RB0O075

English as a Second Language Learners:
A Guide for ESL Specialists

1999

$$$$$

BRITISH
COLUMBIA

Ministry of Education
Special Programs Branch



Canadian Cataloguing in Publication Data
Main entry under title:
ESL learners : a guide for ESL specialists

Includes bibliographical references: p. 39
ISBN 0-7726-3696-6

1. English language - Study and teaching as a second language - British
Columbia.” I. British Columbia. Ministry of Education. Special Programs

Branch.

PE1128.A2E842 1998 428.3°4071°0711 C98-960287-7



Table of Contents

Acknowledgments ..............coouiiiiiiiiiii s 5
INtrodUCHioN .......o.ooiiiiiii s 7
ROHONQAIE ...t 7
PRIlOSOPRY ...t 8
PUIPOSE ..ot 8
TREESLLEUINEN ..ottt 9
First Nations Students and ESL ............cocciiiiiiiiiiiiieeee e, 10
ESLand Special Needs ...........coouiiiiiiiiiiiiiicce e 11
AdjustmentPhases for Newly Arriving ESLStudents............ccccooviiiiniiiniiiinicnien, 11
Entryintothe School System ................cccooiiiiiiiii e, 13
REGISITATION ... 13
OrientaON ... e e 14
THE FirstFEWDIAYS ....eoiiiiiiiiieiiie ettt ettt e 16
Initial AssessmentforPlacement .............ccoooueiiiiiiiiiiiiii e, 17
Interpretation of AssessmentResuUlts ...........cceoviiiiiiiiiiiiiniiiii e, 21
Placement .......c..iiiiiiiee e e 21
Programming ...........coooiiiiiiiiiiiiiiie e e 22
Goalsofthe ESLService Delivery ............oociiiviiiiiiiiniieiieeeieesiee e 22
Principles of Effective Second Language Learning ............ccocceeeviieinieeniiieenieennee. 22
Addressing Cultural DIifferences .............coovuveenieeiiiiiniieeieeeeeee e 23
Ongoing Assessmentand SUPPOIt ........coooviiiriiiiiiieiiie e 25
Models of Service DeliVEry ..........cocuuiiiiiiiiiiiiicice e 28
Integration of ESLStUdents ..........coooiiiiiiiiiiiiiceee e 33
TEACKENS ... 34
The Role of the ESLSpecialist ...........cceoeriiiiiiiiiiiiiiicice e 34
Working Collaboratively .............coooiiiiiiiiie e, 35
Instructional Tipsfor ClassroomTeachers ............ccoceeeiiiiiiiiiniiiiniicceeee, 37
ResourcesandReferences .............oocueeviiiiniiiiiiiiiiicc e 39
Administrative Considerations................c.cccoooeriiiiiiniiinin 42
Eligibility for SChooling ..........ooiiiiiiiiiii e 42
Provincial FUnding forESL ...........ooiiiiiiiiiiiieeeece e 43

ESL Learners: A Guide for ESL Specialists



Appendix: Sample AssessmentTools .............c.cccooiiiiiiiiiiiiiiniiiiccce 45

Genre Analysis (for Assessing Writing) .........ccocueeviieiniiieinieenieeniee e 46
Elementary (Primary) Written Language MatrixX...........cccovveeeriiieeeniieee e, 48
Elementary (Intermediate) Written Language Matrix............cccvveeevciieeeeineeecnnnnenn. 50
Secondary Written Language MatriX.........cuveeeriiieeiiiiie e 52
Secondary—ESL Levels 1 &2 Benchmarks (Written Language Matrix) .................... 54
Characteristics of Students'Reading/Writing Skills ... 56
Prototype OralINferview ...........coocviiiiiiiiii i 58
Analytic Oral Language Scoring RUBFIC ........c.vvviiiiiiiiiiiiicccecccee e 60
ESIOral Assessment Strategy ........coouveeeiiiiiiieiiiieiieee e 62

ESL Learners: A Guide for ESL Specialists



Acknowledgments

he Ministry would like to acknowledge the many educators who have contributed

over time to the creation of the following (published and unpublished) documents.

These served as points of reference and as sources of information for the ESL
specialists who helped develop this resource. In some instances, material from these
documents has been adapted for inclusion in the present publication:

English as a Second Language/Dialect Resource Book for K-12 (1981)

Language, Culture, and School: An Introduction to English as a Second Language
Education (1990)

Supporting Learners of English: Information for School and District Administrators,
RB 0032 (1994)

Educational Planning for Students Receiving English as a Second Language
Support: Draft Resource Guide for Teachers and Administrators (1996)

Planning, Reporting, and Accountability for ESL: Report of Working Committee 3
(Dec., 1996)

ESL Learners: A Guide for Classroom Teachers (1998 —a companion to the present
resource)

The Ministry also extends its thanks to the ESL specialists who provided advice on
current best practice and requirements in the field in order to create this resource:

Vivian Cameron School District #82 (Coast Mountains)
Jane Doll School District #38 (Richmond)
Margaret Early University of BC

Catherine Eddy School District #39 (Vancouver)

Sylvia Helmer School District #39 (Vancouver)

Gerry Morisseau School District #61 (Victoria)
Rosemary Neish School District #41 (Burnaby)

Robin Rasmussen Ministry of Education

Maureen Seesahai School District #41 (Burnaby)

ESL Learners: A Guide for ESL Specialists “






Introduction

Mission Statement

The purpose of the British Columbia school system is to enable all learners fo develop their individual potential and to
acquire the knowledge, skills and attitudes needed to contribute to a healthy, democratic and pluralistic society and a

prosperous and sustainable economy.

tudents for whom English is a second language (see definition p. 7) are a growing

segment of British Columbia’s K-12 school population. Since 1990, the number of

students identified as needing ESL services in BC has more than tripled. All
districts have felt the impact of this growth, and the need to provide appropriate ESL
services is becoming an issue for districts in all areas of BC.

Settlement patterns throughout the province reflect enormous diversity. Some school
districts have only a few ESL learners scattered throughout their schools. Others have
significant enrolments of First Nations students, some of whom may be identified as ESL
learners. Lower Mainland school districts, which account for 90% of provincial ESL
enrolment, have a number of schools in which ESL students represent a significant
proportion of the student population. Each of these situations is complex and demand-
ing in its own way.

Rationale

Research on second language learning indicates that ESL students in the English-speak-
ing school system require appropriate English language support. Educators have the
responsibility of promoting the equitable participation of ESL students in B.C. schools. A
clear understanding of ESL students and their needs is a prerequisite if the school system
is to enable them to develop their individual potential. This document is designed to
support current Ministry policy for ESL learners and to highlight some current aspects of
knowledge with regard to effective practices.
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Philosophy

The philosophy underlying this document is consistent with existing positions adopted
by the British Columbia Ministry of Education:

“It is the policy of the Government of British Columbia to ensure that all British
Columbians have equal access to programs and services.”
(Multicultural Policy of British Columbia, 1990)
“To enable learners of ESL means ... ensuring equity of educational opportunity for
all students. As educators, we celebrate the diversity of our student population, and
wish to promote a climate of acceptance and respect for all.”
(ESL/D Advisory Committee Report, 1990)

A basic premise underlying many of the suggestions provided in this resource is that a
student-centred approach works best with ESL students, as it does with all students.

Equity of access to services, facilities, and resources
should be provided for students for whom English is
a second language.

from English as a Second Language Policy Framework
Ministry of Education, 1999

Purpose

While classroom teachers share in the responsibility for educating ESL students, the ESL
specialist has specialized training in the field of English as a second language (i.e., a
concentration, diploma, or degree in ESL from the Education Faculty of a recognized
university — see the Guidelines), and is qualified to help make initial assessment, placement,
and programming decisions. The specialist teacher is also able to provide information on
the linguistic, cultural, academic, and social adjustment of ESL students at all ages and

grade levels.

This guide has been produced with the input of ESL specialists across the province. It is
intended to assist ESL specialist teachers, including district consultants, school-based
teachers, or itinerant teachers who work with students in several different schools.

“ ESL Learners: A Guide for ESL Specialists



The ESL Learner

Definition of an ESL Student : Encuist 4s A Seconn Lancuace ' students are those whose primary language(s) or

language(s) of the home, is other than English and who may therefore require additional services in order fo develop
their individual potential within British Columbia’s school system. Some students speak variations of English that differ

significantly from the English used in the broader Canadian society and in school; they may require ESL support .

from ESL Policy Framework
Ministry of Education, 1999

"In some literature, this is referred to as English as an Additional language (EAL)

" In some literature, this is referred to as English as a Second Dialect (ESD)

here are no typical ESL students. They come from many linguistic and
cultural backgrounds and have had a wide variety of life experiences. They
can significantly enrich the life of the school and help enhance learning for
all students. Not all require the same types of support:

Some are Canadian-born, but

enter school having had
varying degrees of exposure Eric

to the language and cultural Eric is a five-year-old Chinese-Canadian boy born in BC.

norms of the majority of His parents both work outside the home, and Grand-

English-speaking Canadians. mother, who speaks only Cantonese, is the primary

They may need to comple- caregiver. Eric’s parents want him to be fluent in both

ment their early childhood Cantonese and English. Eric arrives at school with a

experiences and home strong foundation in Cantonese and Chinese culture, and

languages with extensive, very limited exposure to English.

intensive, ESL support,

including a variety of cultural-
bridging experiences, if they are to be successful in the English-speaking school
system.

Some have immigrated to British Columbia with their families after having
received some formal education in their home countries. In some cases, they
have learned English as a foreign language in school. Given appropriate ESL
support, including cultural-bridging experiences, these students usually
progress well in their new schools, particularly if their parents support their
academic efforts and their evolving bilingualism.
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- Some arrive in Canada as refugees. These students may have received little or no
schooling in their home country. They have experienced the traumatic condi-
tions caused by political, social, and economic upheaval. They have often left
their country involuntarily, perhaps leaving key family members behind. In
addition to ESL support, these students may require specialized counselling
and/or literacy training in their home language(s) to support their academic
achievementin English.!

- Some speak a dialect of English sufficiently different from the English taught at
school that it hinders their learning in school. This group may include First
Nations students.

+ Some are international visa students who are accepted by individual school
districts. These students, who are not eligible for Ministry funding, pay fees that
are intended to cover the cost of additional services (human and resource) they
need. They are generally in BC without their families, residing in “home-stay”
situations. They feel tremendous pressure to perform well, despite areas of
difficulty with English. Their educational needs will vary considerably.

First Nations Students and ESL

There has been a deliberate attempt throughout this document to avoid mention of
specific cultural groups. It is important, however, to address the particular language
needs of some of BC’s First Nations students.

Although a great deal of work is being done
to revive and maintain the cultural and Joe
linguistic foundations of First Nations Joe is a 13-year-old First Nations student with a long
peoples, it is sometimes forgotten that First | history of disciplinary problems. His poor behaviour occurs
Nations students may require specific Eng- whenever the class is expected to read or write. He is
lish language support at school. At the same | currently reading at a grade 2 level. However, he is a
time, there is a need to provide culturally talented musician, and shows an exceptional level of
relevant resources to support First Nations comprehension whenever materials are presented through

students’ language learning (e.g., resources activities or visually. Recently, an assessment carried out

about First Nations cultures, written in by a district ESL specialist confirmed that Joe's English
English). ESL programming for First Na- vocabulary and level of experience with the language
tions students should also take account of indicated the need for ESL support. His comfort with the
and complement other Aboriginal Educa- type of language used at school is limited to the point of

tion programs with a cultural focus that may | inhibiting his opportunity to succeed at school.

have been developed for these students.

"Virginia Collier, “How Long? Age and Rate of Acquisition of Second language for
Academic Purposes,” TESOL Quarterly, 21 (4), 1989.
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ESL and Special Needs

ESL students who also have special needs require services to address both their language
proficiency and their special need. Having English as a second language or dialect does
not in itself make a student “special needs.” Students with special needs have disabilities
of an intellectual, physical, sensory, emotional, or behavioural nature, or have a learning
disability or have exceptional gifts or talents.

Adjustment Phases for Newly Arriving ESL Students

Students who have a limited command of school/community English and who are new
to British Columbia’s culture and school system require a period of adjustment in order
to feel comfortable in school and able to maximize their learning potential. A sense of
dislocation trauma that new arrivals sometimes experience can cause them to appear
withdrawn, fatigued, or uninterested. Teachers need to be alert to this possibility if they
are to make accurate assessments of students’ real abilities and needs.

Cultural identities should be honoured by
instructional practices that recognize the
knowledge and experiences students bring

to school rather than attempt to replace them.

While individual circumstances and personal responses will vary enormously, students
who have newly arrived in Canada typically experience some form of culture shock. New
arrivals may go through four stages of adjustment (many will be in the second stage when
they first arrive at school):?

1. The Honeymoon Stage: This stage takes place when people first arrive. It is charac-
terized by extreme happiness, even euphoria. This is especially prevalent with refu-
gees who have finally arrived safely in North America. For them, this is truly the “land
of milk and honey.”

2. Hostility: After about four to six months, reality sets in. At this stage, they know a bit
about getting around and have begun learning the ropes, but this new place is not like
their home: they can’t get the food they are accustomed to; things don’t look the
same; they miss the life of their home country, the familiar places and faces and ways
of doing things. Gradually they begin to feel that they hate North America and want

2 adapted from: Law, Barbara and Mary Eckes, The More Than Just Surviving
Handbook: ESL for Every Classroom Teacher (Winnipeg: Peguis, 1990), p. 58.
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to go back to their home country, no matter how bad things were there. This stage is
often characterized by:

complaining
wanting to be only with others who speak their language

rejecting anything associated with the new culture (the food, the people, even the
new language)

feeling depressed and irritable or even angry

having headaches or feeling tired all the time.

3. Humour: Gradually, the newcomers work toward resolution of their feelings, and
their sense of being torn between the

new and the old. They begin to accept

Regina
their new home. They begin to find
friends, discover that there are good Regina is an 11-year-old girl from the Philippines, who
things about where they are living, lived with her maternal grandparents. She has attended
and adjust to their lives by coming to school regularly and has good marks on her report card.
terms with both the old and the new She will need ESL support as most of her schooling was in
ways of living. This is a long process, Tagalog. Regina and her mother have seen each other
fraught with feelings of great anxiety infrequently during the past 5 years, and she may need
in some, because to many, accepting other support (e.g., counselling) while she and her
the new means rejecting the old. mother establish a “new” relationship.

4. Home: Finally, the newcomers
become “native” in the sense that where they live is their home, and they accept that
they are here to stay. This last stage may be years in coming, and for some will never
take place.

Teachers who believe a student is experiencing significant adjustment difficulties beyond
those associated with the preceding stages of adjustment may wish to assure themselves
that the student is receiving adequate support at home. Lack of adequate support (e.g.,
from parents who are absent or dealing with other difficulties) may indicate a need for
special educational or other forms of intervention as provided for in school, district, or
provincial policy.
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Entry into the School System

rranging for schooling is a major event in the adjustment of families who are

newcomers to Canada. The attitudes and expectations of students and their

families may be different from those most familiar to school personnel. There-
fore the process of entry into the BC school system needs to emphasize the welcoming
and orientation of newcomers and their families.

Entry procedures for students in ESL are sometimes centralized and handled at the
district level or they may be school-based. Regardless of whose responsibility it is, the
process used to welcome families and ensure the appropriate initial placement of stu-
dents should include:

*  registration

+  welcoming and orientation of students and their families including information
about the school system

- initial assessment to determine placement into a school or into a particular group or
classroom

The order in which these activities occur varies, and the following information is not
intended to endorse any particular sequence. It is important to bear in mind that the
welcome ESL students and their families receive is the first step in establishing a positive
home-school relationship.

Registration

The following registration information is useful to the school:

Family information

- place of birth (e.g., as per birth certificate, immigration papers)
- language first spoken by student

- languages spoken at home

- names and ages of siblings

- status (e.g. immigrant, refugee, migrant, native-born)

- date of arrival in Canada, if applicable

Educational information
- number of years of schooling
- type and duration of exposure to English (formal, informal, oral, written)

- report cards from a former school (requesting several years of report cards enables
one to look at the pattern of performance in the first language and country)

- any special assistance received in former school
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Medical information
immunization records
medical history of concern to the school (e.g. developmental history, fevers, illnesses,

allergies, vision, hearing)

School districts are legally required to ensure that ESL students are eligible for registration in
accordance with the School Act and should ensure that documentation of eligiblity is in
order.

ESL students’ learning should build on the
educational and personal experiences they
bring to the school.

Orientation

Many ESL students from immigrant or refugee families enroll in school immediately
upon their arrival in Canada. The school may suggest that the student take a few days to
settle in to their new environment before beginning school. Alternatively, students could

be slowly phased into a program.

ESL students may arrive in their home Jun

schools throughout the year. Administra- Jun is a 14-year-old boy from Korea who has had no
tors, mainstream teachers, and ESL introduction to English prior to arriving in Canada. His
teachers need to maintain flexibility to school reports are very good. His father supports the idea
allow for this continuous entry. of a 9-hour school day and is concerned that his son will
At the school, the ESL teacher, adminis- not receive an excellent education. He wants tutors daily

trator, or counsellor responsible for ESL for the time period Jun is not in school, and is unable, as

students typically welcomes new stu- yet, to see the value of any non-academic pursuits. This

dents and parents. As part of these whole family will need a sustained introduction to

welcoming activities, parents can sign “western” schools, along with intensive ESL help for Jun.
bl

permission forms and learn about the

school’s schedule, activities, and policies
such as lunch and attendance. Parents can also be given a list of basic classroom supplies,
fees, and other items required by the student (e.g., pens/pencils, gym clothes, indoor
shoes, lock).

When educators welcome parents, they should also invite parents to become involved as
partners in the formal education of their children. To become partners, parents need an
orientation to the school, the school system, and its goals, since these may differ from
the educational system they have experienced. Welcoming and orienting parents helps
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ensure their support while the new students begin to adjust to their environment. The
following topics might be included as part of orientation:
-+ goals of the education system

- need for students to have pre-established routines in
- independent toileting

- parentregulated sleep hours; number of hours of sleep required for various ages
(available from the local public health unit)

- importance of reading at home, including parents reading to and with children
- play as a learning strategy

- homework and assignment expectations for the child’s age (e.g., none for Kindergar-
ten; no more than half an hour throughout the primary years)

- assessment and exam policies/schedules
+reporting periods and procedures

- school rules, school discipline practices

- expectations related to punctuality and attendance
+ length of the school day, starting and ending times
- organization of the school day

+ lunches, lunch breaks, cafeteria services

+ physical education, gym strip

- field trips

- extra-curricular activities (e.g., clubs, school teams)

If the parents do not speak English, registration and school-related information can be
conveyed through an interpreter or other contact person who speaks the parents’
language. When using an interpreter, teachers should be careful about discussing confi-
dential matters.

In addition to welcoming the parents, teachers should ensure whenever possible that a
bilingual contact person is identified for each student whenever teachers judge this to be
advisable. The teacher should ensure that each contact person shows the student how to
get in touch by telephone, either with a family member or the designated contact person,
in case of an emergency.

Families also should be reassured during registration that students have every right to
retain their given names rather than adopting English names.
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The First Few Days

Itis a good idea for the teacher responsible for welcoming the student, or an assigned
peer, to take the new ESL student on a tour of the school. The student can visit the
classroom, see the location of the washroom, gym, and library, and meet classmates and
staff members. Schools are encouraged to create an orientation package of information
that all students will find useful. Depending on the ESL student’s understanding of
English, classroom routines, rules, or supplies can also be discussed. Conversation with
the learner in this informal setting encourages the use of whatever English the student
knows. However, it is important that this not be considered part of any formal judgment
or assessment.

With some students (depending on their background) it is important to specifically teach
about:
location of washrooms

using water fountains
bringing lunch

locks and lockers
timetables

school rules

The ultimate goal of ESL service or instruction is to assist
the students to become proficient in communicative and
academic competence—the ability to use the language
appropriate for the situation.

New ESL students need a great deal of information quickly while they adjust to their new
environment. Their knowledge of English and the school situation may be too limited
for simple explanations. A buddy, preferably a student from the receiving class who
speaks the new student’s home language, is an important contact and source of informa-

tion who can help with questions such as:
What is the bell for? (recess, fire drill)

Where is everybody going? (lunch, gym)
May I look at the books? (pictures, games)
Why do I have to go to the nurse?

In choosing a buddy for a new ESL student, it is important to make a careful selection.
Students who speak the same language may not necessarily be compatible on other
levels. They could, for example have come from areas that were traditionally on oppos-
ing poles of the political or social spectrum. There may accordingly be little motivation
for some designated buddies to assist as requested. The wrong buddy might even work
to sabotage the newcomer’s transition into the school setting.
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New students need time to absorb the sights and sounds around them, to get used to the
school routine, and to become comfortable in their new classroom. An ideal orientation
program also provides a buddy from the English-speaking mainstream group. With their
buddies to answer their questions and the opportunity to watch and listen in a warm,
supportive atmosphere, new students soon are ready for the next step—beginning to
participate whenever they can.

Initial Assessment for Placement

The purpose of an initial assessment is to identify a student’s need for ESL service.
Specifically, an initial assessment serves to identify:
- astudent’s eligibility for ESL services

- the student’s current level of English proficiency

- the extent and range of English services needed, including a recommendation for

the type and intensity of support
deemed appropriate (see Models of Raj

Service Delivery in the section on Raj is a 17-year-old male from a rural part of India. He

Programming). has had no previous English instruction, but has a solid
During any ESL assessment, the follow- base in Math. He appears to have little interest in
ing points need to be kept in mind: attending school in Canada, although his parents insist
- English language proficiency includes | onit. Given his age, he may need services that combine
both receptive English (listening, ESL with development of practical skills.

reading) and expressive English

(speaking, writing). Receptive lan-

guage usually is more extensive than expressive. Recent trends in language assess-
ment are toward assessment instruments which integrate these various channels and
skill areas, and which include at least some pragmatic assessment (how well the
student can do something with the language which is presented).

- English language proficiency should be considered in broad terms to take account of
the differences between language used for communication in social settings and
language used for academic learning in all content areas. Topics addressed in the
initial assessment should include subject-specific academic language (e.g., the names
for mathematical concepts and operations such as addition, quadratic equation, or
cosine, depending on the student’s age and apparent previous schooling). An assess-
ment should also recognize the fact that ability to use English in socially and cultur-
ally appropriate ways is an important aspect of linguistic competence.’

3 for more information, see Teachers of English to Speakers of Other Languages, Inc.
ESL Standards for Pre-K-12 Students. Alexandria, VA: TESOL Inc. 1997.
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Although a wide variety of assessment instruments are used to assess English lan-
guage proficiency, none are actually designed for and normed on the ESL student
populations in B.C. Few are practical for screening and placement decisions. Some
larger urban centres in Canada, including in British Columbia have done leading-
edge work in the area of initial assessment, but there is no set of materials that is

consistently used throughout the province for the screening and initial placement of
ESL students.

Regardless of the initial assessment procedures or the components used, it is vital
that they be administered by, or with the assistance of, an ESL teacher who is able to
tailor the assessment to the individual and to interpret the results accurately.

Silence or non-response does not necessarily mean a lack of English; it may simply
mean that circumstances are unfavourable and that the student needs to be reas-
sessed within a short time under different circumstances

ESL students show considerable individual
variation in their rates of development of
oral proficiency and writing.

When implementing initial assessment procedures, the assessor will need to take a

number of factors into account:

.

time available

time of year

student’s age

prior exposure to English (e.g., in another school system)

prior exposure to the variety of English needed to succeed within the BC school
system

length of time here
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The following table provides some suggestions concerning initial assessment components.

Initial Assessment Components

Language Skilll Component Description

Listeningand | OralInterview [ Anoralinterview testshould provide the student with an opportunity to demonstrate both
Speaking listening comprehension and the ability to use English appropriately (communicative
competence). The assessment should be comprised of sections which elicit:

(a) generalinformation ofthe type normally required for school registration

(b) backgroundinformation

(c) specificstructures

Section (a) might contain questions requiring one-word responses (e.g., What'syour
name?). Section (b) should contain open-ended questions or questions thatencourage
longerresponses. Section (c) should include questions designed to elicit specific structures
notproducedin (a) and (b) (e.g., Make this into a question: “He ate his dinner.”).

Aural The purpose of an aural comprehension assessment is to observe the response of a reticent
Comprehension | studentto Englishinstructions. ltmaybe used as

(a) apreliminarytothe oralinterview, or

(b) analternative, ifthere is minimal response, to oral interview questions.

This type of test can be used with any age group to determine whether or not the student
understands English. The student may not be able (or willing) to respond orally.

The examiner can give the student a series of requests which involve activity so that com-
prehension can be demonstrated. (e.g., “Openthe door,” “Throwthe ball,” “Putthe ball on
the chair,” “Putthe ball on the floor and sit down onthe chair,” etc.)

Reading Simple Oral Aninformal reading inventory is designed to indicate the reading levels of students whose
Reading firstlanguage is English. It usually consists of a graded word list and a series of graded
Inventory or passages that are to be read aloud. It may be used forthe initial assessment of students
Graded thoughttobe ESLinorderto
Passages (a) helpscreenthose who do notrequire ESLsupport, and/or

(b) obtainapproximate reading levels of those who do.

Writing Free Afree composition should provide the student with an opportunity to demonstrate an
Composition abilityto use language appropriately in an open-ended situation. Commonly, during the
oralinterview, the person assessing the student notes several topics of interest that the
studentmay have mentioned (e.g., travelling to Canada, the student’s family, etc.). The
assessortellsthe student: “I'minterested inyour and l'd like to know more

about .Wouldyou please write a story or a composition about
g”

20-30minutes, as ageneral rule, is sufficient time to gain a written sample for assessment
purposes. When the assessor believes (through the oral interview and reading tests) that
the student may notbe a candidate for ESL support, anotherform of free composition might
be chosen. The studentis given a brief model essay or paragraph (e.g., adescription of a
room) and is asked to produce a similar one describing the test room.
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A number of resources exist for conducting initial and/or ongoing assessments of ESL

students’ language skills. Some are actual “standardized” assessment instruments that

include specific questions and yield a score (which should be interpreted with caution, as

indicated earlier). Others are rubrics of indicators that help those conducting an assess-

ment to interpret their observations or results. The following table identifies some of

these resources, indicating at what levels they might be used (i.e., whether they are appro-

priate for use with students whose age and developmental maturity corresponds to that

of English-speaking peers at a particular grade level). Samples of some of the resources

identified here are examples that some B.C. school districts have found useful. School

districts may wish to use other appropriate test instruments. More detail is included in

the Appendix. These have been marked with the symbol 0.

students, ratherthanasa
formal interview)
ITP—Individual Proficiency
Test (Ballard)

Oral Language Matrix
(Richmond SD)

0 Analytic Oral Language
Scoring Rubric

Table 4.12in O'Malley, J.
Michael and Lorraine
Valdez-Pierce, Authentic
Assessmentfor English
Language Learners: Practical
Approachesfor Teachers
(Reading, MA: Addison-
Wesley, 1996),p.77
ITP—Individual Proficiency
Test (Ballard) (410 6)

O Analytic Oral Language
Scoring Rubric

Writing 0 Genre Analysis 0 Genre Analysis 0 Burnaby South Benchmarks
0 Written Language Matrix 0 Written Language Matrix 0 Genre Analysis
(Richmond SD) (2-3 only) (Richmond SD) 0 Written Language Matrix
O Characteristics of Students’ (Richmond SD)
Reading/Writing Skills
Reading Alberta Diagnostic Comprehension (Woodcock) Comprehension (Woodcock)
O Characteristics of Alberta Diagnostic
Students’ Reading/Writing
Skills
Oral: 0 Prototype Oral Interview 0 Prototype Oral Interview 0 Prototype Oral Interview
Speaking (conducted asagame or 0 ESL Oral Assessment Table 4.12in O’Malley, J.
Listening activity with veryyoung Strategy (Helmer) Michael and Lorraine Valdez-

Pierce, Authentic Assessmentfor
English Language Learners:
Practical Approaches for
Teachers (Reading, MA:
Addison-Wesley, 1996),p.77.

0 Analytic Oral Language
Scoring Rubric
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Interpretation of Assessment Results

Interpretation of assessment results should take account of:
the student’s background knowledge about the topics used in the assessment

experience with the types of tasks used in the assessment

experience using precise English vocabulary (including subject-specific terminology
associated with mathematics, science, music, etc.)

exposure to literature and genre

cultural considerations (cultural norms for child-to-adult communication, response
times, etc.)

the length of time a student has been in Canada or exposed to English

All initial assessment results should be reviewed carefully, bearing in mind that prelimi-
nary screening and ongoing assessment results may indicate significant differences in a
short period of time. Be prepared to make the necessary adjustments to the student’s
quantity and/or type of services provided.

Students should be encouraged to use their previous
experiences with oral and written language [...].
Attempting to replace another language with
English is not in the best interest of the learner.

Placement

The placement of students following assessment will depend in large measure on the
district’s decisions regarding the provision of English language services to those who

need it. Some districts opt for classes or
groups of ESL learners in self-contained Kiao

units for instructional purposes, while Xiao is a 7-year old boy from China who has never

others choose an integration model with attended school. His oral skills and concept development

varying levels of pull-out service (see the are fair. He seems to want to learn but is having difficulty

section on Service Delivery and Support
for more information).

Though sometimes an age-appropriate
placement occurs before assessment, the

settling down. Attention should be paid to teaching basic
concepts as well as language to build a solid base for
future learning

type and intensity of support should be reviewed as soon as an assessment has been

carried out. It is important to have early assessment: students whose needs are not imme-

diately identified not only lose valuable learning time but also may suffer psychological

damage that could have been prevented.
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Programming

he needs of the learners should drive the design of ESL. This approach is

based upon actively valuing the students and providing services that are the most

efficient at helping them become bilingual and bicultural, while simultaneously
developing their academic skills. In schools where the majority of students are ESL,
fundamental curricular adaptations are necessary and appropriate. Ideally, all teachers in
these schools will be trained in ESL and the curriculum will combine cultural
understandings, fluency in oral and written English, along with high academic expecta-
tions. Teachers in schools with smaller ESL populations may have only a few ESL stu-
dents in their classes. These teachers will need the support of an ESL specialist and may
find it helpful to consult the Ministry document ESL Learners: A Guide for Classroom
Teachers.

Goals of the ESL Service Delivery

Any service delivery involving an adaption or adoption of regular curricula should enable
the ESL student to:
develop and maintain a sense of self-worth
develop and preserve a pride of heritage
develop communicative competence at a level commensurate with the student’s
peers, according to the full extent of the student’s potential, in the areas of listening,
speaking, reading, and writing
become oriented to those aspects of methodology, curriculum, and extra-curricular
activities that differ from those of the student’s previous experiences
develop an understanding of and appreciation for cultural differences and

similarities.

Principles of Effective Second Language Learning®

ESL students’ learning should build on the educational and personal experiences
they bring to the school.

Students should be encouraged to use their previous experiences with oral and
written language to develop their second language and to promote their growth to
literacy. It is important that acquisition of the English used in the broader Canadian
society and in school be seen as an addition to a student’s linguistic experience.

* Based on Margaret Early, “Enabling First and Second Language Learners in the
Classroom, Language Arts 67, Oct., 1990.
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Attempting to replace another language with English is not in the best interest of the
learner.

Cultural identities should be honoured by instructional practices that recognize the
knowledge and experiences students bring to school rather than attempt to replace
them.

Learning a language means, among other things, learning to use the language to
socialize, learn, query, imagine, and wonder.

ESL students show considerable individual variation in their rates of development of
oral proficiency and writing.

All teachers, not just ESL specialists, need to address the learning needs of ESL
students and be prepared to adjust their instructional approaches to accommodate
the different levels of English proficiency and different learning rates and styles of
their students.

If ESL students are to “keep up” or “catch up” with their English-speaking peers, their
cognitive and academic growth should continue while the second language is devel-
oping.

Integrating language teaching with the teaching of curricular content in thematic
units simultaneously develops students’ language, subject-area knowledge, and
thinking skills.

Exercises in grammatical structures that fragment language at the word or sentence
level and neglect the discourse level are not effective.

Addressing Cultural Differences

Teachers working with newly arrived ESL students should also be aware that they may
sometimes respond in unexpected ways to particular classroom situations or events, due
to cultural conditioning or to the fact that their cultural values and beliefs differ from
those of students with whom the teacher has previously worked.

The chart on the following pages identifies possible cultural explanations for behaviours
that ESL students sometimes exhibit. It is applicable to newly arriving students as well as
to students who have been born and raised in Canada.
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Cultural Differences in Student Behaviour

Perceived Behaviour

Possible Cultural Explanation

The student avoids eye contact.

Keeping eyes downcast may be a way of showing respect. Insome cultures, direct eye contact
with ateacheris considered disrespectful and a challenge to the teacher’s authority.

The studenttendsto smile when disagree-
ing with what is being said orwhen being
reprimanded.

Asmile may be a gesture of respect that children are taughtto employ to avoid giving offense
indifficult situations.

The student shrinks from or responds
poorlyto apparently inoffensive forms of
physical contact or proximity.

There may be taboos on certain types of physical contact. Buddhists, forinstance, regard the
head and shoulders as sacred and would consider itimpolite to ruffle a child’s hairor give a
reassuring pat onthe shoulder. There are also significant differences among cultures with
respectto people’s sense of what is considered an appropriate amount of personal space.

The student refuses to eat with peers.

Some students may be unaccustomed to eating with anyone but members of theirown
family.

The student does not participate activelyin
group work or collaborate readily with
peers on cooperative assignments.

Cooperative group workis never used by teachersin some cultures. Students may thus view
sharing as “giving away knowledge” and may see no distinction between legitimate
collaboration and cheating.

The student displays uneasiness, ex-
presses disapproval, oreven misbehaves
ininformal learning situations or situa-
tionsinvolving open-ended learning
processes (e.g., exploration).

Schoolingin some culturesinvolves a strictformality. For students who are used to this, an
informal classroom atmosphere may seem chaoticand undemanding, while teachers with
aninformal approach may seem unprofessional. Such students may also be uncomfortable
with process-oriented learning activities and prefer activities thatyield more tangible and
evidentresults.

The student refuses to participate in extra-
curricularorinvarious physical education
activities (e.g., swimming, skating, track &
field).

Extra-curricular activities may not be considered a part of learning or may even, along with
some physical education activities, be contraryto a student’sreligious or cultural outlook.
Some students may also be required to use after-school hours to generateincome.

The student seems inattentive and does not
display active listening behaviours.

Insome cultures, the learning process involves observing and doing or imitating rather than
listening and absorbing (e.g., through note-taking).

Performance following instruction reveals
thatthe studentis notunderstanding the
instruction, eventhough she orhe exhib-
ited active listening behaviours that
suggested understanding and refrained
from asking for help orfurther explanation.

Insome cultures, expressing a lack of understanding or asking for help from the
teacherisinterpreted as a suggestion that the teacher has notbeen doing a good
enough job ofteaching and is considered impolite.

The student is unresponsive, uncoopera-
tive, orevendisrespectful in dealing with
teachers of the othergender.

Separate schooling for boys and girlsisthe normin some cultures. Likewise, insome
cultures the expectations for males and females are quite different. The idea thatfemales
and males should have the same opportunities forschooling and play comparable roles as
educators will therefore run contrary to some students’ cultural conditioning.

The student appearsreluctantto engage
indebate, speculation, argument, or
other processes that involve directly
challenging the views and ideas of others.

Insome cultures, itis considered inappropriate to openly challenge another’s point of
view, especiallythe teacher’s. In other cases, there may be a high value attached to being
prepared, knowledgeable, and correct when one opens one’s mouth.

The student exhibits discomfort or
embarrassment atbeing singled outfor
special attention or praise.

To putoneselfinthe limelightforindividual praise is not considered appropriate in
some cultures, where the group is considered more importantthan the individual.

The studentfails to observe the conven-
tions of silentreading.

Some students may be culturally predisposed to see reading as essentially an oral activity
and will therefore read aloud automatically. For others reading aloud is associated with
memorization.
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Ongoing Assessment and Support

As an ESL student begins to learn in the new school environment, ongoing assessment
becomes necessary in order to:

- identify gaps in the student’s second language or dialect
+  evaluate the student’s achievement of short-term objectives

+ adjust the instruction being provided and, if necessary, revisit the original placement
decision

- give the student concrete evidence of success.

With ESL students, as with their English-speaking peers, effective ongoing

S——
. . . .. — 1l
assessment involves little or no use of standardized tests. Rather, it involves = |
|
an emphasis on forms of “authentic assessment” such as observation, ' '.:ﬂ#
. . . | i
portfolios, and student self-assessment (for more information on these "HJ. =)

topics, see the Ministry’s Assessment Handbooks Series).

Because language and content are highly interdependent in most subject areas, the main
challenge for teachers of ESL students is to determine if they understand the concepts

and procedures integral to the subject
area even though they are still learning Byung Soo

English. Three general procedures can be Byung Soo is a fee-paying student from Korea, who has

used to adapting content area assess- been placed in a Grade 10 class. His parents want him to

ments to the needs of ESL students: graduate from a Canadian high school and go on to

L scaffolding: reducing language university here. A high achiever, Byung Soo was

demands whenever possible by giving accustomed to receiving good grades in Korea. His first

contextual cues for meaning (see the few months in a Canadian school, however have caused

following tables for illustrations of

scaffolding and how it might work in
assessing understanding in science)?
2. differentiated scoring: providing separate scores on written passages for language
conventions and for content knowledge
3. using visible criteria: providing students with information on how their work will be
scored before the assessment is carried out

5 O’Malley, J. Michael & Lorraine Valdez Pierce, Authentic Assessment
for English Language Learners: Practical Approaches for Teachers
(Toronto: Addison-Wesley Publishing Co., 1996) pp 167.
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Assessment Examples

Without Scaffolding

With Scaffolding

Define/describe object
or concept

Write a description of the object or
concept and (if appropriate) label it

Write a list of the main features of the concept,
orprovide labels for objects in a picture that is
provided

Provide examplesofa
concept and justify
them

Provide 3 examples and explain orally
orinwriting whythese are good
examples

Select 3 examplesfrom alist provided and
explain orally why they were selected

Retell orsummarize
text

Write 5 mainideasfrom anarticle
and give examples

Complete anoutline, a T-List, or a semantic
map

Write aword problem

Create a problem from own
numbers; give equation, story, and
question

Complete aword problem given examples and
an outline of asample problem

Summarize ascience
experiment

Write a summary of proceduresina
science experimentfollowing
scientific principles

Complete asummary given alist of procedures
in science experiments, including questions,
materials, a plan, observations, and conclu-
sions, or demonstrate the steps using actual
materials
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Proceduresfor Assessing What Students Know in Science — adapted from Holmes and Roser (1987)¢

Technique/Description

Example

Advantage

Disadvantage

Nonverbal:
Studentsfollow directions
oractoutwithout
speaking.

Teacher: Make asound like
asnake. Find a picture ofa
snake. Draw asnake. Do
something a snake does.

Useful with students at
beginning level of
proficiency

Does not assess oral
production orwriting

Recognition:

Teacher asks specific
questions with answer
options. Asks studentsto
choose the one correct
answer.

Teacher: Cold-blooded
means (a) having cold
blood, (b) having constant
body temperature, (c)
changing body tem-
peraturetoone’ssur-
roundings, (d) never being
too hot.

Goodforfinding out what
students know, and very
efficientto administer

Takes lots of time and skill
to prepare items; limits
information obtained;
may not assess thinking
skills as effectively as other
techniques

Structured Questions:
Teacher asks students
probe questions abouta
topic.

Teacher: (1) Does asnake
keep the same skin all its
life2 (2) What happens to
it2 (3) How does the skin
come off2 (4) How often
doesitcome off¢

Elicits the mostinforma-
tion per minute of
assessmenttime

May limitinformation
obtained; requires
preparation

Teacherasks studentsto
tell about personal experi-
ences onthetopic.

Unstructured Discussion:

Teacher: Have you ever
seenortouched asnake?
What happened? What did
itfeel like?

Useful for motivation of
students; canbe used to
explore students’
organization of knowledge

Notvery efficient iftime is
limited

Free Recall:
Teacherasks students to
describe whatthey know
abouta giventopic.

Teacher: Let’s write astory
with everything there is to
know about snakes. What
shoulditsay? (Students
respond.) Are you sure
that’s everything

Takesleastteacher
preparation time; requires
onlyone probe

Students must have ad-
equate language and
organization of knowledge
torespond

Word Association:
Teacherasks studentsto
play aword game in which
teachersays aword and
students say everything
they can think of.

Teacher: Tellme every-
thing you can think of
aboutthe way snakes
move.

Easyto use; easyto pre-
pare for; gives more
informationthanfree
recall

May be time consuming;
students may get side-
tracked

For further information on appropriate assessment procedures for use with ESL students,

see the Initial Assessment for Placement section and the Appendix to this document.

¢ O’Malley, J. Michael & Lorraine Valdez Pierce, Authentic Assessment
for English Language Learners: Practical Approaches for Teachers
(Toronto: Addison-Wesley Publishing Co., 1996) pp 176.
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Models of Service Delivery

Increasing numbers of students in ESL require a range of flexible service delivery models
to accommodate their needs. For example, a school district with a high percentage of
ESL students is able to offer a greater variety of service delivery models than a district
with small numbers of ESL students scattered throughout a large geographical area.
Organizational options will vary and may be based on any single model or combination
of models (see those described on the following pages).

In determining the best service delivery choices for a specific geographical area and
group of students, it is beneficial for districts to establish and maintain a central record of
ESL students. Students for whom English is a second dialect typically are provided with
services similar to those offered to advanced ESL students. Changes in the number of
students requiring ESL services within a district can then be quickly determined and
appropriate action taken. Patterns of settlement and yearly rates of change can provide
district personnel with the opportunity to monitor and adjust delivery of ESL service,

and plan for the future.

If ESL students are to “keep up” or “catch up” with
their English-speaking peers, their cognitive and
academic growth should continue while the
second language is developing.

The following descriptions outline various models of service delivery currently in use in
British Columbia school districts. School districts are responsible for choosing the
model or combination of models that best provides the support students need.

When selecting a delivery model, factors to be considered include:

the number and location of ESL students (district demographics)
the number of trained ESL teachers

ESL resources and materials

availability of appropriate instructional space

transportation options available to students.

In school districts with scattered ESL populations, ESL specialists involved in making
placement and service delivery decisions are encouraged to consult with individuals
outside their districts to identify a wider range of service delivery options.
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Self-Contained Classes: Full Day

build onstudents’
academicskills and
knowledge.

Integrates students when
possibleinto classes such
asart, music, physical
education, math.

newcomers, and help
themlearn English.
Where the number of ESL
studentsis notlarge
enoughtowarrant
employing afull-time ESL
teacherinone school, this
optionissuitable.
Appropriate materials
canbe available.
Cultural differences can
be provided for.

Description Role of the Teacher Advantages Disadvantages
Classes consistentirelyof | - Providesintensive and Students canreceive The students mayfeel
ESL students. extensiveinstructionin intensive English training isolated fromthe rest of the
ESLteacherteachesthem reading, writing, listening fromoneteacherwho school.
forall ormost of the day. to and speaking English. knows their needs and how The students may lack
Asmall classisimportant - Assiststhe studentsin toteach ESL. opportunitiestointeract
because of the great learning socialand Students’ first experiences with their English-speaking
heterogeneity of students’ academicEnglish as in Canadian schools canbe peers.
age; linguistic, cultural, effectively as possible. inanurturing, non- Ifintegrationis delayed,
and experiential back- - Incorporates content threatening environment. attitudes among the ESLand
grounds; amount of English material to build onthe Suitable materials can be the non-ESL population may
known; academic students’ academicskills available. becomesetandresultin
foundations. and knowledge. Cultural differences can be tension between the two
providedfor. groups.
Having the studentsina Students may needtotravel
self-contained class makes outside of their catchment
iteasiertoarrange area, resulting in a dimin-
integration placements. ished sense of belonging.
Self-paced, individualized
service delivery can be
accommodated.
Description Role of the Teacher Advantages Disadvantages
Sfudenfsspend the - Providesintensive and Studentsreceiveintensive |- Itisdifficultto operatewifhin
morning orthe afternoon extensive instructionin English training, butalso the timetabling restrictions of
inan ESLclass and the rest reading, writing, listening|  interactwiththeir English aschool, especially the
ofthe dayinthe regular to and speaking English. speaking peersinaschool  secondaryschool witha
classwherethey are - Assiststhe studentsin situation. rotating timetable.
registered. learning social and The ESLteacherisableto Students tend to resent
Students may come from academicEnglish as meetawide range of missing either ESL or their
otherschools, attending effectively as possible. students without having otherclasses.
the ESLclassuptohalftime |- Assistsstudents to adjust themalltogetherinclass Inschools with arotating
and returning to their own tothe new culture; atthe sametime. timetable, classroom teach-
schoolfortherestof the provides cultural- Classroom teachers and ersfind thismodelinflexible
day. bridging activities. students have an oppor- andinconvenient.
Incorporates content to tunity to interact with the Students may need totravel

outside of their catchment
areq, resulting in a dimin-
ished sense of belonging.
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Pull-out Classes: School-based Teachers

Description

Role ofthe Teacher

Advantages

Disadvantages

Individuals orgroups are
withdrawn from their
regular classesto receive
ESLsupport (elementary).
Students are given blocks
of ESLinstead of certain
subject courses (second-
ary).

Supporttime variesto
provide forindividual
needs.

ESLteacherhas designated
space, supplies, and
materialsin one school.

Identifies ESLneeds and
places studentsinto
appropriate groups for
timetabling purposes.
Assists students with social
and academic English.
Links ESL content with
school events and curricu-
lum.

Collaborates with class-
room/subjectteachers,
facilitates cross-cultural
activities.

Students have immediate
contactwiththeir English -
speaking peers.

Students canreceive
competent ESLinstruction
within appropriate groups.
Amount of supporttime
can be monitored and
adjusted as appropriate.
There is asense of shared
responsibilityamong the
professional staffinvolved.

Amount of ESL support may
be based onteacherload,
ratherthan student needs.
Students occasionally have
totravel long distances to
reach the school where ESL
instruction is offered.
Learning may not occur at
thetimeitisneeded; itis
delayedto suitthe
timetable.

Pull-out Classes: ltinerant Teachers

Description

Role ofthe Teacher

Advantages

Disadvantages

Students are withdrawn
fromtheirregularclasses
singly orinsmall groups.
Supporttime variesto
provide forindividual
needs.

ESLteacherstravel among
schools carrying materials
withthem.

Identifies ESLneeds and
places studentsinto
appropriate groups.
Assists students with social
and academic English.
Links ESL content with
curriculum.

Collaborates with class-
roomteachers.

Provides supportfroman
ESLteacherto schools with
smallnumbers of ESL
students.

Students canremainin
theirneighbourhood
schools.

Alarge numberofschools,
orschoolstoofarapart,
resultsin limited ESLteacher
time forworking directly
with ESLstudents.
Facilitiesand materialsin
the schools may be inacces-
sibleiftheitinerantteacher
is notviewed as a member of
school staffs.
Ifnon-classtimes are used
astravelling times, there is
little or no opportunity for
communication and
collaboration betweenthe
ESLteacherand classroom
teachers.
Thereisahighincidence of
teacherburn-out.
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In-class ESL Support: Elementary

Description Role of the Teacher Advantages Disadvantages
Studentsreceive ESLhelpin | - Identifies ESLstudents and In-class supportencour- Timetabling forin-class
theirregular classrooms. theirneeds. ages studentsto participate support may prove ex-
Collaborationisessential |- Withthe classroom more fullyin mainstream tremely complicated, esp. in
forclassroom and ESL teacher, establishes classroom activities. largerschools.
teachersto plan services for language support services Students do not needtofeel It may be difficultto provide
students. and cultural-bridging uncomfortable leaving oral English practice.

Level ofteacher collabora- activities. their class to see the ESL The time needed for

tion progresses through - Deliverssupportinregular teacher. consultation and collabora-
planning for, to planning classrooms. The ESLteacher offers tive planning places

with, the classroom - Collaborates with class- assistance attheteachable restrictions onthe number of
teacher. Ultimately, the roomteachers regarding moment. classroomteachersthe ESL
classroomteacher plans additional support There may be more teacher canwork with, and
student servicesindepend- strategies. opportunities forthe ESL consequentlyonthe
entofthe ESLteacher. studentto contributetoa number of students who

broader cultural under-
standing among the class
asawhole.
Classroomteachers can
build onthe knowledge
and concepts the students
bringto school withthem,
and become aware ofa
widervariety of learning
styles.

The classroomteacher may
generate new materials,
resources and teaching
strategies.

Canbe readily combined
with other models.

receive the support.

Ifthe ESLteacherdoes not
play akeyroleinthe
planning of the ESL support,
in-class support may be
reduced to merely ensuring
thatthe students can “do”
theregularcurriculum. The
essential elements of ESL
service delivery disappear.
Workinginspecificclass-
rooms makes ithard to
group studentsfromvarious
classrooms who have
similar ESL needs.
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In-class ESL Support: Secondary

Description

Role ofthe Teacher

Advantages

Disadvantages

Studentsreceive ESLhelpin
theirregularclassrooms.
Collaborationis essential
forsubject-area and ESL
teachersto planservices for
students.

Level ofteacher collabora-
tion progresses through
planning for, to planning
with, the subject-area
teacher. Ultimately, the
subject-areateacher plans
student servicesindepend-
entofthe ESLteacher.

Identifies students and
theirneeds.

Withthe subject-area
teacher, establishes a
language support plan
and cultural-bridging
activities.

Deliversthe supportin
regularclassrooms.
Collaborates with subject-
areateachersregarding
support services.

Studentsare abletotakea
wide variety of courses with
their English-speaking
peers.

The ESLteacher, having
collaborated with the
subject-areateacher
regarding curriculum
content, isableto give
precise and timely help.

Adolescents maybe very
uncomfortable receiving
assistance in front of their
peers.

Students needtobe
grouped for specific ESL
support with others whose
needs are similar, and this
groupingislogistically
impossible ifin-class
supportforall studentsisthe
onlyoption.

The ESLteacher may not
have the subjectarea
expertise to plan co-
operatively and provide
subjectsupport.

The ESLteacherspendsa
great deal of time moving
fromroomtoroomand
organizing the resource
materials.
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Integration of ESL Students

Clearly it is in the best interests of students in ESL to integrate into the mainstream as
quickly as they are able. This does not mean, however, that these students should be
placed directly into a mainstream class without support. Integration of students in ESL
should be viewed as a process which is learner-centred. Factors that affect the amount
and rate of integration for an ESL individual include:

[ the student’s level of proficiency in oral and written English

The closer the student’s English is to that of proficient English speakers, the greater
the potential for successful two-way communication and the ability to complete age-
appropriate tasks in English.

[ the degree to which the student’s home culture compares to the school culture

The closer the student’s home culture is to the culture on which the school system is
based, the greater the potential for successful learning. Teachers and students who
understand the learning styles and belief systems of more than one culture can facili-
tate the cultural adjustment process so that the perspectives of everyone are ex-
panded. The school culture should reflect and accommodate the needs of its cultur-
ally diverse population.

[0 the extent to which the student’s concept development matches that expected in
the school

Integrating language teaching with the teaching of
curricular content in thematic units simultaneously
develops students’ language, subject-area
knowledge, and thinking skills.

The ESL student’s previous academic study will affect the ease of transition from one
system to another. In the case of ESL children beginning school, it is important to be able
to distinguish between linguistic ability and concept development (e.g., while the child
may not know the names for colours in English, this does not mean the child does not
know the colours).

Whatever approach to placement and service delivery is adopted (see the section on
Service Delivery and Support for more information), it is recommended that basic
language instruction be provided by individuals with training in ESL methodology.
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Teachers

The Role of the ESL Specialist’

With regard to meeting the needs of ESL learners, the kind of support that evolves will
depend to a high degree on the ESL teacher. A well-trained ESL teacher is a powerful
catalyst in providing strong and effective service delivery. It is part of the role of the
specialist to advocate for and provide assistance in working toward equitable access for
the learner. Beyond this, there are typically three aspects of the ESL specialist’s role:

Language Teacher

As alanguage teacher, the ESL specialist:

- instructs ESL students (including special needs students with particular gifts or
challenges) whose English proficiency ranges from beginner to advanced

- teaches English as a second language using strategies to improve listening, speaking,
reading, and writing

- introduces ESL learners to basic concepts (and the language that accompanies under-
standing) in various subject areas

Resource Person

As a resource person, the ESL specialist may:

- assess the needs of ESL students, using appropriate means (see the section on
“Identification—Formal Assessment and Placement”)

*+ suggest appropriate placement, programming, and service delivery alternatives in
consultation with classroom teachers and administrators (This may include assisting
with overview planning to determine how best to support students’ achievement of
learning outcomes in a broad range of subjects—mathematics, science, fine arts,
social studies, etc. For more information on this aspect of the specialists’ role, see the
ensuing section on “Working Collaboratively”).

- suggest adaptations to the classroom environment or the curriculum, if requested to
do so

- assume the role of “case manager” for ESL students with special needs, keeping
records of their background, support by specialists, and progress

- help resolve any apparent behavioural problems that arise (difficulties may
sometimes reflect a cultural misunderstanding)

-+ co-ordinate support and inter-agency services for ESL students

7 adapted from Whitehead, Marilyn Supporting Language Learning: An ESL
Resource Book for Classroom Teachers (Nanaimo,/Ladysmith School District

#68,1995), p. 18
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act as an advocate for ESL students, for multicultural understanding in the school
and community, and for the idea that continued growth in students’ first languages
should be supported

advise or provide referrals for students who may be under extreme pressure, suffer-
ing trauma, or at risk for other reasons

Family Liaison Contact
As an initial and ongoing point of contact for the ESL student’s family, the ESL specialist
can:

ensure a warm welcome to new ESL students and their families

facilitate communication with parents through interpreters and translations
facilitate the involvement of ESL parents in school activities

help interpret cultural and educational practices and expectations for parents and
students (and reciprocally for school personnel, as needed)

All teachers, not just ESL specialists, need to address the learning
needs of ESL students and be prepared to adjust their instructional
approaches to accommodate the different levels of English proficiency
and different learning rates and styles of their students.

Working Collaboratively?

Working collaboratively with subject-area or grade-level teachers is part of the ESL spe-
cialist’s role. What follows is a synopsis of a few of the co-operative strategies/techniques
that specialist teachers tried over a two-year period. The strategies used are by no means
an exhaustive list. No particular approach is more valid than any other but rather needs
to be chosen—and adapted—as appropriate within the context of the school and within
the comfort level of the teachers involved. These techniques are listed in order of increas-
ing interdependence, that is, requiring more and more co-operation and joint work to
facilitate the process.

1. Increase comfort levels:

Simple lunchroom conversations can lead to discussions of possible ways to work
together to assist specific learners. Everyone feels more comfortable if they feel they
know colleagues as individuals, perhaps share common interests, etc. Going to
someone’s room to get a progress report on a student is another informal way to
start conversations about possible strategies.

% based on Helmer, Sylvia C.L. “Joint Work between ESL and Subject-area
Teachers: A Case Study at the Secondary Level.” Unpublished Ph.D. Dissertation,
(Vancouver: University of B.C., 1995).
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2. Share—expertise/materials/experiences:

A little empathy can go a long way. Based on rapport established in conversation, you
might be able to offer to share materials that you know work, especially when a
teacher indicated a need to find appropriate materials for that topic. This can be the
gateway for future collaborative efforts.

3. Do a demonstration lesson:

Teachers often complain about the students not “getting” a particular concept. Volun-
teering or complying with a request to demonstrate teaching that concept in a way
that will assist everyone in the class, including the ESL learners can become a first step
to further work together.

4. Mentor new teachers:

New teachers tend to be only too pleased to have an opportunity to benefit from
those willing to share both materials and techniques. Concurrently, those who have
been in the profession for a long time benefit from new ideas and the boundless
enthusiasm and energy of the new teachers on staff. Making the first move is the key.

5. Become alearner:

“I'would like to help the ESL learners in your science classes but I’'m afraid it has been
some years since I took biology. Could I sit in on your classes and learn with them so |
can better analyze how to help them learn the language of science? I will certainly
share any strategies I use with them so that you have the option of using them with
future classes.”

6. Work with small groups to pre-teach or re-view:

Pre-teaching the lesson can often be enough to help more advanced ESL learners cope
with the rapidity of delivery in classes. Alternatively, doing a review after the concept
has been taught to the class allows for reinforcement and re-teaching as needed.

7. Co-teach:

Ultimately, combining the teaching of subject matter with the language specific to that
subject area constitutes the ideal learning experience. Teachers have successfully
collaborated in a variety of ways such as:
presenting in turn (e.g., topic introduction and explanation by the subject teacher,
followed by analysis of key terminology by the ESL specialist)

- deliberately co-planning the reinforcement of a skill or strategy (e.g., have students
write cause-and-effect essays in social studies while they are learning the cause-and-
effect essay structures in language or ESL classes).

This type of collaboration requires a high level of interdependence on the part of the
teachers involved, but its potential to enhance learning for all has made such efforts
worthwhile.
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Instructional Tips for Classroom Teachers’

ESL students who have been placed in a mainstream learning environment typically face
a threefold challenge. They are simultaneously working to develop:

a grasp of the knowledge, skills, and attitudes specific to various subjects
a better command of the English language

an ability to interact with others and function within the social environment of the
school

There are many possible ways in which teachers can adjust their instructional practice to
help ESL students meet these challenges, without jeopardizing the learning of other
students. Several adaptations related to each of these aspects of student development are
suggested here. There are some aimed at helping ESL students pursue learning in rela-
tion to specific subjects such as science, mathematics, or social studies (adaptations with
a subject-specific focus). There are others aimed at helping students extend their vocabu-
lary and improve their ability to express themselves (adaptations with a language focus).
There are, finally, adaptations that draw upon students’ need to communicate with each
other and facilitate their further social interaction through group processes (adaptations
with a social focus).

Exercises in grammatical structures that fragment
language at the word or sentence level and neglect
the discourse level are not effective.

Teachers will find that many of the strategies and approaches suggested here also help
enhance the learning achievements of English-speaking students in their classes. While
most of these strategies and approaches can be applied or adapted for use in any class-
room that includes ESL students, teachers will need to select on the basis of their stu-
dents’ needs. It is important to note that, for funding purposes, where the only addi-
tional services provided to the student are adapatations within the mainstream class-
room, there must be documentation of adaptations specifically designed to address the
needs of the ESL student which are distinct from those that would normally be provided
to address student differences. Some of the suggestions may work best with younger
(e.g., primary and intermediate) students, while others might be more readily imple-
mented with older students. An expanded explanation of these instructional tips is
provided in the Ministry resource document, ESL Learners: A Guide for Classroom
Teachers (1998). ESL specialists will doubtless also be in a position to help classroom
teachers adapt their practice in ways that are appropriate to the needs of their particular
students.

? material in this section has been adapted from Curriculum & Instructional
Services ESL/ESD Students in Your Classroom (North York: North York Board of
Education, 1992), pp. 2-3.
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Teacher’s Use of Language

.

provide additional “wait time” for student responses to questions
be conscious of the vocabulary you use

teach the language of the subject (specialized vocabulary)
simplify sentence structures

rephrase idioms or teach their meaning

clearly mark transitions during classroom activities

periodically check to ensure ESL students are understanding

Contextual SupportforLinguistic Development

.

write key words on the board and use visual and other non-verbal cues to present key
ideas

provide written notes, summaries, and instructions

use the students’ native languages to check comprehension and clarify problems
communicate interest in students’ linguistic development and set expectations
respond to students’ language errors

use directed reading activities (e.g., previewing the text, pre-reading questions, locate
key words, vocabulary notebooks, follow-up questions)

use audiotaped text to combine aural and visual cues

establish a supportive environment for language learning

use co-operative learning strategies

encourage students to rehearse information or instructions orally
use peer tutoring

establish a homework club

provide models (e.g., provide an example of a compare-contrast essay when asking
students to create one)

ESL Learners: A Guide for ESL Specialists



Resources and References

Materials for Use with Students

Adams, Thomas, W. Inside Textbooks: What Students Need to Know. Addison-Wesley,
1989.

Barry, Joy, et al. Extend a Welcoming Hand: A Resource Book for Teachers of Young ESL
Learners. Vancouver School Board Curriculum Publications, n.d.

Black, Howard and Sandra Black. Organizing Thinking: Graphic Organizers Books 1 &
2. Midwest Publications: National Center for Teaching and Thinking. 1990

Buehl, Doug. Classroom Strategies for Interactive Learning. Schofield WI: Wisconsin
State Reading Assoc. 1995.

Collie, J. & S. Slatyer. Literature in the Language: A Resource Book of Ideas and
Activities. New York NY: Cambridge University Press. 1987.

Cook, D. (ed.) Strategic Learning in the Content Areas. Madison, WI: Wisconsin
Department of Public Instruction. 1989.

Fanning, Peter, and Goh, Maggie, (eds.). Home and Homeland: The Canadian
Immigrant Experience. Addison-Wesley and Rubicon Publishing, 1993.

Genzel, R. B. & M. G. Cummings. Culturally speaking, 2nd ed. Boston MASS: Heinle
and Heinle Publishers. 1994.

Green, Joseph. The Word Wall: Teaching Vocabulary Through Immersion.
Markham Ont.: Pippin, 1993.

Steinberg, Jerry. Games Language People Play. Markham Ont.: Pippin, 1991.

TeacherReference Materials
Anderson, Valerie and Marsha Roit. “Linking Reading Comprehension Instruction to

Language Development for Language Minority Students.” Elementary School
Journal, 96 (3), 1996. pp. 295-309.

Ashworth, Mary. Blessed With Bilingual Brains: Education of Immigrant Children with
ESL. Pacific Educational Press, 1988.

Ashworth, Mary. The First Step on the Longer Path: Becoming an ESL Teacher.
Markham Ont.: Pippin, 1992.

Ashworth, Mary and H. P. Wakefield. Teaching the World’s Children: ESL for Ages Three
to Seven. Markham, Ont.: Pippin. 1994.

Banks, James A. Multiethnic Education: Theory and Practice. 3rd ed. Needham Heights,
MA: Allyn & Bacon. 1994.

Carbo, Marie. “Reading Styles.” Educational Leadership, 53 (5), 1996. pp. 8-13.

Coelho, Elizabeth. Learning Together in the Multicultural Classroom. Markham Ont.:
Pippin, 1994.

ESL Learners: A Guide for ESL Specialists



Cole, Robert W. (ed.). Educating Everybody’s Children: Diverse Teaching Strategies for
Diverse Learners. Alexandria, VA: ASCD. 1995.

Crowhurst, Marion. Language and Learning Across the Curriculum. Scarborough,
Ont.: Allyn & Bacon Cdn. 1994.

Derewianka, B. Exploring How Texts Work. Newtown, NSW: Primary English Teachers
Association, Australia (PETA). 1994.

Dunbar, Stephen. “Developing Vocabulary by Integrating Language and Content.”
TESL Canada Journal, 9 (2), 1992. pp. 73-79.

Dunn, Rita. “Learning Styles of the Multiculturally Diverse.” Emergency Librarian, 20
(4), 1993. pp. 24-32.

Education Systems of Immigrant Students. North York Board of Education, 1990.

Eastwood, ]. Oxford Guide to English Grammar. Oxford: Oxford University Press.
1994.

Early, Margaret. “Enabling First and Second Language Learners in the Classroom.”
Language Arts, 67, Oct. 1990.

Finders, M. and C. Lewis. “Why Some Parents Don’t Come to School.”
Educational Leadership, 51 (8), 1994. pp. 50-54.

Genesee, Fred (ed.). Educating Second Language Children: The Whole Child, The
Whole Curriculum, The Whole Community. Cambridge University Press, 1994.

Gersten, Russell. “The Double Demands of Teaching English Language Learners.”
Educational Leadership, 53 (5), Feb. 1996. pp. 18-22.

Gibbons, Pauline. Learning to Learn in a Second Language. Portsmouth, NH:
Heinemann, 1991

Guild, Pat. “The Culture/Learning Style Connection.” Educational Leadership, 51 (8),
1994. pp. 16-21.

Gunderson, Lee. ESL Literacy Instruction: A Guidebook to Theory and Practice.
Prentice Hall, 1991.

Helmer, Sylvia and Catherine Eddy. Look at Me When I Talk to You: ESL Learners in
Non-ESL Classrooms. Toronto: Pippin. 1996.

Hyerle, David. Visual Tools for Constructing Knowledge. Alexandria, VA: ASCD. 1996.

Kaprelian-Churchill and Churchill, S. The Pulse of the World: Refugees in Our Schools.
Toronto: OISE Press. 1994.

Law, Barbara and Mary Eckes. Assessment and ESL: On the Yellow Big Road to the
Withered of Oz. Peguis Publishers, 1995.

Law, Barbara. The More-Than-Just-Surviving Handbook: ESL for Every Classroom
Teacher. Peguis Publishers, 1990.

Leki, llona. Understanding ESL Writers: A Guide for Teachers. Portsmouth, NH:
Heinemann, 1992.

ESL Learners: A Guide for ESL Specialists



Lightbown, Patsy, M. How Languages are Learned. Oxford University Press, 1993.

Meyers, Mary. Teaching to Diversity: Teaching and Learning in the Multi-Ethnic
Classroom. Irwin, 1993.

O’Malley, J. Michael and Valdez-Pierce, Lorraine. Authentic Assessment for English
Language Learners: Practical Approaches for Teachers. Reading,

MA: Addison-Wesley. 1996.

Oxford, Rebecca L. Language Learning Strategies: What Every Teacher Should Know.
Boston: Heinle and Heinle. 1990.

Parsons, Les. Response Journals. Markham, Ont.: Pembroke Publishing. 1990.

Peitzman, Faye and George Gadda. With Different Eyes: Insights into Teaching
Language Minority Students Across the Disciplines. Don Mills, Ont.:
Addison-Wesley Publishing. 1994.

Piper, Terry. And Then There Were Two: Children and Second Language Learning.
Markham Ont.: Pippin Publishing, 1993.

Reid, Joy (ed.). Using Learning Styles in the ESL/EFL Classroom. Boston: Heinle and
Heinle. 1995.

Reyes, M. de la Luz and L. A. Molner. “Instructional Strategies for Second-language
Learners in the Content Areas.” Journal of Reading, 35 (2), 1991. pp. 96-103.

Richard-Amato, P. A. and M. A. Snow (eds.). The Multicultural Classroom: Readings for
Content-Area Teachers. White Plains, NY: Longman. 1992.

Scarella, Robin. Teaching Language Minority Students in the Multicultural Classroom.
Prentice Hall, 1990.

Spangenberg-Urbschacht, K. and R. Pritchard (eds.). Kids Come in All Languages:
Reading Instruction for ESL Students. Newark, DEL: International Reading Associa-
tion (IRA). 1994.

Staddon, Naomi. Through the Looking Glass: Discipline vs. Abuse—A Multicultural
Perspective. BC Institute on Family Violence, 1997.

Teachers of English to Speakers of Other Languages, Inc. (TESOL) ESL Standards for
Pre-K-12 Students. Alexandria, VA: TESOL Inc. 1997.

Waxler-Morrison, N., J. M. Anderson, and E. Richardson (eds.). Cross-Cultural Caring:
A Handbook for Health Professionals in Western Canada. Vancouver, BC: UBC
Press. 1990.

ESL Learners: A Guide for ESL Specialists “



Administrative Considerations

Eligibility for Schooling

It is the school district’s responsibility to screen all pertinent documentation in order to

determine eligibility for student services. In addition to supplying proof of age and

residency (to meet the requirements specified in the School Act) and records of immuni-

zation (conforming to the standards for all students set out by the school district), a

student who was not born in Canada must provide proof of legal admittance into the

country in order to attend school. Any one of the immigration documents cited in the

following chart will serve as proof of legal admittance to Canada. If the student or the

student’s family have immigration documentation that is not listed here, contact the

nearest Canada Immigration Centre and review local school board policy to determine

the student’s eligibility for schooling.

Immigrant Status

Document

Particulars

1 Landed Immigrantor

Immigrant Record of

legal permissionto enter Canadatoestablish permanentresidence

PermitHolder

PermanentResident | Landing (IMM 1000) no other documentation required
2 Dependentof Student Authorization temporary worker should request this priorto arrival, but can do
Temporary Worker itwithin Canada (dependents of legal temporary workers are
eligible to attend publicschool)
is valid for a specified time period, and can be renewed
notissuedto students of Kindergarten age (ensure parenthas a
valid employment or Student Authorization), although these
same students will require it to enter Grade 1
3 Refugee Claimant Letter of No Objection or issuedtoindividuals who are claiming refugee status shortly
Student Authorization afterarrival at port of entry
students given a Letter of No Objection need to applyfora
Student Authorization (see above)
4 Dependentof Student Authorization see #2 above
Foreign Student
5 Minister's Minister’s Permit issued to anindividual in specificinstances

isvalidfor a specified time period, but may be renewed

6 Dependentof
Foreign Diplomat

Diplomaticldentity Card
orDiplomaticPassport

issued to individuals in consular positions
eligible to attend school

7 Exchangeor
International Visa
Student

International or Visa
Student Authorization

students must apply to and be accepted by a school district or
specificinstitution

issued priorto arrivalin Canada

valid only for attendance in the school district or institution
identified on the authorization
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Provincial Funding for ESL

Students for whom ESL funding is being provided by the Ministry of Education need to
be receiving ESL service that is clearly identifiable and distinct from classroom adapta-
tions that would normally be provided to address student differences. In order for a
school to claim ESL funding from the Ministry for any student, the school submitting the
funding claim (i.e., on form 1701) must prepare and maintain:

a description of the student’s current English language proficiency (based on an
assessment carried out in the year for which funding is claimed)
an instruction plan (individual or group) designed to meet the student’s needs
a list of the additional, specialized ESL services being provided to the student (these
services may include reception classes, pull-out services, and/or services provided in
aregular classroom environment)
evidence of the student’s reported progress in acquiring English.
Form 1701 provides further details of these requirements. Form 1701 instructions also
clearly note that “reduction of class size by itself is not a sufficient service to meet the

definition of ESL services.”

Districts have the responsibility to provide
educationally appropriate ESL services to
all students who require them.

from English as a Second Language Policy Framework
Ministry of Education, 1999
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Roles and Responsibilities

The Ministry of Education
The Ministry:
- promotesthe equitable participation of ESL students in the educational system in British Columbia,
sets standards, develops necessary policy, and establishes guidelines for ESL services,
provides and allocates funding to School Districts,
monitorsthatfunding for ESL services is equitably distributed and effectively used,
reviews and monitors ESL services to determine educational outcomes,
works with teams of educators to identify effective practices in ESL and supports educators’ efforts toimprove
ESLservices, and
analyzes student enrollmenttrends and distribution to facilitate long-term educational planning.

School districts:

School districts:
provide educationally appropriate English as a Second Language services to all students who require them,
develop local ESL policies and procedures,
ensure that educators assigned to deliver ESL services are appropriately trained and have the necessary
skills,
ensure that all educators and support staff who work with ESL students have access to relevant staff develop-
ment opportunities, and
clearlyidentify who is responsible for administering ESL services in the district.

Schools:
Schools:
implement ESLservices,
place and plan programming for students and inform their parents,
facilitate access to resources and supportfor effective implementation of ESL services,
facilitate the collaboration among all educators providing ESL services, and
promote an environment which values diversity, bridges cultures and works to eliminate racism.

Teachers
Teachers of ESL students:
work collaboratively to identify, plan and provide services to ESL students,
provide effective instruction,
provide ongoing assessment, and
report progress.
from English as a Second Language Policy Frameworkpp12-13,
Ministry of Education, 1999
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Appendix:
Sample Assessment Tools

ESL Learners: A Guide for ESL Specialists



Genre Analysis (for Assessing Writing)

Observing and analyzing writing provides key insights into what the student knows about
language use and is able to apply independently. It can enable teachers to assess the
student’s grasp of the mechanics of writing and ability to use language for different
purposes. Like reading, writing is a complex cognitive process that is affected by many
variables, including the student’s:

- repertoire of critical thinking and communication strategies

- language knowledge
- knowledge of the subject about which she or he is writing

*  writing purpose.

When analyzing writing and planning further instruction, these variables need to be taken
into account.

The Ministry of Education’s Writing Reference Set, Evaluating Writing Across Curricu-
lum (RB 0020 & RB 0021) describes writing as a multi-faceted process. In addition to
being familiar with the mechanics of writing, it is important that students be able to
create meaning and demonstrate increasing command of form and style. Analysis of
students’ writing should accordingly examine all elements of a student’s written language
use, not just the surface features.

The following table™ highlights differences in the various genres that teachers might wish
to take into account when assessing the written work of ESL students. Knowing how to
write in one form or genre, does not mean a student has control in others.

Narrative

Contexts Forms Language Features
(Examples of Purposes and
Audience)
English  Write astory, fable, myth, | Purpose:toentertain - defined characters
fairytale, poem, orplay Focus: sequential specificevents - descriptive language
History Ahistorical biography Framework: - dialogue
orientation - usuallypasttense

initiating events
complications/problems
resolution (may be repeated
in episodes)

10 adapted from “Overview of Major Forms” in First Steps Writing Resource Book
(Melbourne, Aus: Addison Wesley Longman Australia, 1994), p.20
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Recount English Newspaper account, Purpose: toretell events specific participants
letters, orjournals Focus: sequential specificevents linking words to do with
Social Studies Diary of Captain Framework: time (e.g., later, after,
Cook orientation before)
Mathematics Howlsolvedthe eventsintime-order actionverbs
problem re-orientation (optional) simple pasttense
Health Record of exercises evaluation (optional)
andfoodforthe day
Science Recount of chickens
hatching
Procedure English Aninstructionmanual | Purpose: to deal withthe waytodo detailed factual
Social Studies Howtoreadamap things description
Mathematics Howtofindthe Focus: sequential general events readerreferredtoina
perimeter using Framework: general way or not
concrete material goal mentioned atall (e.g.,
Health Recipe forhealth materials drawaline)
cookies method linking words to dowith
Science Writing upan evaluation (optional) time (e.g., after, when, as
experiment soonas)
tenseistimeless
Report English Writeareportonlifein | Purpose:toclassifyand describe a generalized participants

Social Studies
Health

Science

the 1920s after
reading My Place
Areporton deserts
Areporton heart
disease
Areportonbirds

class ofthings

Focus: generalthings

Framework:
generalization/classification
description
summary (optional)

impersonal objective
language

timeless presenttense
subject-specific
vocabulary

Explanation

Social Studies

Explain howssoll

Purpose: to explain phenomena

generalized non-human

erosion occurs Focus: general processes participants
Explainhowseasons Framework: cause and effect
occur phenomenon relationships
Health Explain digestion explanation sequence some passives (e.g., is
Science Explain how rain drivenby...)
forms timeless presenttense
(e.g., soilisdeposited...)
Exposition English Doestelevision Purpose: toargue orpersuade generalized participants

Social Studies

Health

Science

promote crimein our
community?

Doyou think punish-
mentfor crimesin our
society is appropriate?
Smoking—isitdanger-
ous?

Electricity and magnet-
ismare closely related

Focus: athesis presented froma
particular point of view
Framework:

thesis

argument

reiteration

passives to help text
structure

linking words associated
withreasoning (e.g.,
therefore)
nominalization—actions
becomethings (e.g., to
pollute becomes pollution)

ESL Learners: A Guide for ESL Specialists




Elementary (Primary) Written Language Matrix

SUPPORT LEVEL

Vocabulary - limited vocabulary - vocabulary expanding but still limited
Content& - focussesononeidea - writes concrete descriptions
Organization - canbeacollection of unrelated ideas - somedescriptive language used

personal experiences
sentences around oneidea

Verbs - notanissue atthislevel - limited use of tense
Sentence - singlewords and phrases - mostlysimple sentences
Structure - simplelearned patterns
Form - drawspictures - emergentspelling continues

labels pictures
emergentspelling
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School District No. 38 (Richmond)

)

some descriptive language used

vocabulary more advanced

developing elements of story
connectionsinstory, uses connect-
ingwords

re-telling of a personal experience
(not necessarilyin order)

beginning, middle, end

may containsome orall of the
following: setting, characters,
problem, events, solution

many descriptive details
re-telling in chronological order

subject/verb agreement

variety of tenses

minor errorsin syntax (word orderin
sentence)

some compound and complex
sentences

correct syntax

semantic errors do not affect
meaning

periods and capital letters
correctly most of the time
some spelling errors

appropriate capitalization and
basic punctuation
veryfewspelling errorsin
common words

Considerations for Supporting Level[15

Even atthis advanced stage of lan-
guages development, students still
require language support. There are
contributing factors that need to be
considered, such as variationsin:
background knowledge
experiences with using precise
vocabulary
exposure to literature and genres
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Elementary (Intermediate) Written Language Matrix

SUPPORT LEVEL

Organization

canbeacollection of unrelated ideas

Vocabulary very little vocabulary simple words to convey anidea
usually limited to topics of personal vocabulary expanding but still limited
information some descriptive language

Content & focussesononeidea simple sentences

beginning to organize paragraphs

writing may be dominated by spelling
errors

little or no understanding of
punctuation and/or capitalization

Verbs very limited use of verb tense limited use oftense
many agreement errors agreementerrors
tense errors obscure meaning
Sentence words missing short sentences with patterns
Structure ranges from non-sentences to simple developing
sentences, but patterns not established beginning to use connectors (and/or/
(s/v/obj) but)
meaning difficult or obscure words still missing (i.e. prepositions)
Form

may have frequent spelling errors
awareness of writing conventions
(e.g., punctuation & capitalization)
run-ons and sentence fragments
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some specialized vocabulary but
makesincorrectword choices
some idiomaticforms

School District No. 38 (Richmond)

more advanced expressions with
accuracy
more idiomaticforms

loosely organized

starting to use topic sentence/
body/conclusion
mainideaclearbutlack
supportingideas

ideas clearly stated and
supported

usually paragraph organiza-
tional (topicsentence/body/
conclusion)

drafts and re-drafts (self-
corrects)

frequent subjectverb agreement
awareness of simple tenses (past,
present, future)

difficulty with irregular verbs

wide variety of tenses

Considerations for Supporting Level 5

Even at this advanced stage of lan-
guages development students still
require language support. There are
contributing factors that need to be
considered such as variationsin:
background knowledge
experiences with using precise
vocabulary
exposureto literature and genres
culture

complexsentences complexsentences with

connectors someerrors
meaning not always clearon the appropriate prepositions
firstreading

minor errorsin syntax

some errorsinspelling appropriate punctuationand

basic punctuationis usually correct capitalization
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SUPPORT LEVEL

Vocabulary &
Idiomatic Forms
(expressions &
two-word verbs)

Secondary Written Language Matrix

very little vocabulary
usually limited to topics of personal
information

very limited English (essentially translation)

uses simple words to convey anidea
limited range

Organization &
Development of
Paragraphsand
Essays

no organization ordevelopment
not enoughto evaluate

considerable effort required (on part of
teacher)to comprehend

lacks logical sequencing

little development of topic

few main points

inadequate detail

Verbs (includ-
ing gerunds/
infinitives)

very limited use of verb tense
many agreement errors
tense errors obscure meaning

limited use oftense

mistakesin agreement make compre-
hension difficult

simple present/present continuous/
past/future used
over-generalizations with regular/
irregularverbs in pasttense

Sentence
Structure

words missing

ranges from non-sentences to simple
sentences, but patterns not established
(s/v/obj)

meaning is obscure or difficultto grasp

short sentences with sentence
patterns developing

use of coordination (and/or/but), but
little use of subordination (because/
after/when)

words still missing, especially preposi-
tions, articles

meaning not always clear because of
frequenterrors

Form

writing is dominated by spelling
errors

little or no attempt at punctuation
and/or capitalization

not enough workto evaluate

frequentspellingerrors
punctuation and capitalization
errors

difficulty recognizing sentence
boundaries (run-ons and sentence
fragments)

beginning to use articles, with
frequenterrors

errors often make meaning unclear
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uses some specialized vocabulary
but makes incorrectword choices
beginning to use idiomaticforms,
but oftenincorrectly

School District No. 38 (Richmond)

use of vocabulary approaching
thatof L1 in context-embedded
compositions

starting to use idiomaticforms
correctly

isableto use specialized academic
vocabulary

has mastered a limited number of
idiomaticforms

loosely organized

starting to use North American
paragraph organization style (topic
sentence/body/conclusion)
mainideas clear butlack support-
ingideas

learningto clearly state and
supportideas

employs paragraph organiza-
tion (topic sentence/body/
conclusion)

becoming confident in exposi-
tory essay style

ideas clearly stated and supported
can usually choose an effective
organization style for the topic

problemsintense consistency may
obscure meaning

modals/present perfect/past
perfect attempted with many errors
gerunds/infinitives used
inconsistently

still makes verb agreement errors

uses a widervariety oftenses/
gerunds/infinitives often correctly

stillmakes occasional verb errors

becoming more spontaneousin
use of complexverbforms

using complex sentences, but
withfrequenterrors

using subordination (because/
although/etc.), but oftenincor-
rectly

meaning is not always clearon
thefirstreading

using complex sentences
withsome errors

uses more subordinate forms
correctly

meaning is occasionally
obscured

uses more complexsentences
withfewer structural errors
word meanings not obscured

some errorsinspelling

basic punctuationis usually correct
usually recognizes sentence
boundaries

inconsistent use of articles and
prepositions

veryfew spelling errorsin common
words

uses alltypes of punctuation
articles usually used correctly

spelling and punctuation matches
that of L1 writers

occasional misuse of articles and
prepositions
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Secondary — ESL Levels 1 & 2 Benchmarks (Written Language Matrix)

O e Orqgac atio
LEVELONELOW Contentis minimal to skimpy uses some specialized vocabulary but makes
None incorrectword choices
LEVELONE Showing signs of developing mainidea Beginningto recognize thatsome
MIDDLE organization is required to complete the
assignment correctly
LEVEL ONE Is able to support mainidea by using Beginning to show essay develop-
HIGH details and examples at the paragraph level mentincluding introduction and
conclusion
LEVELTWO LOW Beginning to show the use of generaliza- Recognize five paragraph essay
tionto support statements structure
Canstay on onetopicthroughout
several paragraphs
LEVELTWO Showing cause and effect Using a clearlyfocussed thesis
MIDDLE relationships paragraphtointroduce composition
Language beginsto allowforfull
range of thought
LEVELTWOHIGH Language proficiency more closely Demonstrates an understanding
matches cognitive level and ability to write inthe five
Are differentiating between conver- paragraph essay structure
sational English and written aca-
demicEnglish
Confidence inlanguage ability
allows students to attempt sophisti-
cated writing
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Vocabulary

Limited vocabulary
Maijority of words are content words
Some function words (but, and,
because, etc.)

Burnaby South Secondary School

Language Use

Wordlevel only

Using telegraphiclanguage
Beginningto use simple sen-
tences-subjectandverbare
present

Recognition of past and present
tenses butare being used
randomly

Language structure impedes
understanding

Mechanics

No capitalization or punctuation
Random use of commas

Meaning and ideas are expressed
inlongersentences

Are differentiating between and
using the three simple verb
tenses butwith frequenterrors

Rudimentary punctuationis
apparent—periods, commas,
quotation marks

Attempting to use simple transi-
tional phrases—forexample, on
the other hand, etc.

Beginning to use appropriate word
forms

More consistentusage of simple
verbsenses

Attemptingto use clauses and
conditional tenses

Mastery of basic mechanics

Beginning to gain more control
over correctword forms

Writing includes avariety of
simple compound, and
complex sentence structures
Attempting more complexverb
tenses

Consistently using correctword
forms

Are able to manipulate avariety
oflanguage structuresto
express complexideas effec-
tively and consistently

Able to recognize and appropri-
ately use the third person point
of view

Are consistently using transitional
linkingwords and phrases—
therefore, however, inorderto, in
conclusion, moreover, conse-
quently, etc.

The attemptto use more sophisti-
cated language affects correctword
formations
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Student name:
Age:
Grade:
Length oftime in Canada:
Length of time at
FOCUS Emerging
READING listensto read-alouds

canrepeat
recognizes sound-symbol
relationships

school:

Beginning

cando choral reading
canretell simple texts
uses some phonics and/or
otherdecodingskills

Characteristics of Students’ Reading/Writing Skills'’
(What they Indicate about Proficiency Level)

Developing

canretell a complete story
—beginning, middle, end
recognizes plot, character,
and events

WRITING

uses single words, pic-
tures, and patterned
phrases
copiesfromamodel
exhibits little awareness of
spelling, capitalization, or
punctuation

writes predominantly
phrases and patterned or
simple sentences

uses limited or repetitious
vocabulary
usestemporary (phonetic)
spelling

writesin presenttense and
simple sentences; has
difficulty with subject-verb
agreement; run-on
sentences are common
uses high-frequency
words; may have difficulty
withword order; omits
endings orwords

uses some capitalization,
punctuation, and transi-
tional spelling; errors
ofteninterfere with
meaning

11 adapted from Figure 5.8 and Figure 2.5 in O’Malley, J. Michael and Lorraine Valdez-Pierce,

Authentic Assessment for English Language Learners: Practical Approaches for Teachers
(Reading, MA: Addison-Wesley, 1996), which in turn are based on materials drafted by ESL
Teachers Portfolio Assessment Group, Fairfax County Public Schools, Virginia
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Date:
Teacher(s):
Firstlanguage orlanguages otherthan English:

Expanding

canread independently
canread aloud

can “read between the
lines” (i.e., draw appro-
priate inferences)

Proficient

readsindependently
relatesreadingto
personal experience
uses a variety of
reading strategies
recognizes literary
elementsand genres

Independent

readsforenjoyment
reads and completes
awide variety of texts
responds personally
and critically to texts
matches awide
variety of reading
strategies to purpose

Fluent

able to write an entire
paragraph

writing exhibits incon-
sistent use of a variety of
verbtenses, subject-
verb agreementerrors,
and limited use of
transitions, articles, and
prepositions
vocabularyis appropri-
ateto purpose, but
sometimes awkward
uses punctuation,
capitalization, and
mostly conventional
spelling; errors
sometimesinterfere
with meaning

writes multiple
paragraphs, as
necessary
isgenerally ableto
presentamainidea
with supporting detail
uses appropriate verb
tenses; errorsin
sentence structure do
notdetractfrom
meaning

usesvaried vocabu-
lary appropriate fro
the purpose

makes few mechani-
cal errors (errors of
spelling, punctua-
tion, and capitaliza-
tion) and seldom any
that detractfrom
meaning

writes single or multi-
ple paragraphs with a
clearintroduction, fully
developedideas,
appropriate transi-
tions, and a conclusion
uses appropriate verb
tenses and varied
sentence structures
usesvaried, precise
vocabulary

makes only occasional
mechanical errors,
none of which detract
from meaning
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Prototype Oral Interview

A formal interview situation is unlikely to elicit much response from a very young or
immature child. If the student is age 8 or younger, it is probably best to create a game or
activity-oriented initial assessment. While some of the expectations are similar, there are

important differences in content and approach.

Oral Questions Procedure and Expectations

(name of town, city)?

SectionA Expectations for student: short answers such as “Byung Soo,”
1. What'syourname? “10,” “February,” etc. The assessor or “interviewer” should:

2. Howoldareyou? proceed ata normal speed and volume

3. When'syourbirthday? avoid repeating orrewording questions unless asked

4. Wheredoyoulive? accept and record any responses the student makes but

5. What'syourtelephone number? note any articulation difficulties the student is experienc-
6. Where areyoufrom? ing. Ifthe interviewerfeelsitis more appropriate, he orshe
7. Whatlanguage doyou speak? may use atape recorder

8. Whendidyoucometo stop afterthere has been no response to three consecutive

questions.

. Tellme aboutyourschoolin

SectionB
1.

How manyyears have you gone to school
altogether?

. Tellme aboutyourfamily. How many brothers
andssisters doyou have? What do they do

Tellmeyourfavourite story.

Question 1isaconversation opener. In Question 2 the
examiner may wish to add an additional prompting comment
suchas, “I've neverbeento ."The expectations for
students are thatlonger responses will be forthcoming for
questions 2 onward so it is not necessary to use all of these
examples. Choose one and ifit elicits very little response, try
anotheritem. (N.B. Questions aboutfamily may be inappro-
priate forrefugee students.) If the studentis frustrated with
this type of questioning, stop and proceed to section C. Itis
not necessary forthe examinerto record everything verba-
tim. Comments will suffice.
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Oral Questions Procedure and Expectations

SectionC Asthe formatforthis section is artificial, itisimportant forthe
Now you can ask me some questions. studentto understand what is being tested; hence the opening
1. Askme mytelephone number. remark. Itis always advisable to give an example to clarify

2. Askmewherellive. instructions (e.g., “Change each of these to a question. For

example: Thisis atable. Isthis atable2”). The student s

) o expected to answer in complete sentences. This section has
Askme a question beginning with: been graded structurally from simple to more complextasks. If
who. the student has trouble with a given question, try the next item;

when. ifthe student still experiences difficulty, stop.

howmuch.

why.
Ask me what | did last night.
Tell me whatthe weather's like today.

® N AW

Now I'd like to testyour English grammar. Change
each ofthese to a question:
He's going home.

They will make mistakes.
She getsonthe bus.
He ate hisdinner.

e 0d -

The work has beendone.

Change each of these to the negative:

. That'sawindow. (pointto the door)
This belongsto her.
She'llgotothe store.
He said something.

O Obd =

I could've gone earlier.
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Analytic Oral Language Scoring Rubric'?

Studentname:
Age:
Grade:
Length oftime in Canada:
Length of time at school:
FOCUS Emerging Beginning Developing
SPEAKING - beginstoname concreteobjects | - beginstoinitiate
beginsto communicate per- conversation
sonal and survival needs - retellsastoryor
experience
asks and respondsto
simple questions
FLUENCY - repeatswords - speaksinsingle-word utter- - speaks hesitantly,
ances and short patterns rephrasing and
searching forwords
STRUCTURE - uses predominantly
presenttense verbs
demonstrates errors of
omission (leaves words
out, endings off)
VOCABULARY - usesfunctional vocabulary - uses limited vocabulary
LISTENING - understandslittle or - understands words, phrases — - understands simple
no English requires repetition sentences in sustained
conversation —
requires repetition

12 adapted from Figure 4.5 in O’Malley, J. Michael and Lorraine Valdez-Pierce,
Authentic Assessment for English Language Learners: Practical Approaches for
Teachers (Reading, MA: Addison-Wesley, 1996), which in turn is based on a rating
scale developed by ESL Teachers Portfolio Assessment Group (Grades 1-12),
Fairfax County Public Schools, Virginia
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Date:
Teacher(s):
Firstlanguage orlanguages otherthan English:

Expanding

cansustain a conversation
beginsto communicate in class-
room settings

Proficient

can participate in social and
class discussions

errorsdo notinterfere with
meaning

Fluent

communicates competentlyin
social and class settings

speaks with occasional hesitation

speaks with near-native fluency
(hesitations do not interfere with
communication

speaks fluently

uses some sentence variety
inconsistently applies rules of

grammar (e.g., runned, mans, not

never, more higher), especially
withverbs

uses a variety of structures with
occasional grammatical errors

uses a variety of grammatical
structures correctly and easily

uses adequate vocabulary —
some errorsinword usage

usesvaried vocabulary

uses extensive vocabulary —
may lag behind native-speaking
peers

understands classroom discus-
sions with repetition, rephrasing,
clarification

understands most spoken
language, including class
discussion

understands class discussion
without difficulty
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ESL Oral Assessment Strategy'®

Using a picture stimulus, try to get the student to “tell you the story” of the picture in as
much detail as possible. Note down key words, phrases, and as much of what the child
says as possible.

Levels of Language Development

Assessment Outcome Comments

Level 1: Labelling - continueto develop vocabulary orally and focus on
provides one word responses, usually nouns (man, tree, basiccommunication with lots of concrete examples
ducks) to supportlearning

Level 2: Telegraphic Speech - maybe aboutreadyforbasicreading but still has
uses phrase and pivot words to communicate (here, language gap

want, that, give ball)

Level 3: Basic Sentences
tells what characters are doing (maniisfishing, ducks are

swimming)

Level 4: Language Expansion - shouldbeintroducedto basicreading and offered
describesrelationships between the characters and supportfocussing onlanguage development
otherthingsinthe picture (manisfishingin the pond) - language enrichmentto support gains is needed

Level 5: Connecting
ableto connectideas on possibilities (man is fishing but
he won't catch anyfish)

Level 6: Storytelling (Concrete)
perceive picture as part of larger story, responses
include indications of time, place, and cause-effect

Level 7: Storytelling (Abstract)
combines all previous steps and adds responses that
include mood, emotional reaction, and conclusions

NOTES:

- Students atlevel 4-5 not given assistance with language development tend to show up as “remedial” readers later on.
Students atoral level 6-7 who have trouble reading may have learning difficulties not related to language acquisition.
This evaluation is appropriate for all ages, although the task/picture stimulus should be more complicated for older
students.

13 based on Silvaroli, Skinner, and Maynes, Oral Language Expression
(St. Paul, MN: NEMC Corp, 1977)
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