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INDIJVIDUAL TZED, NONGRADED READING PROGRAM

Introduction

This packet consists of materials developed by the team with the help of the

-Reading (onsultant. It is composed of a narrative of the philosophy and a descrip-

tion of the elements in the program. A brief description of the on-going program is
followed by a bibliography of reading authorities’ writings which have been utilized
in the program development. A scope and sequence of word recognition skills and

record keeping materials tor operalion of the program are also included.

. The Title [I1 Project, Curriculum Change Through Nongraded Individualization, -

"CCTNT," has established the primary goal of developing and adapting curriculum in
reading to the individual needs and capacities of children and that of helping them
mg%e continuous, consistent progress toward goals established throughhassessment
processes. It is important in such a program that diagnosis, assessment, and pres-
cription of the reading program be made to meet the individual needs of children, in
order to provide for successful operation of the student at each step. The develop-
ment of positive self-esteem and confidence in his ability to succeed at each step

in the program is vital to optimum learning.

Many different methods and approaches are used in the total reading program to
complinient the Tearning strengths of the indivfdua] students. However, the project
has been conducted in such a way as to make this a program financially within the
reach of any school. Nongrading and team teaching with a differentiated staff are
viewed as vertical and horizontal organizational patterns making possible the imple-

menting of such a program.

e 4
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1. Philosophy of Reading Program

Underlying the philosophy of the reading program is the recognition that reading
is a thought process. Reading takes the child beyond the interpretation and meaning
intended by the author and stimulates his own thinking processes. The final goal of
a sound reading program is to develop a child to a point where he loves to read,

- where he seeks reading in solution to problems, where he uses reading to stimulate
realistic thinking or reasoning, where he seeks pleasurable respite in imaginative

fiction, and benefits from each experience in the process.

Learning to read is a very individualized experience. The task of learning to
read is different for each child launching into the process -~ as different as the
personality and background of experience of each child is different. The child suc-
ceeds to the degree that the instructional program is built upon his previous learn-
ings, capitalizing upon his strengths, his own language patterns and what he already
“knows about his world. These are the assets which each child brings to the exper-
jence of learning to read whether he is a beginner or in the fourth year of the

nongraded program.

The starting point for teaching reading skills is of paramount importance. The
contributions which each child brings to the process of learning to read are his
knowledge of the world around him and his personal 1aﬁguage patterns, whatever they
may be. These are his assets, his strengths, and his foundations for new Tlearning.
The framework of the instructional program must be adjusted to the capabilities of
each child, and within the realm of his understanding, rather than the canned exper-
iences of Dick and Jdane's world whose cultural environment may be foreign and very
different from that of many children. Thus, the underprivileged, the gifted, the

slow learner, the average child ~- each enters the learning situation within the

,:‘,\a»
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security of his own experience. Success in learning to read is then measured

by the only true dimension, the child, himself, and his experiences,

Current achievements and accomplishments become the doorway, or springboard,
for new experiences, new vocabulary and progressive learning. The child's pres- '
ent Jearning cannot be allowed to set for all time the limits of what he can do
or what he can become. The flexible instructional program which develops from
the framework of his experience provides many opportunities for him to choose
and to shape his own destiny through varied activities and an abundance of in-
structional materja]s. Skil1ful diagnosis and diagnostic teaching procedures
aid teachers in identifying each child's learning style, his strengths and
weaknesses in Tearning situations. This information is the basis for prescrip-
tive programs uced to reinforce each step in the learning sequence of reading.
There are no preconceived advancement blocks or rigid formulas to prohibit a
child from developing at a rate or in a direction which is different from his
| peers. There is time and space for each child to progress at a rate commensur-

% ate with his capabilities,

Team teaching with differentiated staff assignments provides a framework
for sharing expertise, exchanging information about children and teaching mat-
| erials and for organizing children according to need groups. More time for
working individually with children can be provided through differentiated staff
assignments without an increase in educational expenditures. Nongrading of
children - the mixing of children from five years of age through 8 years of
age - releases children from pre-conceived ideas that they must achieve speci-
fied levels in reading (and no higher) and allows them to progress in success-
ive, successful steps through skill developing activities which are individual-

ized according to each child's learning styles and needs. Many types of

Q _‘i 6
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resource materials are required in meeting the varied needs and interests of
children in such a program. Specialized teaching packets are prepared to teach
specific skills. Testing devices measure step-by-step progress through word

recognition and other measurable skills., .

-

The classroom environment‘emerging from the individualized reading program
encourages each child to develop self-reliance and responsibility for learning.
Pupils who are self-reliant and responsible are free to make mistakes, free to
be creative, free to be curious, free to be different, free to struggle and to
learn. They learn how to work in an atmosphere that is challenging rather than
threatening. In this environment a certain amount of self-discipltining is

required in order that freedom and learning be maintained.

The nongraded grouping of children in the Individualized Reading Program

is flexible and open to change and improvement. By skillful observation of
each child's performance and through honest searching for the best use of the
assets of each child, assessment and evaluation information can be used as
stepping stones for further learning. An adequate reading program which is

individualized can be maintained for éach child at all reading levels.

II.  Qutline of the Elements of the Individualized, Nongraded:-Reading -Program- -

A. Pre-Reading Experiences

1.  Development of positive attitudes and feelings toward self
2. Sensory-motor integration to develop body balance and physical
skills

3. Visval discrimination in recognizing likenesses, differences

and various relationships




4.  Auditory discrimination using rhythms, rhyming, likenesses and

differences in sounds.

5 Oral expression
a. ldentification and/or correction of immature speech patterns
b. Individual language patterns the beginning point for reading

6. Becoming acguainted with the alphabet

B. Language Experience Approach to Reading

1 Reading a communication process
2. Experience a facilitator of oral language

3. Sight vocabulary evolves from child's dictated stories

4.  Word recognition skills reinforced

5. Program paced to child's individual learning rate

6. Dictated story plan evolves into creative writing at higher
levels

C. Expanding Reading Vocabulary - Basic Materials

1. Pre-test, teach, post-test procedures followed

2. Child's sight vocabulary from dictated stories extenied

3. Word recognition taught through specially prepared materials
4, Basal reader materials, of several series, introduced

5. Various supp]ementary-materia]s to reinforce skills used as

needed to insure continued progress

6. Informational type of reading materials used
7. Periodicals of various ability ievels used

8. An abundance of Tibrary books provided




D. Reading-Thinking Activities

1.

Reading-thinking activities introduced as children gain confidence

2. Children learn to declare purposes for reading
3. Comprehension skills developed with narrative and informational
materials

E. Developing Independence in Reading

Mastery of basic reading skills assures independence

a. Reading for meaning - not word calling

b.  Meaningful materials at level of understanding of pupils
C. Use of context clues-first technique applied in word rec-
ognition

d. Phonic generalizations taught in context

e. Structural generalizations applied to word recognition

within context
f. Substitution of consonants and vowels, blends and diacrit-

ical keys

Dictionary skills taught as an aid in word recognition

F.. Reading for Enjoyment

4.

Abundance of multivaried books provided for free reading
Time and space provided for reading for enjoyment
Opportunities provided for sharing

Self-selection, self-direction and self-evaluation skills

contribute to enjoyment of reading




G. Versatility in Reading

1. Competence in basic skills

i 2. Competence in establishing purposes for reading
3. Competence in adjusting rate according to need
4.  Practice through oral reading

5. Directed reading~thinking activities used to develop skill

6. Practice in study stills - skimming, scanning, in detecting

important details

ITI. Description of the Nongraded, Individualized Reading Program

A.  Pre-Reading Experiences:

A major objective of this program is to make each child feel that he
js wanted, that he is important, and that he can do things. A positive
attitude toward himself and his level of performance are considered the
most important factors rountributing toward his future success in school.
Informal evaluations and diagnostic techniques indicate those children
who are lacking in feelings of adequacy and security. The teacher then
devises means of iearning more ab~ut the child and the causes for his lack
of security and adequacy. Instruction is adapted to his needs and compet-

ancies.
1.  Sensory-motor Integration

- Leading authorities of human development remind us that in
educating the young child we should provide the experiences which
parallel the developmental processes of that particular stage of

growth, that intellectual development is one of continuous

10
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transformation. Therefore, the reading program begins-with physical

involvement wherever possible. Experiences are the building blocks
for the young child in processing information and relating ideas to
others. Movement and verbalization are basic to the learning exper-

iences of this Tevel,
2. Visual Discrimination

Activities are provided to develop visual skills, in making the
transition from distance seeing to near-point seeing, seeing objects
in various positions or forms, figure-ground discrimination, position
in space and spatial relations. Children can be helped to train their
visual skills in training them to remember, making meaningful assoc-
jations, using information, etc. Children are given experiences
detecting likenesses and differences, in sorting according to size or
condition, purpose or destination, arranging according to relation-
ships, or adjustment. Children are also given experiences organizing
things and ideas into units according to relationships, or types,
kinds, uses, or species. These experiences help the child to deal
more adequately with the physical world, also with the intellectual

world of words and ideas, and to relate these ideas into language.
3. Auditory Discrimination

At the pre-reading level most children have developed the foun-
dation for phonetic analysis training. They have learned much about
auditory discrimination of words and many sounds. The school program
begins with the children preceiving likenesses and differences in

non-vocal sounds and hearing the sound of recurring rhyming words,

i1l




and contrasting them with words that do not rhyme. The children are
taught that many words can begin with the same sound. Many activi-
ties are -provided that permit frequeht and varied repetition, to
capture much rhythmic movement, alliteration and voice modulation to
give breadth and interest in acquiring the skill of understanding how

words are different.
4, Qral Expression

This phase of the program includes the recognition of immature
speech patterns of some young children. Some youngsters will require
speech correction therapy. Careless speech habits reflect inadequate
auditory discrimination and thus indicate to the teacher the need for
specific training in auditory discriminafion. Activities are struc-
tured to teach correct sounding of initial consonants and consonant

blends.

Facility in ability to express himself well-orally is considered
an index to the child's potential for learning to read. In this con-
sideration the teacher evaluates the quality of ideas expressed, use
of vocabulary, ability to express ideas and the mastery of sentence
structure. The language patterns used by children of this age are
basically the same as those he has been hearing. The Tanguage spoken
varies according to socio-economic, ethnic and Tinguistic group char-
acteristics of the geographical area ﬁg represents. The level of
oral expression of the child indicates the point of beginning instruc-
tion in pre-reading experiences. The individuality of each child is

recognized as he progresses into reading experiences.

12
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B. Language Experience

Reading is taught as a communication process, as.an aid in understand-
ing and relating to others, not as a memorization process of parroting the
words of Dick and Jane. Meaning is the important element of this program.
The oral language of the individual child becomes the text for his’'begin-
ning reading program. His vocabulary and concepts are the foundation of
meaningful communication. , What children say is written down in a dictated
story which they in turn can read. The language of the pupil's experiences
make up his individual sight vocabulary with which he Taunches into more
formal reading. Subsequent skills are taught and paced at the rate at
which each individual child can assimilate and use. The dictated story

plan is continued until it levels off into creative writng activities.

C. Expanding Reading Vncabulary

By the “.ime the pupil has dictated about twenty story accounts and
Tearned the vocabulary of each, he is ready to expand into broader reading
experiences. Pre-test, teach, post-test procedures are followed to insure
individual progress through the sequence of skills. As the pupil's reading
vocabulary grows, his reading instruction is expanded to include basal
reading materials. Pre-primer and primer level stories of several different
series are used to extend reading experiences, build confidence and to
reinforce beginning reading skills. As the reading vocabulary approaches
the first reader level the children are directed, individually and in
small groups, into directed reading-thinking activities. Reading for in-
formation becomes a basic component of his reading experiences. Thinking,
speaking, writing, reading are processes of communication and are fostered

and nurtured as such, not as separate skills taught in isolation from one
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another. Various suppliementary materials are used to reinforce the basic
reading skills. Word recognition training is provided through the use of
various techniques and media of specially prepared packets of materials.
Other children's stories, materials of several series of basal readers,
library books, and periodicals provide ample opportunity for the child to

read widely and to expand his reading skills.

D. Reading-Thinking Activities

As soon as the children of a small group aré able to read preprimers
they are ready to participate in directed reading-thinking activities. As
children develop skill in this activity, individual children are guided
into the individualized reading phase of tﬁe program. This is not to be
confused with "round-robin" type of reading. The directed reading-thinking
process guides the children in declaring purposes for reading; these will
be self-declared purposes, not imposed purposes of the teacher, or of some-
one else. The teacher guides the children of a cmall group to think about

the selection to be read, and to declare a purpose for reading, to speculate

upon outcomes, to interpret events and to evaluate. The process develops
open-mindedness, alertness, curiosity, and a responsibility for reading.
Thus prepared for reading the child reasons while reading. He thinks to
further his purpose for reading. He finds solutions to problems, weighs
information and makes judgments. He extends ideas as he reads.to satisfy
his own purposes for reading. This technique provides ways of applying

word recognition skills in functional ways.

E. Developing Independence in Reading

~

To become an independent reader the pupil must have become proficient

14
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\%% in the basic reading skills:
1.  The pupil must aiways be reading for meaning.
2.  The vocabulary of the context of the story or article must be at

a meaningful level for the understanding of the pupil.

3.  The pupil should become skilled in using context clues to aid
him in recognizing new words. This technique is tried first in
reading.

4. Using phonic generalizations is especially useful during the
learning to read stage because the words being learned are already a
part of the child's oral language vocabulary. Instruction in phonics
should be done within the cdntext in which the word is being used,
not in isolation of meaning.

5. Structural generalizations of words are also useful to the child.
Knowledge of the common affixes help the reader to deal with words
already a part of his speaking-meaning vocabulary.

6. The ability to substitute consonant sounds, to recognize varia-
tions of vowel sounds, the ability to blend sounds, to recognize and
to use diacritical keys are all useful in becoming an independent

reader.

Dictionaries of various levels provide word-recognition helps for both

pronunciation and meaning. Skills in use of the dictionary become more

sophisticated as the child advances in schgol.

F. Reading for Enjoyment

One of the most valid tests of a sound reading program is the extent

to which children will choose to read during their Teisure time in

-
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preference to other activities. With a wide variety of enticing reading
materials at children's independent reading levels available, with time to
read and to share, children are encouraged to read just for fun. Reading
for enjoyment is a very important phase of the individualized reading pro-
gram. FSelf-selection is also a basic element, and multivaried materials
are essential for self-selection. In order for a student to make decisions
about what materials to read, he must know why he is reading. Sétting pur-
poses for reading is a first step in developing independence in reading.
Provision is made in the framework of the program in allowing time and
space for children to read for enjoyment. Self-selection of books to read,
self-direction of time, and self-evaluation of accomplishments are contrib-
utipg factors in developing responsibility in reading and its subsequent

enjoyment.

G. Versatility in Reading-

The versatile reader is a competent and mature reader. This is the
goal of all instructional readihg programs. Pupils of all levels of read-
ing, including the primary grades, are able to Tearn techniques-which
contribute to their bécoming versatile readers. A versatile reader is one
who adjusts his rate of reading according to his purpose for reading, and
to the difficulty of the material to be read. Children of the primary
grades have opportunities to develop this skill as they learn to set pur-
poses for reading in the directed reading-thinking activity. Versatility
is required as the young reader learns to use voice inflections and modi-
fication in reading orally to interpret the meaning of the author. Stud-
ents of the upper elementary grades have greater opportunity to develop

this skill as they survey a selection before reading, apply refined study

16
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techniques to reading for meaning, skim, scan, and adjust rate according
to his purpose for reading. These are skills the student learns as he

progresses throuygh the reading program.

IV.  How the Individualized, Nongraded Reading Program Functions

Acknowledg.ng that one's ability to read is essential in our modern society,
the nongraded progr-am is strongly oriented to reading and coincides with every

individual ' “right to read."

A Pre-Resd ng Cxperiences

Pre--eading Readiness is introduced to the child through several

facets that 17e given emphasis according to each child's needs.

Sensary-niotor skills, visual discrimination skills, and auditory

skills are taught along with a perceptual-training program. Frostig materr

ials and ideas from a program devé]oped by Don Applegate, Reading Special-
ist for the Snake River Center, are being utilized along with other resource

mate:-ials

a

N

Sensory-motor, visual discrimination and auditory skills have been

sequenced and Skill—Building,Packets have been made for each skill with

options for varied learning routes.

Oral Evpression is another important part of pre-reading readiness

activities. Experience centered activities in which students bring inter-
esting momentos. insects, pictures, etc., and tell about them, describe
them, and discuss them are used to develop language adequacy. Showing
pictures of farm animals, pets, cities, etc., and telling about them is

another method used to develop oral expression skill. These activities

|
1
l
1
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provide the content for dictated stories in the language experience approach

to reading.

The Peabody Language Development Kit is used as a vehicle to develop

oral expression.

B. Language Experience Approach: to Reading

The Language Experience Program is- used with 5 and 6 year olds who

are able to see relationships in pictures or events and express these
ideas in adequate sentence patterns by talking, listening, writing, and

reading.

In the~beginning the language experience reading program is done as a
group story activity in which all students have a common experience, then
dictate their sentences to the teacher or aide in charge who writes it
into a group story. After several students, or all students have responded,
each student will read aloud his sentence, or as many sentences as he can.
Another method is for all students to share a common experience and then
work:one to one with the teacher or aide writing as the student dictates
his story. This becomes his personal story which he may illustrate and

read to others.

One day is devoted to writing and illustrating, next day reading and
entering new "learned" words into his own dictionary which is an alpha-
betized book and also into his word bank which is a set of alphabetized en-
velopes. The third or fourth day, the studenfs re~read their stories and
compose new sentences from their word bank. The stories are shared with

their buddies during "share day."

18
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The time spent for Tanguage experience varies according to students'
motivation. In our program the time alloted runs between 20 to 30 minutes.
In the ideal language-experience program the time block would stretch from
1 to 1% hours with children involved in individual activities - some writing,
some dictating, some composing sentences, some working with buddies, some
with the teacher. As the child grows in skill and maturity, the language
experience pyrogram becomes a creative writing experience. After the child
dictates about 20 stories and learns the vocabulary of each, he is ready

to start reading basal readers.

C. Expanding Reading Vocabulary

To further Expand the Reading Vocabulary;:-along with the language

experience program, the students are placed in basal readers. Students all
progress at an individualized rate in the basals. Every student confer-
ences with his reading instructor or instructional aide twice a day.

During these conferences he is evaluated for oral reading, comprehension of
text, and word-attack skills. Before conferencing with his instructor, the
student must read his story twice to one of his_7, 8, or 9 year old

"buddies."

D.  Programmed Reading

Students who havé‘reached the 2/1 reading level and according to the

~

judgment of the teacher will work best in this area are placed in Sullivan

Programmed Reading:which is another phase of the individualized reading

program.
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E. Individualized Reading

When the student demonstrates sufficient responsibility, he is placed
in another area of the individualized reading program. This is a self-
selection, self-pacing reading program. He chooses his owﬁ trade (1ibrary)
books to read. Regardless of each student;s reading placement (programmed
or self-selection), every student spends approximately 5 minutes record
keeping in his book. Students may not change their plans once they have

been made.
1. Choosing a book

He is responsible to choose books that he can read and he follows

the "how to choose a book" standard steps:

a. Find a book that is appealing

b. Turn to the midd]eyénd read one page
c. Miss 0-1 words - too easy

d. Miss 5 or more words - too hard

e. Miss 2-4 words -~ just right to read
2. Conferencing

These students afe required tc have two conferences a week with
their reading instructor. During the conference period the instructor
evaluates the student on his oral reading, coﬁprehension, and word-
attack skills. Individual records are kept on the students' word
analysis skills and deve]meent of reading. Students who are not
signed up for conferences read silently at their seats. The Silent

Reading and conferencing period occupy approximately 20 minutes.

20
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3.  Skill Time

The next 20 minutes are set aside as Skill Time. During this time
the students are grouped according to.their needs as determined during
the reading conference. This could mean grouping for a large needs

group, small needs group, or on a one to one basis.

For this particular area the Word Analysis Reading Skills have
been sequenced and packets have been made for the listed 200 skills.
Every packet states the concept to be learned, the behavioral objec-
tive and includes the pre-test, at least 3 learning routes, and the.

post test.

4. Special Time

The next 20 minutes is set aside as Special Time. Here the

children are responsible to select one out of 4 activities. This
selection has been made during the planning time and recorded by each
chi]d'in his record keeping book. During the special time, students
prepare various ways of sharing books they have enjoyed reading. Be-
fore a sharing of a book is presented to the other students on Friday,
each student must have practiced his presentation with a buddy and be

evaluated by him.

Time set aside for each segment of the Reading Program is flexible.

Skill Development

To further evaluate students comprehension, every student in a reading

program, whether age 5, 6, 7, or 8, works in a workbook and works individ-
ually at his own speed. Certain pages are handed in to be evaluated by

the instructors. Other pages are corrected by the student himself.

21
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Students who have completed their workbooks work in Readers Digest

Skill Builders, S.R.A., Weekly Readers, Read-Study-Think booklets.

Students aged 7 to 8 are also placed in basal readers in small groups
of up to 10 students for the purpose of developing interpretive skills and
further evaluating comprehension skills. Basal readers are reviewed for

their special purpose.

In the afternoon, we have U.S.S.R. (Uninterrupted Sustained Silent
. Reading). Performance in U.S.S.R. signals that the student is able to
read by himself or for himself over long spans of print. His purpose in
the silent reading time is to get as many of the important and significant
ideas as he can throughsilent reading. It is a selective type activity.
The U.S.S.R. time span has been extended from 3 minutes to 20 minutes

since the beginning of the year.

G. Summary

There is a wide selection of books in the Quad and all students are
given the freedom to check books out on their own. This is in addition to

the school Tibrary.

In this primary level of individualized reading program, students

acquire the necessary skills for versatility in reading.

V. Summary

The primary objectives of the nongraded, individualized reading program
are to identify the learning strengths of each-child, structure a developmental -
program wherein he will be guided to work at his optimum level, paced to his
own capacities for learning. Beginning reading evolves from the child's own
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vocabulary and grows into the use of many commercially prepared materials.
Multi-media materials, abundance of library books, basal reader materials from
various companies, and books authored by the children provide the reading fare
of the program. A skills program, which is a collection of the most appropriate
materials available (sample of the bibliography is contained in this packet)
provides breadth to the sequence of word recognition skills. The nongraded
organization destroys preconceived ideas of "levels" and allows for time and
space in which children interrelate in all of the communication skills. The
student learns that reading serves many purposes. It is not only a tool for

greater learning, but a means of great enjoyment.
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