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Fostering Text Dependent 
Comprehension�

Deborah	  K.	  Reed,	  Ph.D.	  

Objectives �

•  Discuss	  the	  role	  of	  text	  dependent	  
comprehension	  in	  college	  and	  career	  readiness	  

•  Learn	  how	  to	  help	  students	  analyze	  perspecDves	  
about	  a	  concept	  in	  a	  text	  

•  Review	  types	  of	  inferences	  
•  Learn	  how	  to	  help	  students	  make	  text-‐based	  
inferences	  

•  Plan	  to	  implement	  text	  dependent	  
comprehension	  strategies	  in	  content	  area	  lessons	  

2�



8/4/15	  

2	  

Components of Effective �
Comprehension Instruction�

3�

AcDvate	  	  
Prior	  Knowledge	  

Monitor	  
Comprehension	  	  	  	  	  

Using	  	  
Graphic	  Organizers	  

Answer/Generate	  
QuesDons	  

	  

MulD-‐Component	  
InstrucDon	  

	  

Requirements of Text Dependent 
Comprehension�

Assignment:	  	  Read	  the	  passage	  on	  climate	  change	  
and	  write	  an	  essay	  describing	  how	  you	  feel	  about	  
extreme	  weather	  events	  in	  your	  community	  being	  
caused	  by	  rising	  temperatures	  around	  the	  world.	  

•  Does	  the	  assignment	  require	  you	  to	  read	  the	  text?	  
•  Does	  it	  require	  you	  to	  consider	  a	  perspecDve	  
other	  than	  your	  own?	  

4�
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Goals of Text Dependent 
Comprehension�

•  Consider	  influence	  of	  reader’s	  and	  author’s	  
perspecDves	  
– Historical	  period	  
– Source	  of	  scienDfic	  informaDon	  
– Narrator	  of	  story	  

•  Move	  beyond	  general	  impressions	  or	  surface-‐
level	  facts	  

•  Use	  text	  evidence	  
5�

Turn and Talk�

•  Why	  is	  requiring	  the	  use	  of	  text	  evidence	  
important	  to	  developing	  students’	  reading	  
comprehension	  ability?	  

6�
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Structured Approach to Analyzing 
Multiple Perspectives �

7�

Preparing the Guide �

•  IdenDfy	  key	  concepts	  or	  themes	  
•  Write	  ≈ 4	  anDcipatory	  statements	  as	  opinions	  
•  CAUTION:	  must	  be	  amenable	  to	  alternaDve	  or	  
compeDng	  perspecDves	  

8�

Typical	  A-‐R	  Guide	  
All	  bacteria	  are	  
harmful.	  

CC	  Ready	  A-‐R	  Guide	  
It	  is	  important	  to	  keep	  
everything	  as	  clean	  
and	  free	  of	  bacteria	  
as	  possible.	  
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PRACTICE WRITING STATEMENTS FOR 
AN ANTICIPATION-REACTION GUIDE �

Explicit Instruction�

•  Teacher	  modeling	  
•  Guided	  pracDce	  
•  Independent	  pracDce	  

Share	  and	  discuss	  thinking	  
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A-R Guide Before Reading �

•  Teacher	  steps:	  
–  Introduce	  topic	  
– Explain	  purpose	  of	  using	  the	  guide	  
– Read	  each	  statement	  

•  Teacher	  and/or	  students:	  Respond	  to	  
statements	  
– Agree/disagree	  
– Provide	  raDonale	  

11�

A-R Guide During Reading �

•  Read	  and	  re-‐read	  segments	  of	  text	  
•  Link	  statements	  to	  relevant	  text	  evidence	  
– How	  to	  locate	  and	  record	  
– Direct	  quotes	  vs.	  paraphrasing	  

12�
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A-R Guides After Reading �

•  Does	  evidence	  warrant	  modifying	  or	  qualifying	  
previously	  held	  beliefs?	  

•  Provide	  reasoning	  
– RaDonale	  from	  mulDple	  sources	  
– Share	  and	  discuss	  

•  REMEMBER:	  must	  be	  amenable	  to	  alternaDve	  
or	  compeDng	  perspecDves	  

13�

Completed A-R Sample �

14�
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Scaffolding �

•  Provide	  sentence	  stems	  for	  raDonale	  
–  I	  agree/disagree	  with	  this	  statement	  because	  	  ___	  and	  ___	  support	  that	  

idea	  that	  ___.	  
–  I	  agree/disagree	  with	  _____	  because	  I	  learned	  that	  _______.	  
–  I	  agree/disagree	  with	  _____	  because	  when	  I	  _____.	  
–  On	  page	  _____	  it	  says	  that	  _____.	  	  This	  means	  _____.	  

•  Supply	  the	  page	  numbers	  or	  the	  paragraph	  where	  evidence	  can	  be	  
found	  for	  each	  statement	  

•  Use	  different	  opDons	  for	  responding	  
–  Response	  cards	  
–  Share	  reasoning	  with	  partner	  
–  Debate	  sides	  

Planning for Implementation�

•  Consider	  what	  current	  pracDces	  need	  to	  be	  
replaced	  with	  those	  described	  here	  

•  Consider	  what	  you	  would	  need	  to	  do	  to	  
implement	  these	  pracDces:	  
– How	  oben?	  
– With	  what	  resources?	  
– Professionally	  supported	  in	  what	  way(s)?	  

16�
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�
MAKING INFERENCES �

Text Dependent 
Comprehension: �

What am I? �

•  Lives	  in	  winter	  
•  Dies	  in	  summer	  
•  Grows	  with	  its	  root	  upward	  

18�
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The Importance of Inference 
Making �

•  Impacts	  overall	  reading	  comprehension	  (Carlson,	  
van	  den	  Broek,	  &	  McMaster,	  2014)	  

•  Move	  beyond	  the	  decoding	  of	  text	  to	  creaDng	  
a	  coherent	  mental	  representaDon	  of	  it	  (Kendeou	  
et	  al.,	  2014)	  

19�

Components of Effective �
Comprehension Instruction�

20�

AcDvate	  	  
Prior	  Knowledge	  

Monitor	  
Comprehension	  	  	  	  	  

Using	  	  
Graphic	  Organizers	  

Answer/Generate	  
QuesDons	  

	  

MulD-‐Component	  
InstrucDon	  
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Types of Inferences by Theory�

•  Coherence	  (text-‐connecDng	  or	  inter-‐sentence)	  
•  ElaboraDve	  (gap-‐filling)	  
•  Local	  

–  Coherence	  
–  Role	  assignment	  	  
–  Antecedent	  causal	  

•  Global	  
–  Coherence	  
–  Theme	  	  

•  On-‐line	  
•  Off-‐line	  

21�

Sample Types of Inferences by Task�

•  Author’s	  purpose	  
•  Main	  idea/summary	  
•  PredicDon	  
•  EvaluaDon	  
•  Conclusion	  
•  EmoDon	  	  
•  Causal	  consequence	  
•  Text-‐to-‐text	  
•  Text-‐to-‐background	  

22�
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Skills Required to Make Inferences 
(Kispal, 2008) �

•  AcDve	  reading	  
•  Zero	  tolerance	  for	  inconsistency	  
•  Background	  knowledge	  	  
– Breadth	  of	  knowledge	  and	  experiences	  
– Vocabulary	  
– Cultural	  informaDon	  

23�

What am I? �

•  In	  marble	  walls	  as	  white	  as	  milk,	  
•  Lined	  with	  a	  skin	  as	  sob	  as	  silk,	  
•  Within	  a	  fountain	  crystal	  clear,	  
•  A	  golden	  apple	  does	  appear.	  
•  No	  doors	  there	  are	  to	  this	  stronghold,	  
•  Yet	  thieves	  break	  in	  and	  steal	  the	  gold.	  

24�
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Text-dependent Inferences �

25�

InformaDon	  
from	  the	  
passage	  

Monitoring	  
and	  making	  
connecDons	  

	  
Inference	  

	  

Steps to Teaching How to Make 
Inferences �

Components	  
•  Build	  background	  

knowledge	  
•  Read	  text	  and	  note	  given	  

informaDon	  
•  Stop	  periodically	  to	  

monitor	  comprehension/
make	  inferences	  

Explicit	  Instruc2on	  
•  I	  do	  
•  We	  do	  
•  You	  do	  

26�

(Reed	  &	  Lynn,	  under	  review)	  
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Step 1: �
Build Background Knowledge �

•  Supply	  facts	  and	  content	  
•  Pre-‐teach	  vocabulary	  
•  Correct	  misunderstandings	  

27�

Step 2: Read Text and Note Given 
Information �

28�

Organizer	  adapted	  from	  McMackin	  &	  Witherell,	  2005	  



8/4/15	  

15	  

Step 3:�
Monitor Comprehension with Stems �

1.  The	  Dtle	  of	  this	  story	  makes	  me	  think	  that…	  	  
2.  I	  noDce	  that	  _____	  and	  _____	  are	  similar	  because...	  
3.  I	  noDce	  that	  _____	  and	  _____	  are	  different	  because…	  
4.  _____	  makes	  me	  think	  about	  when	  I	  read	  _____	  because…	  
5.  _____	  makes	  me	  predict	  that	  _____	  will	  happen	  because…	  
6.  I	  think	  the	  reason	  _____	  happened	  was	  because…	  
7.  I	  think	  the	  problem	  of	  _____	  could	  be	  solved	  by…	  
8.  I	  think	  _____	  made	  the	  person	  _____	  feel	  _____	  because…	  
9.  If	  the	  event	  _____	  were	  told	  from	  the	  perspecDve	  of	  _____	  ,	  I	  think	  the	  informaDon	  would	  change	  

by….	  
10.  Because	  _____	  and	  _____	  happened,	  I	  think	  the	  result	  will	  be…	  
11.  If	  _____	  were	  to	  happen	  today,	  I	  think…	  
12.  If	  the	  event	  happened	  in	  ______(locaDon),	  I	  think	  the	  informaDon	  would	  change	  by…	  

29�

(Reed	  &	  Lynn,	  under	  review)	  

Make Inferences �
�

30�

Organizer	  adapted	  from	  McMackin	  &	  Witherell,	  2005	  
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Early Use: Correspondence of 
Information to Inferences �

31�

(Reed	  &	  Lynn,	  under	  review)	  

Research �
(Reed & Lynn, under review) �

•  27	  middle	  school	  students	  
–  Learning	  strategies	  class	  for	  LD	  
–  Juvenile	  jusDce	  facility	  

•  3	  groups	  
–  Inference	  alone	  
–  Inference	  +	  individual	  goal	  sepng	  
–  Inference	  +	  group	  goal	  sepng	  

•  6	  lessons	  
–  4-‐6	  weeks	  
–  Pre-‐/post-‐test	  	  

32�
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Did it work? �
(Reed & Lynn, under review) �

•  Significant	  improvement	  across	  all	  groups	  
– Pre-‐test	  average:	  50%	  	  
– Post-‐test	  average:	  83%	  

•  No	  significant	  difference	  between	  groups	  
– No	  “business	  as	  usual”	  condiDon	  
– Issues	  with	  goal	  sepng	  

•  Student	  reacDons	  
– Need	  for	  affirmaDon	  
– Transfer	  to	  other	  sepngs	  

33�

Monitoring with �
Self-Generated Questions �

•  Level	  1	  QuesDons:	  	  Right	  There	  
–  Answers	  are	  explicitly	  stated,	  word	  for	  word,	  in	  one	  
place	  in	  the	  text	  

•  Level	  2	  QuesDons:	  	  Pupng	  it	  Together	  
–  Can	  be	  answered	  by	  looking	  in	  the	  text,	  but	  require	  
the	  reader	  to	  put	  informaDon	  together	  from	  different	  
parts	  of	  the	  text.	  

•  Level	  3	  QuesDons:	  	  Making	  ConnecDons	  
–  Cannot	  be	  answered	  by	  looking	  in	  the	  text	  alone;	  
require	  students	  to	  think	  about	  what	  they	  have	  just	  
read,	  what	  they	  already	  know,	  and	  how	  these	  ideas	  
relate.	  

(Vaughn	  et	  al.,	  2006)	  
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Generating Questions: �
Modeling Phase �

•  Introduce	  one	  quesDon	  type	  at	  a	  Dme.	  

•  Explain	  the	  purpose	  for	  generaDng	  quesDons	  
– Help	  you	  understand	  what	  you	  read	  
– Help	  you	  remember	  important	  
informaDon	  about	  what	  you	  read	  

•  Introduce	  the	  quesDon	  type	  
– Provide	  salient	  features	  of	  quesDon	  
– Provide	  salient	  features	  of	  answers	  

(Vaughn	  et	  al.,	  2006)	  

Generating Questions: �
Modeling Phase continued�

•  Use	  a	  short	  passage	  from	  your	  text	  to	  model	  how	  
to	  create	  the	  quesDon	  type.	  
– Read	  the	  passage	  aloud.	  
– Locate	  related	  facts/informaDon.	  
– Demonstrate	  following	  the	  steps	  of	  wriDng	  the	  
quesDon	  type.	  
– Show	  how	  to	  use	  text-‐based	  informaDon	  to	  
answer	  the	  quesDon.	  

(Vaughn	  et	  al.,	  2006)	  
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Generating “Putting it Together” 
Questions �

Correct	  Examples	  
•  Why	  is	  it	  important	  
to	  protect	  forests?	  

•  Describe	  two	  
different	  processes	  
that	  living	  trees	  
carry	  out.	  	  

Incorrect	  Examples	  
•  Where	  do	  tree	  
roots	  grow?	  

•  What	  is	  a	  forest?	  
•  How	  are	  trees	  
different	  from	  
grasses?	  

PracDce	  Passage:	  Trees	  Please!	  

Generating “Making Connections” 
Questions �

Correct	  Examples	  
•  How	  is	  protecDng	  

the	  forests	  similar	  to	  
protecDng	  fresh	  
water	  sources?	  

•  What	  would	  happen	  
to	  the	  forests	  of	  the	  
Northeastern	  US	  in	  a	  
prolonged	  pavern	  of	  
El	  Niño?	  

Incorrect	  Examples	  
•  What	  plants	  can	  be	  

used	  to	  make	  tree-‐
free	  paper?	  

•  Why	  is	  tree	  bark	  
important?	  

•  Where	  is	  the	  largest	  
forest	  in	  the	  world?	  

PracDce	  Passage:	  Trees	  Please!	  
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Generating Questions: �
Guided Practice �

•  Have	  students	  work	  with	  partners	  to	  create	  a	  specified	  number	  of	  each	  quesDon	  
type.	  
–  Read	  the	  passage	  together	  and	  discuss	  what	  it	  is	  about.	  
–  Pupng	  it	  Together:	  

•  Locate	  related	  facts	  from	  at	  least	  two	  different	  places	  in	  the	  text.	  
•  Combine	  the	  facts	  to	  make	  a	  quesDon.	  
•  Put	  informaDon	  together	  to	  answer	  the	  quesDon.	  

–  Making	  ConnecDons:	  
•  Relate	  something	  in	  the	  passage	  to	  something	  previously	  read,	  studied,	  
or	  experienced.	  

•  Use	  the	  stems	  to	  make	  a	  quesDon.	  
–  How	  is	  _____	  like	  (similar	  to)	  _____?	  
–  How	  is	  _____	  different	  from	  _____?	  
–  How	  is	  _____	  related	  to	  _____?	  

•  Combine	  informaDon	  in	  the	  passage	  with	  what	  is	  already	  known	  to	  
answer	  the	  quesDon.	  

Generating Levels 1, 2, and 3 
Questions: Examples in Platform�

40�
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Using the Generated Questions 
After Reading �

•  Foster	  discussion.	  
•  Return	  to	  the	  text	  mulDple	  Dmes.	  

(UT	  System	  &	  TEA,	  2009)	  

Differentiation:�
Scaffolds for Generating Questions �

•  Break	  the	  text	  into	  smaller	  secDons	  at	  first,	  but	  
gradually	  increase	  the	  length.	  

•  Provide	  a	  suggested	  number	  of	  quesDons	  to	  generate	  
for	  each	  secDon.	  

•  Levels	  1	  and	  2:	  	  Provide	  passages	  with	  some	  facts	  
already	  underlined.	  

•  Level	  3:	  	  Indicate	  what	  types	  of	  prior	  knowledge	  would	  
be	  helpful	  in	  making	  a	  connecDon	  to	  the	  passage.	  

•  Regularly	  share	  students’	  quesDons	  and	  provide	  
posiDve	  or	  correcDve	  feedback.	  

(UT	  System	  &	  TEA,	  2009)	  
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What am I? �

•  You	  couldn’t	  give	  it	  to	  the	  man	  who	  
made	  it.	  

•  The	  man	  who	  ordered	  it	  hated	  to	  see	  it.	  
•  The	  man	  who	  used	  it	  never	  set	  eyes	  on	  
it.	  

43�

Planning for Implementation�

•  Consider	  what	  current	  pracDces	  need	  to	  be	  
replaced	  with	  those	  described	  here	  

•  Consider	  what	  you	  would	  need	  to	  do	  to	  
implement	  these	  pracDces:	  
– How	  oben?	  
– With	  what	  resources?	  
– Professionally	  supported	  in	  what	  way(s)?	  

44�


