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- FOREWORD | T

\6\;\ The opportunity to .restudy the‘curriculum and to assess it in terms of the ¢

Lo F%d,g and intefests of the students of today is the most significant aspect of any

. ycar-r?fx??dg@n of school reorganization. s ¢
- .
.. »- \ '
During 1971-72, teashers and supervisors have studded, evatuated, and finally,
b . o " ’ T e
rewritten courses into sixty-day-units of work. In l/réqritmg, emphasis has been N
placed on relevance to the needs and s of the students.
. L *
/ “Preliminary units of wor ‘been tested and evaluated in the classroom in
. M TM - A2 v
} . order tg establish effective guidelines for the development of the new courses.

Evaluation and revision of these new courses will continue during the implemen-

) tation of the Elective Quarter Plan.
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/ g CENGLISH 591,592, AND 593-ADVANCE PROGRAM
‘ ~
/ ) IMAGES OF MAN
/ . ) Co. Introduction ‘
'Y

i . Pl
v

V/hc goals of Advance Program Englsh 5997592 and 593 are three-fold: to bring the previous three
}/eurs' studies 1n Advance Program English to a meaningful culmination; to provide a challenging,

+ practical, college-level course of study that mcludes the traditional twelfth-grade experiences in
[English literature; to expand these experiences to include representative literature that, offers a
world view of the unwersafity of human experience; and, to prepare students adequately for

/ advanced placement in college .. .

/ ) < " g * "
The .introductory unit on the history of the English language reinforces ninth and tenth grade
hnguxsné studies and provides experiences designed to bring theSthdents to a vivid realization of the
dynamic character of their language~from Bepwulf and Chaucer to Eliot and Shaw.

-~
)

‘A thematic approach to literature provides a sound basis for the development and enhancement of
hterary sensttivity. Placed in a framework of the Images of Man, selected works of English .and
world literature emphasize specifically images which show tie development of Tragic Man,
Introspective Man, and Protesting Man. New concepts and skills acquired in the literature units
\_ enable the students to bring into ‘meaningful reJationships their understandings from previous .
studies. ‘ ) )
v' ' " oot
- The units include exercises 1 expository. writing in correlation with the literatuge studieé‘so that
. the students can discover their basic deficiencies and strengthen their skills. » .- .
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Advance Program-English 591, 592, and 593

COURSE TOPIES AND MATERIALS

s

[:ngllslll 591

Dcvelopmeh\t of the Enghsh Language

/Thg History of b ngll\ll :
Beowuldf . )

o Cunterbury Tules
Murder in the Cathedral

Tragie Man

» ot N . N A
Humlet , - ’
Rosencrantz and Guldengtern Are Dead
Pere Goriot

English §92 ' : S

T‘ragic Mian (gpntmued)r ’ '

o
xS

- Death of au Sulesmuan
The Return of the Nutive

v

Introspective Man

-

- Secret Sharer und Heurt r)/ Durkness

Crime and Punishiment. | ~ oo
. The Love Song of 1 Alfred Pru/rr)ck

Man and Superman

- Poetry of the Romantic Poets
English 593 : !

» Protesting Man-
A Portrait of the Artist As a Young Man
An Enem’y of the People




The Short Story

*
“The Lamen™
“The Verger”
.
“The Necklace™
CWar"
“In the Penal Colony’
Black Prose and Poetry
Imvisthle Mun
Mass Media Studies
3
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ADVANCE PROGRAM-ENGLISH 59
THE DEVELOPMENT OF THE ENGLISH LANGUAGE/TRAGIC MAN
i

Course Description
English 591 traces the history of the English language from its proto-Indo-European
background to present-day, modern English. The study of Beowulf and The Canterbury Tales
( strengthen this understanding. The transitional movement from Anglo-Saxon to medieval
expression reveals the.growth of English into a literary language. ’ :

r The specific theme, Tragic Man, initiates the course theme, Images of Man. Selected works of
Shakespeare, Balzac, Eliot, and Stoppard serve to emphasize the tragic aspect of man.
} Prerequisite .

None; eligibility fo_r ‘Advance Program andfor recommendation of teacher

Suggesteq Time Schedule ’ ‘ )

Development of the English Language

The History of English 1 week
“Beowulf } 2 weeks
Cln terbury Tales 2 weeks ~
Murder in the Cdthedral I week ;
Tragic Man ) \
" Hamlet . 3 weeks
Rosencrantz und Guildenstern-Are Dead 1 week
Pdre Goriot ’ 2 weeks

General Objectives
Knows the history of the English language .from its proto-Indo-European background to
present-day, modern, English through a study of Beowulf and the Canterbury Tales and

. selected ‘works of Shakespeare, Balzac, Eliot, and Stoppard.

Traces the growthwof English into a literary language via a study of the transitional movement
from Anglo-Saxon to medieval expression. -

\.

3




‘ Behavioral Objectives IR . :
- * . - s /
Having studied The History o[ L‘ngltsh the student will list at least three forces that brrng
~ about changes in a language. ,

Having studied The Hlstory of English, the student will list at least three changes which
language bnngs about within a civilization.

!
Gn@n the terms outer hmory of English and 1nner history of English, the student w111
differentiate the two and, in a brief paper, will explain the interaction of these two tacets of
language. .
Using information from The ﬁlstory of English, the student will summarize in outline form the
major developments in English from its proto-Indo-European background to present day,
modern Enghsh

[

Havmg studied Beowulf and writings about this epic, the student will cite at- least three
references from Beowulf whrch reveal its im portance as an archeologrcal record.

Having studied Beowulf and listened to recorded passages in old English, the student will cite a
line or passage from the work which illustrates each of the following characteristics of
\Anglo Saxon poetry: four-stress line, alliteration, harp -strokes, and kennings:
4

Given/the contention that the Anglo-Saxons lived in a dual world, the student will identify
ways in which Beowulf portrays this dual world by citing at least two references from the epic
which imply a Christian image or interpretation and two references 1nd1cat1ng that paganlsm
exrsted in spite of Christian beliefs.

Using class-determined- criteria for characteristics of an epic, the student will examine Beowulf
and will state and substantiate an evaluation of the work based on these criteria.

Havmg studied The Canterbury Tales and writings about Chaucer, the student will state and
plain the significance of at least three contributions Chaucer made to the establishment of
English of a literary language.

After studymg the “Prologue” of The anterbury Tales and/or one or more of the Tales, the
\ student will point,out three or more examples of Chaucer s use of satiric language to develop
his characters.

-~
i

Having been introduced to Chaucer’s characters, the student will write an essay, describing the
major elements which reveal The Canterbury Tales as a rhicrocosm of English medieval life.

N
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Havmg studred The Canterbury Tales and Murder in the Cathedral, the student wrll compare 1n »
class discussion these two representations of medieval life, notmg srmrlantles and dxfferences in
* form, i in treatment of medreval life, and in content, ' :

Ly

}

‘and ‘thet role of
correspondmg ele eﬁts in -the modern play

After reVrewrng lements of Greek tragedy (e 2., the function of the chorus the traﬁrc ﬂaw,f
iﬁte), the student will analyze Murder in the Cathedral, crtrng examples of ./

. oy
¢ . S
'f g s’

) ) "*AdvanceVI;rog‘fam-fEn‘glisfh 59 lt

After reading or lrstenrng to a recording of- the “Interlude,’,’ the student wrll make an oral or -

‘writteil presentation relating. Becket’s stated definition of martyrdom to hrs actrons in response

to hls own sprrrtual conflict. : o z : y

Havrng drscussed in class the thiree. major temptg.trons that confronted Becket in the play, the ‘

student w111 wrrte a paper 1dent1fy1ng similar temptatrons in contemporary lrfé

)’

Having studled Murder in the Cdthedral the student wrll select hnes or passages whlch he R

believes_convey the un1versal theme of the play, defendrng ‘his chorce in an oral or written

presentatron o ' o . . PRI

Having studied the basic concep“ts of Greek tragedy, the student will fing. and enumerate 1n‘

discussion similarities and drfferen(,es between Greek and Renarssance tragedy. L

After arrrvrng at conclusions as to the charactenstrcs of the Renalssance tragrc hero from small
group discussions, the student ‘will develop in a maJor uer the character Hamlet as a tragrc
hero . o ., SN T 9.

. } . '\

Usrng agreements arrrved at through discussion and' the degper investigation requrred in the ..
writing of a major paper on the concepts of, tragedy, the student wrll state generalrzatlons

concemrng the universality achieved by Shakespeare in Hamlet
§

Using the Freytag formula (see Teachers’ Manual Adventures in Englzsh therature Olymplc’ '

<Edition) for plot structure of Elizabethan tragedy, the student will chart the plot of Hamlet,

noting in detail the exposition, the excrtrng force, steps of actions, structural climax, .falling

Ve

- action, moment of ﬁnal suspense catastrophe and denouement Lo I

. :(C'

-After research &1 Elrzabethan stagecraft through reference books, filmstrrps, and f11ms, the ;
student -will devise a d1rector s script on the staglng of Hamlet wrthrn the framework of the

Globe Theater arch1tectural plan

Mter close study of the seven maJor sohloqures, the studgnt will wrxte a paper on ?the" .
phllosophres of Hamlet as to hfe death man,\and the Elrzabethan world, - :

BT
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‘Havm'g examined the QUse, of 'Panguage' in Sh'akespearean dramas; the student W111 .drarv '
conclusions thtough « citing specific passages as to Shakespeare’s use of blank verse, the run—over
' ‘line, end rhyme caesura eouplet imagery, frg,ures of speeeh and prose ' . . ,
a . p ~\. 3 - ‘
I—bvmg recognxzed the three major controversres W1th1n Hamlet the student wrll particrpate in . o
a' panel dlseusswn in these three areas:’ the extent .of Hamlet’s mental derangement his - J
hesxtatlon to avenge his father’s death hls relatronshlp wrth Opheha SR L, '1
Havrng 1dentrf1ed the passages “that mclude humor, the student will” report orally on thc ,
hexghtemng of tragrc effect through these mirthfal contrasts T 1“""'." T o q
Havmg become acquarnted w1th maJor dramatxsts such as Ionesco, Gcnet P1nter,.Beekett
-Sartre, - Albee, and Camus, through 1ndependent class projects, the student will develop in‘'a , 1
' major paper the fundamental ccmcepts of ex1stentxalism that pervade the Theater of the - '?jf A |
Absurd R : ST - . . S B

e ' . . . . / ' 0

Drang on material presented through oral reports on the Theater of t}le Absurd the student e P
will identify. in. class discussion the basic. characterlstrcs of the . Absurd to be found in o
Rosencrantz and Guzldenstern Are Dead. ool f ; Y

b Aware that settrng in an Absurdlst,drama is an abstract- representatlon of realxty, the student - v
) . -will lead. or part1c1pate 1n a class dlscussron on the concept‘of settmg s used in Stoppard s -
. drama , S s T : ' — |

et ' ; . oL - : SR i ‘ ’ BT S
' oo 1 s . 0 : ‘ v."‘v . [ , N ’ ' /o ‘:_
"After- tracrng the charaeter deveIopment of Rosencrantz and Gurldenstern, the studeitt wxll -

erte a paper based on h1s compasslon and/or empathy for the two protagomsts. ‘ f~_ SO

explore the similarities and dissimilarities. between Hamlet and Rosencrantz and Guildénstern T e

- Are Dead with specral emphasis on. the dramatic purpose behmd the mcluslon B '

- Shakespearean passages and scenes, R _ v , C L e
» S . _ TR o iy

After class dlscusslon on Stoppard 5 1nnovat1ve dlalogue, the student wxll wnte a scnpt ofua :

s1tuat10n .from hls owrn experrence 1n whrch dramat1c action 1s revealed through Stoppard 5

o dlalogue._' C ' o '_;r.'.'=

t

Ot‘

[y

Stoppard Tragre Comedran

W Aftgr readmg Pére Gorlot the student through class drscussmn, will make geheralrzatrons as to~ .‘v
» - ~the Frénch’ socrety of the penod attitudes tOWard money, marrlages, morals famlly, and* ! ,
pOWBI; L. “ & i e . ) L S . H N C 1 R

Ps' P
s 2

oo ‘Wlth awareness of Balzac s stated intefitions a8'to his Hum% Comedy, the student, ing paper, '; o
S assess Pére Goriot as to its success asa “novel of anners.. : e ‘

s Al . . .. ’ . : : - i e
o R S S ¢ j ~_v . . L
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, Through small group drscubswns, the studed‘t w111 analyze the plot structure of the noVeI‘and/
" . the respectrve functlons'of»the three mterrelated storres wrthm the main. plot structure. .
’ .0
\)\fter mdependent reﬁearch as to the “Balzauan type ~of c'haracterrzatxon, the student wrll
partxcrpate ina panel d1scussron of (xorxot and Vautrnus such typcs _
' " Having revrewed the concepts of, tragezly~and pwthm the student W111 debate Pere Gorrot as a
ly . : I \ / X X R RS . . '. . L
o pathetrc or tragic frgure// A N S VR ‘.
N 4 f _ . B : . 3 N
s After a restatement of the. reahstrc‘,‘ aturahstxc, and‘ romantre approaches to 11terature, the
P _student wrll wrrtc a crxtrcal paper to cite examples of each of the three in Pére GOI-‘I()t o
" Through class drsuussron thé studerit wrll crtc examples and/or passages that pomt up Balzac s
! ‘attentron to vcrrsrmrhtude 5 o . Lo o ‘ .
E ‘l ". j . 'Y '_" "’.'. : ' B N . -/
[ : rrAfter revrew of the point of view or ,the focufof narratron the student will draw conclumons
. ina paper as to the Balzaum mettiod of narratron and its effectlveneSS. o
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. Behavroral Objectives « N s _ . "o e

N KR " H ving s ud1ed The st;;o’ry of Englzsh the student W111 hst at least three forces that brmg ;
) ' b C anges ina language . - - ' -

,  Having studred The Htfstory of English the student w111 11st at least three changes“ wlnch

. L langua'ge bnngs about w1th1na ClV}llZﬂtlon S e .\
' . , S e, { F . 1

o : Grven the terms om‘er Justory of Eng sk armmner hzst-ory" of Englzsh ‘the student wﬂl
T drfferentlate the tw0\ and ina bnef papér, w111 éxpla(‘ in"tHe mteractron of these two facets of
: langUagé" ,& . : \ ce

- .
soa

o

. ’ N RS N - & N PR nl.
7

EA U ’Usmg 1nformat10f1 from The History of English the student wﬂl su‘mmarlze in outhne fortn-the K
- major dévélopmetits in Engirsh from &1ts pro.to-lndo-European background fo pnesent-day,

S modernEn_ghsh : »"'- _ _ R I U |

* » ~'~‘»¢‘ . 0 ® " »F,.' L. .o . S > N . ._ L . o } . '. : ~ : - T A

- Textbogk . . o S R T R S L
LT @%ancis, NeldgW: The History of English. .~ & . = 9. SRR
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\\ r Inghs, Rewey Belle and Spear, .Iosephlne Adventttres in Englzsh thérature OIymprc edrtlon -{;‘ v

st \f‘\ " o 0(\ . ) ‘ - . . *. , , . R . N \ , . Q ;‘ ‘b“l:‘f'»' N
L o " - R ! ' A B S ) f"‘ T B
) : Ideas for Development * W e e b s L :
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.. " The Outer Hlstory of Enghsh‘ Indo~Eu?0pean toOlH Enghsh P e T RO S

. v
. © B U R ? .
. . . : R o .
. ) e R . . : . o -
. . . . .
- \ . . .. . P

L e : Ekplam the processes 1nvolved 1n c mparatrve reconstructron of languages e W ]
\ to rts f1rst appearance as a d1st1nct1ve S
o N D
. p . \\‘. I S . ‘ o
. Explam what factors 1ncreased the rap1d1 y of draleqtal development R i B v,

- % C _-Point o‘ut the 1nfl‘uence of the followmg upon Old Engl’ish,rpagan rehglons vChnst y, . R
s .° =~ % Roman annexation of. Bntam mvasrons of Angles, Saxons, and Jutes; a'nd the Norman L N
® Comuest. - N A S
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o 9
Drscuss the effects of twelfth- and thrrteenth—century brhngualrsm upon language
. qH);aveloimént S w SR . '
. L . \ . . P . ~:
T Iylhat ways dld the establrshment of a unrversrty system brlng about the dommance bf e
Y . c . Lo ) - v ‘ . ‘ A - . . QJ-'*
o . a ¢ - . L q’
. ZWha ,crrcumstances co tnbuted to increased dralectal drfferences?o What factors ; .
(\\est _lrshed the London _alect as standard Enghsh? e
The Outer Hrstory of Englrsh Modem Englrsh PR ’ et o )
. S How drd tﬁhe\brlrnguahsm of the Mrddle Englrsh perrod contnbute to the ﬂexrbrlrty of
e modern Englrsh" Lo ey e | o R L
'_‘w How dxd Engfith ﬁnally eclrps[e\ the prefex:ence for classrcal Lat1n and Greek as the';- Y
‘o scholar'\s}ongue" ST P o S o
What men were most 1nf1uent1a1 in estabhshlng E/glrsh as the lrterary language of Brj -arn" o
The Inner Hrstory of Englrsh Indo-European to Old Englrsh ° "‘, T ",_. R '

-

The Outer Hrstory of Enghsh MlddleEnglrsh 4 ,‘ ¢ . "7‘; e "‘_'f’-‘/-'“

- - -

Show how fhe a\bsence of 1hvasron duru‘tg thls perrod affected the- language

v .
‘How do phrlologrsts attempt to. determme the sound system of an ancrent 1anguage'7

, 5 e
. [

What*do phrIologlsts consrder lrkely to hage been the sound patterns of Gid Enghsh"

Ld

3

“e

Drstrngurs&r between analytrcfand synthetrc languages '\ :

Discuss the changes Jn grammar as. the‘langua‘ge oved away from ‘synthetic?‘tO\érd ]

analytlc B AR R I '

What one. factor determme.s whether a word is f.lﬁidéred hative or borrowed? ,/ '
The Inner Hrstory of Enghsh Mrddle Englrsh T W-,.‘ O | .. / L

i P ' .
‘g- What changes in the structure of the 1ang!l'A’ge durrng the Mrddle Enghsh perrod porn
drrectly to modem Englrsh" ot - , i

ty .

ap e

What srgnrfmant changes in proﬂuncrahon were occurrrng durrng’thrs perrod"

4‘, P P ’ . . . “_"h . r-"' . . - ‘/
o - - . .}' A . ‘. . '
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.
;o \ What ‘are.the chlef dlfferences betu?een these elements (spelhng, structure, voc, bulary) in
e ”; . Caxton s werk and modern Enghsh" L N ~ .
. St SE , e ', . - \ N
‘. PR “o » /e .
- . When dreLwntmg convent10n become truly modern and st@hzed" L
e ) ’ - : x\ L] ‘ !
ﬁ_mé-;.fmr, N n-How drd"the cworrowmg of the Renalssance .add to ;he versat111ty/ f the language? ¢
. V- . . - . / ) .
e : . ' \)\ o . . ‘ : l‘»' . . ‘ - .1 i .
o Suggested Actmtxes RS N L " “
" / | Llsten to the record A ThOusand Years of Englzsh Pronunczation'by Helge Koke.q_j
! . e Wthh demonstrates t hanges in all areas s.of language from O1d Enghsh to modern
| ' rResea:rch the current changes m langua - ' are\mp rted in modern commercral and -
scholaﬂy periodrcads P T S S
3 o -
S _— N
) a /J 2 ) ’ . \\( N v
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DEVELOPMENT OF THE ENGLISH LANGUAGE

\ : Beowulf ,

o the student w1ll 1te -
. forveach of the. followmg a hne or passage from the work wh1ch ill stutes the following :
“ : Chara,cterlstlcs of Anglo-Saxon poetry ?)ur-stress line, alhteratlon, harp- trokes and keénn ngs.
‘ . : .
Given the, contentroﬁ that the Anklo-Saxons lived in a dual world
ways in which Beo wulf portrays this dUal world by citing at least two r fere'ﬁces from thq €pi
: whlch imply a Christian image or int rpretatlon and® two referencesu dicatlng that pagatu i’

‘existed in spite of Chnstlan beliefs. \ e SR o\ »."'\

. \\ o .
Us1ng class-determmed cnteria for: characterlstlcs of an |, epic, H& udent W111 eXamme Beow:}lf |

. .’. N
v

Textbook

Beo wulf Translated by Burton Raffel

RO A
~ "Other Sources

\

’ Background Study

Revrew the characterlsttcs ot’ the epic tqormn

\ -
Research the sources of the Beowulf nd
. | . o
o Revtew the background of Enghsh h1story before the Norrr‘nvasion'.

o

Rl . ‘ ks

_ Loczt\te the areas mhatpted by the Geatsg Swedes/ an,d Danes in the s1xth century
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h . . . "," . ’ v .
A ,‘

if ,,itg ofChnsnanbehefs I \

0 ¢
i ,

d his*Suljects? Wha.t'wereg their attit
’ PTI— he

% . ! o I
In what Ways can Heorot be mterpreted as a S mbol of the world 1tse1f" o 1 ‘ w

~. e,
e What is the part1cu1ar pe;spe twe from whlch he poet SS S battle” f 0 ,wha.t context of values -
\ Q \ , L )
\ ; doeshecoﬁstaﬁtly try‘tofit‘t‘l SRR ST { s
? \, > ¢ . )‘ * \' N 'l vv ) ) -, ~ s ) ‘ -
' \ \ What human charactenstles does the poe(gr,ve to
1] . * \\\
o What is the 1rony in: Welthow s appeals on behalf of her yol

\‘-

Vo
_ \ \Fmd 'examp}es to show the- unusual att1tudes of the Ang /o Saxon t‘oWard h1s weapons \ \/ o u

on '?e»' P

“H
. \ What is the sylgmﬁcance of the “Lay of the an,” “Smgmund s‘Lay,” and, the “Lay of Tﬁﬁﬁ\
tn the poem? B AR

a . : ol [ N F: : "’6‘1 '1)" Lé’ ooy . _ _—
L R How dfou\the poet bulld ehayacter through actlon and d1an§ue‘7 o
.n“ L3 0 x . ) ’ . ‘,'
. Fmd exampfés\of partwularly vivid imagery and descnptlon. T Yo N e
Sy ) . " “ - E . T S D
. . . - P - . \
RIS i cuss the el'eglao qua11t1es of the 1ast th1rd of ‘the poem ‘ A T '
A - ‘ . 4 . ’ o ’ !
_ _ ines that 1llustrate the followmg characterlstlcs of Anglo-Saxon poetry four-stress lme
S hte atlon, harp-strokes, and kenmﬁgs ST L ey k
A T What ects of the Engllsh herxtage are oWed to. the Anglo~Saxons‘7 P N
v : . . S, . . - . E b._,_ . )
1 - : ' N . | '
i . , -
. ;. h) ‘: o -~ E .
e, T :4«"" ‘ Cde o R
SRR S
13 B
[ e .
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A - : h . .. ‘ v y S ) P
SRR Sugge‘stt/‘d Ac ities = ) \ T R T : ‘
\ . ."‘ . ’ .‘ '¥ . R s B ] ‘[/
*\ ' erte a short papex Bn the 1mportance of Wyld I \ - o /
1\ : X o / A ’ - ] ' - . / .
Read “The Gro h of the Language,” Adventures in English therature Pp- 48 49, to e .
l e examine samples the ruﬁle alphabet of Old Engllsh ' ‘ / o
o AStudy other examples of Old Enghsh to undeﬂstand the mflectlons of the language. B
D . .. | L U Y :
Yo L).sten to ‘the recordlng of Selectzons from Beowulf rea‘& 1bn Old Bnghsh by Dr. Harry s >
Morgah A?fres . i : ! y
e Make a drawmg of the mead hall, - o . " ' ) T
i AR e . ) . Ll - ‘ ) o ' . . s,
' <.n erte a short paper on; the mascuhﬁe-dommated socwty of the Anglo Saxon. e T ot
. . - . . e . °
. 4 ‘ * » ~ AT 4\
erte a major paper on ofie df‘,,the followmg. The Eplc Qualltles of ﬁeowulf Beowulf e
Chnstlan Heto; The Anglo-Saxon Character; The Parallels Between Beowulf and.t., .
\ Hrothgar The Dual World of the Anglo-Sai(on. : e S
n - Show the fllmstr;p, Our. Her)tage from old England o ;.-'- S
S : S e . TR
) ‘ R P ! D‘ .“ ] : : .'.‘ ’ R a . \~; » . 1 " ‘; ¥ -
'S | e o o N ., L. ‘-
. i ,‘\.a . ‘ ’ ) "'vb ?,J,*} | / ) ‘(* . o ) ,‘;'! o 1 : R
.‘” - . ’ A \. ' - _ o ,“ : . e <7, r‘{ . . .
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:!v .o
o ' student will pomt out three or more examples of Chaucer 'S use. of satrnc language to develop
o . hls characters ; A 'd
L _ s Havmg been mtroduced to Chaucer s characters, the studZnt will write an essay, descnbmg the
o maJOr elements whlch reveal The Canterbury Tales as a mrcrocosm of English medieval life.
S Textbook ’ T r k'.'i' S e o
v | Y v S P
P Chauccr, GQoffrey The Canterbury Tales. Ad7e tures n lt"nglzshl Literature LA
, S “ ‘ . . (vk ) : ‘ v ,:" ’ ‘ / ‘ ! ',{tu P ) %/‘ . K . | '. "f‘: -
Other\Sources 1-;' jw &L oo /z_ N R
P Bennett H S Chaucer and the Flfteenth "entury. I R .
o " Botcaccio, Giovanni. The Decameron. . oo T
AT Bryan, W.F., (tnd Dempster, Germame y ources and Analogtes of C'haucer ] Canterbury
. ,'-H., - : Talesn B “ t ; ) 3
. . Daiches, Davrd A Crztical sttory of E glzsh Ltterature Vol. I‘ et Y
<, Davis, H. W.C.. Medieval England, | | AR S
. Francrs, Wt Nelson.” The History of Eni lish / Y
" French, Robert Dudley. 4 C’hauverH ndbook. . o
" Jespersen Otto. Growth u}nd Structure of the English Language e ‘ -
_ : ‘ 3. 3. English Way, (aring Life in thé Middle Ages e
. etge, G. L. Chaucer and His Poetry.* =~ v
ry, Howard F.;and Thorp, illard.. An Oxfo,rd Anthology of English Poetry LN
‘is preferable to confine group study %o the portion of the Canterbury Tales presented in the
e textbook. Let individual students read other tales and report to the class, emphasrzmg themes
W developed in thrs course g . ‘
) 7 ‘ f . \ - v \
. } . 3 . . ».‘ A 1" '\\‘ > L ..
- v ORI o, :
: . . , TN , 10 .
T \ : 19 )
. v 4‘; ; . A *k :, “x N T .
Y\ , { N Lo . ,' .
o (‘ e . g : RS ‘ " .'
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~ Robinson, F. N, ed The Works of Geoffrey Chaucer.” .+ <

: ., ,' //l "‘ . / ‘ g., ‘ . . ) - v . . - ' o ]
‘s, -Background, tudy S e T e / - - ;

Al
.

e times - R
, Trends of thought o s
Bs Rehgl,ous behefiand practlces L _ _
C. Travel : - " ’ ’ R
D. Class consc1ou§ness _/ P :
Chaucer o L . ' /
A. Family . L o e T
“B, Travels T DTS .

6. Courtlife o -, L R

i :'f‘_Mi'd,dle English - *

e

cntu . . o w .

Dike- Balzac it his serles of stones of the life of modern France Chaueer achieved
’évocatzon Vivante de tout un monde-a. hvmg mirror.. Which. charactersg are the
"Qutstandmg examples of Chaucers achlevement in- this sense" : o .

]

L - Comment on the Pardoner and the Wlfe of* Bath as un1versa1 summatlons of the1r k1nd
heo - What is. the s1gn1ﬁcance df the fact that Chaucer wrote in Enghsh ‘instead of French the
' 1anguage of the upper clasé with which he was often assomated"

. -21bid.; pp. xix-xxvii.

] B PO , - ,h ». .
Nxcolson, /4 U, ed C’anterbury Tales : e T S

'Trendsofthought . ST

e . . . ro .
v1,

._Ofﬁ01alpos1t10ns SR T o P , - L

‘o .

1g, “N:»Robiné;on,f ed,.,' The quks of Geoffrey Chqucér (Boston: Houghton Mifflin Co.’,'l-95“7),' .

<




e '_ What 1s the purpose of the disorder m whrch facts about each,character are presented"
., . Cite descnptrons of the Cook and the Monk S R .
What characters. does Chaucer present totally w1thout irony or cr1t1c1sm" What possrble
‘w reasons can be glven for the 1de‘alrzatloh of these char_acters" RO S

- . 4 : - s ' ‘l.’ -
““The words of acgreat poet cannot be thered W1thout loss ] What losses are encountered

in the: translatlon of Chaucer" ]' S e R :
. What 1s the prlncrpal rnetncal dlfference in Chaucer s language and modern Enghsh"2 "

What is: the drfﬁcultx in appreclatmg Chaucer wrthdut knowledge of Mlddle Englrsll
pronunclatlon and grammatlcal ,form" . :j o K
b : l.

Comment on Chaucer s use of the caésura« and the mverted foot

The Romancc-‘-“'l”he nghtsTale” ,_.;'J“ ’ R SN s “
' Explaln ‘the relatlonshlp between “‘The nght s Tale” and “Teserde” in Boccacclo S L
T Decameton, Evaluate Chaucer S debt to Boccacclo. . B "

e

. 1rony o

4

©  List. and explam the typlcally rom tlc qualltles of “The nght S Tale

- [ -

. o C1te examples offor ahty in t{h tale 'fi" o :
_ . . Identrfy §he elements of irony and <explain their functron in the potentlally tragrc o
R t €. ‘ o l o . . B
Ay o narativ o o \\ : - ‘w o S ".._
. / ‘Whatf'is the principal mode of poetic expression used in the tale? L

Al

1J u. Nlcolson, ed., Canterbury Tales (New York Garden C1ty Books, 1934) p 1ix. -

a

2Robmson, Works of Chaucer; . xxx \ v' : ; A : ’ L
N : , . v
3Dav1d Dzuches A Crztzcal sttory of Englzsh therature,I (New York Ronald Press Company,

1960),p 110.

SR : ' o
o ngscuss the approprlateness 0 the[ tale to the teller in view. of Chaucer 5 cha“racterastlc o
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] 5 '*"b o ‘ N ' X L . ‘ A . “ B
| .Dlscuss the statement that brlghtness and charm are rarely found in other chxvalnc
- ron:l.ancesl On the bﬁsls of background study in medxeval thought and expres510n, ‘
' 'account for the lack of these quahtles . , B
. DISCUSS the purpose of the 1nsert10n at mtervals of “hlghly colored pncturesque detaxls
and the effectxveness of them placement 2 ‘ o '
|‘ v - "‘.\ "‘ .
The Fable«“The Nun 8 Bnest’s Tale” e !
Analyze “The Nun ) Prlest S Tale” asa sat1re on marnage 3 . . RS '
‘n - : ‘What quahtnes of medleval thought and att1tude are present in the tale? : o \”‘j
o e :-What charactenstxcs of “The Nun s Priest’s 'I‘ale” keep it modern in® applicat10n even P
" though it is an expos1t10n of life i in the M1ddle Ages? ' : : '
i Comment on the ironic effect resultmg fSom the app11cat10n of human psychology to the_
behav1or of the b;rds 4 ‘ ,
) Compare this tale with “The Pardoner’s ’I‘ale” for effectnve presentatlon of 1ns1ght into
* human weakness : ‘ | | .
~F. N. Robinson calls the tale the first notable Enghsh example of mock-heronc 5 What
- positive qualities does. th1s style of presentatlon contnbute to the tale? What negative -
qualities? -~ e o f a
P01nt out" examples of flagrant fallacles in medleval thought conce! mng med1c1ne, :
psychology, and, astrology. . :
. Wid,p.111. .
v Zpia, . 1o,
,;31bzdp119 o ; S
41bzd ‘
5Rob1nson, Works of Chauuer p 14.
’ . .v .-
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Cor‘nment on Pertilote as Chaucer’s practical ahd disilluéioned woman of the vs'/orld'.1 -t

, Vanety of method 1s a strong point of Chaucer s narratron of The Canterbury Tales. Crte -
examples in ““The Nun’s Priest’s Tale / ~ )

-

-

How is the taleﬁadapted to'the specific character and calling of the .Nun’s:Pri‘est?z

.o .

The Marnage Debate-“The ere»of Bath’s Tale” and “The Clerk’s Tale ” ) -
Analyze the ere of Bath ags a character type Lo [ ' oL -

Why is “The Wife of Bath’s Prologue" acknowledged to be “one oﬁ the hrgh pornts of T he

“Canterbury Tales?3 o W . .
. ; . L . o, , - . g

: FOr his characterlzatron of the Wlfe of - Bath Chaucer drew on the Romance of the Rose -
o % " and the Mrrorr de: Manage Summarize his position regardrng marriage. |, -~

v Dlscuss “The “{Lfe of Bath s Tale” as a blend of fantasy and reahsm
: In what way is" ‘the “tone of romantic- delrcacy . at the end” of “The Wife of Bath’s
. Tale” perfectly in character according to the presentatlon in “The Prologup” wrth the

N

A - Wife’s theory of mastery in mamage" ' “
3l Dlscuss “The Clerk s Tale” of patrent Grlselda as a tapestry tale.
Tt P o .
T , Consrder the Wlfe s most llkely reactlon to “The Clerk sTale o A W B
S \ R S ey ke
R R the. Envoy of Chaucer at the conclusron ‘of “The Clerk’s Tale,” does Chaucer seemvto
. e -~ bein agreement with the Wife of Bath or srmply in dlsagreement with the Clﬁrk” Support
R ., answers w1th exan;lples from the text : o
L . , //
— ’ A : .
i S 5 v ‘ . .
. . o
Ubid, -
 pig, | ' | . | .
o / ‘ | L .
- 3Da1ches Htstory of English "Literature, p 112, S

. . . ——t P

B , Ibzd.,p ll4 R '-4' =

: L 23

9




N ','.Dlscuss tho» character of Grrselda as an allegorrcal type, thus accountmg for the lack of -

. ,.-complexlty in her character I e T T e S N "o
'.'4 ’ ,"'_.‘ .-.\‘ <, . i N- ‘ . " [ ' N s ‘ ‘. ¢ - .
The Fabhau——“The Frlar s Tale” T e L oy o
Why is t‘he fabhau a necessary part of The"Canterbury Tales? BT f,
. / T, R

'What quahtles of “The Fl‘;ars Tale” mlght have led. cntlcs o attribute the ‘tale to )

Chaucer’s- rmagrnatlon and artrstry rather than to other soyrces on whrch he may have{..

: ehed"2

/.,,‘,.‘ , o

:Comment on the staten‘fent that “The dramatrc exchanges between the Frlar and the.

Summoner before and ‘between the tales [“The Friar’s ‘Tale” and “The Summoners -

»

Tale”] . make the whole eprsode a work of art in 1tself.,,”3 _

L}

e -Erom the standpornt of. the principal ¢ charactenstlcs of constructlon, contrast the fablrau

&

L -W1th the romance and the fable ; o R -

PP s '

Comment on the tendency of the (}haucer fabhau tP emphasrze poetlc Justice.4,

' . . ey i
. ¢ : + ‘ .
v S S

- . : , ¢ .

The Exemplary Anecdote-“The Pardoner s Tale” | iy
What comment on’ medreval soclety does Chaucer make through the Pardoners
v1nd1cat10n of his own cleverness" S R

ﬁuggest‘ reasons for the Pa,rdoner S thorough revelatlon of character before hlS tale begms

ON N B .
LN . .
. o Lo

T s~
R,
v

i

b

I

]Roblnson, Works Of Chaucar p 9.

21bid p.8. Lo SR ;
s o
3Da16hes, sttory of Englzsh therature. p ll4 ' N
4Rdbxnson, Works of Chaucer, p.5.
4 . : ' c : . . :.l &
P -r. 2 4 k A
;‘; » 20 . | ! n 2 .




; o j"_‘ : Analyze “The Pa;doners Tale”‘as a "model of short-etory method w1th partrcular

o e

. S emphaswon the’ use of atmosphere, 1ntrxgue dralogue, and denouement FERTIN , ‘
. L o L, _\ ¢ K --.' ‘ ‘ SRR
; N rft'ornpare the charactenz jon of the flgures in “The Pardoners T’ale” w1th Chaucers ‘ ‘
L ¥ charactepzatlonof(theC terbury prlgnms.. e &,v'jl L ey e
- L) ) . * .., e . “..A'\‘- 3 v{‘tl ""’. . . - " ' . . . R 3 -
o *Explam thrg multrlevel meanrng of the term ve@emplum s appliéd to the 'ParQOgler’s i T;.,‘: .
A prologuea ale R ‘/j\ - /a L e Ty
§ o Corﬁment ‘on the I’ardoner s offer, at the conclusron of his tale, to “sefl pardons to the
L company Was he deceived by, hrs ows eloquence Qr. way emkrng" e e L

SR, R 2T e
b = . - _/-«’4 CTE S e = WA
id . Ly ol . - . 5 v, .
- o The Samts Legend-“The P«rroress s%"ale” P _' AN e B
/ e Wﬂat dlstrngurshes theamanner in whrch “The Prioress s/f‘ ale” is requested by the Hoat" o *-f L
. . e ] - . ] X
PR ' What actens ic wh,1ch is typrcal of Chaucerrs suppressed in “The P,noress s Tale”" ‘
Y U . ; . AR, - S ) . . - ‘ o
i A . . A R4 \‘/ M R .
R Comment on the statement that “Chaucer wroteu‘The Prroresss Tale as a satxre on LS ‘
| e } . chrldlshlegehd 2,;' Lot o, o el L S
- T, ’ v . o . T ) k . o ’ '”p o . C” ;
s / c What; common preJudrces of the fourteenth century are revealed m\“The Prloress s,Tale”" R
L LY M L .
. / .. Lo . . - B . . ) . .. “ : .‘.-n -‘.J‘.’_” - L ,', Do . v . A . , ,
I S < -"Q R T PL AR S TR - e
y: h, SR T T R PR - S - B LA IR
. B o " Sugge ted Actl\lltles | v\ . “:,r..‘ ) E w' o .“'. .' L v N . » . . i . A ° B & .
. ...', . . E _.\:‘ . . - . ,_v e R £~ e % %, §.\' ) ) : ‘_ " e 5 »’b..
a H S . [ . v .
. ;' TraCe- the ftra*’/els and the ma}lg experrences of Chauger whlch prOV1ded the background N
. ofor The C'antg'bury Tales, empt. to relatg hrs spec;‘frc experrences to a partmular :
S f.' charhcter or té}e Cws L et | et
‘ Prese"trshort oralreadmgs in Mrddle Englrsh S ‘ e T e T e
: ; - PR : e AT A
' a N,l" . H SR L . g \ )
Do Conduct%»a panel drscussron of Chaucers debt to The Arabzan thhts ; L e
Prepare an mdrvuiual repbrt on the mﬂuence of Dante on Chaucervs wntrngs. T I
. : ‘ o " _ ) Lo ,r . vl . . .. .;} ?}. . .
o ¥ . TS ¥ S v
o T ' ' U '
.'. % v, ¥ ’bv' . . ) , ’ ',‘; ; .
.o‘ : R -" , . . { a."‘ . .\',‘ - n ¢ ,
) A S ’ oL Y
B Qe v ! ‘.{, ’ ] ~
D oL 0 . \‘ The Sl )
' R S WS Q°. T J
. \‘\Q 4 .“J'L) - d’ * : . »
' . N ,» . @ e . . -\ o
> i ..2.1 ) . i i ;' ‘ N ]
. - _ P ‘ s . IR . oo
EMC KJ B »‘ - o R o \ e I ; e “
. - » ) . L B P . - . s » ‘..‘ N " o . ,.:‘
- . 4 - R EEY L . . . . R w -
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‘ ) . ','“‘Y‘ N (-‘ LT , a o ) o . o . - ) 3 . 4
. 4, “ "i, T R -.‘.\ \ . \\. u’,,‘ “ ‘z

XN Ky ~/‘*‘s
S " Chaucesis - Canterbury Tales 'is called a “bnlhant culmmatlon of . Ml,ddle Enghsh
R literature,” combmmg the principal themes and attitudes of European literature and |

AR “ English national consciousness.” 1 On the basis 6f the selected readings; conduct a .
e o discussion of ‘the ‘themes. whieH" seem‘most prevalent m Enghsh thought and whlch are
N examples of natmnal consgmusnless. BRI Y // ;-
P « N . Lo ' , - L
2 Select convei'satlonal portlons from between fhe tales to Present to thé clags in d1alogue
o7 form. T . e A B -

3 v.. “ . B ’c,"" “_,» . - iy L. ‘ . ,7 ‘- - ‘,', ¥ »
O ' Wnte*a descnptlve paragraph attempting to 1m1tate the style‘ of Chaucer, partlcularly hIS
Ve “air of mnocent observation coomaivetd?S e T

. o """ Read “‘HoccleVe s Lament for Chaucer and Gawer” (Oxford Anthology of Englis?z
o = Pbetry) TR - e . |
. ,..._ .. ",,‘,' - . * .
;s . . A ST ,
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e '1-% L 'v o .~:.'_ K S
. N . & . y : .s i . L .T ‘ ’ _’lv ' X )
R DEVELOPMENT OF THE ENGLISH LANGUAGE Ak W
s e e P *MurdermthegCat edral ' S ST
Behav1oral Objectwes S _»’.; . DR
s s Havmg studled The Canterbury TJales and Murder in the Cathedral the student will+ compare i

) N S . - class dlscusslon these two representa,tlons of ‘medieval y?é notmg s1m1lar1t1es and dlfferences m
. form, in treatment of medieval 11fe, and 1n content R CL
Ve v 3 P = . . ; ; - ‘r
—_ After rev1ew1ng elements of . Greek tra ed’y (e g., the functlon of the chorus° the traglc flaw, -

». = . and the role of fate), the student wﬂl analyze Murder in the Cathedral crtmg examples of
o T c0rrespond1ng elements in the modern piay - e L } s,

. ' :‘_ After readirlg or listening to @ recordmg of the' “Interlude " the stu t w1ll make an oral or

"t " . written presentation relating Becket’s 'stated/aefinltlon of martyrdom is act1ons in response
R to h1s own spmtual conﬂlct R : _ : . L
Lo S A o HO El s e

P Havmg dlscussed in class thel three. major temptatlons that«confronted Beckét in the play, the ,
;\ L student wrllwwnte a paper rdentlfymg S1m11ar temptatlons in cont'empOrary hfe - -

2 CIRT Do

T Havmg studred Murder in ‘the Cathedral the student' will seleet lmes or passages wh1ch he -

-~ . believes. convey the un1versal theme of the play, defendlng h1s clfowe in an oral or wntten
N preséntatigh. .. T e L e o . o
- ’?,'" | . ) i P _'. . . .": ‘,: ',‘ : Lo ". " e . n L » : - S e ’ . .
R «;Q\th S ' = G t'_, ‘ ‘.", . = L . ﬂ, P . B . )
Textbook B S R P T L A '
Coe El1ot T 8. Murdeg‘ in the Cathedrdli D L S AR S
§ . o '* gw . d . : . R ~ _ PR s
) - . B e R g " _n T - A ) . |
R v (ﬁah/ Sources s v e . K3 L ’, ,/ ! . . » IR
: . Hd ch‘er, Harlan, ed. A Modern Regertory e e . e
R Hath' n, R1chmond Tragedy, Myth and Mystery e e :
# . ; o s a } s .Vv . . ’
L "n Backg'ound Study G G } ,’/{l\-~ ., B
PR . Y e - " ‘ ’ k ® ‘ v v.-‘ LT R
e 'Study‘the hlstoncal background of the medleval church SRERAE -

. .:3 . ,:3-‘. oy :.; 4. -‘ mi, . . ] . I .
A ‘ Rese’arch the early rel’atlonshlp between Thomas Becket and Henry II T Al s
B “ ' Study the causes of the eVentual v-x-mct betwee‘n Henry II and ’I‘homas Becketi - ' - " L

e . W - \ » : .' D
T, "’Re’search the Plantagenet famlly m Enghsh hrstory« Lo e
»"-U {5 . b , . . .- . . r‘ < v
b - . . i . ‘..T' ]
o i § 1 23 . :;‘_; ' » . . . ) | .
S . ! ! \ \ -5 4




Ideas for Development o o o .-_' - '~f

allurements of the first tempter

o EXplore the mo,tlves behmd the Archbishop s martyrdom .

o

T a1 Advarcedrogram-English 591

e -7 c o L . .‘ . y b C

>

Drscuss the Chorus attrtude toward suffenng as 1t exemphfres the natural human i'e,actrorf

{ o . ‘ .2

Drscuss why partrcular credrt is not, due Becket when he does hot succumb ’to the obv1ous

. 'w~', B . . .;-a"
v'¥‘ - ’ :

- <h

i ‘-Drscuss respectrvely the d1fferent aspects of patrrotrsm defended by the ;e’ 0nd and thrrd

' ‘. Drscuss the fears of the Chorus of life beyond death L | k ,

: D1scuss the basrc confllct of the plot R 5»_

rtempter. STy BN . r ~ e
Drscuss the means by whrch the. Chorus of Canterbury women hnk the hrgh r1tual he‘,‘ .
ﬁarch w1th the common 11fe of the day, . -

.
Vo A

Drscuss Ellot s commentary through the Chorus that the”‘lowest reactlon to human suffz’;ng 1s o
to dodgeit... . . - S . :

- N 7 . . . 3
R : . ‘ - - . . ..

Drscuss the idea presented by Eliot that every man must share in the doom of the world “But PO
".now a great fear is upon us, a fear 11ke b1rth and death when we see birth and death alone i in a A
VOldapart ” (PartI) S e T ’_ . R

- Why doesthe Ch.orus of women clamor for anonymrty"' ? o

X

e '~?._ . \,

b ‘ ' P o /
i i L. AN
Drscuss the separatron of cérch\a\nd state controversy _ ' T

Why does the fourth tempter present Becket s greatest temptatlon" . " ST ',. Q
Why was Becket 5 c,horce to become a martyr an act1ve rather than a passrve chorce"“ :
Suggested Actlvrtres E

" Wirite a paper discussing Becket’s statement that “Human k1nd cannot bear-very much

.\ e T e

«

reahty ? (Part II) LT g : »
. - t / . )
Compare Beckets martyrdom and the e nts/r admg to 1t W1th Holy Week and the p
" acruclfrxron of Chr.\st . e o S

erte a spe!ch in defens' of the four knrghts o
V oo Wr1te a paper d1scussmg Becket’s statement “The last temptatron is the greatest treason
todo the rlght deed for the wrong reason.” (Part II)

SR Sy
v
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N E i ) ) T i o - . ’\
v . Define saint, imartyr, and tragic. g the similarities.and differences among the

- ' threen B "’ T ) . n d . ¢ - ! - ' Yy b. l", -

' R . . . . . ’,l ) '..A .

Lo . ,‘,?,-'R'q‘ad Everyz_na'n arid () ,nparefit‘v'vith-Murder‘In_T_herazthedral'; o , R

PN

R T Write a paper refuting ondefending thp’éffectixfenéss‘ofpoéﬁc drama, =~ <

N o , g ‘

(
)

‘ ‘ g ) - . P - . . A/'




Behavroral’ ObJectrves

-

d Havrng studred the basrc eoncepts of Greek tragedy, the: student wrll find and enumesate in
drscusslon srmrlantres and drfferences between Greek and Renarssance tragedy

y N 4 ’ St R S
After arnvrng at conclusrons as to the characterlstrcs of the Renarssanée tragic hero from small

.

hero . - , 1

T

Us1ng agreements amved at t rough drsoussron ind the deeper 1nvest1gat10n reqyrred in the

. concernmg t}le universahty ach1eved by Shakespeare in Hamlet , Y L e

Us1ng the Freytag formula (see Teaehers’ Manual Adventures in Englzsh Ltterature, Olymplc

actron, moment of final suspense catastrophe -and denou

’ -

’ N » "

Globe Theater archltectural. plan.

@ ed
o)

Y
u #o,
. 0 Pl L%

\ avrngm examf ed the use of language in Sl;gesﬁearean dramas, the student m/ (i draw

llne end rhyme, caeSura, couplet lmagery, figures of speech and prose

W

K Havmg recogruzed ‘the three major controversres w1th1n Hamlet ‘the student will partrclpate in
- a panel - discussion in “these three areas: the extent .of.Hamlet’s mentasl derangement his®

hes1tat10n to avenge his father S death h1s relatronshlp wrth Opheha

L
s

g : Havmg 1dent1ﬁed" the passages that include - humor, '
' herghtenrng of trag1c effect through these mirthful contrasts

/«?f _ v
Textbook R '7, , : " TN ':' o *'«,',\

)Shakespeare, erlram _Hamlet. Edrted by Lours B! anht and V1rg1n1a Lamar. Folger
Lrbrary Series. o ' .

‘ . \ ¢ S P

‘group discussions, the student wrll develop in a‘major paper the, character Hamlet as a fragic
wntlng of a major paper on, he concépts of tragedy, the student w111 state generahzatlons '. '

- \\edition) for.plot structure of Flizabethan tragedy, the/student will chart the’ plot f Hamlet, ..
" - hoting in detail the exposition, ‘the exciting force, steps of actlons, structural, clrmax, ’fallrng )

AfteHesearch on Elrzabethan stagecraft through reference books, filmstnps, and films, the'
student will devise a -director’s script on the staging of Haj Iet w1thln thd framework of the, T

'Afte close study of the seve.rg major ”SOlrloqures, the student w111 wnte a paper on the';_i.

;’“ s

" conclusions: through citing specrt‘rc passages as.tg Shakespeare’s use of blank Verse, the/ run-over ' =

student wﬂl report orally on the :

C e e
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“Other Souroes ;‘- A \\ -

~ T adley, A. C Shake:vpeakan Tragedy
/ Charlton, H. B.,

. *Chute, Marchett

. Background of Shakespeare s Plays
Levin, Harry, The Question of Hamlet, - *. > R
Mlchel Laure ce, and. Sewall chhard B., ﬂ'agedy Modem Essays in Criticism.

. Holzknecht, G

'Van D, en, ark. Shakespeare.

Webstew, Margaret. 'Shakespeare Wzthout Tea S o ]
Wllsona Job Dover. What,Happens in Hamlet e T
e M . E 1. /‘/ : .
‘ ' PO ’ . I / |
Backgr und Study '}' it _,' . s

Rev1ew the prlnc1ples of Ehzabethan stagecraft and the charaeterlsv"
‘.ondon. T . e _

e oL . § s o L. . . .1,

\ '-»-'a- PURERY - L .‘Q . ,
kKeep 1n mmd t,hat Hamlet is an Elrzabethan andnotamedleval Dane '. CT - ' \/ T

R
oy

: Investigate the stage, radlo,and'rvhxsmryoftheplayq S T S

R\éearch the attltudes of the Ehzabethans toward ghosts

T

e

L \.éz“ Lrsten to-.recordlngs of .W whlle s1multaneously readrng the play from Adventures iﬁ

. English Iiiterature._n SN e o Y o e
- ‘ A 'ﬂ, 3 - : v :,\'j ot . N . B o p j__ o _0 N ‘
Ixieas for Development‘ Cee R S
o R o L TR ' P ’ ..v , ’
. Compare Macbeth and HamIet from these aspects (a) traglc herOes {(b) plot structum,' PR
“ \ _(c) charactemzatlon (d) unlversahty, and (e) USe of the supernatural.u ST e T
R 0 f s g B AR ,
Shakespeare knew nothlng of Aristotle. U ing Hamlet and Macbeth devlse a. deflnttlon for the<
. substance of. Shakespearean tragedy; compagp it w1th phe Anstotehan formula. R v
; R .' 4 , . 7'~. . . . . . ] &
“ a What is the moral or_human significance | f the play" What umversal mgmﬁcance is shown .
through pIot theme and characters" . B ,_t. s
.3 . ' ' ' L
SN What examples can be found ‘of what the Gree § - termed nemesis, that 1s; weakness of ave Lo

PR

K




.,—~\~/
i

TN
\,{\,%;4.,4.45#

; e,/ s
& o

What“passagcs\givé the best key t(hhe character of Hamlbt" In:its largest aspect, "what is the, ,' v U

1 \ ' What Ehzabethan béftefs concermng ghosts are found in n the speeches made by the Ghost or by T

R What ex,amples of drarhatrc 1rony are'in the. play" of tragrc 1rony?

' ﬂ' | couplet .run-over lme, end-stopped lme, caestira, 1magery, and frgur of speech

T e T e D TAdvance Proﬁram-Enghsh 51

- . . : A . . .
. _/'—,/'-'Z":,x:" I ' s ","' : . . 2 k oo
. ,

problem he has \ﬂd solve, and what is 1ts most practrcal solutron" Why is he $0 madequate for
t‘he}gsk" R S L SR

o : s e . RY2E .
- . o - Y Ex , . ‘."'-
R CLa :

Hamlet s flair for abstract thinkmg makes h1m frequently mdrfferent to the concrete wor1d~ .

around hrm nge examples ',.o .j, e P;, c ,(,. e

e
.

Why éan Hamlet krrl Polomus, send Rosenkra-ntz and Gurldenstern to the1r deaths and strll B
hesrtafte to krll hrs vrllamous uncle" . i , D e . e

_‘\-‘ s . ) . [ ‘. D .
et T ) v ; : Soaw L2 e

other chpracters" S ‘ } o

. . R . ': . . . - ) . .
v s . . a O

What theatrrcal devrces does Shakespeare use to overcgme thé’ 1nadequac1es of’ the Ehzabethan
Kstage" S . . , , A o v ‘ o A
,5\'; I J : e, o '. A , ; ) ‘ ] N X ,_;_ ) R
¢ ru *- . o N R
Although Polanius 1s.a garrulous old r’héh,,he frequently «shoWs remarkable,,msrght mto human o

Taw

. | ature crte tatrons to 111ustrate. e e . S ;
| n au , |

[P ) . : }'..\ R

s - T . . -y

How does.mlrthfql contras’t herghten tragrc effect" How 1s the strarn
' comedy" Crte mstances of each 1 : e . ’

N .. . . ' X \

,,—‘ . q ¥

Hamlet\rs a prot‘oundly sprrrtual play yet 1t 1s in no sense a rehgrous one Is tragedy mrmrcal to M

-"_ ‘.‘« ‘ Blbhcal rehgron" Consrder Job andJ B . . : . S A E
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' Suggested Actlvrtles T S .
‘ - \' ! .
: ‘ Lo .,Usmg the Freytag formula for Ehzabethan tragedy plot structure, chart the plot of *
AT * Hamlet. Note in detall the exposrtron, the steps of action, the climax, the falllng actron,
B .the moment of frnal suspense, the catastrophe and the denouement,.. A -

-
.
- .

N . -
L Vlew the fllmstrrp, *The Elrzabethan Thcater,” or consult reference books Draw a plan
 of the playing stages of the Globe Theater. On which areas would a director play each. .
scene of Hamlet" What haé t;he modern tllgate.r borrowed or adap\‘e{ from the Globe" o
, : £ ‘ v
e L ere are seven major solrloqures,ln Hamlet Act, Scene 2, line 129}Actl Sccne 5, 11ne
o 22925 Act I, Scené 2, line 576; Act I11, Scerfe 1, line-56; Act III Scene 2, line 406; Act 111,
o ' Scene 3, line 73; Abt IV; Scene 4, line 32. Write a paper in whieh the phrlosophy and’
main rdeas of “each solrloquy are stated- clearly. What plrpose - does each serve
o dramatrcally" What parallels can be draWn between th&solrloqules and- BrOWnrng $ dramatrc
monologues? e o c o e ,

.. Keepa lrst of famous quotatrons (Hamlet has more than any lrterary work other thant g
' 1 . Bible) for- an end—of—the-study quotatron test ' - ,

. o k- “For the, dramatlc contest, a hero of such drmenmon calls for al) opponent worthy of him ).
' ‘ * and.in Claudius, Shakespeare has equrpped Hamlet W1th a by-no-me;ns contempt1b1e~ :
adversary »l: Qualify this statement irt a paper. . . .
Ophelxa 1s perhaps ‘the most 1nterestrng deprctron in world drama of a thoroughly S
T "umnterestmg young woman. ”3 Wnt%‘paper in agreement or dlsagreement be specrfic
: ot and: support stater‘hents L 3 N N S
s “Shakespeare s portralt of the Queen is one of the most brrlllant deplctlons in 11terature
. of the sent1menta11st nd Develop this statement ina paper ‘ L :

. 1I'nghs, Rewey Belle, and Spear, Josephrne Teacher*'s Manual for Adventure in English .
therature (Olymprc ed.,New York Harcourt Brace&Co., 1958), p 85—-82 e

o 2Grebanrer, Bernard 7716 Healt of Hamlet (New York Thomas Y Crowell Company, 1960), v
A\ . .
, T 265 _ , , , ~

. ) N .-Ibidu p'27¢3" . ‘ : s - .

-4, p270. L
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| "Llstén to the reiated tape recordmgs 11sted in Nonprmt Medxa . .\

a
A

The_re are three great questxons for debate in Hamlet (l) Was Hamlet msane, artxally mSane, ‘
or alwgoindialetely sane? (2) Did he love Ophelia? (3) Why did he hesitate so long to ayenge.

his " father ath? Form three groups to prepare debates. or ‘panels on, these highly
...controversial - subjects. Consult the opinions of Shakespearean scholars, ifi desxred or ‘use
completely ongmal reasonmg in the presentatxons T '_ .oy

»

) ,Llsten to the recordmg of Hanilet by the Old ch Company If the play is studled act by ac‘t
. listén to the record in this manner. . .

'.&-

Secure from the Louxsvxlle Free Pubhc berary the full—length ‘ﬁlm of Hamlet starnng{; :
. Lawrence 011v1er o v | .

- .
.

- If possxble, secure a review of Richard Bu tons productnon in New York. (See Saturday
" Review, The New “York Times Sunday Magazine, or Theatre Arts.) Write a ‘critical paper to .

compare Burton’s mterpretatxon and productxon with a more tradxtlonal one. -

,Vxew the related fllms and/or ﬁlmstnp lxsted in Nonprmt Med1a I .

[

"
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. TRAGICMAN T

Rosencrantz and Guildenstern Are Dead. ..

Behav1oral Objg,ctlves L

rHav’ing become acquainted with maJor dramatlsts, suc{'\ as jonesco, Gen,et, Pmter, Bcckett, o
- Sartre, Albee, and Camus, through mdependent class prOJects, tHe student will develop in a -
major paper the fundamental concepts of exrstentxahsm that pervade the Theater -of the

Absurd.- . . :

Drawmg on materlal presented through oral reports an the Theater of the Absurd, the student
will 1dentu‘}y in class discussion the basic charactenstlcs of‘ the Absurd to be found in?
. Rosencrantz and Guildenstern Are Dead.

Awarc that scttmg in an Absurdlst ‘drama is an- abstract representatlon of reahty, the stu ent
will Jead or partlclpate 1n a class d1scuss10n on the concept of settmg as used in Stop ard’
' drama. ' : : : =

, A. After tracmg the character deVelopment of Rosencrantz and Gull nstern, the student will
v T T write a. paper based on his compasslon and/or empathy for the two pr tagonrsts, '

RN From his study of Shakespeare s Hamlet the student will. part1c1pate in a panel d1scuss10n to
A ~ explore the" similavities and dissimilarities between Hamlet and Rosencrantz and Guildenstern ,
' w. % Are - Dead, with”~ spe01a“1 emphasis on the dramatrc pu.rpose behmd the 1nclus10n of B
v Co Shakespearean passages and scenes. Co o S
Coe 3 . o . ,
~ o7 - After class d1scuss10n on Stoppard’s mnovatrve dlalogue, the student will write a scr1pt of a
Cw ‘situation froml his own experlence in Whlch dramatlc action is revealed through Stoppard s
_ d1alogue B S _— , S .. . : B el

VUsmg the deﬁn1t1on of tragic comedzan the student will. de\feld'p an 1n-depth paper on “Tom .
Stoppard Tragtc Comedlan. : : : :

' . | "h au ) g‘ , ,‘ ‘ ‘\, . ‘ . . ‘, . » | . LN
Textbook - : \‘ ” '-.‘ ~‘ ." ,"' ' .“.. ‘ . - . . >‘ '. i
I Stoppal;d, Tom RoSencrantz and Guzlde?ern Are Dead T ’
R \"v : o . '

OtherSources .. “ - ',' - \/

. . Aiken, Henry D. The Age of Ideology 'Ihe-l 9th Century thlosophers S
o ) Brustem, Robert. The Theatre of, Revolt. "~ ’ O A
: . The Third Theatre. . ' .

Cohn Ruby Casebook on Waiting. For Godot

R ‘Corrigan, Robert W., ed.- Theatre in'the Twermeth C'ent'ury. e
‘ Esshn, Martm Theatre of.the Absurd L I S .

-




\ Heckel J. J “Herow Absurdrtres—«An Approach to Lrterature » E‘nglzsh Journal
~ Mussolf, Lepore. “The Medjum Is.the Absurd,” English Journal.
;= Smith, George, and Sayer, Gay. “Who Is Afraid of Godot"” E‘nglish Journal

Spanos, William. A Casebook on Existentialism. . : T R B
i Taylor, John Russell. Anger and After A Guide to the New Brmsh Drama T Lo
“What Is Existentialism?” Life. o o
' Winthrop, H.. “Alienation and Exrsteﬁtrahsm in Relatron to Lrterature and Youth.” - o
Journal of General Educatzon S o AT _ o e
Background Study

a
L

Research the hlstory and the charactemstrcs of the Theater of the Absurd

)

Becomc acquarnted wrth maJor dramatrsts, such as Ionesco’ Genet P1nter, Beckett Sartre, |

tL Albec and Camus . - A
Examm\the major concepts of exrstentrahsm . \ L - S
- ldeasfos ,velopment , "\» . o S
r -:' ’ o * : : I o .

Sﬁoppard states his work to be “more a play on. words than a play of words ” How does he ‘
. explom dialogue and words in order to grve language new forms and thereby destroy t1me-worn -
chche§" ' : :

»

Cw

, Imthe Theater of the Absurd the settrng is an abstract representatron of reahty In Stoppard’
play, discliss the audrence s uncertarnty of “where ~and ‘when” as to the. Elrzabethan actlon

o ’
LN

Can Rosencrantz and Guzldenstern Are Dead be coﬂsrdered in any sense a modern tragedy"

B - Trace. ~the character developn@nt of Rosencrantz and Gurldenstern Is it possrble to feel
5 ' compa sron and/or empathy for the protagonrsts" I f' :

s

- .

‘ to rev al h1s attrtudes toward man s drlemma? T o
Hq,w oes dramatrc 1§ony grve meanrng to certa1n speeches of Rosencrantz and Gurldenstern” '
What udlence respo'hse would be poss1ble WIthout a foreknowledge of Hamlet"

~ Y v

. After the mn,ety or more ‘times that the coin comes up “heads,”” Gurldenstern remarks on the .
susp nsron ot; the laws of-probabrhty What are the iniplications of the 1nc1dent"
When Gurldenstem learns his owrr death is 1mm1nent why ishe compelled to perform h1s only , -
overt act 1&1 thé playg the stabbing of the Player" ' :

DA L. - ' . ' ‘ v

-~ .:.'h' o T i Lo "; -~ C . :
S L - 6 .
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. . “ | . . . St . ' . - (, ) . . ‘ B '
| Why does Stoppard not uSe the recorder scene from Hamlet? P | ’
) At what' pornts in the play mrght Rosencrantz and Gurldenstern have escaped therr fate? Why .
. -did theymot? = . » _ S : _ ) r

. Samuel Beckett has been called a “traglc comedran 7 Is thrs a fittrng title for Stoppard" h
Explarn 3 : :

Fum

‘

Wl’lat are the larger 1mp11catrons of the “false death’ *scene in Act In?

‘What are the 1mplrcat10ns wof Rosencrantz and Gurldensterns 1nv01vement 1n the dress
'rehearsal"‘ . :

SuggestedActrvrtles R ; ’ . : ‘ -

7

4

Make & lrst of Shakespearean quotations which are “exrs%entral” fonature. s~
. l' R .

, [, '
L Shakespeare often portrays man as a pawn-in a chess game that he does not understand '

. Give readings for the class from other plays of the Theatre of the Absurd Drscuss these'
: .readlngs w1th the class. ‘ \ . : ’
, Contemporary popular songs are often noted for theu’{ Word games.” Play recordings
.  such as “The Dangling Conversation” by Simon and Garfunkel “All Along the
“. - ‘Watchtower” by Bob Dylan, and discuss the1r sigmficance._ ' PR

InV1te professronal resource people from the theater to talk on the Theater of the Absurd S o

S Select provocative lines from Stoppard s play as an in-class Wrrtrng assrgnment Make thrs ,
composition a spontaneous reaction, rather thana take-home ass1gnment Cons1der the ‘
_following llnes: : , ‘ _ ¥ o v R &

X . ) . . ¢
\\ o “ere in a box i is better than no life at ail.” T

|
| ) )
. / “A man ta1k1ng sense to h1mse1f is 0 madder than a man talkrng nonsense not to

-‘h;mself »

o , . “All your life you 1ivé SO close to truth, ,1t becomes‘a permanent blur in the corner .
P o * of your’ eye, and when somethrng nudges it into outllne it is like berng ambushed by
T . grotesque =

Wrrte a major paper on “death,” citing lines that develop this’ theme in the play

-

~ Play: excerpts fr0m the recordlng of “Wa1t1ng for Godot » o ‘J' _ ' Co

[

-

_~ Stoppard grves a new dramatic lrfe to a group. of prevrously determined characters Frnd
\.. another literary - .character “to substitute for Stopp‘:ﬁ\d S. Rosencrantz and Guildenstern.
-, Defend your chorce before the class
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e Use for background study of exlstentlahsm the Life reprmt “What Is Exxstentlallsm?” . N p ' b,/I

s ,

Play a rhetorxc game m class by rules devised. by Rosencrantz and Guxldenstern (See ‘
- pp. 42—44 in text.) o . S oL

< )
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Behavxoral Objecﬁves “'" S S | f

4

-~

ok

Y

3

.

TRAGICMAN ' ©

.

. Pere Goriot e
.-/a . . " ‘, ‘ ‘ X : . Lo . , ‘ "‘ . ‘ L ) LY :..

. R

i

‘ . i C 3 '
o . . . . oo o

After reading Pére Goriot, the student through class drscussron w1ll make genl!rahzatlons as to
* the French socrety of the perrod attltndes toward money, marx‘lages, morals famrly, and

power,  .%. a

e e . . ',’ ) cy '," . P
Y N . . . . ,r . .
b] . 32 ," . - .

" With awareness df Balza s stated mte;ntrons as to hls Human C’omedy, the student in a paper,

-

l’:' ) . .‘r’,

: will assess Pere G'oriot -asfto its success as a “novel of manners. P

\ Through smal} group dis¢ussi fis, the student’ will analyze tl're plot structure ofethe:novel and

G
)

Textbook I e T,

' Havmg revrewed the concepts of tragedy and pathos the student wrll deba:te P?:re Goriot. as a .

‘the respectlve functrons of ‘the three 1nterrelated stories wrthln the main plot structure
A ter 1ndependent 'research as to. the “Balzacran type” of charactenzatlon, the student wrll
part1c1pate in a panel d1scussron of GOI‘IOt and Vautrm as such ty{pes R :

3
pathetic or tragic figure.

. \‘ o . i . 1. .
After a restatement of the reallstlc, naturallstrc, and romantrc approaches to lrterature, the
student will write a critical paper to. crte examples of each of the three in Pere Gorzot

Through class d1scu sion, the student wrll c1te examples and/or passages that point up Balzac s -

¥

/k « Lo ' '\,_. s ’ v
After review of the point of view or the focus of narratron, the student will draw conclusrons
in a paper as to the Balzaclan method of narratron and 1ts effectlveness

attentlon fo ver151m 1tude.1 o P , , : o

4
-

Balzac, Honoré de. Pere Gaiiot. Translated by Henry Reed

{ -
Other Sources . . o R e
- e v * ' Sy B o . et o 4 ) . .~ ‘
’ 3 ’ r“ . A /
Lukacs, George Studzes in European Realism. L SR
: Ohver E. . Balzac, the European. T B
... Honoré de Balzac. - " * ' R A ST
Peyre, Henn The Contemporary French Novel . L T
. Zwelg, Stefan. Balzac , o L R .
) . - . . . 7 ) .
R : ) : - C . ; . , o o
‘ ) . . RV . . T . - P - i Y
, * . 35 - . . . - A




RQUSseau s phtlosophy that the best self rs th \natural self?: A

. AT _
‘Read aloud Balzac’s descnptron of the boardlngv ouse. “One trick. of Balzacs techmque isto -

-concenﬁ'ate on th& background to-a point. of exactitude that f‘atlgues the reader until the

~figures fﬁeh emerge aga1nst 1t appear credlble, however fantastlc or. dramatrc the1r o

' behavror. .
o ,rl . .

stcuss Gonots functron as a symbol. “Goriot is the genius. of fatherhood (‘the Chnst of .

»patermty to Rastlgnac) as Vautrin is the genius of crime, . . 2 -‘ L

o

Analyze and compare the daughters of GOnot, AnastaSre and Delphme, a11ud1ng to comparable-ﬁ

‘ Iiterary ﬁgures S , . _ ; "
f Drscuss the role of “money” in* the nove1 show how it affects all the mérn characters of the
wovel.. .o T # g N e , .

cuss the unusual movement of the plot. “Yet Le Pere Gorzot is riot only he hrstory of o

Gorlot for Rastlgnac is the central Qharacter through whose eyes Gorrot is more often seen,' R '-

rd -t
C e A . .
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Suggested Actiities, ~ L N
Students who have read ng Learamay draw a comp@rlson between thrs play 5nd Balzac’s
-novel. After ﬁavmg studied Hamlet and the Elizabethan and_Artisfotelian co.ncepts of

tragedy, defmc ba{hos and determme whether Pére GOI’iOt 1s a tragrc or pathetlc frgure o

- PR

rr@

=

Tt is often drffrcult for students to rid themselves of the current hterary envr‘ronment of:
the unemotlonal and non-sentrmental man whose chief interest is in the searchmg and
drscovering of h1s oyvn soul;. yet in Pere Gorzot students are confronted with a man to
whom mtrospectron and' reward. have -
welfaré of his daljghters. Withdraw the ¢ld man from his romantic envrronment whete
such' actions are. applauded/-h-da frqm e. modern age where they are: distrusted and

» r1d1culed( Can P¥re Goriot, from ‘this | 1so ted and ‘more obJectrve viewpoint, achieve'; any .\

) forth mto dramatlc f

proportlon of heroic’ stature, or does he begcome grotesque in his w1111ngness to k111 to LY
condemn, an to berate humamty m defense his selfxsh daughters" g

. . ,'.'...
.F N N v - N

temptmg of. Rastlgneu;,m r’*t‘hc conversatlon betj/een Rasti’gnac and B1
o and{-act in class.,. =

D1sct1ss 8 contemﬁorary undertakmg wrth the scope-and magmtude of Balzac’s Human Ao

'.Comedy, how would you. structure 1t" In what hght would you descrlbevfour QAme’rrcan

SOclety" b',g,«, L R

.|,. > Yo R

;. ~._ . "7 ) \ :‘5:‘;;'” - . ._ : o v .‘ . .

Have a mock trial of erthei‘ Vautrrn or Gdr;rot’s daug’hters \\ R

R TN

o reality unless they ‘are ‘concerned with the C o

& ».‘w.. u,-' .
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The followmg fllm 1s avallable from the Loulsvﬂle Free Pubhc lerary

82233
Ham .

' Hamlet WhatHappens in Hamlet Encyolopaedla Brltannlca Fllms, 1959 30 min. .

- Ham
e

--822.33

i Undw

o ~Hamlet Unlted Worl&Films,nd 159 mm\ Black and wh1te Sound 4-118 4-119 4-120 4-121 f

. . ’ . ' - ‘ . YAAN
SRR Y 3 X
e . ‘ L 4 ) ]

Advance,.Pfogram~English 591
o . \

7 <1 < NONPRINTMEDIA - . | |
. Films - ; T N T L / LT
’ ) ’ - . .'. ‘; 0 ' '.: . . .l ‘- ’ N \\\~ .. \.b y L o B . . ) o - /
‘ ‘Th:eb following films are avallable from the Jefferson C.ounty Book and Film Depository: -~
82233 . NG YL
T Age. The Age of Eltzabeth Encyclopaedla Brltannlca F}lms, 19593( min. Color. -
82233 L o
Ham © = Hamlet* Pozsoned Kzngdom Encyclopaedla Bl'ltannica Fllms, 1959.. 30 min.
NI ‘_'Color Sound

s

q

Hamlet Readmess Is All EncycIopaedla Brltannlca Fllms, 1959 30 mln Color .

~ 'Sound

. 1'. . "'_b
» N -

Color Sound S ‘

;Understandmg Shakespeare st Sources Coronet Instructlonal Fllms, 1952 19 m1n oo

.» 822 33 - - \\ . ‘d . - " ’ B o . “ .
: Und - Understanding akespeare st Stagecraft Corcmet Ingtructlonal Fllms, 1972
‘ 25 m1n Color: Sound LT U e

+

T

Fllmstnps

v 'Our Herztage from Medieval Eng/nd (Our* Herltage from the Old World Senes) McGréw-Hﬂl

Textﬁlms, 196& Color

' Shakes‘peares T?teatre Educatlonal Audlo Visual, Inc 1963 Color Sound

- (S /(/_/./ q : Y
e T
N B /\ . \\.\ . . . e . /‘
‘\\\\ - . "-- - . \y - . . /,‘ *
\\_‘ i\\~\\, - - S /11 21 L . .

i
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R%\cordrngs - o BT N '; o ' "r'
- Beowulf and Chaucer Read by Helge Kokentz and John C Pope Educatlonal Audro Vrsual Inc .o
nd.. I . G ‘ _ , , , T .
S 'Conti%ua_tioiz\of. the thosphere‘.'\Univei‘Sity ‘of Wi's;onsin,'English' Dep'artmeint, n.d. ;Leoture'on“
e Pe:"" BE C 3,. B L -’ R e
I ' : o ) oo el
Hamlet Read by John Glelgud and Cast Educatlonal Audlo Visual Inc n d 2 récordmgs. - -
How Shakespeare Uses Words Un1versrty Zf Wlsconsm, Enghsh Department n, d Lecture on. tape v CL

Introduction ¢ Shakespear,e.. Un'rversrty of Wrsconsrn Enghsh Department,n.d.»Lecture on tape.- R

\ C N . . . | ..

- The Shakes eareanvAtm‘osphe‘re Univer‘sii of Wlsconsxn Bnghsh Department n. d Lecture on tape

The Shakespearean Character Un1vers1ty o Wrsconsm Enghsh Department n. d Lecture on\tape. '
: ' A c \

The Shakespearean Plot Umversrty of Wrsc' sm,ﬁnghsh Department, n.d. Lecture on tape. .

A Thousand Years of English Pronunciation)\ Bd ucational Audio Visual, Inc., n.d. 2 recordings.

° R
e T B
1, - : €

¢
K Wizitigzg for Godot. Columbia Records,‘ n.d-.
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. TRAGIC MAN/INTROSPECTIVE MAN

Course Descmptron ,
'Engllsh 592 contmues to develop the theme of Traglc Man through a study of selected works |
. by Hardy and Miller. o . .

: _Further exploratlon of the cour,se theme, Images of Man, leads speclfrcally to a look at the -
- Introspective Man, focusing on his quest for self-knowledge and upon his psychic need for

- self-assertion. Works by Conrad, Dostoyevsky, Ehot and Shaw probe the 1nd1vrdual’ inward
. respOnsrbrhtles ‘and struggles, . '

“In addltron, an examrnatlon of selected works of the Romantrc poe ,Wordsworth, Colerrdge,
L Byron Shelley, and Keats, serves as a transitron from Introspectxve an to Protestmg Man. o

(%

Prerequislte / o S i R

,/"'

Englxsh 591 ellgrbrlity for A;;ylncel’rogram 'and/or' teache_rf ‘:fe_c'o“ ,r"nenda‘ticn o

1/,,‘_ ” ; R o o - S e

“Tragic Man (tontinued).

. - Death 0f a Salesman N I , 1 week
. The Retum of the Nati_ve,l A v 2weeks
Introspectrve Man '@ - o ’ o ‘ ) : .o RN
Heart of Darkness and the Secret Sharer o1 week
Crite and Punishment - /. , -+ 3weeks,
- The Love SongofJ AlfredPrufrock ' o 1 week "~ - o
 Man and Superman . . 2weeks- - -1 o
: ‘_Poetry of the Romantrc Poets \ P o 2weeks % o
General ObJectlves |

, /."

E Knows the purpose, requlrements, and mechamcs of the Advanced Placement examrnatlon

1

for selfwassertlon through a study of selected works by Conrad Dostoyevsky, Elrot and Shaw
Appreclates the transrtron from the“Introspectlve Man to Protestmlg Man v v1a an examrnatron of 3 |
- the Romantrc poets Wordsworth Colendge, Byron Shelley, and Keats o -

L Leams of the Introspectrve Man, focusrng on his quest for self-knowledge and his psychrc need o



Behavroral ObJectrves | '

toe
.

SRR Having read and/or @1scussed cntrcal views regardrng charactenstrcs of the modern tragrc hero “'
« (e.g., Miller’s “Trdgedy of the Common Man” and/or. Joseph Wood Krutch’s “The Tragrc
_ Fallacy™), the studlent will compare through class discussion these characterlstrcs with those of o
the Renalssance tragic hero and the Greek tragi¢ hero. . v . e

. / N . .
 After studying Death of a Salesman and. partrcxpatmg in class dlscussmn, the student w111 select
social elements or changés which threaten the protagomst’s self-rmage and explain hrs chorces
in a written composltron ' -

After studyrng Death of a Salesman, the student wﬂl pornt out three or more examples of
Mlller s fusron of past, present, and future (e g., use of staglng, dralogue, music), '

3

Native, the student w:ll explain in class discussion how ‘the theme of The Return of the Nattve
" reflects. Hardy asa hnk between the modern era and Vrctorran tlmes

e Havmg rev1ewed the characteristics of naturalrsm in lrterature, the student W1ll pornt out
passages in The Return of the Native wluch 111ustrate a naturalistrc 1nterpretatron of- ﬂags T
relatlonshrp to nature Do . . "

\ o - ‘:".’. -

. After revxewmg elements of Greek drama (e 2., the chorus, the f1Ve-part structure, fhe unrtres), R

the student W111 fmd and descnbe s1m11ar elements in The Return of the Natzve 3 R & ;“jf;;f _

A ’h.’
I3 .

5 : : After examlmng Hardy ) descnptlon of the env1ronment in The Iieturn of tiie Nattve, the R
student will cite ways in‘which the setting assumes aftnbutes ofa character. S wE

-

Ve

Grven 1nformaqon about Hardy s cosmic view of lrfe and h1s lrterary styley the student wrlI

-~ write,a paper analyzmg the waysm whrch The Return of the 'Natzve reflects this view. O e l
L) o ‘ B L .i
After reading Heart of Darkness and/or The Secret Sharer the student w:ll lrst the R
- charactenstrcs whlch best descrrbe Joseph Conrad’s image of the 1ntrospect1ve man. - _' L e

After readrng Albert- Guerard’s mtroductron to the textbOOk the Student will show. in chart
_ ~ form or in a paper the archetypal pattern “mght ]ourney” found in either Heart of’ Earknes‘s or,
g The Secret Sharer. S . :

"Q

&l

After: revrewmg the charaetenstrcs of exrstentral man, the student w1ll 1dent1fy these ;

A -characteristics ' in the protagonist of Heart of Darkness and/or The Secret Sharer, and; in

F A drscusslon ‘or m A paper, wrll mfer how the protagomst does ory can solve lus pro‘blerﬁ of o
I 1solat10n. I . . %

After research into Dostoyevsky’s life and ‘his phrlosophy, the student wrll trace in class

d1scu5sron the1r relatronshrps to Crlmeand Pumshment Lo

i

After reviewing Thomas Hardy 'S blography and lrterary career and readmg The Return of the K B

A-r *
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Havmgvrevrewed the supermﬁn theorres of Nretzche and of Hegel ‘the student w1ll wnte an

1n~depth paper analyzing Raskolmkov as Dostoyevsky’ “extraordmary man.’

;-'.After a reexammatron of the novel the student will arnve through class d1scussron at
‘ generahzatrons as to Raskolnrkov s motrves in commrttmg the crime,

\ .

' Usmg 1ndependent study on dream psychology, the student w1ll wrrte a paper on the
! -1mportance and functrons of dreams wrthm the novel R . :

Ry

,After hstenmg to oral reports ot the Leopold-Loeb case in 1924 the student wrll part1c1pa’te in

L parfel drscussron 1o compare/contrast the Raskolnikov crime with that of Leopold~Loeb in

@

-
RN

IR

' the light of" the' beliefs of the 1nvolved 1nd1v1duals concermng the rrghts of the suﬁérlor

Lo

mtellect R SR Co
After reconsrderatron of Vautnns role 1n*Pere Gortot the student wrll write a paper of
compar\lson/contrast of Vautrm with Svrdrrgarlov - : . .

.

%
After study1ng the nove] Crime and Purizshment the student w1ll debate the strengths and/or
weakneSses of the “Eprlogue o . -

After partrcrpatrniL in th)e readmg and d1scussron of Crime and Punzshmen‘t the student w1ll

' L wnte a response to one -essay-test question, such as “What insights of early nineteentH century
E

. i -
\ - . . .
- . o

_'Russian socrety are provided through the read1ng of Crzme and Punzshment"” or “What is the

“importance of relrglon in the novel?” ,

s . .o L : , .

Aftér revrewrng the def1n1t10n of stream—of-conscrousness technrque, the student will select
examples of this lrterary device in The Love Song of J. Alfred. Prufrock and explarn how: the

chosen examples convey psychologlcal relatronshrps rather than logxcal ones

After rereadmg Elrot s poem The Hollow Men the student W1ll compare its presentatron of
modern man " with ‘that of The Love Song of J. Alfred Prufrock, citing examples which
illustrate twentreth century man’s physical and sp1r1tual 1mpotency and hrs role as a victim of
socral ntuals and trivralltres . . : :
After revaewrng the charactenstrcs of an 1ntrospect1ve man, the student will pomf out at least
six figures of speech whrch oreate the texture and 1ntrospect1ve tone of The Love Song of J '
Alfred Prufrock ! T B
Grven informatlon about Eliot’s wse of hterary allusrons the student wrll locate and explam at
least three allus1ons in The Love Song of J Alfred Prufrock and/or, The Hollow Men.

After reading the “Preface” to Man and Superman the student will state the reasons for
Shaw’s determination to writé a dlfferent k1nd of Don Juan drama, cltmg specrﬁc passages to

w

substantlate this 1nterpretat10n. T . —

A . o [
. . rln v - Lo . et ! ’ e :

e C e : . .- . . . . :

. - . L v .o - . . R
n, . . b e
i - ce ) oL, . -
. e - 4 . X
.
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- From research on. the - Spanish Don Juan Tenorio, the student Wl _.exp(lam through class
dtscussron, s1m11ar1t1es between the Shav1an and Spanrsh dramas ‘ -

character stereotypes as effectrve vehlcles for satrre.

-

- After readrng the comed,y (Acﬂ; I, 11, and IV), the student wrll explore in a paper the usc\&f o

o d

After research on.the Fabran Somety and Shaw’s rol‘as one of its. leaders, the student w111
moderate or participate in a class discussion on Tanner,. the doctrmalre socrahst, as revealed in -
. the comedy and “'H&&Reyolutronrst’s Handbook AP ae T Lo )

. /\ - TR . B .
From readrng Act 'II1f¢the “Don Juan IntermeZZO, the student w111 participate in a panel
discussion of the resp Ctive phrlosophles of the Dev1l and ‘Don Juan, W1th special emphasls on, .

the rela 1onsh1ps between the tr1v1a1 comedy and the phﬂosophlcal conversatron R
A — . . D
ot . \ €. .
After class d1scuSs10n explormg the s1m11ar1tles and 1fference_s between Dostoyevsky s
“extraordlnary man” and the Shavian * superman,” the Student will' give ‘:Igecrﬁc examples of
' srmllantles and/or d1fferences S . ~ N
studying examples ‘of trdgedy and comedy, the student wtll erte an m-class essay based
is statemeht “Comedy is as senous as tragedy; it frequently has a serious purpose
Havrng acqurred 1nformat10n through research and/or lectures abo _the phrlosophrc and soc1al
bagkground: of the romantic movement.in England and its relatronsh with the. revolutlonary"
. spirit of pther countries, the student wrll identify. and explarn two or more examples of socral
and Spiritual issues under protest as descnbed in selected poems by rolnantrc poets

After studying seleoted works of Wordsworth Colendge Lord Byron Shelley, and Keats, the

~ student will cite lines from the poems that 1llustrate the romant1c v1ew of man’s nature and the
romantic view of Beauty Lo 5\ = o
After reviewing the elements of poetry (e g " tone 1magery, rhythm), the student w111 c1te

: examples of each from selected poems by romanti¢ poets. ;

- B I-v;’. R I B . P l._

N U
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’ - TRAGIC MAN ‘ 7
. " Death of a Salesman :
: Beha\uoral Objectives .
Having read and/or dlscussed critical views regardmg charactenstlcs of the modern tragic hero / -
(e.g., Miller’s “Tragedy of the Common Man” and/or Joseph Wood Krutch’s “The Tragic - .
Fallacy”), the student will compare, through class discussion, these characterlstlcs with those '
- of the Renalssance traglc hero, and the Greek traglc hero ‘ o
After studying Death of a Salesman and p;rtmpatlng in class d1scuss10n, the student wﬂl select
social elements or changes whichi threaten the protagomst’s self-image and explam his chorces C
in a written composrtron : . : R
\ » .

After studylng Death oﬁ a Salesman, the student will point out three or more examp],e@/of

w  Miller’s fusion of past present, and future (e g, use of staglng, dlalogue music). '

"Textbook : , [T o : . el D " o o
Mlller Arthur Death of a Salesman S R ‘ - T
- Other Sources L ' o T o e E S
b Hatcher, Harlan ed. AMod'ern Repertory, S o o
Mlller, Arthur." “Tragedy of the Common Man.” T heatre Arts e
_ Myers Henry Tragedy: A View oszfe ’ : ' C
- Pressey, B., .and Watson, E. B., eds.. Contem orary Drama Eleven Plays
aphael, D. D. The Paradox of Tragedy. i : )
7Shipley, JbsephT ed.. Guide to Great Plays. ‘ , _ St
\ Weales, Gerald Ameérican Drama Since World War 1l - .. .~ C SRR

_Background Study . ' C | . . ‘e

1

3 Research the 'life of ArthUr ‘Miller and h1s earlier works The Man Who Had All the Luck, '
- Fo cus and All My Sons ‘ - C
Review the Aristotelian definition of_tr(gedy.

Review the basic types of dramatic presentation: realism, naturalism, and expressionism.

0
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Ideas for Development |
e melody is heard, pl‘gyed upon a flute It is small and ﬁne telling of grass and trees and the
~ + horizon.” How does the flute melody complement the state of mlnd of Mnllers prrncrpal

. '.character" ,

3 N

 Howis Wllly Loman’s statement concernlng his home, “You f1nally own it, and there’s nobody'
~to live in it,” basic fo the theme assigned to the play by«.Joseph T. Shipley, that 1s, “..a
, searrng ‘indictment of the American way -of lrfe”" : o

» P

1nterpretat10n of tragedy"' : e

' Why isa purely ésycluatnc or purely sociological view of 11fe 1ncon51stent w1th the trad1tlonal - ‘ !
l
l
|

In the essay “Tragedy of the Common Man,  Miller says that tragedy exists when one is in the’
presence of a character who is prepared to die to achieve or to maintain his sense of dignity.
The tragedy has its roots in the character’s underlyrng fear of displacement from the chosen
.image of what he is. 2 ‘What is Willy’s chosen rmage, and how does his attempt to ma1nta1n it -
quallfy as. the struggle of a tragic hero? - \\ ) . L
~Is the-end of Mlller s play optlmrstlc or pessrmlstlcV Justrfy answers on the basis of prev10us
‘ understandrngs ofthe puzpose of tragedy N . . o

ﬂExplaln Wllly s confllct wrth Biff in the llght of Wllly s need for ma1nta1n1ng 1mages.

T Whrch character best 1llustratcs the complex dramaturgy of Deatk of a Salesman" . -
v ! E ' o }
In \what way has the character s sense'of values become dlstorted by external pressures" By o
: 1nternalp?essures‘7 § , o . / R R e L
,There are three figures whom Wllly mrght have chosen to follpw his father, Beﬁ and Dave‘
Srngleman Accotint for his 1nab111ty to pattern his 11fe after any of them.3 o ' :
o Does Blff’s statement at the end of the Play—«“I know who I am, Kld”--lnean that he has in any_ -
- ., way fOUthlmself? . ﬂw' L L ‘ . 4\\;. .' o . . -
SN vAccordlng o Miller's defrnltron of tragedy, what is erly S tragrc flaw" AR
) 1\-/; ., Y - » o - \/- . » i - I
lJoseph T Shrpley, ed Guzde to Great Plays (Washmgton D C Pub,lrc Affarrs Press 1956), - .
P *430. ) v L _ A L S
2Arthur Miller, “Tragedy of the Common Man,” Theatre Arts, March 1951 s p. 48
o 3Gerald Weales, American Drama Smce World War II (New York Harcourt Brace & World .

a . e

Inc 1962),pp. 78. - ° . R
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N What s’ the measﬁrement of stature m the common ‘man vyhrch corresponds to rank m
Arrstotle s tragrc hero? ¢ IR , o
N . y * -
'Hdw mlght Willy’s relatlonshlp with hlS son have been affected 1qW1lly had beeh able to lic to :
‘himself w1th complete conviction? | T _ . ‘ :
¥ Comment on the ideas that Miller, through Wllly, is describlng the faxlure of a way of 11fe ‘ ‘,
L Wthh mrght have been successful if personrﬁed by a stronger or a weaker characﬁr ‘
. \ . - "\ : ‘ ) .,' L
B Suggested Activities . ' : ‘ o

= 4 o M . . . ‘A" L

Write $brief analysis and cﬁﬁcism 'df Willy's dream.

_ Study and explain to the class the functlonrng of Jo Meliziner’ s expressromstic set f“or the ’
orrgnnal productxon of Death of a Salesman

‘ ‘Conduct a class dlSCUSSlOH of Blff’s d1ff1culty in fxndlng hlmself

- 7 ‘ Compare the ﬁnal acts of Death of a Salesman and Klngsley s Detective Story (m A
LT Modem Repertory) as each relates to Miller’s view of traged,y .

'
)

of his oral 1nterpretat10n

Wiy o . oo s )

Listen to the recording of Arthur M111er s read1ng from the play, d1scuss the effect1ver)'ess V

o Rewnte one act as a radio drama for recordrng o ' R i \

Organlze avdlscussron of “What 1s the Amcrlcan concept of success"”

' \ : ¥ .' . - @
R A ‘ ..n, » ii
N - ’ 4 " R .
= ) - N
. _— ’ «
[ . ~ - ’ ’ ' H S %’ \ 1 .
k R . ” \’M‘ 5 x ) ~'i ‘ 7
4 . N g
:_.'.' . o L . D L /
R 1Frank Magill, ed., Masterpzeces of World Ltterature in Digest Form (3d serres New York e
Harper&Row‘Pubhshers, Inc,, 1960), p. 225. o v K S
; . . R . - . .. | . . . -

[ 49 . . ‘ ,. j ' o 5.‘:-

Tt Providsd by ERIC
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' The Return of the Native + =«
SR R L. ‘ L P
e Behavrora}’Objectlves o .mj RO
- After' reyrewrng Thomas Hardy 5 brography and Lhterary career and readlng The Return of the

;o Native, the student will explain in class discussion how the theme of The Return of thaNatz’va o 0
' - reflects Hardy asa lrnk between the modefrn era and Vrctorran trmes A ‘

_ Havrng revrewed the charaeterxstrcs of naturahsm in lrterature, the student wﬂl pomt out
o . passages in The Retum of the Natwe whrch 1llustrate a naturahstxc mterpretatron of man’ s
S relatlonshrp to nature o ST - ,
d Aftdr revrewmg elements of .Greek drama (eg., the‘*ehorus, the frve-part structure t & umtres), :
- - the student will f,tnd and descrrbe similar elements in The Return of the Native g
After exammlng Hardy’s descrrption of the envuonment in The Return: of the Natwe the >
o '_ student w111 cite ways rn whrch the settlng assumes’ attrrbutes of a character . < A
. i . s oot C
’ G1ven informatiof: about Hardy s cosmic view ‘of life and His. htefary style, the student wrlf e
e e wnte a paper analyzrng the ways in wh1ch The Return ofthe Natiue reﬂects thrs vrew R
T“’”“b““ T T e
L ” Hardy, Thomas The Retum ofthe Nattve N T S
Other Sources S S ST
) e % ) W ) ) . v‘ o ‘ : " I“‘D ‘ ‘ . )’ . o .
S Ailen Walter T?te English Novel™™ .. T T
<. = " . Beach, Joseph W. The.Techniqués of Thdmas Hardy L A SR
. .- Guerrand, Albért. Thomas Hardy, the Novels and the Stortes S T
i 7~ McCullough, Bruce. Representativé English Novelists: -Defoé to C'onrad N o
~ Wagenknecht, Edward, Cavalcade of the English Novel [
T Webster, Carl J."-Hardy of Wessex, .~ poo L
AR Web_ster, Harvey C. OrtaDa_rklmgPlam., Lo v T C
Background S}udy H LR S “""""‘ |
. - . . . ﬁ ,' -
Research the hfe of Thomas Hardy to understand hrs 1nterest in Greek theology, ‘an‘d
AN earchltecture A L , . I
‘ Investlgate the Gunpowder Plot l’Zind Guy Fawkes Day w. s ‘
. Drscuss the Drurchcal rrtes of earIy England "--' LT L ‘.
\“". » "r ‘{: 'A‘ ‘ N ] ' | lé}; .
o N : "] ‘ r. R R
PR - .. ‘ 5,4: A ) v -




2

.
. : - .
,"__ . . - .
v .
e
. . .
R .
K :

Ideas for Development e e oot ‘

LI I ' . I ‘\\"»" . - B PN
; L v S e T e e : (
Y

s In the dramatrc structure of the novel chaptel‘ 1 serves asa p,rologue, point by pomt w at
< ' does Hardy establish in thls chapter to support th;s statcment" S S
. F P v :&". | f S : . o .- ‘

s What is Hardy s pur‘pose in chapter 7" Is th13 accomplrshedb In what fespects”

o S

o .

What mfluences dobs the hcath have on human destmy*’ Consrder each of the mauor characters NP
l ) . and hrsreactronsto the setting (T T S .. AR _\
‘Why does D;ggory Venn s trade set h1rn apart from the other characters" Does. thrs have .
e modern-day rmpllcatrons" ' ', e e N R
> Hardy mtended Clym to represent Modern Man doeo heSuccced". _(; S R
Sy . . . o : . . »
R ’ . ; hd :g ) i ‘." . b »
> What superstltlous practrgeS’ dre me?ltroned ugrethe novel? What do these COntnbute'7 ' "/' R - b
What part do dreams play in the revclatlon of character or as symbols 'of certam stat,es of L
' lnmd" MR o "0 B S URRIRILLD A AR R )
v, P X Lo - Voo T e c . " : 1 ‘¢

8 a Sy

'1-

o Mar‘k passages . m> wh1ch Hardy uses descrlptron frlled/ wrth poetrc beauty and’ power note
N examplesofrmagery B Sy e RN

R - L S 5
C'rte examples %Hardy S artrstry rn the use of color ‘ .-‘, SN '; L

. . Conslder the heath folk*as a group, what does the group Contr lbu te ato t?»-i 0
e each contribute to plot develop ent? Vo o

s P ~,' 4
7 . 4 ar

The plot of the nov\’al is's0 clearly’ conqj;ructed that lt has
bluepnnt yastlfy thrs statement et s

- t.“ '4 . “

L v. Should Hardy have @nded hrs nOVel after Book V" Was 1t a sacnfrce to the gods of the market
coe place" Lol ;L y o : N

T . . n\ ,', v’; -.~_. b

‘7’ : - o v ) r! ;‘ o ‘ i B R '.'l‘ . . ’ . b‘;‘.(h "._. af; : s R
. T . . o i T
Is Eustacra the tragrc herome Hardy 1ntended" roo e . , ool n
R g ! - te .
N 0 L&' ry ‘ - co / ' : " e
v ) o R s » .
- . - T " . ' ,
R N "y - A Al » .‘; . n: )
- - - - "n y ‘ _”' . N
s ; i . :: . . ) . ,, v‘./“ ‘ > l:' H . »1. " iy.,
L] - PR . A - Y . q‘ , w N e 4
. [ v ' ,
- ° v . . ] . . . »
] . o . ’ 7, ’,( ' 0
a . - - :
. - . y B LN
. v A v é g : ] s u
’ » T ] - .
w . - . n )
. = v B s
B ’ - ° ® ‘ 50") e * - .
‘ ~ 4 . . N L L . 'I' w
ve . ~- . . . B
N = L T o o L Lot . 4 e . S
’ 5 < \ E * yoo. : e e, R L - )
. . ER S « B . . o R . LT
N S Y NPT 51 . . . o ' R N
A P : ‘ . » SN s PR
. ." . ¢ - N ‘ . _ . o L S «.’O . : ) <

l'. : 1) o s ‘4 2 . "_‘_’_’;;; . ‘- - . - . o

| et E‘xplam why Hardy could not be, termgd "“regromst » o ,.4‘ : S T

Clte examples of «Hardy 5 use. of Drggory Venn as the deus ex machma of the novel ,.f B ", e \\ K




Dlscuss Hardy s concept of good and ev1l refer to the followmg passage' e
The world as p1ctured by Hardy, is.a place of d1saster where s1n1ster powers are at work :
“to thwart man. It is riot ‘a place of just pumshments or just rewards. Evil turns up. B
repeatedly, but man is not to blame, The evil outside man, in Hardy’s view, is greater than. "

; ~ the evil in man. Conversely, the good which is within man is greater than the good outside" RN
- him. The result of sucha division.is that a conflict arises between the good In'man and =~ -,
o T the evil in nature. Man is too good for the world, Wthh having fathered him, is bhnd to - S
oo s ¢ his supenor quahtxes and will have none of them. -
Suggested Actrvntres vo ' _‘
_ « . " Some cr1t1cs have called Hardy a pessrmrst others d1Sagre Hﬁ/e a round table d,tszcus o.nf EC S
. T defe 'dlng both point§ ofView S : i :
' - It h s been suggested that only Rembrandt wotrld have done jui'hce tcﬁhe scenre where ,
. WildéVe and Christian "throw dice for gold p1eces in 1 "~,1At ‘of glowworms Have a p

-~ studs t interested in art justify this. statemént usmg l;pefcrﬁc exa‘mples of- Rembrandt s art “
aﬁd ardysdescrlptivepassages Y3 ’f’ S e .o '

./:'

C W LR * ) ‘
e Hard y belleves iR fatc as a ma-hgn 1nf1uence in; the affalrs of man an that man is the sole, R
% moraqL force in the universe; list examples of hxs use of e olncldence to substar}tlate thi /; e
T U state ent ;’ : ‘» AN . o

. »\: B ;' R - . - - x A '
- R B
» .

Clym poses 4 p‘fovocatlve questron‘ “Mother what 1s dorng well?” See 'text .-180.) c "{
Amswer th;s questlon m«terms of today s socrety. B T /) " SR ’

- | St N

Recall the dqﬁmtron of\alluszon apply thls to Hardys classrcal alluswns, us1ng the

followmg R S TP S .

' e Vale ofTemp> .o .Arte.mis"" L R
L " Thulg - o Athena T, o s e TN
e .__Turbana s 77 Hefa T e e

SR S L ‘Mdenades -~ . - Pheidias T . N oo w00
i Promethean. . .m- - Oedipus - TR

A _ . Eympus U e, Scyllaeo Charybdean .j . 'y L
el oo Mephlstophehanw R T el PR T L S
R SR L e e . L -

-

: .,I,‘ ' : i‘. . . : : [ : .
1Bruce McCullough, Represen tatzve Englzsh Novelzsts Defoe to Conrad (New York Harper &
Row Pubhshers, Inc» I946 ) .

— .
. T
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1 Wxth ‘the use of background aterral f1nd examples».pf the tremendous mfluence of o »

Shakespeare on Hardy

_ Read Hardy s poetry and “Tony }(
. Jother genres. _ 4 \\

e

bee o .bwn swiathie ‘fdﬂ?)w'ln,g a”efs adherence to

A e vy

s

A ,’be substantiate

\

‘e

o Egdon Heath Antagonxst
o " Eustacia Vye: Tragic Heroine

: - ' - .w

. - qualitjes of the h th folk Thls wﬂl\requlre cons1derable preparatl n:

K3
K3
‘. P |

|

ﬁr,{"‘
Eo

" ~
»’
-

4 1 v b

he 'unities, classical

\

. ' ‘\‘ N . ]"
©» " . TheHeath Folk - -, .o , '
' ’ Hardy 5 Traglc Vlew G . .
\ N 1 | S
. , PRI v
VOCabulary . / o . NI M .\ , _ c
] o " S e, - \ . .
N anomalous furze - " e
‘ " ascetic Lo . ® heath-croppers . | . S .
P Cbanns o e Ishmaelitishs
o ‘barrow < - “e, " mummers N
o hesom: . R *perfe,rv'id e ‘ , —
s /% champaign’ o, s Feddle: _
SR L fephemeral ‘1' L el tumulus L, v
e S : R <y .
L e eremite ", ' o turVels , ‘e ,.:' e .
v, evanescent R vieinal PEEIRE e
- - fetichistic " ,‘ " weir. . =
’ BT Ny \ T . et ) ’\\ ’ ¢ . . '
. - LN N ) “,; N : ‘5 - PR
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ytes,'the°Arcf1deoeiver’."to apprais’e'Hardy’s ability ln '

M Twp l'."'
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" INTROSPECTIVE MAN;, - . .
Heert of Darkness-and the Secret Sharer- e N
. 7,._ ‘ . - . o L ,'/ S R ". f" .
e Behav1oral Objectl,v I T p,"y SN TSR ; L P ‘,'f,a? e -'--s—v'
A . . -vbrri\r]- ] a)lw n"’ﬁ?*“”&' '-Jf",,’:%ﬂ;f ' . '?’ ok A ' 'n"‘ J' %'“ : ¢ v - .
o After reading . “Heart of 3arkr)ess andfor” The‘ Secr’et wSharer, the $tudent W‘H lrst the
Lo, e characten tics which best descrrbé’ Jf;seph Canrad’s‘image of the mtroSpectrve man.

- . .

v o -~ .

» FV o : ‘ After readmg Albert Guerard s 1i1trodus:tron to ihe textbook the student w‘rll show in chart
form"or in a paper the archetypal pattern “mght Journey” found in 4 ertlfer Heart of Darkness or

v The S.«z(cratSharer DRI N : N T ®
AR After tevrewmg the. charactenstros of existential an, the st dent w111 1dent1fy these
- " characterrstlcs in the protagonlst of Heay, of Darkuess and/or e Sectet Sharer, and, in
-~ \discussion ot in.a paper, will infer how e protag K(t does or can solve hrs problem of -
e 'solatlon e e - T
. ".“ \[\ / . ‘ N . ., V. N ,I.‘, ~. . . - .“.‘..\'h..‘ .
o Textbook ;oo L L
e Conrad Joseph Heart of Darkness ahd ?,he Secret Sharer o R
(Note. 7f‘eachers may choose to teach either 6ne or both.of fhe novels )
) o R . » ‘-"‘ ‘1‘-‘ g . ) . . . \ . .
. Otﬁer Sourcs ' “ - \ .. ."_, | -’i\ ' ’ v e . .. \ . . "’\\\\
\ . "Q L . ’. ) ) . . “

: ‘Bancroft, 'Wlllram Wallace. Joseph Conrad: His thlosophy of sze S
Ay a Davrs,O B FoiztrEnglzsh Novels TeachersManual , e
’L,_ Backgrou dStudyu . ',’ TN z/ e . B o ’

BN C e As child. Joseph C(/mrad Jeft Poland in 1ts hour ofX eﬁ;swhavt possible effects could this have.*
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o Conrad uses the sea-to. sy,mbohze the cosmos “(the everythrng in all), what othe -"u‘t-hors' haV’e

" used the sea as the,settmglf)r man’s icontest with 11fe'7 R O N e WA
e, ., o w 1,4 -~ e -t Ty - YL ,.‘ '
kﬁl Secret Sharer 1s based upop a true 1nc1dent of the. sea, read the . account of tlus 1nc1dent
presented byO B Davis. 1 : . . . e
: .. * ’ \‘ ) . : B ’ 7 | . ’ . . ; . * ! . - _.. !
'-‘ ' 2 . y Kl : '_ i Co ‘ “ " . ~~ 5 . P . "a ) . '—‘ y " C \’ N KN o'
Ideas for Development o e Coe . ST -

> N . !
v R .

Read the open1ng paragraph from the standpomt of descrlptlop of the capta1n rather than of .
the settlng Conrad uses hature to: parallel h1s characters and events g
" The captam is alone w*hen'he d1scovers the ¢ corpse,” and no one éver sees the “sectet sharer.”
' - What other indications does Conrad give that Leggatt is.not a separate’ character but another.
o s1de of the captain.himself? (See “Introductlon” to text, pp 718y . oot .-
- N
; .. " How does Conrad set the captaln/apart erm all others b? usmg certaln words and phrases (e g v
-t~ the frequent use of alone; secret stranger, and knowledge)" ' . .
— In Heart of Darkness Con says, “Droll thing " life 1s-that mysterlous arrangement of
" merciless logic for a futile"purpose. The w5t you can hope from it is some knowledge of = | -
. yourself~that comes tod late~a crop ofunextinguishable regrets.” (See text, p. 148.) Dees the -
* - captain’s self-knowledge come tochate" In-tGe last paragraph of The Secret Sharer, the capfain
_ ‘has saved his ship, and he says tliat “.. ., on the, very edge of: darkness . . . I was in time to
| ‘catch-an evanescent gllmpse of my wh1te hat.left behind to mark the spot wherg the secret .
' sharer of my-cabin and of my thoughts; as though he were my second self, had lowered himself
0 1nt8 the water to ‘take his pumshment a free man, a proud sw1mmer stnkmg out for a new
dest1ny ” (See text,\p\61 D S * X :

‘ Conrad does not allow other men (the capta1n of the Sephora) to pass Judgment on Leggatt.
R " He describes the - captain: ‘\A spmtless tenacity was his. maxn characterlstzc .’ (See
y ,text p. 39.) Conrad stated- the\same ‘idea of the 1nabi11ty of mer- to judge’ each other,

o in a letter to. Edward Nobel. “\EVe\yone must walk in the ‘giht “of his own heart’s .

gospel. Na man’s light is good"{p any of his fellows That’s. creed from beginning .
s to end. That’s my view of life-a t\at rejects “all formula dogmas, and.'principles -
- - of other peoples maklng These ‘are ‘a web® :of~ illusions. . “We' are ‘too varied. Another = - . ,
* . man’s truth is only a dismal lie. to me.’ »2 " D;scﬁss Gonrads 1dea of Justlce and .
SR .-compare it to Dreiser’s in An Amerzcan Tragedy , o C T e
. ~N | '_‘ . - [ ;’, Y- .‘] G\\, . i '~ . . \ ..v e
A : 1O B. Dav1s, ed., Four English Novels (Teachers Manual New Yo\k\Harcourt Brace&Co NN
> l960),pp 2223, ) L _r, \\_ . T
S ’ o : ‘ . RN ' !‘

ST 2Wllham Wallace Bancroft, Joseph Conrad st Philr)sophy of sze (New York Haskell House ,
Publlshers, Inc., 1969),p1 - ‘ - b e o : S




. | T » Compare The Secret Sharer

« o h . [ . . . .. . . s B

| Adyance Program'-:—EhglishFSQZ

B

DlSCUSS the 1mportance of th' captams 1ntrospect1ve statement, §‘ I wondered how farl ‘;3-:'«5\‘4 -7

: shou’ld turn” out: Euthful to that’ tdeal con.ceptmn 'of one’~3" cwn 'pérsbnahty ever sets up
Cneh ;.;for,hlmselﬁsecretly ” (See te;iz , D ‘21 B 8 : o

\ .‘ . » . - . : g Sl .. .

ith “The Beast in 1 the Iungle » Marcher isa man who doesmot -
-achieve self-knowledge until/ it is too late his. other self, the beast, springs and destroys him
before he discovers it. How do Conrad and James project their concepts of the necessity of "

_ man S concernxng himself wnth others for h1s own fulﬁllment" '

. How has /the personallty of- the captam changed in relatlon to h1s sh1p and crew by the end of
the book? Notice how he is so apart from them throughiout the story and at the end he exults,
eeno one in the world should stand now between us, throwing a shadow on the way of

~ silent knowledge and mute affection, the- perfect communion of a seaman with his, ﬁrst .

[command (See text, p. 61,) This is in contrast to one. of his earlier reveries of *. . , the shnp

-

" of which I knew nothing, manned by men of whom1 knew very little more.” (See text p. 23.)

.. How does th1s relate

man S need of contact with his fellow man, even though Conrad speaks’
i ne" D1scuss the 1mportance of man’s understandmg hmf'self

-
A

| gt'scu the 1dea that many authors ap jear to arrive at truths f life while the main character is

b11v1ous of the fi\ct that he ha¥ achleved a-truth; relate this to personal experlences in which
one has come ‘to certaln reahzat1ons w1thout ever putt1ng them into concrete terms or bexng -

.s"ggfstedAumues " ). . ‘_'" R S \_\'} A T,
. - 1. " "\\/ . . .
\\ e Read The Sea Dreamer by Gerard Jean—Aubry prlor to the study of The Secret Sharer and

' present a report, panel -or- discussion- on Conrad’s l;fe and works as they relate to, The -

\Qgcret Sharer .:,v-_, : YJ‘J»“‘ VN | o T O -

~RevieWw Moby Dick and. The old Man and the Sea afd draw parallels between these and \ .
'Ihe Sécret Sharer regardlng the presentatlon of the sea and man s obsesslon or quest for

_\_.\ = A. - what he feels he must’ do S . - . - |
3. . . e . Lol s
N
Read the novel Lord J'zm, the novel Heart of Darkness, or the short story “The Lagbon. ,
. Look for Corrad’s consistency’ in these works 1n port‘raymg man s need for
, lgcnowledge and hlS need for his fe low man;-. - ", ) _ FUDRE
B - . ; . » ~ - > - . - . . .
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- . 4.."- N v- o R ' ) . ,’ o 4" -4 ‘ . »," 4 i ’..‘:4‘4 ;'
o . INTROSPECTIVEMAN: =~ '
i ’ : Crime and Pu‘nis}‘rrn‘ent‘ .-
Behavroral Objgctrves ", s B B )

. o ' -v_After research mto Dostoyevsky s life: and his phrlosophy, the student wrll trace 1n class
S \ d1scuss1on ~the1r relatlonshlps to Crime and Pumshment . :
: - Having revrewed ‘the superman theories. of N1etzche and of Hegel, the student will wrrte an
m-depth paper analyzmg Raskolmkov as Dostoyevsky 8 extraordmary man.

.After reexammatron of the nDVel the student will arnve at generallzati"ons through class
dlscussron as to Raskolmkov ‘motives in commlttrng the crime. o :

' 1mportance and functmns of dreams wrthm the novel .

After llstemng to oral reports on' the-;Leopold-Loeb case in 1924 the: student w1ll partlclpate in
. a panel d1scuss1on to compare/contrast the Raskqlnikov crime with that of Leopold- -Loeb in
the llght of the bellefs of the ‘involved 1nd1v1duals concermng the rxghts of the - superior
: mtellect : , . A o

® 4-;@“’« A . C o
N

. After recons1derat10n of Vautrin’s role in Pére Goriot, Jthe student w1ll wnte a paper of
,'comparlson/contrast of Vautrln with Svrdngallov Vo :

it .
. Gt

Al

weaknesses of.the “Epilogue S

_ ‘.After pa;t-lhpatmg in the readlng and dlSCUSSlQn of Chme and Pumshment,, the’ student will -
'write a.response.to’ one. essay-test question, such as “What insights of early nineteenth century

)

lmportance of Jellglon in the novel"”

Textbook '

Dostoyevsky, Fyodor. Crime and Punis ment

N n ’ ¢

, Usmg 1ndependent study on dream psychology, the student will wnte a paper on. the’

‘Russian socrety are prov1ded through the reading of Crime and Pumshment"” or “What is the -

7 After stuleng the novel Crzme and Pumshment the student w1ll debate the strensths and\r S
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e . - | , : )
' Background Study . ]
. v Rev1ew Nretzsche 3 god-man theyy . .
ol . ’ , /Study Dostoygvsky smoral phxlosophy in The Twenﬁeth Century Novel ‘» .t o

L B, 'Research Dostoyevsky s early life and the relatlon of hrs life to hls works 2l

/
,..ﬁ

Research Dostoyevsky ’s life in p1 ' S _ﬂ L { 3
;. Study the hypothesesmf critics about the possrble effect of Dostoyevsky ;] eplleptlc conditio v
~on his wri ing. Y _ . \

Ideas for De‘;elopment e :

= Why does Raskolmkov t"md'a “kmd of emoyment” in self-torture” o . | L

ea Dlscuss Raskolnlkov s statement “..: thata man who is condemned to death, rather than take

0,0 4 death, would choose to live qn'sorne. hlgh rock, on a narfow leige in everlastmg darknss for
I etermty—Only to hve lrfe' whatever it may be. i : L _— S

A Follow the progressron of the vari § states of mmd of Raskolmkov through the. mne days >
. involving the preparatlon of the crime arld the six days leadmg to the confession and surrender

: _}Explam the psychologlcal overtones of Raskolmkov s dream of the murdered mare
'. Swdngaxlov is not d1rec;1y mvolved in the pl ; what part’ then does he play in the author(
overall mtentlon” : \ L .

T
e ,” » et

. : ) s

- Drscuss the crueltxes and mlsenes that Dostoyevsky presents in human nature

/

DISCUSS Raskolnlkov ) reasons for his loathlng of everyone after he has commltted hlS cnme

'
-8

What reasons can be found for Raskolnlkov S attracﬁon for Soma”

SuggestedActrvrtles T S oo
‘ Compare the techmques used by Dostoyevsky in the creatlon of atmosphere with those R
. of Poe in “The Fall of the House of Usher:”. L

Compare Raskolmkov s motlve for his cnme W1th the famous Leopold-Loeb case m 1924..

A

Ay

v | Compare the two onmes in the hght of the bellefs of the mvolved mdlvxduals concernmg
. S fhe nghts of the supenor intellect. L o v " :

"
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S Explain and then refute or defend Raskolnikov’s “theory of the extraordinary man.” = A
— I ;',_ . . L - . '-‘ . 1 . oy .‘ . | ". - ,.. ‘ ] .:‘ , )
w. .. Dostoyevsky ends his book with “...that might be the subject for a new st_oFy,” Ina o
e et prief sequel, tell what might lie ahead in the futute for Raskolnikov and Sopia.~" . "

: - . , LN ,
Read and discuss Freud’s analysis of Dostoyevsky. "~ - .~ 1 RN
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i
A

INTROSPECTIVE MAN".

LR
k4

. SR | The Love Song ofJ ~Alﬁ‘ed Prufrock |

- Lo S E Lot
: RIS
o,
S

Behav1oral Objectwes B

i

¥

. .After reviewing the deﬁmrtlon of stream-of-conscwusness techmque, the student will select
- ' -examples of this literary device in The Love Song of J. Alfred Prufrock and explam how the f
o chosen examples convey psychologrcal relatlonshlps rather than logrcal ones.

. .Aftér rereadrng Ehot s pocm 77ze Hollow Men, the student w111 compare its presentatlon of -
- .1 modern man with that, of The Love Song of J.: Alfred Prufrock, .citing examples which
illustrate twentieth century man’s physrcal and sp1r1tual 1mpotency and his role as 4 victim of

_ - social ntu/ als and trrwalltqes. L . {

e de

After rev1ewmg the characterrsti'c's of .an introspective 'rnan‘, the student will point out at least
_six figures of speech whlch create the tepcture and 1ntrospect1ve tone of Yhe Love Song of J

Alﬁ'edPrufrock : ( S s o _

leen mformat10n about ‘Eliot” s use of hterary allus1ons, the student will locate and explam at
‘least three aHUSlOI'lS in 771e Love .S'ong of J. Alfred Pruﬁ'ock and/or The Hollow Men. =

. ” ”( :‘:. ¢ - . L . ' ¢ ' .
e
Perrlne, Laurence Sound and Sense An In troductzon to Poetry 3d ed

. -4‘

I3

s L7

~

' Other Sources N < T <L
' 'Drew, EhZabeth T8 Elzot The Deszgn of His Poetry o
. Headings, Philip R. T. 5. Eliot. = . :
R Inglis, Rewey Belle, and Spear, J osephme Adven tures in Englzsh therature Olymgrc

‘edition. - )
. Kenner, Hugh The Invzszble Poet T S. Elzot

Comrmssron on Enghsh 12, 000
~ Unger, Leonard, ed. T. S. Eliot: '
Williamson,-George A. Reader’s Guide: '.
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Background Study S : :

Rcsearch the story in - Dante 8 Inferno, Canto VII from wh1ch comes the poem ’s eprgraph :
whosc translatron is as follows :

IfT bellcved that rny reply m1ght be toa person who would ever return to the world this
flame would qurver no more;but, inasmuch as no living man ever rcturns t‘rom this depth
if what I heari 1s true, wrthout fear of 1nfamy, I answer you.

v

D Read “To I—Irs Coy Mistress® by Andrew“Marvell a seventeenth century English poet. See p. 77
. of Sound and Sense An Introduction to Poetry and p. 27 of The Experience. of Literature
’. i POefry o X . . ) . _n, ] ‘ .

Yy . R .

_Revmw the Brblrcal stories of John the Baptlst in Matthew 14: 1- 11 and of Lazarus in
Luke 16: 19-31 or'in John 1 1*44 o '

« .  Read Ehot’s""I‘_hp Hollow Men.” (See p. 649 of Adventures in English Literatnre;) .
" Ideas for DevelopmeJnt"v S e S - o

Con31der thﬁ.uQuestlons for Discussion” and ““Wr1t1ng Assrgnments offered in the poetry
‘teaching unit of 12, 000 Students and T'heir English. Teaehers, pp. 171-176. -

Drscuss the questlons offered on pp. 286 287 in Sound and Sense An Introduetion to Poetry

-What klnd of society has trapped Prufrock, makrng him 1ndecrsrve and 1nact1ve" How does
Ehot use ordinary obJects and act1v1t1es to convey thrs* - SR T

The first s1m11e of the poem “Hhie evenrng Jlike a pa }ent etherized. upon a table;” not .

only sets the poem’s mood but also reflects the nature of Prufrock’s dil mma. In what ways do " '
: other frgures of speech in the poem expand on thrs motrf Y ‘-U |

e, 00

. = Trace Ehot s use of the water 1magery asa death-reb:rth archetype

' ,I—Iow does the “mermard” 1mdgery, used as a symbol of the 1mag1natxve world f1t into. Ehot s
~ dying world‘? Isarta source of hope. for modern mam" In what\ ways? ‘ A
. @ . f'”‘
.- Compare the two worl,ds deplcted in the poem, the “outside” world of “oert n half—deserted
" streets” and the “1ns1de” world of “the cups, the marmalade the tea .




« 4 . .
“ , ’ B T \
ﬁ »~ . k!
- . - . oL
. \

Suggested Activities e : By

L Y \
-Using Eliot’s poem, “The Hollow Men,” write a paper or d1scuss how the “hollow hran :
" foreshadows the birth of a Prufrock e ©o- _ L
) - [ # L

In a written composrtlon, examine the use of literary devices in “The Hollow Me 0 :
) _companng it with that found in Prufrock. =~ :

] N
S

o

-

' Llsten to Eliot’s recordrng of both pdems.

. Write a paper, exammmg Prufrock as an 1dea1 modern tragrc ﬁgure orasa pathetic hero,
use Arthur Mlller S def1mt10n of a modern- traglc hero.
-  After reading And'rew Marvell’ “To His Coy Mrstress,” write a paper or give an oral |’
' ... presentation, comparing the poem’s speaker with Prufrock. How does each pursue his \
* Jover? What kind of relationship exists in each situation? How does each character see
hlmself in terms of his world BE

. ‘VIdentrfy other Prufrocks in the worlds of pohtrcs, of relrglon, and of the youth cult., -

o

r
£
-




BehavroralObJectrves T

) I;NTBQSPECTIVE'MANT .

Man and Superman -

4

© After readrng the “Preface” to Man antd Superman, the st dent ynll state the redsons’ for

Shaw’s determmatxon to write a diffgrent kind of’ Don ,Juan d ama, crtmg specrfic passages to
';substantlate thls 1ntorpretatron / _

From rescarch on the Spanrsh Don Juan Tenorio, . the student will explarn, through class
dlscussron srmﬂantres between the Shavian and Spanrsh dramas B Co

After readrng the comedy (Acts I, 1L, and V), | the student. wrll explore in a paper the uses of
, character stereotypes as effectrVe Vehrcles for satire. ‘

. After research -on the Fabranl/ Socrety and Shaw ] role as one of its leaders, the student w1ll

- moderate or partidipate in a ¢lass discussion on Tanner" thefdoctnnan'e socrallst ‘as revealed in

the comedy and “The Revol7tron1st s Handbook ” -

- From readrng Act 111, the [‘Don J uan Intermezzo,” the student will partrcrpate in a panel
~ discussion of the respectxve 'phrlosophres of the Devxl and on Juan, with special emphasis on

g the1r present-day 1mphcat10ns IR v
4 After reexammatlon of all four acts of Man and. Superman, he student wrll analyze ina paper o
\ the relatronshlps between the trrvral comedy and the phrloso ical conversatron v .
\ \ : '~:.

1

3 fter class drscussron explorrng the - srmrlarrﬂes .and.. d fferences betweeh Dostoyevsky‘s
Utraordmary man”’ 'and the Shavian “supeiman,” the student n(rll give specrfic examples of

i s1m antres and/or drfferences g S

OtherSources v \ SRR : S \

]‘ Barnet Sylvan, Berman, Morton and Burto erllam eds Etght Great Comedzes

Block, Haskell, and Shedd, Robert, eds. Masters of Modern Drama e .

 Gassner, John. Masters of the Drama. - - . '
wMagrll Frank ed. Masterpieces of Wdrld Ltterature in ngfest Form 3d senes _ " e A
S . , ) , o v
" A ;‘ 67 CYe

: v ' : . . A N . .".,V _v t : . .

SR S I Adyance Prozgram-EﬁglislfSQ.?
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Background S\xdy L R . e | ':,_ i
© Researeh the soclety of Vlctonan England that preceded the age m whlch Shaw hvedr | ' g
Study Shawshfe T _— '_, E o ',, - B

- s1gn1fica tsubtlt e?. .

b ashamed of our naked skms " (Seg text,p 272) S S e

v

c s 2 S B B B - 4 . T Theess = -
’ . ; N
¢ . M . . . ' X . . . I
o - . -

. . 7 . i AU

Research Shawsact(mtles in. the Fablan Socrety N R
‘ \ K .

e, - P .

3 oy .'-' L Y Lo

«
° . e . . K . - . .
: ~ . »

.Ideas'foxi-Development ER SR Pr | ..‘l A

. . . v
o, . »

Shaw waa’xp'ember of the Fabian Society, a socidlist Proup wruch “hoped to revolutlornze the'

pohtlcal economy' of Englarid by appeals to reason.”? (See'text “Introductlon,” p. iX. )Thls is

" one of-the fundamentals: of his, careef as a. playwnght What mfluences of th1s group are

apparent in Man and Superman” S SRR S
§ o . i . ‘ N . . B
Expl re the fwo means by Wthh the )heme is developed—-the tr1v1a1 hllarlous plot and the SRR
phxlo ophical conversatlon. , , T A / '
. . 6 B 54 ‘ . K B * .

Much i slght mto Shaw B plays can«be gamed from lus sulﬁ Man and Superman 1s subtrtled o

A\

Y
"

“Ann hers If is as engaging 4 heroine as any m«Shaw s p1ays An 1ngorr1g1ble liar, an mveteratet,
‘ hypocnte she is eharmmg because she is thoroughly female n2 Dlscuss Ann as.a vehlcle used

by Shaw to persomfy a Life Force in action. - .- S LENT

'

. . , . - . o .
@ ’ e ' #’. .

Drscus's Tanner ) statement “We hve 1n an atmosphere about us; ashamw of ourselves, of our

‘relatives, of our incomes, of our- accents, of out opmlons, of our experience j’ust as’ We are

Y .
A .

Discuss Octavms, Tanner, and Ann as the Romantlcxst the Ideallst and the Reahst
respectlvelyw‘y. .o , e . .

"
[ * "‘
el : A .
‘ o 3 . 1
=
6

Cmsrder Hector Ma10ne as Shaw S. prototype of the Amencan m1nd and manner. RS \ |

o w o
V] . PR t» g ,...«'

a
v

Judgmg from Shaw’s exposmon on the. pauper, "what apparently @mlﬁ be hlS V1ews on
, unemployment compensatron, penswns, governmental a1d and waron poverty" . ’

7

.y

). .
“ - e . - - P S
‘//‘ N

[
,«

. v . - “ Yy - - . —
1Frzmk Magﬂl ed., Masterpzeces of‘ World Literature zn ngest mﬁeﬁes New York

Harper&RowPubhshers, Inc, ,1/960),p 624.-, . . Y S
ﬂ/-" T ,' : - ,
.- Ubid, p.626 S '. STy
: . "v" (.h... - | : . ‘ .,
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~

Drscuss Mendoza $ statement “Abnormal professrons attract tWo classes Those who mare not
good enough for ordrnary bourgeors lrfe and those wh&are too good for, it (See text, p 328 )

. | e . .

Compare" Shaw Y rdeas%n Heaven as, a self-reahzatron to those of Nrckles m J B by, Arehrbald
MacLersh ; L

.-
. . - t, . P ; R far :- ‘«
AT '. - S Lo . . . o B . P

-" 2] . ‘ o "

Compare Don J tian’s thoughts on contempl,atmg llfe W1t' Thoreau S, as set forth in Wdlden

What are Shaw’s vrews on the hypocrrey of human na' (4 re" o "f'j;'vu S
- . T, ) Coatel
. ¥ g &, .4 i« X
. Discuss Shaw s unorthodox vrews on- Hea»ben and Hell in comparrson wr'fh Da.pte . and

Milton’s. | R R Ty O RN S

hlS phdosophy 1 e

Cpnsrﬁer Shaw,s concept of, the forces o’

e R PR,
. N ‘ .

tradltxonal relrgrous doctnnes - : N ; 'w.» ,

Drscuss the credrbrlrty of Shaw s vrew of the “battle of the sexes o u o

\\

What type of person is Sha'w s Supermaﬁ? | -
F 3 el v P - 4 I

How does Shavran comedy drffer from rhost other comedy'f2

Al ’ "1 - B ,‘

Suggested Actlvmes N \'v e ,'”-;-”

“
PR

phrlosophy PR .
. w o . .- B B . - '.‘.4 A

-«Write a paper defendrng or attackrng one of Shaw s bas1c concepts L a

, Lrsten tong, Don Juan in Hell o -‘&‘ S B

¥

v‘_. 0 : ol

Read other plays by Shaw and present in a panel Yh’scussron the varro f/»face_ts o:f his’ :




- Advance Program*Englrsh 592‘_’_ v’
- INTROSPECTIVE MAN 0
{
: I
. . Romantzcl’oets ' E )

N

S T, ‘Having acqu1red 1nformatron through research and/or lectures abo ut the phllosophrc and- soc1a1 .
R ‘.background of the romantic movement in England and its ¢ atronshrp with the revolutionary '
vh .« v spirit-of other Countries, the ‘studefft vill identify and explain two or more examples of social
e n{spmtuaal. 1ssues under protest as descrrbed in selecte po’ems by ror_nantrc poets :

o e After. stuﬁymg selected works of WordsWorth Colendge,\ Lord Byro,. Shelley and Keats the o
T student will cite lines from the poems that 1llustrate the rongntrc view of man ’s nature and the _
E romantlc view of Beauty . _ \ : S
o o After i rev1ew1ng the -elements of poetry‘ée.g, tone, 1magery, rhythm), the student W111 crte
o R v examples of each from selected poem!\ by ronlantrc poets oo
co Textboo"k o _ S 1\‘ ,
i, .'; " Frost, Williarn,“ed. Roman‘tic’and Vicqo?rianfoetry. o L ’
Gther Sources \ o e - R L .
Dalches, Dav1d 1f1 szcal sttory of English theratur . Glympr% edrtron o '
Inghs, Rewey Belle and Spear, J oseph ne. Adventure m Englzsk therature Olymprc o
edition," | f N 316 e : |
_ Marchand LeslreA ed. The Selected Poetry of. Lor' Byron, a co /
) 4":“‘ : ‘i " . i LR 0 ) "‘; N - / N . * ; o
Background Study T L L/ : .t '
. - s L. : I .
v Research the 1nfluence of Kant and Spmoza on Words orth.. Ly e :
o o ' . - L'.' . o _ g
R Present the basré quahtres of the romantrc movement pra1se of the common man return to . L
L nature - S v A oo _
A Explore brrefly the h1story of the t1mes ' ngland, France, and Germany) Wthh led to this . o
N ‘ movement ’ 'f‘ P ".q\ ﬂh 3 N Cooo o A - ‘;’_'
\ e Read the. 1ntrodu7>tron to Lyrzcal Ballads b F:' ordsworth and Colerrdge » S R
N
R . Prror to the study of each poet pre t a background of the poet s hfe as 1t perta1ns to hls
\Q\\\"f ’ work and to the romant1c period. Lo ‘ -
_" Rev1ew the paﬁems of poetry : ) L g , _ B
\.‘ _n - : ) 66 , ‘(\. - -
"‘. ) . ’ '7 0 ‘ C i °
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\ ‘Ideas for Development; . L “~ . e
o Wlll mWordsworth o\ / B RIS SO TSI
‘ 'v . . . . E _ v_~" . ‘;‘ ‘" o ‘i;'
o :DISCUSS Wordsworth’s 1nfluence on the languagé of the romantrcs R T S
_:What change is ev1dent in Wordsworth $ ‘'writing . as‘he matures" Compare “To a. Skylark” B

) (1805). and “To a Skylark” (1825); “Lrnes Composed Few Mrles Above T1ntern Abbey
- (1798) and “Intlmatrons of Immortallty” (1807) R , 7'
[ Lo B : . cL L
' Compare Emerson s essay “Nature” with Wordsworth,s \/ eWs of natu;e’as a source of wlsdom . o
and balance in “The Tables Turned” and “The World Is Tpo Much with Us.” . N

. I

" . Weérdsworth believed that a ‘poem shou,ld be wntten in retrospect What evrdence of this- bellef o 4
’doeshrs poetry mamfest" o e A Lol
) ST SRR ' . o " -
Samuel Taylor Colerrdge A : L - S P ‘.

Colendge adds the supernatural to the romantic movement. In “The Rime of the Ancient
- Mariner,” how does the author integrate th) supernatural and the Christian elements" What 4
o srmrlarrtles exist between the death of Chr1s and that of the Albatross" . f. R

if
.,

“How does thrs poem compare with the Anglo—Saxon classic “The Seafarer in alhteratron, in?
; contrast of youth and age and in the 1ntegratron of the Chrrstran God and unleased naturex”
] y "
' v Tb appre.c1ate further Colerldge s beauty,of sound and\hls r1ch sense of 1mag1natron,, read'
“Chxjrstabel’lf orally B o e e
. .o i '/ \ . \ e E ’
Seleq:t lines from “The lee of the Anment Manner and “Kubla Khan” which exemplrfy SR
~ Colerrdsge s Yrvrd descrrptron as well as his abrlrty to create deﬁnite mooY.ls and e‘motrons . .

Where does the cllmax oﬁ“The ere of the Ancrent Manner occur” o

.

George %ordon Lord Byron SR mw / AR \_ﬁ . ; '
V B vThe Byronlc hero{ usually appeals to the romantic sp1r1t .of most readers Notrce h1s chai’lge - '
e from the mi€lancholy, d,epressed prisoner of “The Prisoner of Chrllon’;‘ to the lugh-spmted YRR
- -undefeated Don’ “Juan in Don Juan, “Canto 1.” How does t omparlson reflect what . - e

' .1mprlsonment can do to man as it deprives. h1m of h1s hatural elements” .

a ! . » . .
/ . . -

, Critics have acclalmed “The Prrsoner of Chrllon ‘as the best of Byrons non-sat1r1c .works
Follow ‘his careful development of this poem from the bpenrng where he sets hig stage with the |

.  sacrifice for freedom, the contrast between life and death, and th 1mprrsonment S E .
over ihe sp1r1 freedom What eft‘ect or purpose does the ird serv¢ to the Rrrso’ner and to e
- thereader” A N . A \j ’
e Read “Apostrophe to the ‘Ocean.” How dogs man measuie up to the personrfrcatron of power .
' ’ nd freedom which Byron has created?a . 1 y — ) '
. ‘,. ) » ‘ ' - ¢ /,) *
3 \ ' - N < . ®
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LY

. .dlStlnCt separatlon"

*® - L
- Is. Byron belng facetlous or s1ncere 1n hl

Percy Bysshe Shelley s o ' e o 5 e

' B l | l
‘ Shelle/y was S0 overcome with: the death of his t’rrénd Keats that he
'. has been called the greatest Enghsh elegy D;scuss the drstrnctrve elements of‘ l

: s :,ab . "| A o . o
- : e , . Advance Program-Eniglish 592

Compare “Apostrophe to the Ocean’,”;f
'rzsoner of Chlllon,” in whlch man is the maln character In what ways is Byron consrstent in

Support arguments " - .

Read “To a Skylark ” “Ode to the West Wlnd ” a'
free spirits- of nature . :

O o S

L ]

&Compare Shelley’s ethére l nature to Bynon s poWerful ocean_ What posrtron does man occnpy' .

- in re,latlon to nature in the oetry of Byron and Shelley"

M
, v ; M

What compamson does Shelley draw between lumself and the w1nd 1n “Ode to\ .he West E
j Wmd”" : , - ‘ '

’ - ' R oo . ] N

!/ "\g’ o ‘ f : .
-Wrote “Adonals” to express -

EEEN

81der1ng ‘Adonals” and “®Zymand1as,” digcuss Shel]ey"s conceptlon of 1mmortahty
ympare Shelley s approach to th1s subject to that of rd worth ’ ..

-’I’he-tlohd.” NMi'ciﬁhelley’s love of the -
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John Keats . f e L ‘

“On F'lrst LOOklng into Chapman s Homer” eXpresses Keats admlratlon for. th( Greeks What o
* other of his p0ems express a ClaSSlC love of the tlmeless beauty whlch was an mtegral part of C

E “Grecran culture" S o - S L e A
onnets “Bnght Star' Would I Were Steadfast As Thou Art” and “When I Have’ v
akespeare s and Spenser’s sonnets.- ‘ L

. 1 Ja I o o

:::: How does Keats differ from the oj;her romantlcs 1n hlS approach to hfe and nature as expressey .,
T -in hls sonne‘ts" o .- o S o e o f

o - ' - . ‘ . T ) “ ) . T

. The last two 11nes of “Ode on a Grecran Um have been cited as the'_philosop( yfo"t" Keats. S T

" Discuss this definition of beauty s S o e ‘," o

."Dlscuss “Ode to'a nghtlngale” from the followmg standpo1nts eternal beauty /

. 1ntr0spect1ve'
. man; death , T : ‘

P

~ “The Eve of St Agnes is- famous for its appeal to all of the senses; f1nd hnes whlch are) o
'partlcularly vivid.. Comapare “The Eve of St. Agnes” to .Colerldge’s “Chnstabel” for thelr
.atmosphere of romance and of the supernatural , A .

Lo

“ . . . i o ¢

SuggestedActmtles . B e .
i S ‘ - . . ¥ ! ' : .
Asa memorlzat10n exermsc, select and memorlze for‘recrtatlon approprlate 11nes from each of
v . the poets : .

- Present a short paper on the 'Byronic‘he'ro. L h oo ‘:] T L
o« L : ot S ' g _ .
' Lxsten to Tyrone Powersreadlng of “DEn Juan in Hell Y {. S
3 'erte a paper cdmparlng tl're dlfferent p rtrayals of nature created/by the romantlc poets / "“ R / A
/ o . !
: T

0 P . VAR - i L
' L1sten to V‘lncent Prlce s recordlng of- Shelley S poetry SR / A ' S / :

-

: _ Read the legend of the Greek Adonls?&nd report on 1t to the cfass

. ° ~.V
J ~
e [
. S
. " - ;
’ . - . - . .
) - o
n‘ . B N
. b ) .o . .
.w . M‘ . R . .
' N . ' o ) ! - 7.
b . . N '. . -
) - - Q . - /
A - . ? P I
~ » : ) . ™
Faon . i - ot
. - i ] !
v i
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ORIENTATJON TO THE ADVANCED PLACEMENT EXAMINATION

, . . o ,,_s.___

Throug analys1 nd comparison of the J efferson County Advance Program Engllsh curnculum and -
i “ihe” gur_ elmes sef\forth in the Advanced Placement Acorn Book publlshed by the College Entrance - = -

StatlSth l studies since 1965 have proven that Jefferson Coun,,ty students perform well on’ the

~ national Advanced Placement Examination administered' each-May. Many graduating sgniors have o
“received actual credit at the colleges of their choice, have been accepted for honors programs, and ' '
have reclelved placement and scholarslup aid as a result of th1s performance o . :

Y

"& ' 4

Success on the Advanced Placement test depends on the f ollow1ng
. 7

- , Students must demonstrate Sklll in-written expre5s1on, perceptlon sens1t1v1ty of conclusrons
, 'mclslveness, orgamzatlon of mater1a1 selection of supp%tmg detalls, and SpeleiClty and loglc ,
' ' , of argument ST N o _ oo '
o 'Students must show ab111ty to compose, hav1ng had“%epeated opportumtres for 1n-c1ass writing
.. Aor pressure wrltlng s . " o ‘ _ T o
- - . " . ,/" . Lt . . . . . . .
gtudents must demonstnate ablhty to th1nk quu‘:&y, to conclude, and to express the1r 1deas in
wrltten form.- = s . o , A Do

| . : P * ' : : . . . .
| .o . .

Sugg tlons forPreparatlon for the Examlnatlon S S

-

“The various act1v1t1es and 1deas for development llsted in a11 unlts in the four-year sequent1a1 serles _—
prepare students for the- examlnatlon 'I‘he followmg teaching strategles supplement those
suggestions. - , . : . :

- . - . ) , - .

'Go over past ekamination questions and have student's respon‘d. »

Examinatzons and in 12, 000 Students and Their Englts

<Teachers

R -, Direct d1scuss10ns SO .as to e oke the same kl:'dS of response expected in wr1tten express1on
(frequently, perception and s
e o the wntlng of papers)




. - . :
. : . i - . /"

R T T Advende Program-English 592

o

Assign 8 prédigxous amount of wuting. H‘bwcvm divide the ‘class into groups to discuss and ¢
eorrect - wrifings; encourage much revision in. groups.. aveiding the gmdmg of all papcrs
. ~(dlSCUS€10n and revision are frequently more valudblc than gradmg,)

‘ Lc,ad studc.nts to eva]uate their own u;tem fon wrstmg, m'hght of the standards sd: Farthm
12, 000 Studenls and Therr Pngl:sh Teachers ' .

L]
-

S'uggested References ) L I
/ 970 1972 Advanfed Placemenﬂ’mgram (ourseDescrlpﬂom o T )
ege Adwmced P(acem?ﬂf“]b/“,m 1970, “ ) Vo
N

4 bulde ) ﬂqe Admnced P/acamenﬂ’mgrmn 1971 72

- #

! 2, 000 Smdents* and Thc:r l,nglﬁh 7 eachers '

Y
/
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- NONPRINT MEDIA

{

"Recordmgs BTN S “_7 B '.' 3

‘ ’

| 'Death of a Salesman and T?ze Crucible Read by Arthur leler Spoken Arts, n. d .

Don Juan in Hell Read by Charles Boyer, Sir Cedric Hardwxcke, Charles Laughton, and Agnes E

Moorehead Columbla Records, n d. 2 records. .

Ehot T. S. “The Love Song of J. Alfred Prufrock » T S Eliot Reading Poems and Choruses. - |

Qaedmon,nd, S ST T . : ’

a.,‘Shelley, Percy Bysshe Poetry Read by, Vmcent Prxce Caedmon n d

I
o
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Allen Walter The English Novel New York: E.. Dutton and o, "Inc., 1954 A

Bancroft erham Wallace Joseph Conrad: Hts Phtlosophy 'of sze New York Haskell House
Publxshers, Inc 1969 . ,

-y
’

Barnet Sylvan, Berrnan Morton and Burto Wlllram, eds Eight Great Comedies. N W York New o
"~ . American Lrbrary, 1958 . P . mx’\f : o

. Beach Joseph W The Techmques of Thomas Hardy New York Russell & Russell 1962

o The Twentieth Century Not(\el Studtes in Techntque New York Appletoane‘ntury-Crofts
‘ Inc 1932, . . - N o .

quck Haskell and Shedd Robert eds Masters of the Modern Drarna Westmrnster Md Random '
_House, Inc 1962 o CL L , S

. ' ) . . ' -

' C’ollege Advanced Placement Polzcies .7970 Prrnceton N. ). College Entrance Examlnatlon Board o
- 1970/ : o )

‘Commmission on- Enghsh 13, 000 Students and Their Engltsh Teachers Prrnceton, N J Co'llege.
Entrance Examrnatlon Board 1968 R , - L

Conrad Joseph Heart of Darkness and The Séoret Sharer New YoTk New Amerrcan Ltbrary,
N 1962 - L '

» 4

[N

Dalches, Davxd A Crtttcal sttory of English therature 2 vols. New, York ]

onald Press Company, o
1‘960 .>_ .

Davrs, o} B ed Four Englzsh Novels, Teachers manual New York Harc urt Brace&Co 1960
o Dostoyevsky, Fyodor Crime &nd Punishment Translated by Mrcha
b Washmgton Sduare Press, Inc 1963 A

,MA;_,.J__‘ |

Drew, Elrzabeth T S. Ejtot The Design of Hts Poetry New York Char;les Scrrbner s Sons, 1949 e

. \x/',

_Scammell, ‘New' 'York,

\

End-of ~Year Examrnattons in English for College-bound Students ’Grades 9~] 2 Prtnceton, N J

College Entrance Exammatron Board 1963¢ - B S
/’ .. i ot [ e . - o a
Frost erham ed Romantic and Vi torzan Poetry Englewood Clrffs, -N J Pre.n’trce-Hall Inc,
. 1961. T

Gassner John Masters of the\Drama 3d, ed New York Dover Pubhcatlons Inc 1954 :‘ ,-ii",/."-
. |
Guerrard Albert Thomas Hard} /he No.vels and the Stories. Cambrrdge Mass Harvard Umversxty o ;

- Press 1949 : R 4 N
L 3 77 T R
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A Guzde to the Advanced Placement Program 1971 72 Prlnceton, N J College Entrance
Exammatlon Board 1971 : » : .

Hardy,vThomas The Return of the Nattve New York New Amerrcan Lrbrary, 1959
Hatcher, Harlan ed A Modern Repertory New York Harcourt Brace & Co 1953

e Headmgs, Phrl“p R.T S Elzot New York Twayne Pubhshers, 1964

Inglls Rewey Belle and S

Joscphme Adventures i(l Englzsh Ltterature Olymprc ed New_-
York Harcourt Brace _

s d,Inc, 1957. | v

ot

LA Kenner, Hugh The Inv:siole Poet T S 'ltot New York Harcourt Brace&Co 1959

Langbaum. Robert 77ze Poetrv of Experience The Dramatzc Monologue zn Modern therary.
Tradztzon New York:*W. W. Norton &Company, Inc 1957. :

ol Levin, Meyer Compulszon New York New.Amerrcan.Lrbrary,1968' R / —
y ( | %

Magrll Frank ed Masterpzeces of World theratur.e in ngest Form 3d serres New York Harper &' .
T -Row Pu i +rre: 960 /_'.‘ . .

Marchand Leshe A.; ed. 1" e Seleeted Poetry of Lord’Byron Westmrnster, Md Modern lerary,
Inc 1963. L

McCullough, Bruce Repres'entatwé anlzeh Novelists Defoe to Conrad ‘New York: Harner & Row
Pubhshers, Inc 1946 ' L ’

Mxllcr, Arthur Death of a balesman ‘New Yori: V;ng “ress, Inc ‘949

“Tragedy of t he Common Man.”’ Théatre. Art.s ‘March, 1951

¢

B _— . Myers IIenry Alonm Traqedy A wa of sze Ii ‘aca, N.Y.: (‘ornell Umversrty Press, 19%

. .
1970-72 Advanced I’Iacement Program \(,ourse Descrzptzons' Prmceton, N. J: Colleg,e Lntrahw"
o Exammanon Board, 1970 ,
Pemne, Laurence. Sound and Sense Att Introductzon 16 Poetry. 3d ed New York: Harcourt Brace
‘& World, Inc., 1969, - , R | , L
Lo P2 ’ ' : : ’ ' .
} o Pressey, B, and Watson. E B eds. Contemporary Drama Eleven Plays New York Charles

Scrrbner s Sons, 1956 " . .

a

Raphael D D The Paradox of Tragedy B]oommgtOn, Ind Indrana Umversrty Press 1960

A Shaw, George Bernard SeIected Plays of George Bernard Shaw New York Dodd Mead & Co |

1948, - T T RTINS

q

Shrpley, JosephT ed Guzde 1o GreatPlays Washmgton, D. C Pubhc Affarrs Press 1956

rl ‘- B . . . ) ) . L ) . ) . ) . R . ’r 19. o
- . a ; S »
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: Trrlhng, Llonel The Expertencé pf therature Poetry New York Holt anehart & Wmston, Inc oo
a1967 , . 4 . S N
) Unger, Leonard ed T S. Eliot: A Sele led Crztique New York Holt R1nehart & Wrnston, Inc vl -
Cws L : | o §
Wagenknecht Edward Cavalcade of the English Novel New York: Holt, Rmehart & Wrnston, Inc "
o 1953. . : _
- Waales, Gerald ‘Amerzcan Drama Smce World War I New York Harcourt Bracc & World Inc . .
1962 ' - . , _ Ta - :
: Webster, Carl J Hardy of Wessex N“ew Y,prk Columbra Unrversxty Press, 1940 o
N / N €
Webster, Harvey Curtis. On a Darkling Platn Chrcago. Unlvérs1ty of Chrcago Press, 1947 N
erlramson, George A, Readers Guide To T S. Eliot A Poem-by-Poem Mnalysis New York Earrar, o !
Straus&Grroux, Inc., 1953, - . o _ o
. \ 7 ) A P *‘ ] L - C e A ‘ o R ) .
; “ »‘ . ’,: ' 7 .
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. television, movigs, and magazines. - \ o
) y ‘_ ' - - ' \\ - . . - \ L ’ ¢
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o General Obj‘ectives»

£y

" Reads selected works of Joyce Ibsen, and ‘Ellison along with the poetry of several major black -

poets in order to understand the ‘course: ‘theme of the w1ll of “protestlng man” to test his moral -
effectiveness in an immoral world L .

4 . o B .‘[lt

Judges the types and tools of" contemporary protest m chrrént materlals from newspapers,

N - L : ’ ‘ L Ty ‘:j, o ‘ '{
| ADVANCE PROGRAM-—ENGLISH 593 .
o . ' PROTBSTING MAN L : N
S A R B . L
‘Course Des'cription"v o IR v' o R R
,{"' “"'Englrsh 593 develops the course theme of‘ the w1ll of “protestlné man -to test his moral -
-, effectiveness in an immoral ‘world.. The course includes study of’ selected ‘works by §8yce, - :
~ Ibsen, Ellison, and severgl major black poets, Studies in mass medla demonstrate the types and A
tools of contemporary protest ‘uging current materlals from neWspapers, televxsron, movres, o
_ +and magazrnes s . ) R L » /
Prerequrslte S B S R T l ' f AR
‘;' /.'/-'. - . \ X . N . X . 6, // u
2 Enghsh 591 and 592; elrgrbrlrty for Advance Pnogram and/or teacher recommendatron / R j .
Suggested Trme Schedule e
. APortrait of the Artist as a YoungMan‘ o 2 weeks TR o
-~ . AnEnemy of the People : . . - . \ 1 week . . s S
/ . The Short Story - .- . Y 2'weeks ERA
“The Verger” | \\ oy . ; °
. - “The Necklace” . -\\ o J , R
- “war” » . . : ‘
. “Inthe Penal CQIOny - . o - e
~Black Prose and Poetry 5 (O $o0 . o 2weeks, oo 0 -
Invisible Man = i T 00 Bweeks oo T
.. . Mass Media Studies e . 2weeks B
\\‘\\L ' ) oo Y v . o . :
- . ’ !
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YAStephensllfe T e \i_, g

> \ \ Advance Program-English 593
A ‘ \\ » '}\\ ‘ ’ o, ‘; )
i o ) ) - ] \ . . X R .
Beha“vloral Objectwes T . ,“_ o \ o L !

. i
sy l . o i

" Grven the quotatxo/ from “The Englzsh Noye? Form am} Function,’ regardrng the relatlonshrp -
‘ between-art and autobiography, the student will write a ‘brief essay presenting two or more - |-
reasons the autobiographrcal novel is an effect1ve vehrcle for showrng the development of the

1ntrospectxve manasanartist. . .. - . ! SR

: \

- After studyxng A Portrait of the Artzst asa Young Man, ghe student by reference to specific =

passages or statements from the. novel, vsull state at least_gne geason for Stephen s (Joyce s)
reJectlon of each of the followrng famlly, church and country Ct
4 ] R ‘;

: After studyrng A Portrazt of the Artist as a Yoang Man as an example of the use' of )

au‘toblographlcal form for both reporting of life events and expressmg an a t1st1c mterpretatlon

- of .one’s life, the student will describe an experience in his| own life, told once ‘as an obJectrve
o report and then rewrrtten asa creatrve expresslon of an artlst. o PR

leen the’ quotatron from T?ze Engltsh Novel Form and Fu(wtion regardmg the “epiphanjes” " *
oceurring in A Portrait of the Artist as a Young Man, the student will point out at least three
epiphanies in the novel and briefly. descrlbe the way in th‘ch each of the eplphanles changes-v :

N &‘

After llstenlng toa student or teacher report on the mythldal Daedalus and after studylng A

. " Portrait of the Artzst as a Young Man the student will list ways in, which the main. character
- and the. mythrcal ﬁgure can-be compared consldermg ~the taspects of ‘name, 1mpr1sonment
master craftsman 1mages of open sky and sea, flrght and escape L R

a

'After read1ng A Portrait of the Artzst'as a Young Man, the student W111 orally deﬁne stream of
consciousness and compare Joyce’ ’s use of thrs technlque w1th that of an author prevrously

studred (e. g Faulkner) .
G1ven the statement made by Dr Stockmann in An Enemy of the People that *. . . the -
maJonty never has r1ght on its side” and *. .- the minority is always in the right,” ” the student
Wlll write a paper applylng this thesis to one-or more contemporary s1tuat10ns or 1nc1dents

Wthh he belieVes support or refute the the51s o -
> S T -

‘ After study1ng An Enemy of the People the student w111 partic1pate asa member of a panel or
.- _debate team to eriumerate evrdence for and against the thes1s expressed by Ibsen that truth is
: ,relatlve to the reahtles of’ the 1nd1v1dua1 s1tuat10n . '

o {
V

»leen 1 defmltlon of reallsm Ce. g f1de11ty in art and literature to/nature or to real llfe and to
. accurdte representation without idealization), the student w H/determlne, by reference to
_f’;specrﬂc passages and. statements in the work; to what exten xéhsm is expressed inAdn Enemy

C ofthe People ' ' N - : r




'stones G.e., plot, settl.g, theme characters, tone), and w;ll write a brleﬁessay for each story,

: Advance Program-—Enghsh 593

'R § LI

. T . ‘ . . . Cw . “ ,
. § . " . .
/( L

After studymg the sh rt stor*res in thlS un1t the studen‘t wxll deflne the elements of the short 5

e

statlng and substantratllng a personal Judgment as tq the predomlnant elemer(t(s) in the stpry. o

. After studym\he short stones 1n thxs un1t the s‘,tudent will 1dent1fy the pornt of v1ew from |
. which each story is written (i.e.; first person third person limited, thi¥d person-omnisient)} .
~~“will-select - one of the stories and rewrite portioms ofsit from a pornt ‘of view other fhan that
//

‘used in- the story, and will dxscuss th'e dtfferencgs that the sh1ft in po1nt of vrew make

\-

After studymg the short stones in this dmt, ,the student will 1dent1£y the’ soclal cr1t1cxsm/

‘expressed in each short stoty and.w1ll name those stques thch specxflcally rely on. 1rony6r

satlrc to expres\sf social cntlclsm. >
: . - . . Y .' . > pe T c ‘.
a Grven examples of 1fferent artrstic forms all expressrng protest on the same theme (c g ., yran), -

the student*’fvxll palticipatesin a panel discussion evaluatlng the qffectlveness of the shert story

_as a vehicle for protest as compared w1th other al'tlstlc forms (e.g., song lyr 1 sc/ulptur

painting, novel nonﬁctlon, f11m) e . v X

v L . s IR i »'

o _‘Havmg studle seIected blac'k prose and poetty,’ the student will show m a pre- and post-course

* comparative listing (by- the increased numper of entries) a greafer awareness of the works of ’ '"‘ ~

black wnters and the role these wnters have played in t rtlstm hfe of. Amerlca SR

P

- Gtven the contentlon that the bladk wnte 5B otest is partlculanzed in such a way that it has .4 o

“w

o Havrng discussed in. class some of the drstmgulshable characterxstxcs of black wr1t1ngs (e. g., use ¢ ¢
" of dialect, rhythm, ‘concrete f1gures rather’. than abstractlons} thé- studenf will 1dent1fy

 After studymg Inwszble Man thre-
. Ellisén uses the term, and /Orally identify~
vwhrch they cont;nbute to aklngthe black ma an “invisible man

v ,leen a deflnltlon of eﬁl‘SOdlC structure (e g., events ina story that have no causal relatlonshlp
“‘and arc together bec

no un’lversahty, the studepf will support 0 refute' th1s contentmn ina multrparagraph pdper,.

. crtmg speclflc evrdences/ fom the wonks udxed i N ,

EvAS

-/ '-"

examples of these characteristics in the works studied and propose reasons for the-

ée X : € ,/,/ . i .
predommance of these chara nstrt,;s among black wr1t1ngs : 7 L o P P
' _dent w1ll wr1te a one~paragraph dEfll’lltl%f invisibility as , -
e ‘institutions Elhson criticizes and the Way 1nJ o

s
e
/‘\ ;' .

se they happened in chronologlcal order to a sn‘lgle character), the «
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After studylng 1nvzszble Man and _reviewing the definition of symbolism, the student will © ..
°' enumerate in a discussion.- thé images representmg hght and darkness 1n the novel (e.g., the v

- . © images related to the pa1nt fadtory eplsode) e T
- \{ ) R . . v AR oo T
" After study;ng Invzsible Man, the student w1ll locate and descrlbe the dream sequences in the
e o8 a\novel and will write a multlparagraph analysrs of' the n1ghtmare world of reaht.y and nonreahty

whrch emerges as ? result of thése sequences7 ST a

Uslng cfas§~developed cntena concernlng quallthA/ch make a book last a hundred years the :

Lo student will part1c1pate m a small group.dlscussaon analyzmg Inv;suz}g Man 1n tbrms of these .
‘. \ .Cl'lteﬂ& - ',"v‘ .o * (, , L . ' ‘"’5 " \' Lo “ CL » .rw*‘ .

v oo - L8 . : ©
£

G1ven a deﬁmtlon of statlcy" »dynamu; dharacters (e g the statfc character 1s one to whom"' .

o thlngs happen but within 'w &m-thmgs remain the same, whereas a dynamic character is one;
S who is modified by the actions through ‘which he passes), the student will determine whether
.ot the 'main .character 1s 'a dynamlc or static character and w111 support hls Judgment by 01t1ng a

v . vspemflc passage and/or statements from the novcl Co . S, " R

' s

- After exammlng forms of med1a in order to determlne 1ssues under protest the student W1ll v
compare in cl’”ss drsousslon themethods used to convey the protest e R S )

o . - ' L AN

g ,' . Havm researched and/or read selected essays from the textbook about cui‘rent censorshlp

_ ' standards ap'phed to the media, the student will evaluate these standards 1}1 oral discusslon or\
de-bate L S T S

. i e ,4 ’ R '_,< .,_.z\\

' . * After choos1ng one. of the medla, the student W1ll research and report on the techn1cal aspects -‘
T employedmthe chosen medium, S - R )

PR . : & : . o am e !“ : o
- Havmg stuched various forms of media, the student in small group dlscussren will Contnbute to
©o o alist of criteria for evaluatmg the media, and will use t;nese cr1ter1a in a written evaluatlon of a’

-4y .

program or ‘artlcle from‘& tleast two of the medla A

BT S
~ .
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. APORTRAITOF THE ARTISTASA YOUNGMAN -
. ) . . . .' l’,’ ' ’ | /' . - v N l . N . ' . l. B
Be—havroral Objcctwes B T Lo L oL {

.

,4' T -

B T between art"and autoblography (see the second item
S : student will wnt;e a brief essay presentmg two or more reasons the autoblographlca‘l novel is an

Jicle for showmg the development of the intros ect1ve man as an artist. -
“ . , 5 . o

“'rejectlon of eadh of the followutg famlly, church and coun\try.[ .

e ™

. report and.then rewntten asa creative expresmon of an artlst _ . SN
- ) o ‘. \ \ - Lo

- _.Development), the student will point out at least three epipHanies in -the novel and briefly
descnbe the way in which each of the ep1phan1es changeSa Stepth s life. -

A [
: v

W

23 - master craftsman, 1mages of open sky and sea, fllght and escap¢ Lt
. e

: studled (e g Faulkner)

Py conscwusness and compare Joyce S use of this technlque wi th that of an author prev1ously

,,' . L : 4

Textbook L

o

Joyce, James A Portrazt ofthsArttst as a Young Man k ]/ -

.o . , o . .
L S N .
. — PR AR o . s . )
3 . . ‘ e o R . N E
. E N R Led f .
» N ' n.
.
) )

e ' v . . - . o s - .
, v B ' ) Co ‘ h C
! . § T . . : ) . . 1 : . " ’ . . -
BT S C e /r I . L ) . . o . L. .
. . -.»" - " . - S, oy . A - . L ) . PRI
. 4 ' A . ' 1 [N I o . ! \ . . - ' ~
e . > . L . . . . - . :
- . A . . .
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'leen the quotatlon f'rom The Englzsh Novel: Form ang dFunctzon regarding the relatlonshlp .
nder Ideas for Development), the -

. : After studymg A Portrait of the Artzst asa Young Man the student by referehce fo speclﬁc_f‘_ j
=" i .. passages or statéments from the novel, will state at' least\one reasbn for: Stephen s (Joyce s).

After studymg | ‘Portrazt of the Artzst aa. Young n-as an exaﬁnple of the use- of ‘
autobtographlcal formfor both reporting of life events and e\xpressmg an artistlc interpretation - -
of one’s life, the student will describe.an experience in his- own life; told once as an obJectlve :

S After hstemng to 2 student or teacher report on the mythlc;al fDaedalus and after studymg A Ny
\” R Portrait of the Artist a5 a- Young Marr, the - student will list watys in which the mam character
v . .-and the mythrcal flgure can be compared constdenng ‘the aspects of name, 1mprlsonment .

After readlng A Portrait of the. Arttst as a Young Man the stquent Wlll orally define, stream of

"leen the quotatron from T?ze Englzsh Novafl**Form and Funct,'on regardmg the “ ’p1phan1es N
‘occurring in' A Portrait of the Artzst as a Young Man (see-] e eighth item under Ideas for-




P .
A o, . . P
IS . . . '

cherS urces - T R R A : \)
i*‘. Barzun Jacq‘ues Classw Romantzc and Modern . R P
" Beach, Joseph Warren. The Twentigth Century Novel - g TR
o Daiclies, David. THe Novel and the Modern World.: '
oot E Drew, Elizabeth, The Novel: A Modern Guide tanfteen Er/ghsh Ma'&terpteces
EE 7‘,Gr1gson Geoffrey, ed. Concisé¢ Encyclopedia of Modern World Literature
: “'Heiney, Donald W. Essentials of Contemporary therature. Yoo : . -
" .1 OConnor, William¥., ed. Forms of Modern Fiction. . e o
b ,_V,an Ghent 'Dorothy _.’(’he English Novel: Form and Funbtion, L

BackgroundStudy .—" e o S - s

V_Study the lrfe of Joyce

'Rc earch the hlStOl'y of Ireland from 1880 to 1914 to s
\ ’ ‘,framework : ‘

|..7>v

‘.",Study the techrtigues of stré‘amfof-consclousness"ertlng.g S IR

- Ideas for. Development . ‘ .~ ! o ’.'. L o ., ‘r i '?] el
v Show how Joyce 3 llfe parallels Stephen Dedalus l}fe in A Portrazt of the Artzst as 4 Young

-

Drscuss the followmg quotation ‘in . relatlon to the novel and elaborate on the questlons s

concernmg art enclosed wrthm it A .
e Proust inAla reeherche Glde in Les Faux-Monnayeurs and af oyce in the Portratt have as
&, . . a-central part of theit concern the sanctions of art, a concern that. caty be formulated in

... - the questions: what is ‘art? what is the relatrodshrp between art and life? can one discover

R S

, of the “real,” one which wrll place his own functron as arhst m organlc relatlonshlp wrth
R therestoflrfe1 IR T

- 7 . e B T v
. Vi B Q '.-.. o i e Lo T 2

_.,country » I
By ,\’ N ‘.‘; o .f oom e ; . i v »\_‘. , -

A

_V - 1Dorothy Van Ghent The Englzsh- Novel Form and Functzon (New»\(ork Holt Rmehart &
. Wmston, Inc 1953), p. 264 IR o N

. + . the nature of reallty through art? The coupling of autobiography with this concern is
e S natural enough for the novelist is desperately comrmtted to find a valid schematization .- -
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1 . r A . T . . I

Traee through the novel how Stgphen (Joyce) comes to the’ concluslon that ex11e isa requlslte

e to his becommg an artlst, note that he exclalms that he wlll not serve all orthodoxy and
e conventlon S : , L. .
. L - . .. | i . . . . .
S .
o Dav1d Daxches claims that A Portrait of the \Artist as a ‘Young Man ¢can be judged ori th

levels as a personal cdtharsls, as honest blography, and as art.” 1 D1scuss thig novel on these

| jthx;eelevels - I L - SR A
., . ! ’ ER . . r o r . ‘.1
RN Defmc and carefully andlyze the v111anellé (See text; pp}. 223- 224 ) Make a close“study of how N
. St"phen -the artist produces this in his mind, (See text, pp. 216 244) Correlate the thought 4
/ _ 1magery, and rhythms to Stephen s whole hfe e _ . SR

.
[

D1scuss the symbolic 51gn1f1canee of the n,ame Stepl(en Dedalus :.7 5

B Connect h1s ﬂrst name w1th the first Chnstlan martyr,,St Stephen L Y
s c | K -t
- Point out the way in which the eplgraph from 0v1d’s Metamorphose.s* “And he gave up_ »
- "his mind to obscure arts,” first parallels Stephen’s development to that of the mythical -~ -
o - Daedalus, Show how - this’ myth is embodied within A.Portrait of the Artzst as,a Young L
~Man. Pay particular attention to the scene at the eénd of chapter IV in the textbook. Refer o
o to. ‘the following in making a comparison: etymology of name; 1mpr1sonment neans of -
 efcape; 1mage of fhght 1mage of open sky, 1mage of open sea.’ "
-'..\\_ o Analyze the followmg quotatlon ' . e 4 ’

| . ‘. i S A.". ) o~ [

“Those moments 1n the d1a1ectxca1 process when a synthes1s is achleved when- certain o
, phrases or sensatxons or -.complex experlences suddenly cohere in a large,r whole and a -’
. mganing shines forth from the whole, Joyce-who introduced the word into literary

| cufrency-called epzphames . .- Minor ep1phan1es mark all the stages of Stephen’s
derstandmg, . Major eplphames, occurring at the énd of each chapter, mark the chief -~

. revelatlons of the nature of his environment and- of his destirty in it. The ep1phany isdn
s+ image, sensugusly, pprehended and --emotionally - V1brant - which ": communicates -
" instantaneously the meaning of experience. "2 Find these major ep1phan1es and the fok'fes

. ‘which thwart them-in the begmmng of each subsequent chapt‘er ' :

1Dav1d Dalches The Novel and the Modern World (Chlcago Umversl}y of Chlcago Press ,
- 1960),p 101 ) . e ,
) 2Van (}hent 771e EnglishNovel b. 268. 8b S

B
B o K




’

e

, : Analyze Stephen s (J oyce s) theory of art and the beauty art expresses (See text chapter V.)-
. .~ How does his theory conform with or deviate from other standdrds ‘of art" In Joyces ‘

",*- " discyssion of forms in literature, he states: “The dramatic form is reached when the vitality -

- whlai has flowed and eddied roundbach person fills every person with such y,ltal force that he
. or she assumes a proper and intangible esthetic life. The personality of the artlst at fir
“oria cadence or a mood and then a fluid and lambent narratlve finally refines itself o to
speak . . . The artist, like the God of the creation, remains within or behind or beyond or

~ above his handlwork invisible,: refined out of existence, 1nd1fferent paring his fingerhails.”

(Seetext, p. 215. )lescuss ‘whether J oyce. was able to a?hleve this objectlve and 1mpersona1
. vrewpomt in wrltrng this autoblographlcal novel . e, . :

\'«

Cow Commeht,‘on the 1nvest1gatlon“that!’5tephen makes of the- 1mp0rtance of language to llfe and of
language’s - pertinence to his vpchtion, Compare this to thf same. 1nvestrgaﬁon found m

_ Cervante“sDon meote o it L S o ir

T _ Analyze the technique of stream—of—consclousness wntlng emplo/yed by Joyce pay part1c lar
L -#ttention to his use of the 1nterlo[ mornplogue; show its derivation from and extension of the -

e T ‘subjectlve point: of view found I ‘the earher novel,. Stephen Hero; how .does th1s 1nterror

i , m0nologue correspond with- man_s natural consclous p/rocess
S SuggGSted Actlvrtres . - '. o o
o o (:’ompare and contrast Joyce ’s conceptroh of hell and God sjustlce to Dante ] conceptlon
o as set fortH in The Inf”erno S T
' RW the Frenoh sym ollst movement. how does| J oyce>fit into thrs movement" .

Ny

e CER

." .

| -‘ Compare Stephen ¢ ‘es

o

angement from h1s famlly, eoun’try, and church to that of Hamlet

' l
Compare Joyce’s ise of symbollsm throughout themovel to that of Conrad James or:

Q Hawthorne V. - _ B , _ :
‘}‘ . R T . i .- . . . ‘ L .
o Read the fr gments from J ames Joyce 5 Stephen Hero and show the parallels between thrs
v and A Po/trazt of the Artzst asa Young Man. .+ - . .

»

{‘, v

' ;,theory of beauty 1n art on that of St. Thomas Aqulnas
_ . : 'S )

A R Sharer .
: Compare Joyce s' uge of the mterior monologue to Browmngs use of it in “My Last
- o Ducheﬁs.\g’» ) “\‘v). IRCA e i _

A

.. Contpare Rag lﬁ‘fcov $ extraordmary man theory (Crtme and Pumshment) to Stephen s
- ¢o 'eptron of the art1st as g sup,_rror belng - . > :

I'y -

'Advanc‘e\Proéram:—-tEnglgh ,5A913 S
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.




Toe . .
- Y

L thén as’ artistic expressmn Compare the resultmg essays wi
e -~ Joycein wntmg artxstlc autoblography -

o Preseént panel dlsc,ussmns eognparmg Joyce s use, of stream-of-consaousness techmque '
> with this teehmque as used by other authors i m short stories that have been read outside ‘
ofclass Lo : _ P
) IR o v - b e /T/’-, 'y Cg
Co Vo’ceb_ulz.lr’y . o B : - . | - // Lo |
acolyte” ' hoyden © .. rictus 4
Y Calruism V0 b T T “salaamed S
assidwous - . depn ' - simoom . ol o
g bovine ' imp lpable S smugging - .7
bursar, . inshiflation = .. .. soutane - R
chasyble , ~* jaded: 0 squalid o
| ~ giborium _ - jetsam . .. stasis: o
c . n cowled *  'kinetic . stultified =~ S
dais - . lambent e silbterfuge ' T T \
* dalmatic | . lobs . - Tre o supererog}t::nj A -
vt s

<. denaries T, . m01ety - . .+ supralapsa |
~ . . .desuetude .. noxmus P ’,,surd R TR

© diffident . ozone:: o0 v thurible & .- e

>
v

.7 rejaculations : pedagogue ' : trepidation . . SN v
o Y b M o N

ephiod i . kpedantlc ST tryst SN T,
esplanade . - plempotentlary .+ - wemal . . DR,
- —gugeni¢s . % procﬁglous,, : \‘m‘ Cewoo vervain - . .o
- | " Fenian . proparoxytone- - U visgd o e -
v . -fetid heum: - S wax, s L T

-
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-~ ANENEMY OF THE PEOPLE |
BehavxoralObJecttves R '.' ! D s

e . . - ~

N Grven the statement made by Dr. Stockmann in An Enemy of the People that ¢, . . the
majority. never has right on its 'side” and * .. the minority is always in the right,” the student

;.' " whrch he believes support or refute the thesrs ‘ . , ._
" After studytng An Enemy of the People, the student wrll part1c1pate asa member of a-panel or
debate team to enumerate evidence for and against the thesis expressed by Ibsen that truth is
‘-relatlve to ‘the reahtles of the 1nd1v1dual‘51tuat10n ' , :
L3 I .
'vaen a deﬁnltron of realism (e.g., fidelity inl art and lrterature to nature 91’ to reathe and to‘hv
. aecurate- representation’ ‘without idealization), the student will determlneﬁjy reference to
specific passages and statements in the work, to what extent realxsm is expressd in An Enemy
ofthePeople : . ! . N

Y . HETE : 0 P . - »

| W ’ | o . Textbﬂok '

> ""Ibsen, Henrik. An Enemy o'frhé People. - - I . I

OtherSources : “ o ( B R S
. Blankner, Frederxka. T?ze History of the Scandinawan Ltteratures |

Konick, Marcus. Six Complete WorldtPIays and a sttory of' World Drama.
Shaw, George Bernard The Quzntessence of Ibsemsm. '

— v “ .. . S -

. ,"_ o r.‘;\..- E ‘ ’ ‘v, . s . ”'7. : o - | . a
a . BackgroundStudy R ‘ A

- . C o ) .,. :
Study the baslc philosophy offbsons , ST \/

Study the background of Vtctortan 1nﬂuence on Europea 1nk'i"ng‘. X LT

.-..g

DlSCUSS the mt‘luenee of the Damsh phrlosophe , Ki rkegaard on: Ibsen 8 thlnklng

..

,' Stsdy the termmology used m the modern drama SRR e

Lok o o L - ~ l,:'Ady'lanCeProgram—English 593 Ty

will write g paper applying this thesis to one or more contemporary srtuatrons Or incidents e '




>

.

| ._ IdeasforDeve]opment En : / " ’ - ( .' :

© Dlscuss the statement that demoemtlc guarantees rotectrng politlcal fmnorlttes should be set
" aside in atime of crrsls ' o : \
. /Consrder whether one’s ide of the trut:h ought to be 4 source of gull% at-a tlme when men
. ,condemn this same truth as a dangerous he . SRR / R
Discuss Dr. Stockmann $ uncompromising posrtrbn what does he have a rlght to. expect from
his family, his friends; and hls commumty" '

~
i

Dlscuss the Mayors statement in Act I “The mdrvrdual ought undoubtedly to acqurestc; in '

subordrnatmghlmself to the communlty o S L K4
poo . I , ‘ o e /
i What evidence of hypocrlsy does Ibsen show’in relatlon to the press, pohtlcs and the small,
. tradesman S o v . q4 : ca S

N J’

In Act I explore the mnuendoes of Pefras statement “There is so much falsehood both ‘at
-home and at school. At home one must not speak and at schoo'l we hav? to stand and tell 11es'- o

. tothe ehtldren.” S e S Ce .
s Ibsen is called one of the first reahsts what evrdences are there that An Jnemy of - the People is
S "-':areahstlcplay’ o LT - S

. Drscussl the COl‘lﬂlCt in Aet Hr between Petrd and Hovstad on the. oblrgatron of the newspaper«
N tothepubhc, PR L , R W

Lo
* . . - SR

\ ‘f. Dlscyas the i 1rony of the title An Imemy ()fthe Pe,ople _ B

X ¥

. ' kY . ’ I r
Discuss Dr. Stockmann s statement in Act AY that “The most dangerous enemy of truth and
freedom is the compuct majorlty S e :

¢ - ]

DlscuSs the paradox in Act IV of Dr Stoc?kmann 8 view that “broadmlndedness is. almost

precrsely the same: ‘thing as morahty . Vo=
o o ' 0 T ’ v“.a. U s
SR Suggested Actmtxes T -
ot S Reaﬁi Ellnor Wyhe’s “Nonsense Rhyme to compare her 1d’eas of moderatlon W1th those |
: "‘A v i ' oﬁl sen. - . . . B . . S v . . . . -

T .. K _-_|. o . ol - S

| Dr. Stockmann states “ .. the maJorlty never has right on its s1de and""'{ .. the
Y a mmorlty is always in the rlght ” Debate thrs 1ssue in classw ‘ T

erlte a short paper explogﬂ)g Ibsen 1dea that ‘truth ‘1s dynamlc, .chanéing every few y'""e'ars.v e
e - S R RN "" s

e
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. I e BRI DM’/ -
- Write an analysis of Act IV, including the arguments for and agai he rebulldmg of the
-y .. baths; mclude the arguments of Dr. Stockmann the Mayor, and: Aslaksen :
R Contrast Dr. Stockmann’s definition of “The People” w1th tha{of Thornas Jefferson as*" =
- o _set forth in “The Declaratlohn of Independence.” - :
. , R Show in a short paper, since Ibsen has. been called a’ symbohst, the various uses of
| [ ' symbol’lir!n in An Enemy of the People v A - .
" ‘Compare Dr. Stockmann’s final statement that “the strongest man i m the WOrld is he who .
o stands aione” w1th Thoreau ] phllosophy in “wal stobedlence. \
" o ’ - ‘ ~ .
‘e / " . s . * " . ‘ v
o - . . ' )
v \" . . - - it SN o o ! h
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. . . THESHORTSTORY / . ., . .

, R > .
Lo ’ .o . : S e . ’

. c "
s, . . '

- . . . . «

haviotal\Objeetives L “ LT e e

; . Affer studying the short storles in thlS unit, the student will define ‘the elements of the short S K
_"stories (1 e., plot, settmg, theme,, characters, tone) ‘and will write a brief essay . for €ach story, - ;
, ‘statlng and eubstan’uatmg a personal Judgment as to the predomxnant element(s) in the story

Given examples of dlfferent ﬂl‘tlSth ﬁorms all QXpressmg protestion the same theme”.(etg 7 war
“the- student w1ll partmeate 1n a panel dlseussmn evaluatmg the effectlveness of the short story

0
3
v oL
e .

leekhov, Anton..' “The Lament » S
' Kafka;: Frdnz #n the Pénal Colony ”.

LI
il

-

L3

. l’)
. A,U;

Lot “ ‘Maupassant, Guy:de. {The Neckldce?”
e "Plrandello, ng1 “‘War )

( o Inghs, Rewey Belle and Spear,‘Josep‘lune
ST j - Aa’venturgs«.sv in English’ Literature. Olymplc éd
- Chekhov, Anton “The Verger »o

v .
-

.....M...,w - . BN . .

e T ey - v
N S ;‘7 r.‘\ >

. . ’
a e N -

Ideas for the Development of the Study of “'I’he Lament” - \‘""-"" "
\ Research the lrfe and WOrks of Chekhov, - 'ff- : -

s . -~ N N Y, . . i N e . i

Research the 1mportdnce of Chekhov 1n WOrld 11terature, RO :""j‘f},"" SEARTE A ISP S

v L h - 7 FRTPTIE AR

Compare the styles of Chekhov and de Maupassant for conclseness, brev1ty, and empl}aSIS of AR

com smalldetalls T I R A . . : 2
. o AR o e, ) . - . ;
e . . e ; . : . s R
o L. e s ) . Lo . : . ;
- A e & L
o . et LI )
L . P LR ' ! . I -
N ) - .
,h g L - i R ‘ C e '
‘ h g * * ' : o . L a
. "w_ Do e - § o )
.~ ., ) "\,; ' ; L - . T
t BN \"; T, t R - ! . -
. - . o : ) - .
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- - N} . T W ., | -
What means does Chekhov use to av01d sentlmentahzrng ms materlal" . S
. T L A : E .
How does Cheklrov use nature in the opentng soene~ of the story" o
. -, . . } ; s -
b What is the flrst revelatlon of the cabman S feehngs concernrng h1s son s death" What is meant“ . L
- when it is sald that h1s feelxngs-are presented “dramatlcallf"’ - : : , L
P .‘ \ ' } . .,' " ( c . .

What events suggest the OVerpowerlng necessrty of the. cabman to tell his story" o
_ How does the questlon' “Is 1t nothlng he,has to tell?””. (text P 206) present a su,;nmary of the
aw cabman ] feehngs" e

SR Lo ) ’ : .,,':'~ . L Q o o B f .

i

:.»},How 1s the qabman fulf' lhng an unconscrous need in gorng to the stable‘?

glve srmply the glmt of the. mocm Q) , ]
suggestion for a creatrverwrxtmg expenence w1th!vanat10ns as to the ;nne of day or he’trm‘e, of O
year.‘. R S RN ;

l:,.‘

Ideas t‘or the Development of the Study of “The Verger”

Study the structure of this story'tor 1ts smoothness of transmon

How is the character of the verger reVealed" N f r

5, - o

How conslstent.are the eharacter tralts of the verger" g :‘.:" o

Con;trast the verger and the bank maﬁage:
How are beople voften mmgwde/d by p;‘e_]udlces zto wh1ch they' are obhvrous, such as SOClaI
status educatmn, and employment" R _

.um'

Compare thls‘stomwrth‘ other’ e,xamptes“of 11'ony

n - Debate the values of a formal educatron .

. ‘,‘1‘. 2 .3 K U(
ol e o R .
L= . : L -
.




Ideas for the Development of the Study of “The Neeklace” DR

P

Research the 11terary hfe of de Maupassant Read and review the works of ’O Henry and, de

Maupassant and compare the techmques and devwes used by each R Ly
Study the mﬂuence ef Flaubert pn de Maupassant e o e ‘ R
, . After reddmg O Henry s “The Furnished Room W1th its trick endmg, dlSCuSS the questton of .
T whether the conelusron of “The Necklac.e is a tr1ck also. - S .

N

o
v

What symbohsm is suggested by the farseness of the Jewels°

The surprlsmg turn of Lvents at, the condlusion eonveys .the pomt of the story, what 1s the N "\; W
v pdmt s rcvealed fo the reader" What is it to Mme.- LorseI" e S

- x\,._" ‘- - N / .
‘ Is there a. regeneratlon of the herome" Does the author 1ndrcate any evrdenqe of th1s‘7 .

.
e r\of’

o How Lbukl the 1r0ny of thas story be explamed" Upon what is the 1rony based spec1f1cally‘7 \ f

* o A 9 o » |
O ' i How dQ_e’ gle Maupassantqnject as e’nse of the quahty of life 1nto h1s summaues of long perrods
e .' of*tlmefze g.,«the‘i'ears of har,dsj’np qf the Lorsels)" o ‘

PR PR

, v o S . L . .
D 1 what way: does de. Maupassdnt convmce the reader that Mn!e Lorsel 15'oapable of acceptmg
L »‘ the hfe of hardshrp whrc,h comes wrth the loss of the necklacer? ‘ L R \\ -

. o . 4 .o
! l' . . »((‘ o ¥
i . o

e Lrst the fals values that led Mme. Lorsel to her do»znfall was the pu%shment too seve’re for
P her? for. her hu : . ,

. i sr e o _ i
, De Maupassant l'rns bee,n ) errbed 4;. 2 reahst/natusmist who Was farthful to the portrayal of »
« real life incall aspects‘ mor ness, ‘melanchdlia, 1mmofaﬁty, and mlsfortune, How does thrs S
deserr\txon a,f hls hate,rary endeavo .apply to“‘l”he Neeklaee”? " e g

.\; R .‘5"~

2 - .. o . R | i PR
. . . v . . . . . o

RS ’Debate thrs proposrtlon The%mm shouild’ have made a, clea‘h breast of the loss of the Jewe}s
at’ once. Inelude the discussionof moflve, was'it attrue and’ admn'able pride; a false prrde, or: a,."‘ o
'mrxture of’ the two that prOmpted her aetrons"~ o "‘f ’__' -“* RV e T
3 5 .,.Prepare a composrtron entrtled “Mme Lorsel A Wasted Lﬁ”e op\/‘amty » Py m,me the‘ -

supposition that even if “she’ 'had not. lost the ]eWGIS and rumed hermlrfe, she W uld have C
‘ 1nev1tab1y waste‘tl her hfe on. some sort of~va1n endeavor v el ' o

L] y ’ -




Ideas for the Development oﬁthe Study of “War e ’ ; o

N . . . P . “”\ ) /‘f
Research the hterary hfe of Pirandello,. N ‘
I ’Revrew the basic elements of the short story form. R S S T P
A ) Pornt ‘out the’ physical actlons of the story, how are.these actjons clues to the feehngs and S
e ' attrtudes of the characters?. . . . 3 J : A '
C oy S . , ” . I . - ;o . . R N
e What isithe basic confllct ot{ the plot" Who are the exponents of the tWo extreme poﬁt_loris in ’
C the dcbate" Explam theg different vrewpornts o 4 .o s .
- 7 R How ‘do. “the’ fat woman’ and “the oId man modlfy eéch other s vrews" What are these
RN modrfrcatrons” : b o R // o
el What is the clrmax of the story" How does it affect tli’~ flnal actxon df “the old man”" Arq
© . there any previous events to prepare the reader for this outcome? Pornt these out. How doés - _
I o -this unexpected outburst imply the fotal meanmg of the story" P - e
. ' , f .' . | , . T
Suppose that in answer to “the fat womah’s” questron, “Then cis your sort really/éd"” o
(text, p. 155), “the oid map” had simply answered, ““Yes, he is dead * Using this supposition, . . ¥
develop in-a short paper the eff"’ ct of this answer upon: the actxon ‘and the attitude of “the fat )
( woman "in her abrhty to face life. . ° - : 7 N N
] . . I' “‘ . . I3 G / K N

. trarn compartment

: L Debate the 1ssue (fro‘ a pdrental pornt of vrew) of the gu&mg of chlldren to the country, try C
Lo e not to be hmrbed to t, is story alone for proof 0f argument : / B . . ' Voo

w . - . s
P «- e S

Ideas for t'he Development of the Study of “In the Penal Cblony” 4
Revrew the allegorrcal style of Swrft in Gullwers Traavels andf of Bunyan in Pngrim s Progress '
E / oo rWhat 1ndrcat10ns are present in the story to prove it to be a fantasy" Is this story to be - o
e L ;consrdered only as a fantasy" Pornt out any real human experrences present, What is the bas1c L
B 1ntent10n ofthestory o ,4 o B \ o
T "'HQW does - this story ﬁt mto an allegorlcal pattern in reference to even‘ts, objects, and
I "“'chanacters" - S L o SRRV TR BT o J.

P

' . . .~I N . . . "
BN 2 - g - . h - e B . . . . : ! fl
. . RN N . . R . X . . . PO . T B
“4 i ," . A . 1 - v N . .
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- 'ﬁ“ln the Penal Colony” is'a an 4lleg0ry ot the conflu.t hetween two sets of | bellefs concerﬁrng the
- state of religion in the modern world; point out the belrefs and“ the confhcts present and
'.drscuss thls controversy ’ A A S oy

v : s . . a
M

“ What is the role of science in thls story" How does rellglon enter 1nt/zhe story? "

_ ;What do the orrglnal drawmgs made by the Old Commander synrbollze” Dlscuss the symbollsm
" preSent in the execution p'roeess of the machine. L !

How is the fantasy of the story 1ron1cally logrcal‘7 S .
I o A N

Hl‘w is the style of narration 1ron1cal in'its contrdst to the fan‘t{z(stlc events" o /

What is the dramdtre purpose of the factual style in wlnch’ “In the Penal Colony is wr1tten‘7 '

.

: A /
Discuss the strange expressron that always appeared on the vn.trm s face toward the end of hrs .

*

e ) e BT Advance Prograrﬁ-§En§1‘ishv,5?,3 A

" execution; what explanation-can be given for the absepce of thrs expressmnl / the ofﬁcer 5
P4

face when he is bemg exeeuted" SR S , E

The mscnptron on the tombstone of the Old Cox’nmunder read “Hex‘e lxes the Old
Commander. His adherents, who ‘may no longer bear a name, have dug this grave fof him and’

- erected this stone, There exists a prophecy to the effect that, after a certain number of years,

"the Commander will rise" from: the dead and. lead them out of this house to the reconquest of -
' the colony. Believe and wait!”" (See text pp 388-389 ) Prepare a paper drscussmg the rqhgrous
slgmflcance of tlus mserrptron

\ R

’ “ Students may- eonsrder for debate and/or dlseussxon the questron Is the explorer convertéd to .
the  doctrine of the chhlne at the end of the story" Present proof from the story to
substantlate arguments I S B :

!

@rems

Suggested Aetmtres B "'/ L o

.....

subjeets and develop a collage on thls theme | l_ o )

L

Rev1ew the elements of a short story Attempt to determme the predomlnant element(s) m e

v_eachoftheseleetlons R .‘. I _ _‘ T

\ v e . .;\ . , " ]

Partlcrpdte ‘as a member of one. of severa'l drscuss1on groups on spemﬁc protest thcmes (e g

a | war, pollution) expressed through art in order to évaluate the effectiveness of the short story

‘pzuntlng, novel nonﬁetxon fllm)

as’a vehicle: for protest as compared wrth other artistic forms (e g song lyrics, sculpture,‘ '

»

L



Select one of thé\writers studied and write a hrief paragraph emulating his style, and have class
members try to defermine, after hearing the paragraph, the writer being imitated. .

view other than that chosen by the author and evaluate. the_ differences this effects in the
elements of the story and in the reader’s response to thg story.

v

93 ) ’




Advance Program~English 593
St ,

.. BIACKPROSEANDPOETRY  ~ o

L

Behav1ora1 ObJectlves R - . - I
Havmg stud1ed selected black prose and poetry’, 'the student will show in a pre- and post-course

. comparatm listing (by the increased mumber of entries) a greater awareness of the works of »
~ black writers and the role the%e writers have played.in the artlstlc life of America.

SR -

Grven the contentlon that the bla ‘ter S protest 1s partlculanzed m such a way that 1t has

Havmg d1scussed in. class some of the dlstmguls

~of dialect, rhythm, oncrete figures rather than abstr:
examples of - these’ characterlstlcs in the works studied “snd propose reasons for ‘the '
predommanc; of these characterlstlcs amongfblack writings.. ' — o

ad .
~ ]

. ‘,0 " : ‘, . S . . o ‘ v . . ». ' . . L i.v‘ &’—\¢)/\\0\.¢ . ‘
Textbook R L oL . L \'/,
o Chai)marr; Abraham, ed, Black Voives. e

Other Sources ' o ‘v . o - ', ' - = X .
- Bigsby, C. W. E. The Black Amerzcan Wrzz:er Vol IL; Poetry and Drama S ' - b,." o
Demarest, David P., and Lamdm, Lois 8., eds. The Ghetto.Reader,. 5 e
" Duberman, Martin B. In White America. : e

. Freedman, Francis S. The Black American Experzence
+ Hughes, Langston, and Bontemps, Arna. The Poetry of the Negro: ] 74 6—1970 i
Willjams, Jamye Coleman, and Williajns, McDonald eds. ]he Negro Speaks The Rhetorzc of .
C~ontemporary Black Leaders. [* . : .

- P o ' ' ] - 3. o
Background Study
/ Read and dlscuss the 1ntroduct1on of Black Vozces ' e : J -
./ Report on contrlbutlons of black wpters to the theatre. \ , T )
' Report on Richatd Wright's Native Son. -+~ . - AR S
’ 7_" » . . : ) ’ "A ’
N \ ' : ' ) R
. o e, \ T - o

94
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-

- Ideas for Development

Prose
In “A Summer Tragedy” what are the motives of Jeff’s and Jennie’s suicides? How has the
author successfully protected his story from oversentimentality? Is the ending more tragic or v
less so in that the reader is offered few explicit reasons for the suicides?
In “*The Man Who Lived Underground’ what qualities of Dostoyevsky’s “un'derground” ddes
Wright parallel in his short story? After reading Ellison’s Invisible Man compare Wright’s and
Ellison’s heroes in theme and technique. Is Wright’s song |ma;ge,ry comparable to Ellison’s .
rmagery with the Blues? What is the mednmg of the polréeman’s statement: ““You've got to
shoot his kind. They'd wreck things™? p. 160.
. * -
n “Neighbors” the protest is lodged within the incident rather than in a subjective approach
through the mind of the narrator. What do you feel is the reason for telling the story in third
person rather than first” Why does the author emphasizg the problem from the older sister’s
viewpoint rather thdn that of one of the parents or Tommy? Does the author explore the
reasons for prejudice or only the emotional results of discrimination?

—_—

Blood burning Moon” Lompun the ballad-like quality of Toomer’s prose to that of the B
other short stdries studied. ‘How does the refrain, “Red nigger moon. Sinner! Blood- burnmg
moon. Sinner! Come out that factory door,” build and dramatize the story’s theme? Does Bob
Stone’s feelings for Louisa reflect the general attitude of the Southerner for the Negro° [s tha'
story any weaker for not revealing Louisa’s inner feelings for the two men? ~

In chapter one “Nightmarc” of The Autobjography of Malcolm X, explorc the childhood
experiences of the author which miglt haye shaped his adult attitudes. Is Malcolm X similar to \, :
Ellissg's hero in his experiences?

BN - . ; i

5 4 Lo
Poetry ) ! v
. o - -
Note: the teagffer should choose the poets and poems that would represent as many forms and .
themes as possible in the short time alloted. Consider particuarly the following poex;y\us: ‘
“We Wear the Mask™ “A Litany at Aplanta” ‘ h L
“The Creation” o “Yet Do I Marvel” u :
“Incident” “Dark Symphony”’
“Nigger” . ] ' “Memphis Blues”
“The Ballad of Joe Meek™ “Nocturne at Bethesda” -
“Theme for English B “Harlem”
“Middle Passage” * ' “The Children of the Poor” .

“Status Symbol” . “The Death of Nick Charles”

R
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. N : 2 )
[s it possible to categorize general moods and attitudes of the black poets?
Do the black poets as a group reflect tertain tendencies of style and technique in their work?

Analyze one black poet’s techniqug of imagery, does the, black poet rely on concrete figures
more than his modern whxﬁ* u)untcrpart’

Does the fact that Negro writing frequently relies on oral {radition to sustain 1ts€lfe)6~pla1n the

frequent use of the folk lyric styde of the black poet? ’
-

Do the poems of the blac{< poets contain more of an emotional overtone than a.philos.ophii_cal
one” Which is true of his modern white counterpart? '

.

[s the black poet’s protest particular{zed in such a way that it has no universality?
. , .

. ¢
Suggested Activities . . :

-

B -

Selcof.,xcenes from A Raisin in the Sun and‘ln White A erica to act out Before the class.

therh with the black poets studied. ) !" .
1 \ ‘ ‘- . . ~

Role play protest situations similar to*those in the short stories studied (€.g., school
in}egratlon,‘moh scenes, and work discrimination). ’

Develop questions for and conduct a poll on prejudice and discrimiration within the high

school.
a
K

’ ‘ L ]
gro characters from modern black fiction to those in Uncle Tom's Cabin.

Compare”

»

Write a pa '\gon the cllalect.cristics of the black hero in'_contemporary fiction.
Write a pgper on rhythrr\;, mogd, and imagery in cdntempomry-Negro poetry.

Research refsgences to the African heritage in modern bl;aclf "fiction and pc‘)etr‘y.
szke a c‘ollag. expressing for_rzns of discrimination in American life.

Aék volunteers to prgpare a repo/rt on the Black Muslims and Elijah Muhammed.

v ' i)

LY




BeHlavioral Objcctives. . P

P 3 ) 4 P

7.

After study@mhle Man, the stdent will write a one-patagraph defirition of invtsibilzty as
Ellrson uses_the” term, and orally idemtify the mstltutlons Elllson criticizes and the way in

. and. are together because they ltappened..in chronological order to a single character), the -

student will. identify the major
expenence the JOb in the factory, ie experience with the Brotherhood) and wrl[ write a paper

©

After studying [nvisible Mar and revrewmg the defmm,on of symboltsm ‘the student w1ll

“ enumerate in a discussion th# images ‘representmg light and darkness in the novel (e.g., the

1mages related to the paint facfory eprser)
* After sthdying Invrsrble Man, the student will locate and describe the dream sequences in the
U novel and will write a multrparagraph analysts of the mghtmare world of reallty and noi‘lreallty
WhJCh e‘merges as a result ‘of these sequences. ) o

o

Using class-deveIOped criteria concerning gualities which make a book last a htmdred years, the

student will participate in a small group'discussion analyzing Invisible Man in terms of these

" criteria.

: R

N

Given a definition of static and” dynamic characters (e.g., the static char;acter i gne to whom .

things happen but within whom things remain_the same, whereas & dynamic character Mne
who is modified by the actions through which he passes), ‘the student will determine. whether
the main character is a dynamic ®r static character and will support his jiidgment by citing
specific pasiageGand/or statements from the novel. ’

¥

Textbook ) .

Ellison, Ralph. Invisible Man, ) . i e [ ‘
Other Sources " o, , . )

Books ' - "
* . : ‘ ' - - : . . T T~

= Bone, Robert A. The Negro Novel in America. ; T
N . '
' ButcheNMargaret. The Negro in American Culture:
AR T § S
‘ o ) . -
N 97 o :
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-~ ' ' I .
~ Demarest, DaV1d P, and Lamdm, L01<; S., eds The Ghetto Reader .

»

= Dobbs, Barbara Negro Literature for High School Students - RS o,

e, ) y ) o . . "
e Elhson,Ralph ShadowandAct '_ IR ‘: o B

L4
* o V

js s, Seymour L., and Hardy, John eds Images of the Negro in American Literature

Hlll Herbert, ed. Anger and Beyond fl'heNegro Wrtter in the Unik&kStates.: U S

3

T .Hughes, Langston. -The Best Short .S'torzes by Negro Wrzters Y. . L.

) o edNewNegroPoets USA

. ,and Bontemps Arna eds The Poetry of the Negro 1746—]949 '_ -

Ny ,James Charles L ed From the Roots Short Storzes by Blaek Amerlcans . _‘"7, /

. Margohes, EdWard Native Sons A Crztzcal Study of Twentzeth Century Negro American va
Authors. .,‘?;; e Lot \ L , _
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Schulbe,rg, Bud\d ed. Fro(n the Ashes: Vozces of Watts T ,, /(, -
':. . s Lo - R ,‘,. Y

‘Waldmex;, Josep hl.,ed ﬁentAmerwan F‘ctzon Some Critzcal Vzews i

Crztzque y o " E | no
' Bloch, Alig/ “Sight Im‘agery in In isible Man English Journal. R ) ‘ .
o Elhson Ralph. “What Amerlca Would Be Hlke Wlthout Blacks » TzTe BN D T -

History.” Chicago Repiew. oL
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Oldeﬂman, Raymond M. “Ralph Elhson s Blues and Inviszble Man’ " Wzscdnszn Studzes
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Background Study. o 1,.

‘ . ‘ ‘ . . . v." " . “ -
\ R J race the developmcnt ot black l1terature in Amerlca T . .
e Discust the forms of protest literature. o . N e o
. . - . 1} - v’ ‘- . ) , . . o v . - . f ) ‘v }\ ) .
= Review the basic concepts of existentialism, . e \
¢ T ; ‘

-~ Review!the literary concept of the archetypal “night journey.” |

Lt R A S

e - Ideas for Development S o e .
Cons\xder grdndf.rther s, deathbed spjch ( chaptcr asa motlf in the novel \ !
Bledsoe rem1nds the’ narrator that he “forgot to lie” to the whtte an; what type of blatk

. ‘individual and/or mstltutlon

How' do the novel s-three scenes of violence (the “battle royal ” the ‘ ‘olden Day brawl, and the
' % ¢ 'Harlem riot) typlfy the black world" Does Ellxson accept violence as a part of the black man 5
nature" : . . e SRR o o i\,

L L . . . - \ - . . . l

' Why does Trueblood’s story shoclc Norton mto a heart attack" Ex‘plam tllqnegatlve attltude of :
the college toward Trueblood B e , Co . L e

] . . ;
o . co T we
o . ) 0
»

What type aof “world” does the Golden Day represent and how does 1t d1s1llusxon Mr Norton" o
o’ ' BEVEN X . T o _1
Do you agree%r dlsagree ‘with the ex-surgeon ’s indictment of Norton 1n chapter 3"

. Young Emerson reveals he ‘content of the letter to the narrator but rcfuses to hlre h1m "what
’ does thls tell us about young Emerson" ' ;‘ . o
The incident in the pamt tactory serves as a. symbolic portra1t of the underly1ng reahty of
black-white Telation /s in America; discuss the allegorical extensions of the following: Liberty

L " Paints, a factofy th “size of a city;” the use of themname Optic White, the mixing of the black

\ .. * " into the white, the implicatiod of Klmbnos acceptr{nce of the gray-trnged parnt and ‘the
' . n‘hportance of the- pamt § use on natlonal monuments o e *a
. ! ° ) ’ ) .
; _\\ - . After the narrator has made hls mistake in Krmbro s department he 1s.ass1gned to ass1st'Luc1us ‘

Brockway in - the thirg subbasement of the ‘plant. Reread the incident carefully, why 1s
. Brockway so anti-union? How fas he’survived in the industrial system in sprte of h1s advancmg
o age? What is the attitude of the company toward h1m‘7 * SR :

TS S X P

In the narrator’s confrontatlon wtth. the umon members what is the1r att1tude toward blacks" '

,g 1 r);& .




a

-

o

- , - . ‘v‘. 4

- truths does the narrator learn fi

 the hole? LT

[

~.r¢ Indiana Unrversrty f11m catalog, Crisis, for other approprratte ilms.

e
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After the explosron in the factory, Ellxson uses a surreahstlc methoﬁ”’to relate the ep1§ode in

o the hosprtal whrch detarls are most cffectr e in the creatlon of this nlghtmare experrence"

t B ’

Dlscuss the foilowrng members df the Brhood as to their roles within t'he»organization: |
_ Jack, Hambro, Tod (‘hfton, and Westrum ' . : Bhts - o
\ . ~

than to dre for othcrs

" Three obJects recal] important- asp cts of the narrator s past the yams (chapter 13), Brother‘ 5
Tarp’s slave’ link (chapter 18), apd the bank. with the self-mocklng 1mage (chapter 15); what o
T these items?

*

What sxgnlﬁcances ex1st m th burn_ing of the contents,‘ of the briefcase as the narrator‘sits in” v
R . L . . n ‘ . B W .
“nght conﬁrms my reahty - I’ve illuminated the blaskness of myinvisibility. . . .”” Has the-
narrator" . a A . o

,.0,
<

Reread the Eprtogue to determine what happens to the protagonr’st after coming out?”'

What is the p01nt of view or p01nt of commandcm the novel" How effectlve 1s Elhson ] ch01ce
of the narratrve method? - N \ ,
st L

Suggested Actlvrtles g o o s ‘. |

»+View and discuss the frlm, The Novel: Ralph Elltson on uxgrk in Progress Refer to‘ the / '

- Participate in a panel to dlSCllSS the questron What is today $ answer to the black man’s-
” ‘drlemma" RS

,Invisible Man was wmtten in" 1947; write in Ellison’s style a descrrptlon of*an actual
happemng that has occurred since that trme

- Using current materials, make a collage represent1ng a type of 1nv1sib1hty : A

erte a paragraph characterlzlng a type of 1nv1s1bht in r_nod'ern America wrthm/rt
revealing the eonclusrons Let the class discover the 1den ity. '

Give oral ‘reports.on' other‘forms of black li_terature‘ reaﬂ.

- 100
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’ .' D;scuss blaek humor asa torm of protest and l1sten to and dlscuss recordmgs of black
' comcdlans o -":,:-.. A " ’ ‘f
' / To Ralph Ellxson, the Blue or Blucs Mood is a syrnbohc expression: of the human
_ . "condition. Using black. f‘ecordlngs, discuss how thexr musw ,reflects the life. of the Negro.‘ )
= # )
nght and sxghtlessness are implied by the WOrd “mvxsxble” as key 1mages in Ellison’s o
novel 'In a major paper identify. thlS sught nnagery and explaln its functxon and -~ e ‘
effcctxvness in the work i ‘ . L L o .
D i Employ the followmg suggested toplcs for maJor papers B : ' h f’\ - PR ‘
' . ’I‘he allegoncal functxons of names of characters ;;‘ ' . 1
A . Importance of the Blues in Invisible Man S : o ‘
e ' . ’ ( C . . . .
S 'I’he “real” world paralleled with one of Ellxsons mxcrocosms (eg., G lden Day, \
. . l leerty Paint Company, The College) ' C
i Elhson § somal COmments /on Amerlcan 1nst1tutxons (eg educatxon, 1ndustry, .
hberahsm) _ : R . A ‘
, "‘-‘ l k ¢ ; _‘,‘;“ |
\\ - :Y “‘" ! ) , I
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. MASSMEDIASTUDIBS < ' .

NP

Beha‘fhoralObJe trves B | ‘ S |

+ After exa mrng forms of medra in order to determme 1ssues under protest the student wrll
compare ir| class drscussron the methods. used to convey the protest.

Havmg reqearehed and/or read ‘selected essays from theQextbook -about current censorshrp
: ’standards apphed to the medla, the student w111 evaluate these standards in oral drscussron or.
- debate. N L »

‘—.,' IR ; P ' ‘ . ' _4’-"'_;

, After cho smg one of the me 1a, the student w111 research and report on the technrcal aspects ' .
: employedﬁn the chosen medru : . ,

»

: 'Havmg stttdled various forms of medla, the student i in smiall, group d1scuss10n will contrlbu:t,e to

- a list of ¢r1tena for evaluating the media, and will use these crlterra ina. wrltten evaluatlon of a ~‘ )

‘ program or article from at least two of the medra o o e . e
Textbook } B R ' e l_ e

-

Rlssover Fredrlc and Brrch DaV1d C Mass Media and the Popular Arts

Other Sources o

Books

- {An An thology

o Clor, Harry M. Obscenity and Publzc Moralzty Censorsth ina Lzberal Soczety

.

' Emery, Edwm Ault, Phrhp,and Agee, Warren Introductzon to Mass Communtcatzon

Klapper, JosephT The Effects of Mass Communzcatzon : R » T -

L]

" & K : a * L
McLuhan, H. Marshall and Frore, Quentm The Medzum Is the Massage An Inventdry of
Effects o ‘

- Major JacquelmeK The Involved Generatzon : o . SRR

Marcus, Fred H Ftlm and therature Contrasts in Medza - L

‘ ,/ Carpenter, Edmund S., and McLuhan H. Marshall eds Exploratzons in Communzcatzons

‘Larsen, OttoN ed Vzolenceand theMassMedza o : @ o L\J
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o Packard Vance The Hidden Persuaders o R l \ L g
Iefferson County Kgubhc Schools EQP Enghsh 321-Communicatton in Pﬁnt
' e -EQP Enghsh 322-»Communication in lem o ‘ : ‘
o o . L e Cy 7
. ___.EQP Englrsh 323-Comrﬂumcation in Radio and Television \ R [ ,‘ °
i o SR A .
Skornra,.Harry J. Telev_zsion and Socjzety. e T o : .
R Nonprlnt Med1a v~ a pf‘;_, o o \\ .
Kodak Teen-age Movie Awards: 1965, (ﬁlm) | . '
‘s - . Kodak Teen-age Movie Awards: 1967. (mm) e o S
| The Medtum Is the Massage (frlm) N ﬂ T ‘
e Newspaper in the Classroom Bulletin Board Kit . o . ‘
‘ ‘Idéas for De'veloplnent “ “~"’~ . - A T Co K
. \ ' ‘ ‘l ¥ . . . . .i',, ‘ .// .
r. _ 5 Study the psychology of- color as aplred in magazm% advertrsmg PR S
. K ) ‘ v S . f
" Suggested Actmtres * )
/ ' ]
Invrte representatrves from the press, televrsxon, and ra 10 to present aj ymposmm on
news coverage N
_ Play selected protest recordrngs (e g sp1r1tual clas cal, Jazz and ro tp lllustrate the1r
N 1nfluence on soclety . .
s/ SR 2 Analyze contemporary advert1s1ng methods (ret‘er "o Vance P 'kar‘ds The Hidden Do
S 7 Persuadets). - . ( R AR IR e
: W . . . S . S, { ' - )
. Wnte a one-minute commercral"to promote a product not prevrously dvértlsed (use vrdeo , ;
tape equlpme\nt if avarlable) T T o / \ , / : .:' '
: Analyze ‘the USe of sound effects and background music. .tn’movres an;l television as a _
, T means fo,r stmhulatmg emotlon ~ \ co a*/ : 7 T S
- R . » Lo ‘d,’ :\,./l" _.). ' S
Vrew the frl)m ' The Medium Is the Massage, avarlable through the L0u1 lle Free Pubhc N |
Lrbrary \"» , \ e . ! o
N » [ . o \ . . , o ‘e A S ® 11 \ |
| .0 ) v v S | ‘? L } % I
- e . * e . \ |
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. v .
/ Y : .
;/ e . / N
Y Yoo Compare the treatment of a spemﬁc news event by natlonal penodlcals sueh as Time and
' o Newswee/k A A . ;
.. . . / » - ) i - ' - - . . . .
\ © View Kodak’s fllms on award-mﬁmng movies created by teen-agers d}écuss thelr themes
" and creat1v1ty asa means of socml comment R : o
/ . S
Encourage students to produce a short protest mov1e. oo
' s
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1 Is the Massage. McGraw-Hill Baok Company, 1967 53 mm Coloi' Sciind: (Louisville
+*  Free Pubhc L1brary3435 3-436) T e R
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BOOK SELECTION A@;REEYALUATION POLICY

Object;l P R ) ' IR ’ s .
. . . - 0 . . . | . - -

, Th% primary objective -f the school materiale center is to implement,
- en ich and. eupport th¢ educa tional program of the 8chool. ;

.
‘o - s K ¢

, ' ) o . ' " o
Met ‘iele for the echool materials center ehould be eelected by* 1ibrarians -
“in-e neultetion with adminietretore, eupervieore, faculty memhere, eFﬁdente

: .end perente., . . . _
‘ . . . . . X -

- Reputeble, unbiaeed, profeeeionally prepared selection aids ehoqgg be
"coneulted as guidee. o o _ B .

T L R
| L . . . 4 . . . Lo e T

=\
Criterie for eelection ‘\ K

e

Selection ehould consider the neede of . the individuel school -based on &
knowledge of the curriculum and ‘on requeete from edninietretora end
N S .

teechere. . > ;."\
Coneideretion ehould be given to individuel etudente beee ledge
of elementary end eecondery outh and on requeets of perent« ‘“'v l‘" bae

Selection should. provide forf
difficulty, with a divereity £ appeel and the preeentetion of different

< points of view. Z L P ) &

The inetructionaleeteriel;)eh uld heve high literery velue.v.
\ S

N o . S

ml'~‘ Meteriele ehqpld have superior formet. A LA

v

. . R T . ' T
3 - a ]
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'BOOK SELECTION AND' MATERIAL REEVALUATION PROCEDURES e

Revised June 27, 1969

S gt

We seek te educate young people in the democratic tradition, to foster 4 recognition
of individual freedom and social- ‘responsibility, to inspire meaningful awareness
of and respect for the gonstitution and the Bill of Rights, and to instill’ appreci~
- ation of the values ‘of individual personality. It is recognized that these = &
) democratic values can best be transmitted in an atmosphere which 1is free from . '
censorship and ‘artificial restraints upon free inquiry and learning and in which
agddemic . freedom for teacher and student is encouraged. L

-

a

It is further recognized that there are areas of such a controversial or question~ '
- able nature. that 'some restraints upon complete academic freedom are necessary. B '
v v o t
The Jeffergon County Board of Education wishes to meet ignorance, hatred and”
prejudice not with more ignorance, hatred and prejudice, but with understanding, '
goodness, and. reason, . Therein no individyal will be allowed to impose, his : ‘
© personal views in any subject area, and the best professional behavior and -
individual thought will be expected at all times., When political, moral or
‘isoclal problems arise within the classroom as.'topics of discussion or study,
opportﬁnities for opposing points of view must be provided.

The Board of Education does.not advocate a licy of censorship, but a practice '
of judicioup gelection pf materials to be uped with students in the classrooms
Moof JéfFergon County Public Schools, and wanks only to be helpful to the. tedchers ‘
in periding good learning, experiences for boys and girls. Teachers shall use o
prudent - judgment in determining whether mgterials are of such nature and: ghall =
‘gubmit’ items to their principal and supervisors for approval before inclusion
“in their instructional programs. Should such. material be selected for inclusion ‘
in'a tedcher's curriculum guide, and objections to same evolve, the Board insists SN
\ upon the following. . : o '

.o

4 quividuals involved will be provided an opportunity to discuss the matter j
- ! ,fully with local school- personnel. - 5

4

Rk The materials reevaluation procedure will be initiated and conclusions

reported to the school ard individuals involved. S8ee attached BOOK . R
\ SELECTION‘AND MATERIALS REEVALUATION POLICY.» ' ueo | o .
t wlth reference to ‘library bpoks per . se and book selection, the form used s ﬁ:l

in 1963-69 and ‘the years before may be used See attached CITIZEN S
REQUEST FOR REEVALUAIION OF MATERIAL. ' : .

Furthermore, in recognition of. the scope of this problem, the Board encourages the
.- administrations of the local schaols to form panels of qualified persons, appoint-
ed fairly (e.g., teacher, parents and other school and community representatives)
‘to consider mhterials to be used in the curriculums that might have an adverse
‘effect on sfudents. ~In addition, the Board suggests that: individual school
department$ be enc0uraged to consider,. read and review all supplementary . ‘
curricularhinclusio that might be offensive politically, socially or otherwise. }

L
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'v'fﬁOOK'SELECTTON'AND MATEﬁIALSREEVALUATION'POLj;F

e N o , i &

Indﬁviduals, organizations, or groups who challengg or criticize idstructional
materials ,shall be asked to,complete the form, Citizen's Request far Reevaluation
of Material comparable’to that suggested by the Nakional Council of Teachers of .
EngliSh. - ¢ X . ) v 1 .. o N {, - . '

<

. ot
After completing the ‘above mentioned form, a schooll committee composed of the’
. teacher in the subject area, the principal - the supervisor and the librarian:
ghall review with the complainant the written critjicisms and attempt to reach
a decision concerning the complaint. , ‘ _— o

4

1f a decision is nbt reached which is satisfactory to the complainant, the
principal shall request the Associate Superintendent for Instruction to delegate
a central committee to review and make a final decision concerning the disposit~
ion of the complaint. -This decision will Be reported back to the principal by
‘the Associate Superintendent for Instruction. This central committee shall be.
compogsed of an administrator, a supervisor in the subject aréa under - question:*a'
‘classroom teacher in the subject area,’ the ‘Coordinator of Library Services and

" a mature* parent, prefqrably from the schod@%ﬂistrict from Which the complaint-
orginates.. No member of the central ,committee ghall have beg member of the
“}ocal school committee with the exceptign of the superv130r.’ i " :

L4 The materials involved ghall have been withdrawn frofi general circulation and _nk'
use pending a deci51on in writing by the central’ committee. ' \

However, in the event the complainant does not concur with the decision, he” msy
request that this child be excused from any contact with the objeﬂtionable subject
matter.* Such requests will be. honored ) L - o

: *The word mature in this context applies to- all members of the committee and °

~+ mea s “highly developed or advanced in intellect, moral qualities .and outlook
' Th materials center in each school should have ‘on file "Citizen s Request for
Re nsideration of 4. Book" from The Studentg' Right to Read’,
permission of the National Council of Teachers of Engllsh, October 16 1963

»
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' .l.v To what in the material do you obgect? (Pleale be lpecific)

~ L\
v i v * ‘. S ¢
'r‘ " S \ : ’
,-' - CITIZEN'S REQUEST. FOR REEVABUATION OF MATERIAL R
%7lype -~ . __Book . - Filmstrip - Lecture o :
}Material . Film = _ Record S S Other ’
T e T e oo T
Author (if known) o 5 S X y ' _
Title SR _ ‘
' ?ublleher (if known) _ . . - ' . SR
) ) / T T S . ST DS
Request initiated by ___
. ) ) . . . . ‘ ' a . R . , E . - - V
Telephone e Adlress o4 Y
" ' - X o ”
Complqinant repreeenta.o : : ‘ &' )
i ' himuelf | ’ :

organizations (Name)

_other: group (Name)

a

Y

. .2, What do you"fhel.might be the result of expoaure_to the'uaéerialf;‘v ‘

e

™3, For what age group would you recommend thia material? .. :'4:f

~ <.

' ,Ie there anything good about thle material?

"

5. ;Dld you inepect all of thia material carefully? . What parte?

a - "

- —

B Are you aware of the judgment of thie material by criticl? B ;;}:l

7. Hhat do you belleve is the theme or main 1dea 1n thie material? »“i” .

.

‘“,‘ ;

8. thch of the following would you 1like the school to do with thia material? C
refrain from aeaigning it to your child '

’ ;____:”yithdraw it from all students . ,

_refer it to. the comnittee. for reevaluation .

9, 1In ite place, what material if any, would you recommend that would convey;
a8 valuable a picture and. perepective of qur. civilization?

f
!

v ; o . N

Y

i e A.r I -"”l_Signature'offcomplainant‘\_ ‘ ’ ;» AN




