with acoounts of conversions, rebirths, revelations and othor
remarimble experiences that lead to revised ways of seceing and aohing. In
all cases the individual's conoept of self and of sociai arrangements is
modified to a considerable extent. Although wo may only observe these
modifications by way of their behavioral exprcssions, it is cloar that
startling mind-ghifts take place in the individual dwring critioal change.

The inorease of programs aimed at ocatalysing adult change in brief
frames cf time is an important trend. These programs are particularly
interesting since thoir diversity of distinot objectives and techniques whon
examined as & whole tells us much about the underlying psycholosy and
politics that motivates adult education todey, In thoir efforts to olarify
and reinforos certain valuss they inevitably ally themselves with differing
philosophies of man and distinct conoepts of society, The "new man® of
achievement-motivation programs, for example, is economiocally ratiemal,

& "go-gotter", whoreas for oultural literacy he is critioally oonscious and
an sgent for social action,
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These differing socio~psychological programs foroe us to oonfront ocertain
though broad, quostions. For instance what do we mean by an
s or flexible ? Is the

for work-oriented,
decide that others should prefer
breed of adult educator ?

Psychotherapeutic programs
Comes ome of the major problems in the world $oday -
are spreading at a phenomenal rate, Certainly interes
in on the rise and with good reason,
literacy program often emorge with a
Motivation programs tond
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i Psychotherapy teachos
hew woys of rolating to self and o programs critical
expericnces ocour which affect either solf-adjustment, or growp integration,
or work incentive, or social oonsciousnoss,

Exﬂles of Socio-psychoiqsloal programs

Cultural litoracy, as oonooptualized and practised by Paolo Freire,
puts pomwﬁu identity in the forefront of literacy progroms.

The aim of his program is peasant or factory worker from

socinl opprossivencss by showing the vital importance of hig taking action

in his ocapacity as a transformative ogent, especially in those countries :
whiere the worker is treated as an inferior., His purpose is to areate a cularal and
oritionl awareness which loads to soclal organization and political action, .
One author describes this cultural oonscientisg as s "A change of montality
involving an acourate, realistic umn"&#um in nature and socioty ;

the oapacity to analyte aritionlly its causes and consequences,

an awareness of one's digni
of mentality” has an almost inevitable
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oonsequence which is "politiocal participation lmd the formation of interest
groups such as commnity organisations and labour unions®. (2)

Soclal organisation and the drive to read and write for purposes of
higher social consciousness are the main behavioristic outcomes that cultural
literacy programs seek to accomplish, As such, these are major attaiments
for the individual as well as for society, although many land owners, factory

- tycoons and looal and national politicians often feel threateoned by their
realization. In Chile, howover, cultural literacy has been adopted by the
govermuents of Goth Presidents Frei and Allonde and during the latter's
odministration a natiomwide program (using an adaptation of Freire's mothods)
was institutionalized to eliminato illiteracy in urban and rural arecas,

Froire employs a varying set of "key words” - incorporating spproximately
twenty words commonly used by the olient population and having specifio social
and political meanings - as a departure point for teaching the individual to
read, writo, and becomc more conscious. of his social status and onviromnont,
These words serve as a springboard to ongage the participant in dialectiocal
"authentic dialogue® aimed at pointing up the denotative meaning of words
ho is naming, Like philosophical linguist Noam Chomsky, Freire is oconcerned
with the depp meaning of language. His conocept of man in the world and
"with the world” emphasizes the human being's “ransformative rather than his
adaptive role in matwre. It is not the Zunotional maintenance of society
chat mist be sought s to humanize mankind, the ultimate function of education
and training must be to foster conscientisagfio and "oulturcl revolution”,

All other educational concerns are ancillary to this major purpose.

The widely known achievement-motivation programs of Harvard and Hesleyan
psychologists McClelland and Winter have been essayed with sucoess in various
countries and & company with whioch MoClellond is associated has undertaken
consultant assignments for the United Mations Industrial Development Organi-
zation (UNIDO). These programs seek to increase tho need for achievement in
entrepreneurs and profossioml people, thereby elevating this drive in their
hierarchy of motives. McClelland and Winter claim that achievement meed is a
powerful motive that can be catalyzed, stimlated and even "aoguircd®. Changing
the individual, they maintain, is not so difficult, timg-consuming or costly
as one might imngine, Their study suggests that the costs of promoting
achievement motivation are not significant in comparison with the eoconomio
effects producod, By accolerating achievement motive in businessmen, they
olaim to positively influence the economic sector,

Abrupt motivational chango is not only possible, thoy belicve, it
is a moral ard practionl ncoossity. Need for achievement, they state, is not
o Western, contemporary or whito imnovation but intrinsic to various cultures,
historical end present. Numerous studies have shown virtually no relatidhship
betwecn noced for achievement and expressed beliefs and values.

During a three~year project in India, undertaken with the financial
assistance of the U.S. Agency for Intermational Development (AID), and the
collaboration of the Indian Small Industries Bxtension Training Institute (SIET)
in Hyderabad, MoClelland and Wintor gained evidence to show that the effsots
of motivation training were not only immediate but long-run. After a two-year
period it was ascertained that course participants remnined more active,
attempted and started more new business ventures and sobilized increased omounts
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of capital and labor, The course participants also tended to have relatively
larger increases (as oomparod with a control group) in gross income over the
period studied, 196466+

Usunlly lasting from seven to ton but somatimes as littlo as two or as
many cs 21 consecutive days, the training course is administered preferably in
an isolated center. Its aim essentially is to get the individual to shift
emphnsis from the gonl ho has intornnlized to tho practical steps ncoossary
to achieve the goal, Although cffective with only some participants, the
course is generally suocessful in its endeavor to catalize signifionnt, abrupt
adult change in work attitudes and motiwation.

A widely diversified range of group dynamics progroms exist. Soe
called “Laboratory Eduocation” (which inocludes organizational developmenmt,
encounter, sensitivity and T-group programs) aims to promots group integration
and cooperation and the process of reaching this objective of‘ten embraoces
carucial experiences for the individual, As noted in a recent Unesco document,
Tegroup techniques tend to promote “change in the perception of oneself and
others and a change in attitudes, thereby modifying, through the group,
behaviour which oocurs in wvarious social situations.” (3) whether for
corporate or other group purposes (military, professiordal, school, university),
group dynamios frequently has an impact both mmturationnl for the individunl

and beneficial to the group as a whole, -

Systematio thinking about group dynmmics, originally developed by
Gestelt psychologist Xurt Lewin, issued from his quest to discover how people
can be stimulated "fo behave better" as members in and out of a group.
S8ixdlarly to Freire, MoClelland, Winter and others, the current advoocntes of
organizationnl development believe that the individual is changeable and that
his potential to change depends on the proper situation and catalytio inputs.
As Lewin kmew, persounlity structures, at least in some individuals, are
temporary and the right enviromment and stimulus canalter them. In agquiring
new perceptions of himself and of the enviromment, the individucl learns new
interrelational habits which sometimes cause manjor and abrupt changes in his
personality and attitudinal structwres. :

Cultwral-literacy, achievement-motiwtion and group-dynamios programs
represent remarkable means for educating adults to function better or more
critiocally in the transformation of society. Important for policy-mnkers and
educators, these programs point to the need for closer consideration of 3
a) the aritical change potentinl of the individual, b) the role of stress and
tension in provoking oritieal change of the purposive kinds mentionsd here,
and c¢) the mraning of oritical change for educational theory and practioe.

At this point, we turn to a discussion of the distinoct definitions
of development, growth and change and annlyze oértain subtleties of difference
between total and partial change regarding values and attitudes,
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Critical Change and Adult Devolopment

In systcms thoory and developmental psychology, the growth of an
organism (luman or institutionnl) indicates an expansion 3 tion or-
enlargement of parts. Growth is an adding on, the "formetion of new units®. (4)
Developmont, on the othor hand, involves the increasing complexity of the
organism (or system) as it integrates and coordinates growth into a
heterogeneity that functions as a whole. In short, the integration and
organization of the peroeptunl, intellectunl, social and emotioml growth
of the individunl at different stages in his life is deve nt, Ultimately,
this oapability to expand and increase complexity is 8 man more than
Just another primte, .

Change, as a concept, is o generic catoheall. It refers to any
process or outcome whereby a human or ‘institutionel organisme, or society as
a whole, beocomes different (for bettor or for worse) from what it was at an
earlier time, Change, by this broad definition, is not merely a potential
but invevitable. Society, institutions and individunls are always in the
proocess of change ; if only chronologically, they experience the effects that
oome with growth and decay. Over time, perspective alters, Cognitive and
affoctive differences, as woll as thoso in the organizationnl and motivational
hierarchies, ocour and affoct the individunl’s valuo system in one way or
another. Somotimes instoad of growth and developmont there is deterioration,
even pathology. )

NTERC TR

Adult psychology often only considers thc olinical aspcots and
pathologionl outcomes of what is here roferred to as criticnl change, This,
wo believe, is regrettablo sinco aritical chnnge frequently involves positive,
purposeful transformations, as this article undersocores.
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Portial and total change ‘

Tho mamagement executive who booomes effioiont and disariminating
with regard to his work becsusc of .a critiocal .expericnoe gained through
an achievement-motivation progran has undergone an importcnt re«fooussing
of his life within the framowork of his stated oooupational goal. The
ideal imnge of himself has not changed so much as his dvive mochanisms
related to this inage. Such partial, but significant, change is the kind
that people refer to when they say s "Oh, that was when I had my head in the
clouds”, or "That was before I had any sense of responsdbility”.

The m turity experience of the oorporate worker or encounter parti-
oipant also appears to be partial but diffors slightly in that it is expressed
in distinot terms by the person involved. "Oh, that was before I lcarned
%o work as part of a team", or "That was before I knew how o relate to others®.
Whether he seces himself as o member of a ocorporate team, military unit, or
enocounter group, the individual who comes to comprehend more olearly his role,
his responsibtility and his importance as an active agent in the group has
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certainly matured with rospeoct to that group (if he acoepts basically its
tasks and objectives) and that maturity may well affect all his othér
relationships, )

The peasant who, onoe liborated, gets organized with his follow farmers
to demand bettor conditions, securitics and pay from his patron represents a
person who has undergone a major mind-shift involving wha Erikson calls
an "idontity rocovery". {§) It is s though he recoives his first pair of
glasscs after having blurred vision all his life. Those "new eycs® make the
difference botween o state of passivity and omo of activity vised-vis the world,
He becomes aware of cultural, class and other social realities., Ho realizes
that he must take action by woy of dolloctive foroe if he is to transform these
social realitiss. His change in many ways scoms total.

Ideological chifts, political as well as religious, loom as the most
widely-dooumented types of total aritical chango experience. Sooiolozists refer
to this type of change as ictal resocialisation, or "alternation®, meaning that
the individual has experionced the "reconstruction of reality de novo®. (6)
Relinquishing what these investigators oall the "quest for consIstoncy”, the
individunl alternates onto a different track - ard efter all, this is not so
- unusual since there is always a soolo-structural bese for competition between
rivel definitions of reality. The fact of theso riwal definitiors of reality
is what wnkes a liberation cxporicnco or a rooowrzrpf identity possible,

Adult oritical change, whothor total or partial, constitutes an amnsing
and profound event in the individunlts lifo, Asidc from the behavioral
evidenco of this ovent, we con intuit the exporienco by the individunlts
referonces to his past. "Ch, that was before I became e Marxist®, he may say,
or "That was when I was newrotic”, or "Thot was bofore I knew what I wanted to
do in life". He often rofers to his past as being blind or confuscd - sometimes
not even worth talking about.

The mind and persomnlity are subjects that go beyond the individual
prooesses into ths processes of social change. Whils education may not be the
mst dramatic, or irmediato, causo of social change, it certainly is histori-
cally a major factor in man's ovolution. But even in the stort run, education
my woll bo oatalytio to the individunl and influontinl on the enviromment, as
we have seen in our brief swrvoy of ocortain change programs, In order to review
education as a factor for sooial change, however, we must look oarefully at
*which” social ohange we moan, To do so, we must exmmine the socio=politioal
assuptions and objectives of the programs under roviow.
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Adult Change for Entrepreneurianl Achievemont or Social Action

In a recent Unesco publication, Mcflclland stated that his use of the
word "entreprencur® should not be takon in the sense of "capitalist® and added 3
“in fact, I should like to diverco fentroprenewr?! entirely from any commota-
tions of ownorship. An entropremcur is somobody who exercised control over
production that is not just for his personal consumption. For example, an
exooutive in a stecl-production unit in the U.S.S.R. is an entroprencur.® (7)

McClelland thus attompts to separats an internal noed that exists among
all peoples from the social relationships and attitudes that acoompany the
realization of this need. So scientists claim neutrality in a world that
rowlves around differences of socinl class and political philosophy. By this
neutrality, McClslland hopes that his techniques will be employed by all
interested, no matter what cause they espouse. His commitment is to a world
which functions better economically because its entrepreneurs have learned
greater self-confidence and a more realistic risk-taking psychology. In brief,
he is a positivistic social reformor whose science has led him to advocate
“psychological training for economiec development®™ and not to ocoupy himself
overmuach with ideological differences,

Freirets approach is Christian-dinrxist, as he underlines in his first
major work, Pedu.g_gg of the rcssed, Ho believes in the wnlues of class
consciousness and cuitwral sollaar: « the active organization of factory
workers and of landless farmerse The "cultwral revolution" of the People's
Republic of China ropresents for him one of the cataclysmic events of the
20th oentury. He believes that it provided an “interstrusture® between tho
people and the infrastructures of their institutions, thus ensuring that the
superstructuwe of the country reflect the will of the people they are meant
to serve. For Freiro, in fact, the most oducative act an individual can
experience is that of involvemcnt in either rewolution or cultural revolution.

Group-dynamics programs usunlly sidestep any question of political
ideals, Positivistic, certainly as far as organizational development programs
are concorned, its techniques work as effectively for guerilla wrrfare groups
as for corporate entities, Advocates of T-group techniques often toke the
position of scientific and cultural neutrality, They try to avoid any politiocal
associations although, for the most part, their efforts cre directed toward
improving the individunl's behavior within a dominant culture group task, Like
many other educators, they would prefer to ignore all issues of political
allegiance, spoken or unspoken,

In the marketplnoe of politionl ideas, group dynamiocs like achievemont-
motivation programs claim to utilize techniques that will work in any culture
and in any value framework. True though this may be, it is only a half-tauth
which plays down the impsrtance of man's critioal natwre in favor of his
cooperative oapacitiess It is not enough that eduontion be effective 3 it
mist address the whole boing, othorwise man oontinues to exist as o frogment
of himself. Thoe thrust of Froire's programs is also limited in this rospect,
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but as loast his objectives are related %o social realitics and not meroly to
group ocooperation, and those objectives vary in acoordance with reality., What
is pro-government in one country will be anti-government in another.

All education explicitly or implicitly i1s political. The importance —
of Freire, Illich and othor educctional eritics is that thoy insist on the
socio«political reality of education. Education, they scy, shculd be aimed
at getting men to see their role in lifo as transformative so that they mny
break out of their wvarious states of oppression. In this wo believe thay are
correct, especially in ow increasingly "abstract society”,

Politics is ono of mon's most important instruments for effocting the
direction of the society he lives in and thereby thoe wurld at large. Today,
thore seems to be a renewnl of the nced for political expression., Efforts
hove stuted to promote "self-renowal" on a politiocal besis, expecially as a
moans to awaken the middle class to corruption within its governments. Also,
monual and rural workers and oppressed minorities, as well os sympathetio
intellectuals, are striving to bring about social revolution. In contrast,
the so-onlled “counter oculturo™ appears willing to work with any politiocal
structure that loaves it in peace.

Although we can approciate the scientist's commitmont %o a world in
which sciance and social knowledge would ideally bo used to facilitate the
dovelopment € all mon, we find the argument of meutrality wnsatisfactory,

The problem, wo believe, is that scientists are too busy with social
inventions and control of the masses to giwe the neoessary energy to socioe
politionl oriticism. Honce, thoy lack the political drive to ocontrol the
soientifioc lmowledge thoy dissaminate to the powers that be.. Ofton their
discoveries only aid in the advance of govermments dedicated to oppression
and totalitarian social control. Politioal interest, to many scientists,

is a secondary concern, Thoy are dediocated mainly to understand how things
and people work and how to catogorizo, predict and control their relationships
and behavior... prusumably for tho good of society, The fact that thelir
disocoveries are often applied to manipulate man as a mere means to technological
ends thoy see as unaviodables Accordingly, they often booome uncritiocal
proponents of trends which thoy consider inevitable, Thus, many teach and do
rescarch within their systems without further concern for tho sooio=-political
realitios that swround them. This, of course, is an exaggeration but makos
a point which we beliove nceds repeating,

Certainly whon we seek to change an :individual or group we must be
clear not only about our objectives but how they relate to larger value
constraints, Toohnioal and psychologionl profossionals olaim to be simply
working for economic development and social change but they are seldom willing
to discuss eithor ocutside of spocific framoworks which thoy oan statistionlly
definc in so-called practical terms. Thoir culturally limited, valuo-ladon,
positivistic approach spoacks, in owr view, only to one aspect of man and
strives for a world of more systematio technologies and greater production as
an answer to contomporary confusion and social injustioe,

Whoreas group dynamiocs and achievemsnt motivation operate to alter
attitudes within value systems, cultural literacy works to shift yalwe
orientations This distinction is essential to owr understanding »f their
differing psyochologionl objeotivos and also gives a cluoc as to why Freire was
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exiled from Brazil for his tonching activities. No goverment minds the
people having their attitudes changed as long as it gots thom to work better
and cooperate more within the dominant culture, Somo governmonts, howovor,
very mach object to their factory and rural workers being oncouraged to
organizo for improving conditions and obtaining botter pPay.

Conclusion

KEon's valuos and attitudes, as wo have seen from the presont roview,
detormino his behavior. His personnlity, wo believe, lends his behavior its
styles The emphasis on soms examples of programs which seek to altor values
and ettitudes points up this faoct and shows how, by stimulating cortain valuos
and attitudes, our social actions may be changed. The programs mentioned here
also underscore the fact that individunl dovelopment and change are mot childhood
exporiences but continue throughout adulthood, They show ‘oo that critical
experionces can ocour in socio-psychological programs of education,

Despite tho academic stance that socio-psychological education is
primarily affective in ossenco, the cognitive and motivational inputs of these
programs for ositionl adult changs oammot be ignored. In faot, such programs
my woll serve as short-cuts to a persomal clarity in life which makes intelloc-
tual and psychomotor dkills more readily meaningful and decired by the indivi-
dual, )

With the institutionalization of sodio-psychological progroms, wo are B
faced with the consideration that individunl change of a critiocal mature is
not samothing to be analyzed out of proportion to its reality but rather that
it noeds to be taken ndvantage of fort the sake of the ind’vidual and soclety.
This consideration is what finnlly ocausos us to review tho politioal implica-
tions of programs aimod at changing the mentality of people. Though perhaps
too dunlistio, our point has been to contrast the ooncepts and aims of progroms
aimed at achievemont motivation and those seoldng to promote cultural U teraocy.
Owr oonciusion is that oultural literacy oonfronts the social reality of its
participants with groater ooncern for the transformotion of their cirocumstances
at all lovels of ondeavor, whorecs achievemont-motivaiion programs seck exclu-
sively to direot the onergies of the individual toward greator cconomioc atteine
montse Our position is not ome of claiming a good«bad dichotomy between the
programs, but rather %o voint up tho limitations of motivation progroms os
compared with those of cultural literacy., We hawe done this by emphasizing
that these programs inoorporate s 1) o reasonably distinct set of techniquos
for catalyzing adult oritioal change, 2) differing cultural orientations, due
in part to the distinot oonospts of their advocates and the scparato olass
populations with which tho programs work, and 3) differing general concepts
of man and the world, with consequont opposing political viewepoints, Wheroas
achievemontemotivation programs tond to oater to all governments, Marxist-
oriented ocultural-litoracy programs see their role as that of transforming
soclety depending on the political attitudes of the govermment in question,

Vi M)
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HWe posed several questions in our introduction which wo feel this brief
survey has not necessarily answorod, but has at least isolated enough to
respond to. First, we conolude that tho adult is an individunl whose perso=
nality and mind ohangos = whothor duo to life-cyclo, gradual, or critioal
change -~ and that, further, tho patterns of his mind (his wvalues and attitudes)
can be in some cases altored by critioal events, social foroces or, as we stress,
the inputs of "socio~psychologionl" educational programs, Secondly, while
. admitting that education is t . 1+~ and serve generally nan’
culture of a nation, this ed: * 43 00 narrow if it does not promote soaial
oritiocism and socinl actionwithan that framswork, The function of critiocisam,
in our view, is to keep soclety from the totalitarian nothingness that Orwell
foresaw in his book, 1984, Also, there is the qmastion of identity. An
education which ignores separate culturcl identities within a dominant socioty
is lkely either to enforce an identity which sits i1l with the individunl or
which in the final analysis keeps an individunl's true identity from emerging
and thereby contributing to that continuous process which is the making of
soclety. Therefore we fecl that politionl awaroncss and social action are
vital objectives for adult-education programs, even moreso than thoso of
vocational and professional training, Finally, it is olear that the values of
those who decide that others should preferably change values or attitudes
provide the olue tc the meaning and direction of their progrems. In this
review, we have noted a positivistic, entreprensurial, ocapitelistic orientation
on the part of McClelland and his assoociates and a Marxist, working-class,
soclalistic orientation by Freire. Certainly, their differing concepts of
social reality envourage us to oconsider our own assumptions and aspiraticns
in this regard.

There is no attempt here to analyze the major socio-political and
technological foroes for-social change and their effect on the mentality
of the individuals Our emphasis has been on education for individual change
and its implications for social reality. People undergo relatively minor
changes almost daily and mors profound ones with age. Techmologiocal inno-
vations, powerful others, and major social shifts certainly greatly influence
man's minde Equally dramatioc in owr viow are those abrupt changes that the
individunl reoalizes whon ho attains new incontivos, better personal adjustment,
greater group integration or clearer class oconsciousness through education.

A peasant may have certain attitudes enforoed so that he fits better
into the dominant culture, If he is given the opportunity to rise within
the ranks of social prestige, then ho may well adopt tho consciousncss of
the ruling class. 0:1 tho other hand, if ho wakes to & sense of his own
oultural heritage and dignity, then he may well fight to improve his lot
as part of a distinot culture and class. Many individuals in the so-ocalled
"lower” class, as Freire knows well live without a sense of olass or ocultwre
and therefore without a full conception of personal idemtity.

Adult transformation is o welllnown reality to psychoanalysts, priosts,
teachors, oonsellors and others who deal with the mind and personnlity of man.
In their work thoy note that for ome reason or another people often change
attitudes and/or values sommdngly "overnight", Sometimes these changes occur
booause of a aritical ovent (death of a spouse, divoroe, imprisommcnt, personmal
injury, work sovorance o' promotion, or marriago, birth of ohildren, ete.),
somotimos booauso of anothor's influonco espocially in the domein of roligion
or politics but also with rospect to work orientation and group integratdon,
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somotimes because of a provocative oducational expoerienoe, Thesc changes
often result from familial or societal repression (oppression) of the
individual, creating what is called a disposition or potential for change.
/

Quoting from the Thesis on Feuerbach Marxists olaim that philosophers
have only taught us to intorpret the world, the problem is to change it, In
& Freire class froquently the individual discovers a new sonso of self, to
the point that he reocovers identity and henoce begins to transform his socioce
political reality, Through key-words and suthentic dialogue he learns the
moaning of taking specific action on the basis of concrete reality, Thus,
it 1s not merely the status of the individual in society which matters but
how the goverrment in power conceives of and treats the individual, especially
one from the mamuial or "blue-collar® worldng class.

Not all workers or peasants, 9f course, feel that they want revolutibn.
Apparently, however, enough do that ono writor sees the oligarchst"great fear
in Latin America" as being that time when the massos rise to govermnent and
power, :

-

With Freiro tho individunl's need to achiove and to work as part of
a ocoordinated group is sharpened, as is true with McOlelland and those who
utilize group dynamics tochniques, The major difference, as we have seen,
is that Freiro axplicitly takos position in tho major political styugglos
going on in the world today. -His position attacks the notion of "valuc=free®
oducation, So-called "value noutral" programs are acceptable to efficiency=
oriented govermments and international organizations dedicated primarily to
economic advancos, whereas oultural litoracy programs are woloomo only in a
few countries and, at best, -wroly discussed at the intermational level.
Although Froire sorves on the Uncsco International Consultive Liaison Committoe

for Literacy, his programs are far from being utilized by this Organization,

v g

Education today oammot pretond to be politically neutral nor con efforts
to changs the values and attitudes of adults be considered only in their techniocl
aspects, The adult can change, as we know, and aritionlly sos He con learn new
outlooks, attitudes and behaviors that are crucial to his development and that
of society. Education whioch caters only to adult economic needs ignore~ mants
transformative rols as a social animal. Worse, it rejects man's potential as

& rare species that has yet to realize the full areativity of its changing
mind.
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