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"Using the Case Study Method In Organizationah’c mmunication Classes-

' ‘Developing Studiéis' Ins1ght, KﬁﬁWledge, and c eatLVity"
g R i

/“
J

CoL T . Introduction to the Case Study Method , '/W

The case study method is a technique faor xamining realistic *

organiyational problems through systematic ar lysis. Typically, in

the ease study method a description of a pot ntially pr;blematic
real~world phenomendn, (in organizational c mmunication classes -'a
. -description of a troublesome .situation orga ization members are

‘encountering), is. presented to students. ' his description is

‘ referred to as the case or case history, and is genérally presented

in written form? although cases maymbe presented orally or through

v o

f'”use of‘media. Students are encouraged'to'perform the critical role
of case study analyst case analysis involves the identification and

examination ‘of salient issues cauSing ‘the problems organization

(4

memoers are experienCing in the case,,as well as the development of

.
[y

”strategiés for addres ing and rectifying the case issues and problems -

b
N 1

identified The case study analyst must demonstrate a combination of

'1n519ht knowledge,\and creativity in identifying relevant. issues

EU
lcausing organizational distress in the case under examination, >
nilyZing these issues in light of relevant (organizational
c?mmunication) research and theory, and dev1sing fealistic and’

appropriate strategies for helping organization members cope With the

' problematic Situation presented in the case, (Schnelle, 1967; Mier,

' 1982).
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The quallty of case annlysxskas largely dependent on the quality,
'of the’ case hlstory presented’ The casc hxstory provxdes the analyst
s with crltxcal 1nformat1on about the organlzatlon under{examlnatxon.

It is the task of the andlyst to examlne and - 1nterpret the evidence
[ i . N i - ‘.. k
pr%sented in the case h1story. Good cése h1stor1es prov1de students

. \ 5
'.,withfjnt%iﬁueingvdata that leads theim to in-depth, study and

pbtentially heuristic analysls. Lawrence'descr1bes th ‘benefits of
’ ' S ' S
selectlng hlgh quallty cases for analysxs-' ‘
b Aagood cése 1s the vehlcle by whlch a chunk of reallty is ¥
" brqught into the clasiroom to be worked over: by the class
‘ and the instructor. A dood'case. keeps the class discussions .
Do ‘ . grounded upon some of the stubborn facts that must be faced
. up to in Peal-life situatlons.' It is ' the anchor:- on academic
flights ‘'of speculation. It is the record of complex
situations that must be literally. pulled apart, and put

' _ "~ . together againm before the situations can be understood.
' / (Lawrence, 1953, p. 215).

.

oL The selectlon of approprlate cases ‘to present to students for
analysis 1s cruCLal.v The case must be carefully selected (or

\

~prepared) to reflect course 1nformatlon and demonstrate 1mportant

. -

theore /cal 1ssues~1n or! lzatlonal communcatlon.~ Case h1stor1es

:
that pr vide reallstlc problem s1tuat10ns that neflect 1mportant
) (. . 2 ) [

theorLes and concepts £ organﬁzatlonal communlcatlon enable the

Y

‘student/analyst to apply - eir'ﬁtudles to strateglc orgaanatlonal
oroble% identification’and solutlon. T N

. : T : R
. -Case studies. can be 1ntegrated in organxzatlonal ommunigation

P

’ clz;;ks us1ng several d1fferent 1nstruct10nal strategles.-ﬁFof.é
P

%e le, the,1nstructor ‘can have students- read ,a case h1story and

. [
A . . “e v
. ‘ . '

then present the class WLth h1s ‘or her own case’ analys13. Rtls Ls an

e
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presentation. Oral presentations of case analyses can be a, good.

‘and’ provxde detailed commentary, and dlscouraglng vague .;'\>F

CQPCCLJILY UJLﬁUI slrategy when flrst initiating case analysxu as a
. i

leJo lnstruotxonul method By pﬁaventlng the ¢lass with his/her own

‘ dnalyszs of the caso the instructbr dcmon trates the proper manner’

Y

for conducLLng case analyscs and glves clasa memberm examples.of how

organizational theory can be applled to case analyses. Cases can

also be -analyzed by the group aloud in class b/ both students ‘and -

B ‘e

1nstrucLor through class ﬂlSCUSSlon. Aﬁter students have some- "w
experlence w1th case stud1es and. are famlllar with the case study

methodn it 18 often beneflcxal for the 1nstructor to- asslgn students

a‘case;to analyze ‘on their own and have them develop,thelrlown case

s 4.

study/xeports. Case’ study reports may be asslgned as., wr1tten class
CE . ¥

work, and. turned 1n:to the 1nstructor for evaluatlon, or they can be™"

-y o

-1} .
assigned to 1nd1v1dual,students o: student teams for oral‘class

- d

Vi

stimulator for.in-debth'grOup discussion and critique. B
‘ , .
The 1nstructor should fac1lltate effectlve 1n—class ‘case study

anaiysis as a d1scu5s1on‘leader. Schmldt and Llpstreu, (1975),,
L a g
suggest the roles of the effect1ve case analysls dLscussxon leader
\

"includes draw1ng attentlon to neglected facts, ask1ng questlons about

-

p01nts raised by partlclpant&, questhmlng the 1mpact of dlfferent

s

.’ courses of actlon suggested, encouraglng the group to ask questlons

s
[ ‘. :
! ¢ U

v

"
generallzatlons and readyhmade Golutlops.» The d1scuss10n'1eader can

also ralse the level of case analysxs by clearLy‘ldentlfylng and» -

exemplifying the crucral role'of organlzatlonal theory and research

e

“
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in'nnntyz%ng'cdﬁe’histofies'and developing strategies for - %" ’

]

, L. . . ' . L]
. N .

onqqnlzntional innovation. Cage study work is most productive When |

\
“Lhﬂ antrutlor ho]ps the students Lntegrato@baso oxamplos W1th course

'1nformat£on. ‘The{\hqtructorchould'nlso help process studont

[}

. ». T " ) ‘,‘ - ' ).
;mt_orprctatl of "cases, recognizing that re is no ane rlght .
. ~ .u ’

evaluatlon of any cas o history but many dlfferent‘vlable perspectives

’.

« 0N case analysis. “The 1nstructor should ompha31ze ‘to students that
: : ' \
thé best Case stddy analyses are_methodical reason&d, and,/

/
substantlated by organlzatlonal theory\and research

4

. . The caselstudy method is by no means a: totally new educationah
' . R ’ ¥ ; -
method, (Dooley and Skinner, 19 7). It has its roots in’ the socratxc

'

method of educatuon where the instructor tells students a story about

{ . . . 4
a-problematlc s1tuatlon and querles them about how they mlgAt solve” '

B

. the probleml Case study work provides students with many. questlons..

: Learnlng 1s accompllshed by attemptlng to answer the questlons
’1 N Y .
presented Teh case method has been extensively ussedql.n'busuness,'p

med1cal llbrary, social work,-andwlegal education. The strengthv"of~

. -2

1t/€s partlcularly well su1ted for help1ng students to learn about
complex organlzatlonal phenomena. For example, the case study method-

‘has a long and productlve h1story of usage in management educatxon at

v

-the Harvard Un1vers1ty Bus;ness School where it has helped prepare
. . ’ - s
. students ‘to become efEectlve organlzatlonal analysts and

'
b

Jkl.dec131on—makers, (McNalr and Hersum, 1954; Andrews;.l95};, rei, 1958;

_Haryard Business School 1965). The case study has been usef as an

4o

. Al N St
4 J . ’ S v

/ : N d 3

the case method for organlzatlonal communlcatlon lnstructlon is that &
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: instructional tool many textbooks coﬂcerninqworganizations, where @

case hlqtorxeu‘nnd/or caao analyse 3' dv$ bonn anluded ta xLluqtrdto :

' y . Y

,Lhoorxos abouL organizattonal behnvxor; (whitc and Vroman, 1‘)82,‘,h

& r ’

Krapa and Thornton, 1984' Glovorv HOWLK,.and Taqlurl, 1973; bxldca
[N ! . :
'and‘Haas,vl97S nanéy, 1972) oIn recont years, several authors have‘v’

.

wrltten popular bqbks about‘dxganizatlons whlch presbnt real case

hlStOIlCS to validate thear perspectives abnut mrqan17atlonal 11£e,

i
N

(Peters and Waterman, 1982; Deal1and Kenn g . 1979, Terkel l972°
’ \

b

g Harragan, 1977).r/%he,extens1ve utllizat Qﬂ\p the case meth dl would,.*/;

seem to 1ndlcate the caie method. oEfers subst htial benefits in t.‘.‘/':b
o S ull 7
- educatlbn4 In the remalnder.pf thls pa?er I wxllkexamine some of the U

educatxonal funCtLOHSnOf the case study,mefhod, anJ(exaane 1ts - ;j

Yo

ka;pec-lflc appllcatlons in orgahxzatlonal co @%glcatron 1nstructlon.. ,;/

nf . .
- ‘\ . .. B 3 . " . ‘ ;l. v
) o . . ¢ g “~ . .’ o . . ' v, K
) . } 3 . . . N A .t « \ N
. g P I
. . N | v . .

v noor By ,‘x’ . * 7 ".", 2 “oa ' P
] » fnstructronal ratlonale ‘ '
< ) ‘ SN

,-Organlzatlonal communlcatldn educatlon is an applnéﬂ area of RS
study that exa\\nes theory and research about the role oE humana’

' ) N '
. 1nteractlon 1n organx&aﬁional llfe,\(Carnéy, l97bb/F§be and Rpss’ ('

;1982).' Organlzatlonal communrgatfqn study is rooted in. the actual

;f communlcatlon behav10rs perfor@éd b%worganizatlon members in the

‘accompllshment of organlzaﬂlodgh tasks Case stud& ana}y51s is an
instructional method that'encour ges students &appllcaélon of | H _

ion theory to orggn atlonal .

relevant organizational,comm ) o
? , Yo, : ' w¥ /’% '.- 7 “‘o : Ve R

_ /
practice., Case studles br1ng organlzatlonal communlcatlon theory - to

Fdlfe by enabllng %he student to v1sua112e ?ow the theory relates to -~

AY
.
et
.
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prganiziational analysls, organizatibnal prvblem golving and

. ] ¢ L R
~improvonent of organizational performance. :
) ' . ) .
SN : ) '
. -Case studies can help organizational “‘communication students
racoqnize the nfnzcﬂfcommunicnmlon in nfﬁoctivc'oernizattonnl

(. v UL . : ' . A
functioning, Gildea and maas, (1975, p.4), dogcribe how case

studics lllumlnate the u{y of organizational communication when/gKey
v % . - ]

‘ Wrote, *...case studies are presented to sow how others initiated or
v h v

- -y

enhanced - their ‘organization's commitment to an ongoing program of
. X :
. .

s R LA . a0 .
cftfective communication." Additionally, the use of case studies in
- ' ! T -

// organizational communication courses can pfdvide many pedagogical

—

- '_oenef}%s for both 1nstructors and students. 'For ekampie, Mier

sque;t ‘th%’case method can be used in organlzatxonal communication

Al .

- courses to help accomplxsh the follow1ng three 1nstruct10n 1 gOals.

“ 1. To hglp formulate key concepks 1ntroduced in textbook
readlngs and e€lassroom lectures....
‘ 2. 'To help reinforce learning through appllcatLon of key
" concepts covered in lectures, readings, films, and textbook
. cases (student case studies) ' ' . '
3. \To help students plnp01n2 the communication issue as it
relates to otler organizatiohal contingencies (textbook
cases and student cases), ;Mler, }982 p. 151).

Further pedagogieal functions of the case study method in

organizational communication instructiom include: . v

' %; Helplng 1nstructors generate class discussion by presenting

o
' meanlngful situations for class exploration and poslng ‘questions

S

about case analySLs ‘and problem: solving. .

2. He&bing instructors illustrate and clarify important

»

' organlzatlohax communlcatxon concepts by relating these conceots to

-
-—

‘examples from case analyses \




. , P, .

3. uvlptnq to expand studenth! knowlcdqu of orqanizutiuhul
comaunication roegearch and theory by ancour ](]ln(] 'ﬂud(‘nb to siearch

tor explanatory research dnd yhcury in diagnosing case problems. .
. . &
b

1. Helping to. promote gxl:urlagt‘.\' recognition of the use:q of
orqnnizational communication theory and rcscarch by demongtrating

dLhat thvory can bo offnctivwly used to analyse casce problems and
B 4
dirdct strategies for helping otrganization members to cope with case
‘  probleng,
/
5. Helping to fostar student's analytical insight in the nat&re
. L]
. ¥ ~ .
of organizational processs hy encouraging them ‘to examine
¢ organizational activitfes: diagn;ﬁe the sources of organizational

-

problems, and develop strategics

‘\ 6. Helping'to facilitate students' ability to demonstrate

for.organizational innoyation.

: ?reativity in making decisions about sol*ing organizational problems.
VoL ! N '
Y Past research has demonstrated that the ability to make decisions and

‘solve organizational problems is one of the most valuable

’

 commynication-related skills organization members can possess,

., (Disalvo, 1980). ’

7. Providing students with experience in business writing and
: » ]

'professional‘presentations in the prgp@ggation'of written and oral

\

Sase sbudy,ﬁbporﬁs. o T

seﬁmidtiand Lipstreu idéﬁ&jfy five additional benefits of the case

‘ L
method as an effective leafning device:

1. Provides a satisfying learning opportunxty because it
~ combines two essentials--realism and participation.
2. Provides opportunities for the development of. social
skills; of, respect for the opinions of others; of effective
. partLC1at10n in a group; of improved understanding.of why
\/ people act as they do. :

o ' .




ke |

[

. Y 3. <Urldqmi tu,éj ‘qap between knowledge and skilla, -
: P 4. Acquaint ndividqualg with .the clusiveness of wisdom an
' tryth and the c?mplhxlticn of administrative situations.

, 9. Provides opportunities for effective fole-playing, In
evhich a role player may gee himself as otherd see him,
6. Ofters expericnces in which people, in varying degrees,
Yearn to modify or get.rid df some of thelr prejudices
N bocanne thoy must take into account the dilterent views
presented, (Schoidt and Lipstreu, 1975, p. 2).

: S

- The case study method hags many potential benQELCQ for organizational

©communication education, it used prOpuﬁly. The ﬁollowinqbﬂuctlon-of
{N.

this papct will outline some guidelines for the cffective utilization

» )
“of the case method. . ‘ P .
o ) - . . \ * .

. 3
. . -

N\,
)]
Guidelines For Using Case Studies ~

\]

Glover and Hower, ¢1953), clafm‘that the most importamt -

\ prerequisite for case analysis ie the instructor's ability to set a
s N ’ . ¢
conducive atmosphere for case hnalysis. The instructer's ability to

f\ﬁstablish rapﬁb?% with students will help establish a favorable
- Q\\hy | w

climate for case analys

. A favorable climate for case analysis is
one where students feel free to answer questions, present their

t : D —
idiosyncratic points of view, and creatively analyze the case under:
A Nt

s -

review. WThf; means a pefmissive atmoépﬁére in which they (students)
feel .free fo put forth thelr ideas and their questions without the

- - 3 Q » . . .
instructor's reacting 1in théﬁfqrm of rejection, derision, blame or.

authoritarian injunctions to think along certain pther lines

preferred by the instructor at that moment. This free atmosphere

-+

if the. instructdr makes up his mind to hear and try

-,

willfﬁe fostered

to understa ' f%gtudents have to say, and encourages others to do

Ea




:

' , N

Lhes same,* (Glover and Hower, 1993, p. 14).  Gibba'y (Lo61), notion
S
of devqloping a supportive climate by stroessing conmunication
, "
behaviors that are non judgemental, (:()1)1)&>;/:1t;i ver, empathetic, and vl

R . 1 . ) y »
Spontaneond, seemd to providse a viable naflel for uuthhlvmhmq a -
g ‘ : i

S /

Gunnunication elimate in the organizational communication clkuu that.

in conducive to productive case study analysia.
4
As mentioned earlier in thia paper, the selection of an

appropriate caune Lor analyaia iu an tmportant crilAﬁrlnizg)r el tective
use of the case astudy method. An appropriate casce provike

LY
analyst with enough information to provide the organizational

g the

communicqtion student with sufficient clues as to the underlying
problems the organization‘under examination is experiencing, without
analyzing the situatlo; for the student. Additionally, a good cage
should illustrate conceéts that are relevant to the research and
theory being covered in the organizational communication class.
cases should be as realistic as possible, including bac&ground
information about charcters in the case, the organizations examined,
and the relationships among characters. The.most ehriching cases
describe "...the process by which actions take place,"” and may

include conversations betwegn characters "...recorded as nearly

verbatim as possible,¥ (Ulrich, 1953, 51 31). The richer the Yase

séiected for case study analysis;Jthe more likely the case stw?y is

to be an effective pedagogical ‘tool in organizational communication
classes. . ' : .

Ccase study reports must be well organized and explanatory of the
\

[y

, 2
-F .

11

e
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A i 3 L J
matares of problems confronting the argandzation.  The cana study

report” Lends itgelf to a conventional three-part analytic structure

ol 1) ;Hul)l";ll-’"l\lt‘n(ﬁ(i(.‘:\ltun; 2) analysisg and 3) rocommenddt jon,

(Heernthal, 197%).  In the problem wdentitication section analysts
’

cxaamine the caue bist®ey: and, basoed upon the ovidonce prescenteod,

'

Pl

diagnotn ditterent key tssuen that are cauning the ()r(’]‘lz{i_z:Jti()naxl

v

difficultics to occur. 1In the analysis section the eane study

analyat ecaminen why the problems are occurving and deqscerihen current

knowledge about, the organizational isuuen 'Ld-c\nti!:’iud. l-‘inui"‘ly, in
t;hu' reconmmendation section the .'m(.alyfst devises strategies for
relicving the .problena L'.'l.cing*“tgmhﬂ organization.

In identifying relevant issues in a case history there nmust be a

N ”

systematic search tor important ovidence within the case, idﬁ\\tityinq’
the und.crlying issues confronting (.)rqanizations, as well as’
identifying the more readily cvi’dcnlt problemsa., (\nnlyzxts ;nust
recognize the mutual influence ot different systems, subsystems, and
both internal organizational and environmental factors in i,Qentifying' ”
key iasues confronting _organization"s. Once koy ié;f;ues are identified .
they are prioritized in terms oE/'/ﬁhe strength of each is'ls.tvxe‘s
influence Mon the organiza_tion ‘and in causing the problematic

~situation the orgénization finds itself in. The analyst must be able

to distinguish between primary issues, sub-issues, and mere symptoms

’

. X . . 9
of issues confronting the organization. Furthermore, the analyst

should be able to demonstrate pertinent evidence presented in the

Ed

case history that led to the identification of problem issues.

11

Q | 12
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In the analys}s sectlon of the case study report the analyst must

examlne the 1ssues and oroblems dlagnosed prev1ously 1n the problem

-sl- A

bldeﬁfiflcgtlon sectlon of the report and descrloeﬁwhy thes

4

g &,

*_wcause problemsﬁgpr ogganlzatlons. An- 1mportant factor ‘in the
o iy 7 T
;J$ analygls sectlon is that relevant organlzatlonal theory and research

oA fgl' . f
§%&@ﬁ§&t be applled to. the case study. The analyst must explore the
K

By -.

issues, confrontlng the organlzatlon in the case in llght of the1r
knowledge of organlzatlonal theory and research It is
’organlzatlonal theory that enables the analyst to fully analyze the

. case:hlstory. Organlzatlohal theory helps the analyst address such

~

'ques-ﬁons as:' Why are these issues aylslng7 What negative

> 3

1ng}ﬁences do these issues have on organizatlonal functioning now .and

'what negat1ve aEfects m1ght they produce 'in the future?“ Wwhat are
some of the productlve ways that. organlzatlons (in general) can deal

.‘w1th the 1asues ldent1f1ed7 How do these product1ve organlzatlonal
strateg1es relate to the spec1f1c organlzatlon under exam1nat10n7
The more complete the analyst's search and appllcatlon of relevant

‘.organLZatlonal research and theory to the case 'is, the more

en11ghten1ng the .case study analy51s w111 become.

In the recommendatlons sectlon of the case study report the

w1 N <

- analyst examlnes the issues 1dent1f1ed and analyzed in the first two

¢ -

N

sectlons of the report to shed llght ‘on how ‘organization members
m1ght redlrect organlzatlonal act1v1t1es to ‘help relleve the- problems
1ncurred in the case. ' The analyst must be careful to deV1se

: recommendatlons which address each of - the lssues 1dent1f1ed 1n the '

\




fa'defensive*cbmmunicatibn climate as.beidg a key issue,causing

N
~

v :
) 4 L
o — o
.3 -
¥

oroolem 1dent1£1ca€i ?section Furthermore,tthe organizational

1nnovat10n strategles the analyst suggests must be cons1stent with

EN

the issue 1nalys1s and theoretxcal evaluatlons presented in the

analysis section.

-

;“'ample, if the case stidy analyst identifies

-~

cp

problems in an organlzatlonal case- h1story,'and escribes some of the

?‘.communlcatlon behaviors that leads to and reduces defensivedess in o
; o "

a"'"

‘ organfgatlons in the analysxs sectlon, then the recommendatlons the U

. 1 ‘ : . ’
analyst suggests must deal specifically with the defensive climate ;
iSsue and follow the theoretical'§uidelines for dealing with f

defens1ve cllmates presented in the case analy51s section. . Case
study analysts should be concerned w1th developlng both short-range

.

“strategles Eor re11ev1ng organizational problems 1mmed1ateiy, and

-detus1ng potentlal organlzatlonal difficulties.

lcng—range strategles for prevent1ng similar problems from occurrlng
aga1n In this manner, the analyst reacts approprxately to the i
"present organlzatlonal sltuatlon, as well as devising strategles fcr
he101ng organlzatlon members become more proactlve in preventing and
— . i
Case analys1s then, beglns with 1dent1f1cat10n of sa11ent 1ssues
contributing- to organlzatlonal difficulties, examination of the

nature of these issues with regard'to organlzatlonal research and

theory, and development of strategies'for.helping organization

‘members resolve these problems.‘ Bernthal, (1975), echos many of the

2

guldellnes for case analysis that have been 1dent1f1ed here when he

specifies that effective case study analyses should be systematlc,

Y
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‘racognize. the 1nterdependence of organlzatlonal systemsﬁand
7 /
qgsubsystems, be reallstlc and explanatory, and be research afé theory-

!,

based In the follow1ng sectlon of th1s paper I w1ll proV1de an

‘ example of a typical case study report ass1gnment that ‘éllows the

gu;dellnes presented above.

, ' o ' ¥
. Sample Case Study Report ASslgnment
The\case study report should be written in a/professlonal manner,.
typed double-spaced as though you were a consultant h1red by the
organlzatlon to help solve the problems descrlbed in the case. There

.should be three major sections in the case/gtudy repo&f

1. Statement of the Problem(s): succ1nctly state what you

decide -are the most press1ng proolems ﬁac1ng the 1nd1v1duals (and the
/

organization) in the case. Explaln why you think these are the major

issues'in this situation. What Lnformatlon presented in the case
leads you to identify these issues? (Be careful to ldok for the root

issues causing problems in the case. often the most obvious problems

/

in a case are merely symptoms of more basic underlying problems. You
may want to identify both/méln 1ssues and sub—lssues). »

2. Analysls. based onfyour knowledge about the nature of
organlzatlonal communlcatlon explaln why»you think the problems you
have identified (1n the,flrstrsectlon) are occurrlng. Shed some’
1ns1ght into the reaéons problems such as the "ones in thlS case occur
in organ;zat;ons /How do the issues you identify affect

organizatfons inggeneral? How should the organizational

N .
it
7!

14

/18



3.

comumunication conéepts\be utilized effectively? (Be sure to relate

your analysxs to organizatlonal communlcatlon theory).

v

3. Recommendatlons-‘Develop realistic strategles for

1

alleviatlng'the proolems you ‘have 1dent1f1ed and analyzed (in the

4

first two sections).  Indicate how the ‘recommendations you suggest“
" may beé iyplgmented within the organizationl (Be sure to
d1fferent1ate between short term strategles to help the organlzatlon»

cope w1th the existin proolems and’ long-term plans designed to keep

‘these problems from emerglng again. Short—term st}ategles are

generally reactive, while long-term strategies are more proactive). -
what specific'activities should organization members engage in to
; initiate the recommendations you suggest?’

N . .

Concluslon

The case study method is a potent1ally useful pedagoglcal tool.
that can be successfully used in organlzatlonal communlcatlon
.classes Case work 1is most productlve when cases. are openly

'discussed in class. Sstudent 1nvolvement'and creat1V1ty in case study
_ . : sa ,
‘discussions should be‘encouraged. Effective use of case studies can
promote "€he development of students insight, knowledge, and
creativxty. ~Case study work helps cult1vate student 1nslght by
providing,students w1th experience in recognizing and diagnosing
'organlzatlonal problems. Case study work can expand students' '

knowledge of organlzatlonal theory by demonstratlng how to apply

relevant research and theory to organlzatlonal analys1s and -

\
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.

e

- . . . . .
. - v

'problem—solv1ng.u Caee study work can also'help déVelop studehts‘ "o

a

"creat1V1ty by provxdlng them with the opportunlty to examine and

ot

1nterpret case hlstorles, 1dent1Ey sallent facts and issues emerglng

out of the case hlstorles, and develop organlzatlonal develooment

E

strategies for he101ng organization members cope w1th organlzatlonal

difficulties. B ‘ S o B

1> em” i .

Lo
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