Self-Guided Learning Module

Early Literacy
_earning Domains


Presenter
Presentation Notes
Hello and welcome to the self-guided training of early literacy domains. This training is designed as a self-study in which you can learn at your own pace. 


What is this CELL self-guided training?

e This self-guided training focuses
on early literacy domains

* The purpose of this training is to
share information about:

The phases and domains of early
literacy learning
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Our goal is to share with you the way CELL has conceptualized the phases and domains of early literacy learning. By participating in this self-guided training, you will better understand the domains of early literacy, including the typical developmental progression of abilities. You will also better understand the types of experiences infants, toddlers, and preschoolers need to have in order to develop to their greatest potential. 


Pause and think about early literacy

before you proceed!

Write down the responses that immediately
come to mind for each of these questions.

What is early literacy to you?

Does early literacy only involve books or
are there other ways to “do” early literacy?

When does early literacy start?

How do children develop early literacy
abilities?
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Now proceed to the next slides and learn about CELL’s reply to these questions. 


What is early literacy to you?

Early literacy refers to the knowledge and skills that
young children from birth to age five need to read,
write, and communicate.

Developed before formal reading instruction, early
literacy consists of print and language learning.

Print-related learning includes recognizing letters of
the alphabet, understanding what is read, expressing
words in writing, and knowing the rules of writing.

Language-related learning includes recognizing the
different sounds that make up words, being able to
use words to communicate, and understanding what
is said by others.



Does early literacy only involve books or
are there other ways to “do” early literacy?

Early literacy activities should consist of
a rich mix of language and print-related
learning experiences such as:

storytelling

answering questions

interacting with various types of
environmental print

engaging in drawing or pre-writing
activities

singing nursery rhymes

doing finger plays



When does early literacy start?

Early literacy starts at birth.

* |nfants begin to learn about print and
language by interacting with people and
objects that are interesting and enjoyable.

* |tis never too early to engage young
children in early literacy activities!



How do children develop
early literacy abilities?

* Informal Learning Experiences

* Formal Learning Experiences

e Literacy-Rich Environments
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• Informal literacy learning experiences occur as a child takes part in everyday family and community life. 

• Children often experience formal literacy learning in their early childhood and early intervention programs, where early literacy skills are specifically taught.

• Families and teachers can create literacy-rich environments, engaging their children in a wide range of print and language-related activities.

For additional information about literacy-rich environments and everyday literacy activities, please visit www.earlyliteracylearning.org. 

For information about and examples of specific early literacy experiences, access CELL’s practice guides for infants, toddlers, and preschoolers at the following link: http://www.earlyliteracylearning.org/pgpracts.php



Introduction:
Early Literacy Phases and Domains

CELL has conceptualized early literacy
learning to be composed of:

e Three phases

e Seven domains
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CELL has conceptualized early literacy learning to be composed of: three phases (pre, emergent and early) and seven domains (listening comprehension, oral language, phonological awareness, alphabet knowledge, print awareness, written language, text comprehension). We will look at descriptions of each of these phases and domains on the slides that follow.


Introduction:
Phases of Early Literacy Learning

Pre-literacy development

 From birth to approximately 12 to 15
months developmental age

e The communication and social skills
acquired before language onset that form
the foundation for language acquisition
and emergent literacy skills

* Includes a child’s acquisition of a number
of important communication and literacy-
related skills
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The first phase of early literacy learning, or pre-literacy development, lasts from birth to approximately 12 to 15 months of age. It includes the communication and social skills acquired before language onset that form the foundation for language acquisition and emergent literacy skills. This phase includes a child’s acquisition of a number of important communication and literacy-related skills including, but not limited to, joint attention, nonverbal communication, vocalizations (cooing and babbling), awareness of speech and language, and hearing the smallest units of sound. 

The CELL Parent and Practitioner Practice Guides provide examples of pre-literacy activities that adults can facilitate with infants. These practice guides may be located and printed from the CELL website at www.earlyliteracylearning.org. 



Introduction:
Phases of Early Literacy Learning

Emergent literacy development

* From approximately 12-15 to 30
months of age

 The verbal and nonverbal skills that
are the foundation for the process of
learning to read, write, and develop
other literacy-related abilities

* Includes the acquisition of a variety
of emergent literacy development
skills and accomplishments
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The second phase of early literacy learning, or emergent literacy development, lasts from approximately 15 to 30 months of age and it includes the verbal and nonverbal skills that are the foundation for the process of learning to read, write, and develop other literacy-related abilities. This phase includes the acquisition of a variety of emergent literacy development skills and accomplishments including, but not limited to, learning first words, developing vocabulary, understanding and using language, recognizing symbols and print, and beginning to develop an understanding of the relationship between print and its meaning. 

The CELL Parent and Practitioner Practice Guides provide examples of emergent literacy activities that adults can facilitate with infants and toddlers. These practice guides may be located and printed from the CELL website at www.earlyliteracylearning.org. 




Introduction:
Phases of Early Literacy Learning

Early literacy development

* From approximately 30 months of age
to five years

* The acquisition and mastery of the
fundamentals of reading, writing, and
other literacy-related skills

* Includes the mastery of many of the
fundamentals and precursors of
conventional literacy skills and
accomplishments

11


Presenter
Presentation Notes
The third phase of early literacy learning, or early literacy development, lasts from approximately 30 months of age to five years and it includes the acquisition and mastery of the fundamentals of reading, writing, and other literacy-related skills. This phase includes the mastery of many of the fundamentals and precursors of conventional literacy skills and accomplishments, which include but are not limited to understanding word units and phonemes, meta-language capabilities such as analyzing language, “playing” with language, invented spelling, echo reading, and letter and word recognition.

The CELL Parent and Practitioner Practice Guides provide examples of early literacy activities that adults can facilitate with preschoolers. These practice guides may be located and printed from the CELL website at www.earlyliteracylearning.org. 



Introduction:
Domains of Early Literacy Learning

Early literacy domains are not:
 Chronological or linear
e Discrete or independent

Early literacy domains are:
 Overlapping and interrelated

Development in one domain is often associated
with development in other domains as well.
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As a precursor to learning about the early literacy domains, it is important to understand that the domains of early literacy learning are not chronological or linear; that is, they do not necessarily develop in a certain sequence or order. Because early literacy domains are neither discrete nor independent from one another, children are simultaneously developing abilities in multiple domains at once. That is, early literacy domains are interrelated and overlapping. Please keep this in mind as you learn more about each of the early literacy domains. 


Introduction:
Domains of Early Literacy Learning

Linguistic-Processing Skills
Listening Comprehension
Oral Language
Phonological Awareness

Print-Related Skills

Alphabet Knowledge
Print Awareness
Written Language
Text Comprehension
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Early literacy refers to the knowledge and skills young children need to learn to communicate, read, and write. Early literacy development, like any area of development, is multifaceted and contains many inter-related skill sets. We organize early literacy-related abilities into two categories with seven domains. 

Abilities and behaviors related to each of these seven domains are evident throughout the pre, emergent, and early literacy phases. The behaviors simply look different with younger children than with older children because as children develop, they master increasingly complex behaviors. Adults can provide support for children’s development in each of these seven domains throughout the pre-, emergent, and early literacy years by simply modifying and adding to their support to account for greater developmental complexity. 




Introduction:

Domains of Early Literacy Learning
Linguistic-Processing Skills
Listening Comprehension
Oral Language

Phonological Awareness
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Three of the domains fall under the linguistic processing category because each of these three domains is related to the understanding and production of speech. These domains include listening comprehension, oral language, and phonological awareness. 



Introduction:
Domains of Early Literacy Learning

Print-Related Skills
Alphabet Knowledge

Print Awareness
Written Language

Text Comprehension
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Each of these four domains is related to the understanding and production of print. These domains include alphabet knowledge, print awareness, written language, and text comprehension. 


Next we will define each of the domains and describe what each domain looks like in infancy, toddlerhood, and preschool. We will provide examples of experiences that adults can provide to foster growth in each of these domains at each phase of literacy development. 


lllustration: Linguistic Processing Skills
Listening Comprehension

Receptive language, the ability
to hear and understand speech

What types of experiences do infants, toddlers
and preschoolers need to develop their listening
comprehension skills?

Infants Be spoken to in a nurturing, responsive, and
caring manner; Sing songs, say rhymes
Toddlers Engage in “conversations” about themselves and

their world; Sing songs and finger plays

Preschoolers Engage in conversations about things in the past
and future; Play listening games

16


Presenter
Presentation Notes
One of the three domains under linguistic processing skills is listening comprehension or the ability to hear and understand the meanings of words and sentences. It is sometimes referred to as receptive language. 


Experiences to Support an Infant’s
Development of Listening Comprehension
e Speaking in a nurturing, caring manner
 “Motherese” or “parentese”

* Repetition

e Shared storybook reading
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By the end of infancy, typically developing children might be able to understand over 50 words and simple, one-step instructions. 

•Infants develop receptive language skills by having adults speak to them in a responsive, nurturing, and caring manner. You may have heard of the terms “motherese” or “parentese,” which refer to speaking to infants with a sing-song rhythm in a high-pitched voice, with lots of repeated words and phrases. Infants should also hear repetition of familiar words, such as the baby’s name and words for objects and people, to help them make connections between the person or object and the word they are hearing. Participating in looking at books with an adult also contributes to the early development of listening comprehension skills.




Experiences to Support a Toddler’s
Development of Listening Comprehension

 Engage toddlers in “conversations”
e Shared storybook reading
e Listening games

* Songs and finger plays
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By the end of toddlerhood, typically developing children might be able to understand over 300 words, two-step instructions, and contrasting concepts, such as hot-cold, light-dark. The receptive vocabulary of children increases rapidly as they move from toddlerhood to preschool age. 

•Toddlers should be engaged in “conversations” about themselves and their world, participating in book reading with adults, and playing listening games such as “Simon Says” and “Follow the Leader,” which require children to understand and follow oral directions. Toddlers can also participate in singing songs and finger plays with action or physical movement to help stimulate their listening skills and their ability to coordinate physical movements with verbal instructions.




Experiences to Support a Preschooler’s
Development of Listening Comprehension

* Engage preschoolers in conversations
e Listening games
e Re-telling stories

e Shared storybook reading that involves in-
depth discussion, questions, and reflection
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Preschoolers typically have a receptive vocabulary of 1,200-2,000 words by age 4 and might be able to understand and answer who-what-where-when questions. 

•Preschoolers should be engaged by adults in conversations about things in the past and future. With more sophisticated comprehension skills and substantially larger vocabularies, preschoolers should participate in give-and-take conversations with adults and also play listening games such as “I-Spy,” “Simon Says,” and “Red Light, Green Light” to help them learn to listen to and retain longer, more complex sets of information. Other helpful experiences include retelling familiar stories and participating in shared book reading where the caregiver pauses for discussion, questions, and reflection. Acting out stories as they are being told helps preschoolers coordinate their actions with what they are hearing. 



lllustration: Linguistic Processing Skills
Oral Language

The ability to use expressive language
to communicate with others

What types of experiences do infants,
toddlers and preschoolers need to
develop their oral language skills?

Infants Babble and coo in “conversations” with adults who
respond to and build on these verbalizations

Toddlers Tell “stories” about their activities; Participate in
songs, finger plays, conversations

Preschoolers ' Invent new and retell familiar stories; Engage in
conversation
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Another domain under linguistic processing skills is oral language, or the ability to use speech to communicate with others. Oral language includes being able to understand conversational rules like turn-taking, as well as interpret body language, facial expression, and nonverbal cues (pragmatics). Children start out by playing with the sounds of language (phonemes), which they eventually combine into words (semantics). After a while, children learn how to put words together into increasingly complex sentences, showing that they are beginning to understand grammar, or syntax. Meanwhile, children figure out that words have parts and begin to use prefixes and word endings, like “ing”, and “s” (morphology). Let’s explore typical development in the pre, emergent, and early literacy phases in this domain. 



Experiences to Support an Infant’s
Development of Oral Language

e Talk to Infants
e \ary tone and pitch of voice

e Say words with enthusiasm and
Interest

e Shared story book reading
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By the end of infancy, typically developing children might have about a 50-word expressive vocabulary. Notice how children can understand words (listening comprehension) before they can say them and use them appropriately in oral language! 

•Infants should hear spoken language frequently, and participate in “conversations” during which adults respond to and build on verbalizations with enthusiasm and interest. Babies should participate in book reading, and they should hear imitations of sounds in a conversational way.


Experiences to Support a Toddler’s
Development of Oral Language
Engage in “conversation”

Shared storybook reading, especially
repeated reading of familiar or favorite
books

Songs and finger plays

Games and play that encourage the
use of language
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Typically developing toddlers often experience a vocabulary spurt during which they suddenly seem to be using an increasing number of new words. They can acquire 10-20 new words per week! As children’s oral vocabulary increases,they begin to use two-word utterances to communicate, such as “All gone,” and “No more.” 

Notice how, beginning in toddlerhood, expressive vocabulary grows very quickly (from hundreds of words to thousands) and continues throughout childhood. But, it is vital to understand that children only learn new words when they hear them or see them in text: if they aren’t exposed to new words, they won’t learn new words ! 

•Toddlers should be telling stories about their activities, engaging in interesting, relevant, and challenging conversations. They should participate in shared book reading, repeatedly hearing the same books or stories of interest to develop familiarity with the words, and participate in songs, finger plays, and games to encourage them to try out new, unfamiliar words and language patterns. 



Experiences to Support a Preschooler’s
Development of Oral Language

Meaningful conversations

Invent new stories and retell familiar stories
Shared storybook reading

Question-asking and answering conversations
Opportunity to learn and use new vocabulary

Opportunities to match words they hear with
Images on paper
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Typically developing preschool age children might be demonstrating advances in proper grammar usage, such as using plurals and possessives in speech. The amount of children’s vocabulary is expected to increase rapidly during this time. By the age of six, children might have an expressive vocabulary containing thousands of words (8,000 to 14,000, on average). 

•Preschoolers should engage in meaningful, challenging conversations with adults, invent new and retell familiar stories, and participate in shared book reading. Shared book reading should involve conversation and question-asking and answering to give preschoolers the chance to discover and try out new words, verbalize thoughts and predictions, and match words they hear and say with images they see on the page.

•All of these types of activities should occur within a rich and varied oral language environment. 





lllustration: Linguistic Processing Skills
Phonological Awareness

Ability to distinguish between and manipulate
sounds in spoken language; hear similarities,
difference, and patterns in sounds

What types of experiences do infants,
toddlers and preschoolers need to develop
their phonological awareness skills?

Infants Play with sound through babbling and “talking;”
Hear spoken language, motherese, varied
vocabulary, and rhyme

Toddlers Play sound, rhyming, and word games;
Participate in conversations; sing

Preschoolers Spell or write “like it sounds;” Play sound games;
Make up songs and rhymes
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The third domain under linguistic processing skills is phonological awareness or the ability to hear similarities, differences, and patterns in sounds, such as rhyming, and to distinguish between and manipulate the sounds in spoken language. By manipulate, we mean skills such as blending, the ability to put sound segments together to make a word, or segmenting, the ability to separate the sounds of a word into its separate parts. 


Experiences to Support an Infant’s
Development of Phonological Awareness

Interesting speech—high pitch, sing-song, etc.

“Motherese”
Rhymes, songs, and finger plays

Cooing, babbling and “talking” games
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In the first six months of life, infants are acquiring the ability to break up streams of speech to recognize the sounds of familiar words and become familiar with common patterns and sounds in their own language. An infant might be able to recognize his or her own name and/or some other very familiar words by eight months or so.

• Infants should hear spoken language, such as motherese; they should be spoken to using varied vocabulary, be exposed to rhymes, and play with sound through cooing, babbling, and “talking.”



Experiences to Support a Toddler’s
Development of Phonological Awareness

* Conversations

 Book reading

* Singing

* Nursery rhymes

e Rhyming and word games

* Made-up rhyming words
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•Toddlers learn to recognize and use sounds in ways that produce meaningful language. These skills are developed by hearing spoken language in many contexts, such as conversations, book reading, and singing (e.g., Teddy Bear, Teddy Bear). They should play sound, rhyming, and word games. Toddlers often enjoy playing with language this way, making up nonsense words that rhyme or start with the same sounds. Toddlers often start showing an interest in the letters/sounds in their names.



Experiences to Support a Preschooler’s
Development of Phonological Awareness

e Listening games
* Nursery rhymes

* Songs
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Typically developing preschoolers might be able to identify rhymes, notice same and different letter sounds, and participate in shared reading of books that focus on sounds, rhyming, and alliteration. 

•Preschoolers should play sound games that ask them to distinguish between different sounds, such as a bell and a drum, without seeing what made the sound. Adults can lead games that encourage preschoolers to repeat patterns of sound with different musical instruments, or they could say a word and ask the children to say a word that rhymes. Preschoolers should also be given the opportunity to make up songs and rhymes. 




lllustration: Print-Related Skills
Alphabet Knowledge

Recognize and name letters of the alphabet;
understand letter-sound correspondence

What types of experiences do infants,
toddlers and preschoolers need to develop
their alphabet knowledge skills?

Infants Play with alphabet toys and books; See letters in
the environment; Hear alphabet songs and books
Toddlers See and point out letters in the environment; Play

with alphabet toys and books

Preschoolers  Play letter-sound games; Have adult support in
finding and identifying letters and letter sounds;
Play with alphabet toys and books
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One of the four domains under print-related skills is alphabet knowledge or the ability to recognize and name letters of the alphabet and understand letter-sound correspondence. 


Experiences to Support an Infant’s
Development of Alphabet Knowledge

 Exposure to the alphabet through
use of toys such as alphabet blocks

 Printin the environment
* Alphabet songs
* Alphabet books
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Typically developing infants might be able to visually discriminate one letter shape from another, just as they are learning to discriminate between faces, shapes, and colors. 

•Alphabet knowledge is developed by early and frequent exposure to letters in infants’ environments. Although infants should not be expected to identify letters, playing with alphabet toys and seeing print in the environment familiarizes them with the appearance of letters. This can include alphabet toys and letter magnets. Listening to alphabet songs and books introduces the connection between the written and spoken sounds. 


Experiences to Support a Toddler’s
Development of Alphabet Knowledge

* Recognizing written name

|dentifying letters in name

A
A
A

P
P
P

nabet songs

nabet books

nabet toys and games
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Typically developing toddlers might be able to discriminate between same and different letters and recognize the first letter of their names.

•Toddlers often become interested in the letters in their names and singing the alphabet song. Beginning to recognize and identify the letters in their names can help them start to understand the concept of letters and sounds. In a child care or school setting, labeling their personal belongings and other parts of the environment with pictures and words can encourage them to pay attention to the letters and observe their consistent appearance over a variety of contexts. Toddlers should be given the opportunity to play with alphabet toys and books, see and point out letters in the environment (toys, labels, signs), and have adult support in finding and identifying letters.


Experiences to Support a Preschooler’s
Development of Alphabet Knowledge

* Recognition of letters in name

* Alphabet toys, books, and games
 Environmental print

 Matching pictures with letters

e |Letter-sound games
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Typically developing preschoolers might be able to recognize multiple letters in their own names, recite most of the alphabet, and know a few letter sounds that go with the first letters in familiar words (e.g., the b in bat makes the “buh” sound).

•Many preschoolers know the letters in their names and can recite the alphabet. Their understanding can be encouraged and extended by playing with alphabet toys and books, seeing letters in the environment, having adult support in finding and identifying letters and letter sounds, and playing letter-sound games (e.g., matching pictures with letters). Alphabet toys such as stamps and sponge painting shapes also encourage preschoolers to attend to and talk about the shapes of letters and the ways they can be used. 



lllustration: Print-Related Skills
Print Awareness

Understanding the purposes and
conventions of print

What types of experiences do infants,
toddler and preschoolers need to develop
their print awareness?

Infants Interact with books on their own: Look at books with
a supportive adult

Toddlers Call attention to environmental print; Independently
explore and “read” books; Observe adults reading
and writing; Participate in shared book reading

Preschoolers = Purposefully use print in the environment;
Independently explore and “read” books; Observe
adults reading and writing; Participate in making
books about favorite topics
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Another domain under print-related skills is print awareness or the understanding of the purposes and conventions of print. At the more basic level, print awareness involves understanding:
•how books open
•which direction to read the words, such as reading from left to right and top to bottom, 
•what the spaces between words and sentences mean, 
• differences between print and pictures. 
More advanced print awareness involves understanding that letters, words, and punctuation in print correspond with specific features of oral language. 


Experiences to Support an Infant’s
Development of Print Awareness

* Interaction with books (holding, chewing,
looking at pictures)

e Shared storybook reading

* Everyday opportunities to interact with books
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By the time they are 12 months, typically developing infants might be able to understand what books are for (i.e., looking at and listening to, story time) and might be able to orient a book correctly by the time they are about 12 months old. 

•Infants should be interacting with books on their own (holding, chewing, looking at baby books) and looking at books with an adult. At this stage, the idea of infants interacting with books is just to give them pleasurable experiences and associations with books. The more fun the book experiences are, and the more they are part of infants’ natural, everyday environment, the more motivation the children will have to continue to experiment with books as they get older. 



Experiences to Support a Toddler’s
Development of Print Awareness

Exposure to environmental print
Shared storybook reading
Independent exploration of books
Observing adults use print

Observing adults read
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Typically developing toddlers might be able to recognize print in their environment and distinguish it from other symbols. They might be able to “follow” text on a page while someone else reads to them (left to right, page-turning). 

•Toddlers learn more about print by being read to in shared book reading sessions, by independently exploring and “reading” favorite books, and by observing adults in their environments engaging in purposeful and recreational reading and writing. Many toddlers begin to understand the symbolic nature of print through recognizing familiar signs and icons, like those for a favorite restaurant or toy store. Using food, clothing, toys, street signs, and household object labels to guide their attention towards print helps them understand the various uses of print and the importance of paying attention to it. 



Experiences to Support a Preschooler’s
Development of Print Awareness

Independent exploration of books
Shared storybook reading

Use environmental print
Recognize printed name

Drawing

Invented spelling

Dictating stories
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Typically developing preschoolers might be able to recognize familiar printed words such as their own names as well as brand names of familiar products, like the name of a favorite cereal. 

• By the time most children are in preschool, they start to understand that print carries meaning separate from what is shown in pictures and often can identify common or significant letters or words. Preschoolers should be engaging in activities in which they independently explore books, participate in shared book reading, purposefully use print in the environment, such as finding their own names to identify belongings, observing adults reading and writing, dictating stories to adults, and participating in making books about favorite topics (by drawing, using invented spelling, or dictating the story). 


lllustration: Print-Related Skills
Written Language

Communicate through printed language

What types of experiences do infants,
toddlers and preschoolers need to develop
their written language?

Infants Experiment with a variety of sensory materials;
See others writing
Toddlers Explore a variety of art and writing materials and

interpret their work for others; Write messages,
stories, and their names; See others writing

Preschoolers Work on art and other projects that involve writing;
Observe adults writing
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Experiences to Support an Infant’s
Development of Written Language

* Exploring with a variety of sensory materials,
such as finger paint

* Exploring play with writing and art materials

e Observing adults writing
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•Babies begin to learn that when they move their hands in certain ways, they can cause things to happen, whether it is banging to make noise, or pushing their hands through pudding or paint to leave marks. Giving them the opportunity to experiment with a variety of sensory materials encourages them to keep experimenting. Developing their fine motor skills through play with writing and art materials shows the connection between their hands’ movements and some visible result. Infants should also see adults writing.


Experiences to Support a Toddler’s
Development of Written Language

Daily opportunities to explore drawing
and painting

Playing with play dough
Observing adults write in daily routines

Any games that strengthen fine motor
muscles
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Although many cannot yet write, typically developing toddlers might be starting to communicate via written language by creating drawings that are meant to convey information (the toddler may have to say what the drawing represents). 

•Toddlers often enjoy drawing, painting, and playing with play dough, all of which help to develop written language skills. Adults can help toddlers refine these skills by providing them with a variety of interesting materials with which they can interact, “write” messages, stories, and/or their names. Adults can reinforce toddlers’ efforts by responding enthusiastically to what they have drawn or “written”. 
It’s also useful for toddlers to observe and participate in adult writing routines at home or at school, such as paying bills, making lists, taking attendance, and writing notes and letters. 



Experiences to Support a Preschooler’s
Development of Written Language

Opportunities to draw, write, scribble
Art and writing materials

Writing projects

Observing adults writing daily

Computer games
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Typically developing preschoolers might be engaged in writing-like behavior, demonstrating their attempts to communicate in writing. They might also be able to print their own names, though perhaps with imperfectly formed letters. 

•Preschoolers are often becoming aware of the many uses for writing and are eager to imitate adult writing behavior. Adults can help preschoolers transition from drawing/scribbling to more conventional writing by providing a variety of art and writing materials and interpreting their work for others, asking for help with writing projects (such as letters, list-making, note-writing, etc.) and providing different kinds of text to use as models. Computers can be used with preschool children to facilitate a connection between the letters they type and the results they see on a screen and/or paper. Lastly, preschoolers should observe adults writing, complete writing projects (letters, list-making, etc) with adult help, use writing-like behavior in play, and see many different forms of text, such as from newspapers, magazines, storybooks, cookbooks, lists, mail, etc. 



lllustration: Print-Related Skills
Text Comprehension

Ability to decode and comprehend written language

What types of experiences do infants, toddlers and
preschoolers need to develop their text
comprehension skills?

Infants Handle books while adults point out words and
pictures
Toddlers Point to pictures in books while an adult reads;

Have adults make connections between
environmental print and objects and events

Preschoolers “Read” print in the environment when encouraged
by adults; “Read” back stories or drawings when
encouraged by adults
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The final domain under print-related skills is text comprehension, or the ability to decode and understand written language, or make meaning from written symbols. 


Experiences to Support an Infant’s
Development of Text Comprehension

e Shared storybook reading
e Pointing to words and pictures in books

e Positive experiences with books
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Typically developing infants might be able to understand that books contain stories.

•Infants are too young to read, but adults can help lay the groundwork for later text comprehension by reading simple books to them regularly, and by pointing out words and pictures in books. This helps reinforce the idea that the word and picture refer to the same thing. Pleasurable experiences around books also increase a positive association with reading that will help motivate children later on. 


Experiences to Support a Toddler’s
Development of Text Comprehension

Shared storybook reading
“Retelling” favorite books and stories

Observe adults point to words and
pictures in books

Environmental print
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Typically developing toddlers might be able to predict, recall, and act out events in their favorite familiar stories from books. They might also be able to understand the meaning of some environmental print, like the “stop” on a stop sign and their names on their belongings. 

•Although too young for conventional reading, toddlers begin to develop text comprehension skills by actively participating in shared reading events, such as “retelling” favorite books as they look through them with adults, or by continuing to have adults identify printed words and their corresponding pictures in simple picture books. Toddlers who recognize commercial icons (such as the label on their favorite cereal, or the sign of the toy store) can get a jump start on this process by having caregivers make the connection between the symbol that they recognize and the words that are actually being decoded. 




Experiences to Support a Preschooler’s
Development of Text Comprehension

Varied experiences with books
Environmental print

Shared story book reading
Finger-point reading
Opportunities for invented spelling

Literacy play materials In everyday routines
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Preschoolers are often able to recognize their own names as well as other familiar words they see in print. 

•Preschoolers can get ready for conventional reading by having lots of varied experiences with books and environmental print. Adults can encourage preschoolers to “read” familiar signs in the environment (stop signs, store signs, etc.) as well as “read” back their own stories or drawings. During shared book reading with preschoolers, lots of discussion to increase comprehension of the story, as well as finger-point reading, can help further develop their understanding of written words corresponding to spoken ones. Encouraging the use of invented spelling and literacy play materials in their everyday routines also helps preschoolers begin to connect sounds, letters, and meaningful words. 



Practice:
|dentify Literacy Domains

Go to the CELL website at www.earlyliteracylearning.org and
locate the Practitioner Practice Guides. Select either infants,
toddlers, or preschoolers. Select 3 different practice guides to
read. After reading each practice guide, identify the literacy
domains that are addressed in each of the three practice guides.

|dentify any examples of:

e Listening comprehension
e Oral Language
 Phonological awareness
 Alphabet knowledge

* Print awareness

e Written language

e Text comprehension
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http://www.earlyliteracylearning.org/�

Evaluation:
ldentifying Literacy Domains

. What were some of the activities used
to support literacy experiences?

. Was it difficult to identify the literacy
domains within the practice guides?

. What role did the adult play?
How did the child/children respond?
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Answer the questions provided. 


Reflection:
Early Literacy Domains

1. How have your thoughts
changed about early literacy?

2.1s there anything about your
practices you will change after
learning more about early
literacy domains?
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Thank you!

 Thank you for accessing the CELL self-guided
module on early literacy domains.

e Remember, you can download free resources
from the CELL website at
www.earlyliteracylearning.org



Presenter
Presentation Notes
Thank you for accessing this CELL self-guided training about early literacy domains. If you haven’t done so already, we encourage you to read the CELL paper written by Dunst et al. in 2006, titled Framework for Developing Evidence-based Early Literacy Learning Practices, and the CELL review written by Robyak et al. in 2007, titled Mapping the Contemporary Landscape of Early Literacy Learning, both of which are housed in the CELLreviews section of the CELL website at www.earlyliteracylearning.org. These resources provide more detail about the information presented in this self-guided module.

http://www.earlyliteracylearning.org/�
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