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Abstract

This dissertation examines effects of globalization on language, identity, and education
through the case of four Korean jogi yuhak (early study abroad) students attending
Toronto high schools. Resulting from a 2.4-year sociolinguistic ethnography on the
language learning experiences of these students, the thesis explores how globalization--
and the commaodification of language and corporatization of education in the new
economy, in particular--has transformed ideas of language, bilingualism, and language
learning with respect to the transnational circulation of linguistic and symbolic resources

in today’s world.

This thesis incorporates insights from critical social theories, linguistic anthropology,
globalization studies, and sociolinguistics, and aims to propose a “globalization sensitive”
Second Language Acquisition (SLA) theory. To better grasp the ways in which language
learning is socially and politically embedded in new conditions generated by
globalization, this new SLA theory conceives of language as a set of resources and
bilingualism as a social construct, and examines language learning as an economic

activity, shaped through encounters with the transnational language education industry.



The analysis examines new transnational subjectivities of yuhaksaeng (visa students),
which index hybrid identities that are simultaneously global and Korean. In their
construction of themselves as “Cools” who are wealthy and cosmopolitan, yuhaksaeng
deployed newly-valued varieties of Korean language and culture as resources in the
globalized new economy. This practice, however, resulted in limits to their acquisition of
forms of English capital valued in the Canadian market. As a Korean middle class
strategy for acquiring valuable forms of English capital, jogi yuhak is caught in tension:
while the ideology of language as a skill and capital to help an individual’s social
mobility drives the jogi yuhak movement, the essentialist ideology of “authentic” English

makes it impossible for Koreans to work it to their advantage.

The thesis argues that in multilingual societies, ethnic/racial/linguistic minorities’ limited
access to the acquisition of linguistic competence is produced by existing inequality,
rather than their limited linguistic proficiency contributing to their marginal position. To
counter naturalized social inequality seemingly linguistic in nature, language education
in globalization should move away from essentialism toward process- and practice-

oriented approaches to language, community, and identity.
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Chapter 1:
Transformation of Language and Education

in the Globalized New Economy

Jogi Yuhak: The Migration

Introductory Vignettes: Globalization and Transnational Koreans
Scene #1: Incheon International Airport, Seoul, Korea (Fieldnotes, June 14, 2007)

A landing announcement is made for the Korean Air flight from Toronto. The
people waiting must have been sitting up late to meet the 2:00 a.m. plane. Among the
crowd in the waiting area are many men and women, seemingly in their thirties and
forties, gazing at the exit door and chatting to each other. The door opens. Rushing out of
the door are many Korean adolescents carrying backpacks and suitcases. A teenage girl
walks out of the door carrying two suitcases and a violin case. She looks around. A smile
appears on her face. She runs to a man and a woman who have waved their hands to her.
They hug and greet each other with big smiles and high-pitched shouts and are jumping
around. The woman touches the girl’s face and closely looks at her while talking to her
(inaudible at a distance). They soon walk away. | overhear conversations from two boys
and two men and women nearby (who I presume to be family friends): “Wow, you’ve
grown!” “You got tanned.” “Did you gain weight?” “If you were in Korea, what grade
would you be in?”

I, myself, have arrived in Korea that day to conduct a month of fieldwork, and |
am amazed at the number of Korean teenagers and their families enjoying their reunion at
the airport. Over the ten-minute period between 2:54 a.m. and 3:04 a.m. alone, | observe

fifty-four such adolescents and young adults. While taking notes of the scene, | am



reminded of the conversation | heard between two Korean girls in the restroom before |
proceeded to customs. One girl had expressed her concern that her mother might not have
arrived to pick her up because the flight landed an hour earlier than scheduled. The other
girl tells her that she can just wait for her arrival. As the conversation continues, the first
girl attempts to find the appropriate Korean vocabulary for the English word “delay” (I
translate the conversation into English as follows):

First girl: She [my mother] always arrives early, but the plane used to be

yeon chak (delayed)? yeon gi (postponed)? I don’t know.

Anyhow... [she is interrupted by her interlocutor]
Second girl:  Say it in an easy word. Delay [original in English].

First girl: Yes, it’s always delay [original in English]-ed.
Second girl:  Is English easier [than Korean]?
First girl: No, it isn’t. Korean is easier, but [short pause] I don’t know,

Korean is also difficult.

Both Korean words for “delay” (yeon chak) and “postpone” (yeon gi) are Chinese loan
words of relatively formal usage that might be difficult for young Koreans whose
schooling is not based in Korea to acquire and use. The above conversation is indicative
of the bilingual repertoires of the growing number of young, transnational migrants in
Korea.

Scene #2: Incheon International Airport/Korean Air flight bound for Toronto
(Fieldnotes, July 19, 2007)

| am in the same airport a month later on my way to the gate for a return trip to
Toronto. | constantly encounter groups of Korean children at different gates accompanied
by one or two adults who are holding signs displaying the names of cities such as Cebu
and Vancouver. It is the beginning of summer vacation in Korean schools in mid-July,
and these children are leaving for short-term English study programs or an equivalent in

English-speaking countries.



On the plane, | am sitting in an aisle seat in the middle section. Sitting in the aisle
seat across from me is a Korean boy, around 8- to 9-years-old, with a young Caucasian
man and woman seated next to him. The man and woman, seemingly in their twenties,
are trying to converse with the boy and are asking him questions in English; the boy
offers them brief responses while reading a book. Although | cannot hear the boy clearly
(other than him responding, “forty days”), the young man and woman’s questions to him
include, “Wow, are you flying alone?”” and “How long are you staying in Toronto?” Their
exclamations and comments, as well as their raised eyebrows and exchanges of smiles
and looks between them, indicate their surprise and curiosity towards the unaccompanied
young traveler on this 14-hour flight across the Pacific. By this time, I, on the other hand,
am well-informed enough (both through my research and regular visits to Korea) not to
be struck by the presence of such an unaccompanied minor. I wonder with humor if his
parents would be pleased to see him communicating with English speakers.

| presume from the boy not being part of a guided group that he is probably
attending an English summer camp or an equivalent in Toronto while staying with a
relative or family friend (which turned out to be correct, | would later find out). | see a
yellow pouch hanging on his neck and am intrigued. The language researcher and
ethnographer in myself forces me to initiate some small talk with him. The boy, well-
equipped with plenty of in-flight entertainment in his backpack such as books, comics,
and game machines, does not appear to be particularly keen on having a conversation
with me, as with the young English-speaking couple. Nonetheless, | manage to learn that
he is in Grade 4, is visiting his mother’s friend in Toronto for forty days during his

summer vacation, and would probably be attending some sort of classes in the city. The



yellow pouch is for “children who fly alone,” said the boy, referring to the “Flying Mom”
service--the unaccompanied-minor program of Korean Air. As the flight approaches its
destination, | see a flight attendant taking the pouch from him and then returning it,
probably after filling out the customs form for him. About ten such pouches are held in
her hand™.

The above two scenes from my fieldnotes represent snapshots of the huge wave of
transnational migration of pre-college-aged Korean students for international education,
known, among Koreans, as jogi yuhak? (early study abroad, or pre-college-aged study
abroad). The vignettes are presented to illustrate how popular jogi yuhak has become, and
how this transnational migration has produced a new generation of Korean-English
bilinguals.

This dissertation examines effects of globalization on language, identity, and
education with a focus on four jogi yuhak students attending Toronto high schools. In
particular, this 2.4-year sociolinguistic ethnography examines language learning within
the context of transnationalism, higlighting how new conditions generated by
globalization have transformed ideas of language, bilingualism, and language learning,
with respect to transnational circulation of linguistic and symbolic resources in the ever
more globalizing world.

The thesis aims to propose a “globalization sensitive” Second Language

Acquisition (SLA) theory, which conceives of language as a set of resources, or capital

! The number of elementary school student users of the unaccompanied-minor program offered by two
major airlines in Korea has rapidly increased in recent years: during the first half of the year 2007, 4,503
elementary students used the service--an increase of 23.8 % compared to the same period in the previous
year (Kim, 2007).

* The transliteration of Korean in this paper follows the Revised Romanization System. All translations
from Korean are mine, with the exception of occasional consultations with several Korean bilinguals when
the translations were more complex. Names of individuals and institutions in this paper have been changed.



(cf. Bourdieu, 1977, 1991), and bilingualism as a socially constructed hybrid repertoire of
linguistic capital (rather than two parallel sets of monolingualism), to better grasp the
ways in which language learning is socially and politically embedded in new conditions
generated by globalization. To this end, the theoretical and analytical framework of this
thesis incorporates insights from critical social theories (Bourdieu, 1977, 1991; Giddens,
1984), (linguistic) anthropology (Barth, 1969; Irvine and Gal, 2000; Schieffelin,
Woolard, & Kroskrity, 1998), globalization studies (Appadurai, 1996; Ong, 1999), and
sociolinguistics (Cameron, 2000a; Coupland, 2003b; Fairclough, 2006; Gee, Hull, &
Lankshear, 1996; Heller, 2007).

The analysis examines new transnational subjectivities of “yuhaksaeng” (visa
students®) for teenage bilingual Koreans, which index hybrid identities that are
simultaneously global and Korean. In their construction of themselves as “Cools” who
are wealthy and cosmopolitan, yuhaksaeng deployed newly valued varieties of Korean
language and culture as resources in the globalized new economy, contesting their
marginal positions as “FOBs (Fresh-Off-the-Boats),” “problem” speakers of poor
English, and “Asian Nerds” in dominant Western racial discourse. Creative use of
linguistic and symbolic resources to carve out a new social position by yuhaksaeng,
however, resulted in limits to their acquisition of forms of English capital valued in the
Canadian market. Yuhaksaeng dealt with this contradiction by investing in the acquisition

of English credentials required for acceptance to universities, which were not always

® A literal translation of the Korean term yuhaksaeng would be “study abroad students,” but I find a
rendition of “visa students” to more accurately represent the category, for the construction of this social
category has to do with either family arrangements (i.e., the absence of both parents in Toronto) or
citizenship (i.e., student visa). Further elaboration of the category of yuhaksaeng will be provided in
Chapter 3.



successful. In this process, their language learning is constructed as economic activities,
shaped through encounters with the transnational language education industry.

My argument is that as Korean middle class strategies for acquiring valuable
forms of English capital, jogi yuhak is caught in tension between two contradictory
language ideologies: while the ideology of language as a measurable (and acquirable)
skill and capital to help an individual’s social mobility drives the jogi yuhak movement,
the essentialist ideology of the “Native Speaker” or a particular geographical location
(i.e., authenticity) as a source of the value of “good” English makes it impossible for
Koreans to work it to their advantage.

In what follows, | first outline the migration of jogi yuhak under a political
economic framework with respect to the symbolic power of English in Korea. Next,
research questions and their theoretical significance are presented. The remainder of the
chapter offers a description of the methodological choice to investigate those questions

and an overview of the thesis.

Overview of the Migration

Jogi yuhak has rapidly increased in visibility over the past decade. According to
the Korea Educational Development Institute (KEDI), between the years of 2000 and
2005, the number of pre-university students who have left Korea on student visas has
increased nearly five times from 4,397 to 20,400 (Kim Jin-Gon, 2007). The 2006 figure
(29,511) shows another 45% increase from the previous year. Elementary school students
represent a particularly explosive growth of 69.5% during this one-year period (see
Chapter 2 of this thesis for a discussion of some reasons why this may be), followed by a

38.6% increase for middle school students and a 15.5% for high school ones (KEDI,



2007). In the same year, the total number of jogi yuhak students (including those
accompanying their parents for temporary career relocations or family emigration)
reached 45,431 (ibid.). Students from metropolitan Seoul and its adjacent province of
Gyeonggi constitute nearly 70% (35.3% and 33.6% respectively) of the total number of
jogi yuhak students in 2005. Within Seoul, as of April 1, 2007, the number of elementary
students who left for jogi yuhak during the academic year from affluent Gangnam and
Seocho areas was almost 10 times as many as that of the low-income areas of
Dongdaemun and Jungrang (Park, Soo-jin, 2008).

The official statistics, however, do not include the huge number of students who
embark upon short-term forays to English-speaking countries in various forms and for
varying durations, not all of which necessarily require student visas. Therefore, the actual
number of Korean students who receive international education should be significantly
higher. As an agent at a major yuhak (study abroad) agency in Korea who | interviewed
has remarked: “It is impossible to obtain accurate statistics because no single regulatory
body exists on gathering information on jogi yuhak” (Interview, Seoul-based agency A,
June 21, 2007).* Over the 2.4-year period from 2002 to 2004, the jogi yuhak market has
experienced a 100% growth in revenue, which constituted a $550 million industry in the

first quarter of 2004 (http://www.aasp.uiuc.edu/EducationExodus/index.html).

Jogi yuhak takes various shapes, from prestigious boarding schools in the U.S.
and short English trips to the Philippines to family emigration, gireogi gajok (wild goose
family), and home-stay. Of these forms, gireogi gajok has attracted the most media

attention within Korea. Gireogi gajok is a Korean term which has appeared in the media

* Interviews were conducted in the language of the interviewee’s choice with Korean being the language
most often requested except for the interviews with non-Korean interviewees; for this reason, | have only
specified the language of the interview when not originally conducted in Korean.


http://www.aasp.uiuc.edu/EducationExodus/index.html

since 1999 (Cho, Shim, Shin, & Lee, 2006, p. 18). The term was coined to refer to the
newly-emerged split-household transnational family where the mother and pre-college-
aged children migrate to a foreign country for the children’s education while the father
remains behind to ensure the financial security of the family. Gireogi gajok typically
consists of educated, middle-class parents in their thirties or forties with children in
elementary or middle school at the time of departure, and their destinations are mostly
English-speaking nations. According to information produced by the Ministry of
Education and Human Resources in Korea, between March 2004 and February 2005,
more than 50% of jogi yuhak students left for North America (Interview, Toronto-based
agency A, June 13, 2007).

Despite its newness to most Korean eyes, transnational family arrangements to
amplify children’s educational opportunities are not new on the global scene. Similar
cases of trans-Pacific migration of middle-class Chinese families, notably from Hong

Kong and Taiwan, have produced numerous terms to refer to these families and their

99 ¢ 29 ¢¢

members such as “flexible family,” “transnational family,” “astronaut family,”
“parachute children,” and “satellite kids” (see Ong, 1999, for ground-breaking work on
this topic; for studies on such Hong Kong-born students in VVancouver, see Waters, 2001,
2006, and in Toronto, see Goldstein, 2003). On the one hand, both the Korean jogi yuhak
and the Hong Kong/Chinese “astronaut family” migration are observed among relatively
well-off families in relatively prosperous nations to ensure their social reproduction.
Conversely, jogi yuhak has been more directly driven by economic motivations in a

democratic nation, particularly around the 1997 Asian Financial Crisis and its social

aftermath in Korea, whereas the outgoing migration of wealthy Hong Kong families was



sparked by anxiety over the opaque political scene around the hand-over to communist
China in 1997. In addition, the role of English, namely a quest for “good” English, is
explicitly foregrounded in jogi yuhak debates in Korea, whereas pursuit of “flexible
citizenship” (Ong, 1999) or Western educational capital (Waters, 2006) was primarily
highlighted in studies of affluent Hong Kong/Chinese families. Given the increased class
disparity and the collapse of segments of the middle class during and after the financial
crisis in Korea, the pace and extent to which jogi yuhak, which was initially the practice
of well-off members of at least upper-middle class, has spread into different tiers in the
middle class is noteworthy.

Why do middle class citizens in a democratic nation with a respectable public
school system embark upon the journey? Why has the jogi yuhak market experienced
such a rapid growth at this particular historical moment and in this particular shape? Why
is English such a sought-after resource in Korea? What kind of English matters? For
whom? And why? This thesis aims to address these questions by situating jogi yuhak in
the globalized political economy, where both “language” and “education” are
increasingly being transformed into economic concerns (and are hence commodified) by

both nation-states and corporate sectors.

The Political Economy of Jogi Yuhak and the Symbolic Power of English in Korea
Heated media reports and public debates on jogi yuhak in Korea tend to attribute
the exodus to individual dissatisfaction with the excruciatingly competitive Korean
educational system and Korean society as a whole, the desire to excel in English ability,
or dysfunctional family dynamics. But these discussions have lacked critical analyses of

the complex relationship between the local and global conditions conducive to the recent



10

escalation in migration. A burgeoning number of researchers have begun to explore jogi
yuhak with varying foci such as the upward social mobility of Korean middle class
families and their cosmopolitan striving (Cho, 2004; Park & Abelmann, 2004), the
increasing heterogeneity in the ethnic and linguistic landscape of U.S. cities (Lo & Kim,
2009; Song, 2009), the experiences of gireogi mothers in the U.S. (Kim S-K, 2007; Lee,
2008), and emerging jogi yuhak sites within Asia (Park & Bae, 2009).

While all these studies attend to English as a major driving force to the migratory
choices of jogi yuhak families, little research has engaged in the political economic
analysis of the role of English regarding both heightened intensity of and increased
heterogeneity within this transnational migration in recent years. For example, Cho’s
(2004) ethnography on gireogi gajok, one of the first scholarly investigations on the topic
within Korea, portrays wealthy upper middle class families in California who reportedly
spend $100,000 annually for educational and living expenses as representative of gireogi
gajok. As this thesis shows, however, this particular group of families in California does
not adequately represent the recently increasing visibility of less-privileged middle class
families and the resulting complexities in the paths and shapes migration takes.
Furthermore, few studies on jogi yuhak or “satellite kids” explicitly focus on “visa
students” as a new type of transnational migrants.

To gain a better grasp of recent transformation in the jogi yuhak market, the
current study shifts the focus of the analysis to political economic shifts in the globalized
new economy. Of particular interest are shifting meanings of language as well as shifting
relations between private and public education sectors in the new economy regarding the

rise of the transnational “language education industry,” and how those shifts interplay
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with individuals’ struggles over access to “good (or authentic)” English, which has
become a marker of elite status in the new economic order in Korea. | argue that the
recent transformation of the jogi yuhak market results from several interrelated global and
local factors: (1) the transformation in the global market structure of the “education
industry” and the subsequent shifts in the Korean hakbeol (school ties) system, where
international education for undergraduate degrees has gained high value over the
domestic equivalent’; (2) a “step-up” strategy of the “old” Korean middle class (now
elites) to reproduce their social positions by creating new “capital of distinction”
(Bourdieu, 1984) in the hakbeol system, in response to the increased presence of the
“middle class” over the compressed modernization period in the 1960s and 1970s. This
was followed by participation in the game by the “new” middle class in search of the best
strategy for social mobility under the new political economic conditions in Korea; (3) the
intensified role of “authentic” English as a key source of symbolic capital in Korean class
distinction in this process. As such, two key resources pursued through jogi yuhak are:
educational credentials from prestigious Western universities and “authentic” English.
While I revisit these issues in the following chapter, I briefly explain what | mean by
“authentic” English here.

[ use “authentic” English in this thesis to refer to what counts as “good” English
in the contemporary Korea (see Chapter 2 for details). As a fictive construct of the
dominant global variety of spoken English, perceived by Koreans to be conducive to their

social mobility both in the Korean and the global market, “authentic” English indexes

> As the term jogi (early) denotes, post-graduate degrees from prominent Western universities have always
constituted essential symbolic capital in building Korean elite credentials. Before the recent jogi yuhak
boom, however, in popular discourse, yuhak (study abroad) for undergraduate degrees was often associated
with an index of failure in the competition to obtain admission to “good” universities within Korea.
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global elite bilingual status. In conjunction with the neocolonial power of the U.S. in
post-World War Two Korea (cf. Shin, 2007), in the Korean context, this version of
English is best associated with the “standard” American variety, or “Native Speaker”
English (or “live” [sal a it neun or saengsaenghan] English, referring to English learned
in the local [hyeonji] context).

Albeit a vexed term (see for example, Bucholtz, 2003; Coupland, 2003a; Eckert,
2003), I find it useful to call it “authentic” English because it is through the ideological
construction of “authenticity” as a source of value for English capital, in relation to
specific geographical locations in which the resource is believed to be exclusively
distributed, that a unified market structure in the jogi yuhak industry is ensured within
Korea. For example, one of the language ideologies underlying the jogi yuhak movement
is the widely-held assumption that English is learned best in English-speaking countries
(rather than within Korea). What matters is, however, not any English learned in any
English-speaking country, but a particular kind of English only available in particular
locations. Hence, the more “authentic” the location is, the greater the market value of
both the linguistic and educational capital obtained therein.

This ideological work subsequently translates to the material structure of the jogi
yuhak market, where the U.S. (and the U.K.) is placed at the top of the hierarchy (with
the highest market price), followed by non-traditional destinations such as Canada,
Australia, New Zealand, and the Philippines in that order. Consequently, who enters
which market is reflective of the social position of the corresponding individuals, thereby
further reproducing social inequality. It is through the construction of “standard”

American (or British) English as legitimate, “authentic” English, both ideologically and
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materially, that the symbolic power (i.e., socially-recognized power) of English (and
hence jogi yuhak as a way to access it) is maintained and reproduced in Korea. Such
symbolic domination (cf. Bourdieu, 1991), through which hegemonic ideology or
discourses are rendered natural without appearing so, is vital to ensuring the total
investment of individuals in the unified linguistic market, including those who least
benefit from the discourses, such as those not able to enter the U.S. market or those who
are not able to participate in the jogi yuhak game at all.

The ideological construction of “authentic” English relates to the ideological
construction of the “Native Speaker (NS)” as legitimate speaker of English, and hence as
legitimate teacher of English. For example, English Program in Korea (EPIK) was
implemented in 1996 to recruit NSs of English to improve oral English ability of the
Korean students and teachers. EPIK seeks applicants from designated six English-
speaking countries: Australia, Canada, Ireland, New Zealand, the United Kingdom, and
the Unite States of America (EPIK brochure, Ministry of Education & Human Resources
Development; for further details regarding ideologies of NS in Korea, see Park, 2009;
Shin, 2007).

Yet the construction and maintenance of the unified market structure is not
without constraints, particularly with respect to the newly produced markets under the
new economy (see the next section) and the subsequent competition among them. In this
sense, jogi yuhak to Canada is especially revealing of the possible transformation (or
reinforcement) in what counts as “authentic” English. Closest to the U.S. in the market
order as an advanced North American country and hence in terms of its “authenticity,”

Canada represents the most attractive alternative market for those who are not able to
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migrate to the U.S. (see Chapter 3). In 2000, for example, when a total number of 20,145
students left for jogi yuhak, Canada constituted the second most popular destination
(14.1%) next to the U.S. (43.2%), and the third largest group (12.6%) in 2005 following
the U.S. (34.6%) and China (18.0%).° Furthermore, about 50% of Koreans (out of
11,564) who emigrated in 2001 chose to go to Canada (Editorial/The Korea Herald,
September 8, 2003).

On the other side of the Pacific, Korean students constitute the largest group both
in terms of the total number of individuals (27,549) studying in Canada on student visas
as of the end of 2005 (Interview, Toronto-based agency A, June 13, 2007) and in terms of
the international student population at a major school board in Toronto. According to the
information | obtained from the international student office at this board, between 2001
and 2008, the number of their international students had nearly tripled from 457 in the
2001 academic year to 1,250 in the 2007 academic year. Koreans have represented about
60% of their international student population. Although the number of Koreans has begun
to decline slightly since 2006 with the People’s Republic of China (PRC) beginning to

outnumber them at the secondary level, Korean students remain the majority at the

® Obviously, the recent emergence of jogi yuhak destinations in non-English speaking nations within Asia
as more affordable alternatives is noteworthy. For example, while only 5.9 % (1,180) of the total number of
jogi yuhak students chose China in 2000, the proportion reached 18% (6,340) by 2005 (Kim Jin-Gon, 2007,
p. 31). However, | chose not to include jogi yuhak to non-English speaking destinations in this thesis for the
following reasons: the first has to do with the absence of the jogi yuhak product to China in most major jogi
yuhak agencies | contacted, as well as the absence of consideration of this destination among individuals |
interacted with during my research. My speculation is that jogi yuhak to China is either operated by
separate, smaller-scale agencies, or mainly through personal contacts given the rapidly increased business
transactions between China and Korea in recent years. Secondly, while China is not exactly an English-
speaking nation, its market value as a jogi yuhak destination is based on more affordable access to English
capital in English-medium international schools, rather than on the acquisition of multilingualism (e.g.,
Mandarin, Cantonese, and English) per se. Although the value of multilingualism is mobilized at the
discourse level (produced by the industry as a marketing strategy and reproduced by individuals), actual
investment in the acquisition of Mandarin or Cantonese is observed to be minimal (see for example, Park &
Bae, 2009, for the case of jogi yuhak families in Singapore).
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elementary level and continue to be the primary market for this board (Interview, school
board administrator, June 24, 2008)’.

To highlight the shared background of participating students in this outgoing
migration (in terms of their social position as children of the urban [upper] middle class),
| use “jogi yuhak” and “jogi yuhaksaeng (jogi yuhak students)” throughout this
dissertation as a comprehensive term to refer to various forms of transnational
educational migration of pre-college-aged Korean students, including family emigration,
temporary migration caused by parental professional relocation, yuhak on student visa, as
well as short-term forays to English speaking countries. Although citizenship status or
migration type at the time of departure does index the relative social position of the
individuals to some extent, as this research will illustrate, “who does what” among
various options of migration is not clear-cut but rather constantly shifts or converges
along their trajectories (see Chapter 3). Rather, I highlight “who goes where” and how
subdivisions within the groups in the local context happen, which, as the research shows,
is presumably a better indicator of the relative positioning of the corresponding
individuals. On the other hand, I use “yuhaksaeng” (visa students) as well as “iminja”
(immigrants) in this thesis as an analytic category and participant category (see Chapter

3) as constructed in the local Toronto context.

" Given the intensity of the media scrutiny and scholarly investigations of the topic as well as perceived
pervasiveness of the migration as represented in popular discourses and as this research will show, the total
number of jogi yuhak students (both on student visa and tied with family emigration or relocation) remains
embarrassingly low: less than 1% of the total student population from elementary to high schools (Cho et
al., 2006, p. 13). While on the one hand | remain suspicious whether that number accurately reflects the
reality for aforementioned reason, | draw attention to the ideological construction of perceived
pervasiveness of the migration through the process of symbolic domination. Of course, then, the majority
of Koreans who remain in Korea are left with options trying to acquire the English capital in the domestic
market. This includes English-medium kindergarten, different forms of private after-school English
programs (see e.g., Park & Abelmann, 2004), and more recently “English villages.” English villages refer
to short English-immersion camps established by several provincial governments. Bases on the information
I obtained from my research, however, English villages are a “political artifact” (Park, 2009) and do not
appear to be key sites to acquire English capital for Korean students.
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Before moving to a discussion of theoretical significance of these issues, below |
provide a brief account of the global condition for the recent reshaping of the jogi yuhak

market with a focus on the rise of the global education industry.

The New Economy and the Rise of Education Industry

‘In a knowledge age economy,’ Louis Perelman writes in School’s Out,
‘the learning enterprise is strategically crucial.” ‘Far too crucial to leave to
the schools’, he adds. (Peters, 1994, pp. 183-184, as quoted in Gee et al.,
1996, p. 6)

The Canadian Education Industry Summit (CEIS) is an annual forum
providing a platform for education industry leaders and the business
community to discuss unique opportunities in the education industry. The
conference has become a huge success and is recognized as the premier
event linking education and business, with no other forum like it existing
in the country. (Charles Ivey, Chairman, Welcome message, The Canadian
Education Industry Summit, 2004, p. 1, emphasis added)

The Toronto District School Board (TDSB) is actively involved in the
international student program at the elementary and secondary level. . . .
With a strategic marketing plan, the international student program has
grown by 25 per cent each year for the last three years in the school
district. . . . Dr. Sengupta has advocated for international education at
many forums and firmly believes that Canada needs to improve its current
global position in education exports relative to other countries. . . . She is
also an invited member of the National Education Marketing Roundtable
discussion held by International Trade Canada and Foreign Affairs Canada
twice a year. (speaker biography of Dr. Smita Sengupta, Manager of
International Student Programs and Admissions Office, TDSB, The
Canadian Education Industry Summit, 2004, p. 15, emphasis added)

The salient role of knowledge in the knowledge- and service-based new economy
has triggered corporate interest in educational institutions. The subsequent increase in
corporate funding has rendered education systems, which previously enjoyed exclusive

control over knowledge and learning, increasingly susceptible to corporate logic. The



17

corporatization of educational practices is increasingly observed both in higher education
and the K-12 education sectors (Yarymowich, 2003).

In the discourses of corporate-driven educational reforms, the value of knowledge
is highlighted and students are constructed as consumers, faculty/teachers as employees,
educational practices as services, and education as resources or product. The
accountability of education is thus determined by the ability to provide students with
skills required in the labour market. Education is constructed as economic resources of
the nation-state often through discourses of crisis on the “inadequate” public education
system regarding its inability to promote the economic growth of the nation (Gee et al.,
1996; Yarymowich, 2003). As such, education and business are increasingly conflated;
the education industry rises.

For the education industry, “international” students represent attractive resources
to be tapped as consumers of their programs (or products) both in the local and overseas
context. The private language education sector has been one of the most active players in
this market, but K-12 public education is an increasingly visible actor as represented by
the institutionalization of international student offices in school boards/schools, policy
shifts regarding recruitment and admission criteria, or immigration policy changes. For
example, Waters (2001) notes that Canadian (provincial) governments actively attempt to
attract wealthy families (including their children) from the so-called “Asian Tigers”
(Hong Kong, Korea, Singapore, and Taiwan) by rendering immigration policy favorable
for their entrance.

The global education business constitutes an annual U.S. $100 billion industry

(The Canadian Education Industry Summit, 2004, p. 1). The ever more fierce competition
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in the market demands “ever more perfected and customized products and services” (Gee
etal., 1996, p. 27) for increasingly well-informed customers. The resulting “niche
marketing,” facilitated by the active participation of the governments of English-speaking
nation-states in the education industry, has complicated the landscape of jogi yuhak.

First, fragmentation of the mass market brought about diversification of the
destinations, from predominantly U.S.-bound migration to alternative destinations such as
Canada, Australia, New Zealand, the Philippines, and China. Second, the emergence of
alternative markets and tailored services in the jogi yuhak industry attracted a wider range
of students (e.g., younger students, less-privileged middle class families, students whose
parents are not able to accompany them) to jogi yuhak. As a result, while the total number
of jogi yuhak students in 2005 showed a 6.6 % increase from the previous year, the
number of students who embarked on the journey on student visas increased by 24%
during the same period (Kim Jin-Gon, 2007).

The globalized new economy has contributed to the rapid escalation of jogi yuhak
(thereby to the creation of new conditions for language learning) by transforming not
only the nature of education, but also that of language. The following section takes up
this latter issue of shifting meanings and the roles of language (and identity) in the new
economy, along with research questions and their theoretical significance to both studies

of globalization and applied linguistics.

Globalization, Bilingualism, and Language Learning

The Economics of Language and Rethinking Bilingualism as a Social Construct
Language and globalization as a research theme is gaining attention in

sociolinguistics (e.g., Cameron, 2000a; Coupland, 2003b; Fairclough, 2006). A topic of
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research attracting the attention of sociolinguists is the analysis of the linguistic
consequences of globalization associated with “the new work order” (Gee et al., 1996), in
which language plays a central role in the economic processes as both product and modes
of production (Heller, 2005). That is, new capitalism is based on the service-based
tertiary sector and places on workers greater “autonomy” to organize their work activity,
thereby requiring them to acquire new forms of linguistic abilities. For example, while
verbal communication was marginalized in the Fordist regime of mass production and
standardization, in the post-Fordist regime of flexible accumulation (Harvey, 1989), the
importance of workers’ oral communication skills rises, for service inherently involves
talking with people. Subsequently, the importance of language on the management side to
control the workers’ linguistic behavior--thereby the need for standardization of
linguistic competence--also increases (Cameron, 2000a, 2000Db). In this context, language
is constructed as a work-place related skill (rather than, for example, identity marker):
something workers “are expected to be, or become, ‘good at’” (Cameron, 2000a, pp. 18-
19, emphasis in original; see also Heller, 2005). Furthermore, “style” and “stylization”
(see Cameron, 2000b, pp. 325-327, for a concise review of sociolinguistic use of style,
styling, and stylization; see also Rampton, 1995; see Chapter 3 for my definition of style
in this thesis) become important in the context of globalization, because it is not just
language, but particular styles of language that are globalized (Blommaert, 2003;
Cameron, 2000b).

Radical transformation of our understanding of language necessarily reshapes
how we understand identity. Due to the essentialist ideology of linguistic nationalism,

namely the one nation-one language-one culture equation (Bauman and Briggs, 2003;
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Blommaert, 1999; Hobsbawm, 1990), language has always played a key role in the
construction of national identities since the modern nation-building projects of 19"
century Europe. In this discourse, language and community (and hence identity) were
constructed as a whole, bounded system. Challenges faced by nation-states in the new
economy, however, such as increased corporate control over formerly public sector
activities and the emergence of supranational organizations and markets beyond the
control of States, have rendered the idea of language as an emblem of (national) identity
dubious. The politics of identity is increasingly replaced by the economics of language,
and as such, both language and identity are increasingly commodified (Heller, 1999,
2003).

Although a detailed discussion of various social theorizations of globalization is
beyond the scope of this thesis (but see for example, Appadurai, 1996; Giddens, 1991;
Hannerz, 1996; Harvey, 1989; Robertson, 1992), this study attends to the role of
language in globalization with respect to one recurrent topic of debate in studies of
globalization: the dialectic between the local and the global (e.g., Appadurai, 1996;
Freeman, 2001; Ong, 1999). Indeed, the “time and space compression” (Harvey, 1989) as
well as increased mobility and flows in the current globalizing world has enhanced the
interconnectivity between the two. Given its enduring commitment to theorizing the
relationship between the micro and the macro (e.g., Heller, 2001; see also Giddens, 1984,
for the notion of structuration), sociolinguistics is particularly well-suited to explore how
the global and the local are not mutually exclusive but rather constitutive of each other,
often through language. For example, Fairclough’s (2006) critical discourse analysis

unpacks how globalization is constructed as inevitable and inexorable, thereby



21

naturalized through a neoliberal ideology (namely the discourse of “globalism™) in
locally-produced speeches and documents. Furthermore, sociolinguistic research has
examined whether globalization is equated with the global hegemony of English and thus
poses a threat to the local (or national) languages and identities, or whether it creates
opportunities to produce new, hybrid forms of languages and identities (e.g., Heller,
2003; House, 2003; Rampton, 2006; Pennycook, 2007). Yet empirical studies to illustrate
the specific ways in which linguistic resources are transformed to form new identity
resources have been scarce.

Building on the emerging scholarship on language and globalization, this
dissertation examines the impact of political economic shifts in the new economy on
language, identity, and education through the case of four Korean jogi yuhak students in
Toronto high schools. The globalization-language education nexus is examined with a
particular focus on one aspect of the new capitalism: niche marketing of the global
language education industry and the subsequent emergence of the new local/regional
(linguistic) markets. In these new locales, new linguistic resources are produced,
distributed, and accorded new values, thereby serving new identity resources. In this
sense, globalization is simultaneously localization. Likewise, while widely-circulated
discourses such as Mcdonaldization or Americanization of the world equates
globalization with linguistic homogenization (or Englishization), the transnationalization
of economic activities in the new economy has rather rendered multilingualism vital (see
Heller, 2005). Although I am wary of the controversy over what constitutes “local” in
these processes (i.e., as a disguised form of the global, see for example, Grewal and

Kaplan, 1994), I highlight the new conditions generated in the new, fragmented markets,
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presumably conducive to transforming language and identity in ways which challenge
essentialism and promote diversity and hybridity, thereby a more process-oriented
understanding of language and identities (and hence language learning).

This thesis connects these inquiries to a discussion of bilingualism as a social
construct (e.g., Heller, 2007). Understanding bilingualism as socially-constructed entails
rejection of the dominant view of bilingualism as the coexistence of two autonomous
linguistic systems: a remnant of 19" century European linguistic nationalism. Rather, this
new view seeks more hybrid ideas of bilingualism (or bilingual repertoires), informed by
the notion of language as a form of social practice and as one of the terrains (embedded
in cultural, political economic, and social practices) to observe relations of social
difference and inequality. During the period of ideological construction of a nation as a
fixed, bounded unit through creating its cultural and linguistic homogeneity (e.g., the
construction of “standard language” for the cohesion of the State), the heterogeneity
inherent in bilingualism was inevitably disregarded (if not avoided) as a threat to
maintain the boundary. Shifts in political economic bases in the new economy and
intensified transnational flows of resources, ideologies, people, and commodities pose
challenges to fixed boundaries and homogeneity associated with the construction of
nation-states. As the discursive regime of nationalism, the very condition for producing
and reproducing essentialist ideology, is challenged, so is the ground for the dominant
view of bilingualism. To gain a better grasp of the increasingly nebulous nature of
boundaries and ruptures, contradictions, and heterogeneities therein, a more hybrid

understanding of bilingualism warrants recognition.
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Researching transnational educational migrants such as jogi yuhak students offers
a particularly enlightening site to examine both the new conditions to produce new
resources and the new identities and new linguistic repertoires that are produced. Playing
multiple games while traversing multiple linguistic markets across the globe, their very
mobility, displacement, and ambivalence render their practices and trajectories full of
tensions, ruptures, and contradictions. A critical examination of ways in which different
actors deal with these tensions and contradictions can shed light on how shifts in the new
economy transform or reinforce existing relations of power and social order.

I use “transnational(ism)” in this thesis to highlight the “horizontal and relational
nature” (Ong, 1999, p. 4, emphasis added) of the flow of resources and ideologies across
the nation-states and the subsequent transformation in their value. On the one hand, |
remain mindful that globalization is an unequal process, that resources are circulated only
with constraints in material and symbolic structures and that not everyone has equal
access to capital and mobility (Heller, 2003; Spivak, 1996). On the other hand, I aim to
highlight the multidirectionality of the flow of resources to examine the dialectic
relationship between the local and the global. In doing so, | underscore that globalization
not only transforms globally-dominant languages such as English and French, but also
languages with relatively low global currency such as Korean as well. For example, the
“Korean Wave (Hallyu),” the recent craze for Korean popular cultural products
(especially TV dramas and movies) in the East/Southeast Asian (hence transnational
Asian) markets, has refigured the meaning of Koreanness both as symbolic capital
representing a new form of Asian modernity (e.g., Lin & Tong, 2008) and as marketable

commodities. The current study attends to what I call “translingual” flows of linguistic
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resources in the bi/multilingual repertoires of transnational subjects, and examines how
the new discourse of Koreanness came to serve as a symbol of globality associated with
cosmopolitanism in the social construction of yuhaksaeng (see Chapter 3).

Below, | situate these inquiries within the disciplinary context of applied
linguistics, and its subdiscipline of Second Language Acquisition (SLA)® in particular.
My argument is that to better explain today’s language data imbued with contradictions,
mobility, and multiplicity, globalization-sensitive applied linguistic research warrants
transforming the conventional view of language, which highlights regularity, stability,
and uniformity. This thesis aims to propose one such SLA theory which foregrounds
learners (and hence agency) over the linguistic system, which has predominantly been the
focus of analyses in SLA research. In terms of its ontological stance (i.e., the idea of the
nature of language), this research adds to “social/sociolinguistic” approaches to SLA
research. But it seeks to move the discussion forward by proposing the idea of
bilingualism as a social construct and by employing political economic frameworks
which have attracted little attention in SLA research. Furthermore, as with applied
linguistic research conducted under “critical” frameworks (e.g., Cummins, 2000, 2001;
Goldstein, 2003; Norton, 2000; Pennycook, 2001), this research holds an interest in the

role of language in the construction of social inequality and social change.

® Although “second language acquisition (SLA)” has been a conventional term to refer to the institutional
discipline of research on language learning (vs. teaching) in applied linguistics (e.g., “Handbook of SLA”),
researchers working with a language-as-social-practice framework tend to prefer “learning” to
“acquisition.” I use “SLA” to refer to both “acquisition” and “learning” throughout this dissertation.
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From Linguistic Competence to Linguistic Capital: Rethinking SLA as Second

Language Capital Acquisition

In conventional, “cognitive/psycholinguistic” approaches to SLA, language is
conceptualized as an autonomous, bounded system. Drawing on information-processing
theories, researchers working under this framework tend to conceive of language learning
as an inherently information-processing activity where the learner, metaphorically
constructed as a computer, is processing linguistic input to produce output (for
overviews, see Doughty & Long, 2003; Ellis, 1997; Lightbown & Spada, 1999; for
critiques of this model, see Block, 2003; Kramsch, 2002; Lantolf & Pavlenko, 2001;
Pennycook, 2001). Thus, the ultimate goal of SLA is to acquire the target linguistic form
while the goal of second language (L2) teaching is to move student’s L2 behavior closer
to the fixed target norm, against which learner’s success in the acquisition of L2 form is
measured (cf. Reagan, 2004). As such, the linguistic practices of language learners, or
“learner language” in common applied linguistic terms, are best recognized as
“interlanguage” (Selinker, 1972).

In the history of SLA research, theorizing learner output as interlanguage was, in
fact, a significant move, advancing the status of the non-target form produced by learners
from simple errors to a language. Nonetheless, interlanguage, defined as “a continuum
between the L1 and L2 along which all learners traverse” (Larsen-Freeman & Long,
1991, p. 60), inherently involves the notion of fixed boundaries between the L1 and L2
(for critiques on interlanguage, see Block, 2003; Firth & Wagner, 1997; Pennycook,
2001). As a result, albeit systematic and dynamic (Selinker, 1972), interlanguage does not

constitute legitimate linguistic practice, but still needs to be assimilated to the target
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norm; language learners are doomed to be constructed as inherently deficient
communicators.

Over the past two decades, the emergence of “social/sociolinguistic” approaches
to SLA has brought a much-awaited ontological turn to SLA research, reconceptualizing
L2 learning as a social practice. Representative social practice perspectives in SLA
include L2 socialization theory (e.g., Bayley & Schecter, 2003; Duff, 2008; Watson-
Gegeo, 2003), different versions of “sociocultural theory”—notably, Vygotskian
sociohistorical models (Lantolf, 2000; Latolf & Pavlenko, 2001; Swain & Deters, 2007),
L2 identity research (McKay & Wong, 1996; Norton, 2000; Siegal, 1996), and
conversation analysis (Kasper, 2006).° While differences exist among these approaches,
they converge in their understanding of language and SLA as situated, social practice. As
such, SLA research has begun to increasingly attend to learners as complex human beings
and the complex relationship among language, identity, and learning.

The increased diversity within SLA theories informed by these studies, however,
did not arrive without controversies. Most notably, Firth and Wagner’s (1997) call for
including the social (dimensions) to the cognitive-dominated SLA research has fueled a
debate among applied linguists concerning the nature of SLA as an institutional discipline
(see the 1997 Modern Language Journal Special issue on the topic; see also Trappes-
Lomax, 2000). In response to the supporting voices for Firth and Wagner’s claim (e.g.,
Block, 2003; Lantolf & Pavlenko, 2001; Rampton, 1997), SLA researchers who opposed
the call (e.g., Gass, 1997; Kasper, 1997; Long, 1997) maintained that SLA is essentially a

cognitive endeavor to build knowledge structure. Even some L2 sociolinguists thus

® Pennycook (2004) represents another noteworthy emerging theorization of language as social practice--
namely, performativity—but he does not attempt to explicitly develop it as an SLA theory. Given the
current discussion’s focus on SLA theory, I therefore did not include performativity here.
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claimed that (bi/)multilingualism and L2 sociolinguistics “belong to second language
studies, but not to SLA” (Kasper, 1997, p. 310). On the one hand, such preference for a
clear-cut disciplinary boundary, or the binary between acquisition and use, has to do with
the institutional history of the discipline. Applied linguistics, to establish itself as a
legitimate academic discipline on its own, had to show itself to be “as scientific as
linguistics” (Pennycook, 2004, p. 5), its intellectual parent. Furthermore, as an applied
field, it is often faced with the demand to offer immediate solutions to real world
problems. Hence, “simple and elegant” theory with the fewest variables is preferred over
the “complex and messy” of the reality of everyday language usage (Watson-Gegeo,
2003, p. 3).

On the other hand, the issue is ontological. That is, the concept of language as an
abstract, bounded system developed from structural linguistics is not suited, by definition,
to accommodate the complexities and messiness inherent in the “social,” which
necessarily challenge and obscure the fixity of such boundaries. Likewise, the assumption
of language as an autonomous system is inevitably tied with the understanding of
bilingualism as two parallel sets of monolingualism, each of which is assumed to be an
equally idealized, fixed system (Heller, 1999). Bilingualism as a whole is thus
constructed as an anomaly to be explained or regulated (Heller, 2007). Bilingual practices
of language learners, or use of the learner’s first language (L1) in L2 contexts (including
mixed codes), are considered non-target forms or errors to be corrected, and considered
to be detrimental to L2 acquisition (cf. Cummins, 2000, 2001).

Furthermore, unlike the conventional “cognitive/psycholinguistic” framework in

SLA, the “social/sociolinguistic” approaches are developed from different disciplinary
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traditions and hence diverge in their epistemological and methodological orientations. As
a result, slippage appears to exist among these theories concerning their use of the term
“social,” which ranges from something simply interindividual (e.g., cognition as “social”
rather than purely intraindividual) to societal power relations. Subsequently, ideas of
what constitutes data and convincing evidence in SLA also differ among them. In
addition, not all these approaches have endeavoured to develop compatible theories of
learning on their own.

For example, Vygotskian sociocultural theory (SCT) in SLA, with its disciplinary
origin in psychology and subsequent epistemological focus on the development of the
mind, remains interested in cognitive development in SLA, albeit refigured as socially-
constructed and distributed in nature rather than locked within the individual mind.
Conversation analysis as an approach to SLA (CA-for-SLA) shares a similar view on
social cognition with SCT. Given its intellectual roots in sociology and more specifically,
ethnomethodology, however, its emphasis is on social interaction or the accomplishment
of interactional order. While its strengths include a well-defined epistemological and
methodological stance as well as a clear articulation of a direction for developing
compatible theories of learning, the “interactional competencies,” as defined by CA-for-
SLA researchers, are observable exclusively in “concrete, local, situated activities”
(Kasper, 1997, p. 86), thereby rendering the “social” relatively narrowly defined. L2
socialization studies (developed from language socialization research and linguistic
anthropology) and L2 identity research (mostly informed by feminist poststructuralist
theories) converge both in their ethnographically-oriented methodologies and their

interest in situated learning theory (Lave & Wenger, 1991). L2 socialization research is
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interested in the development of “sociocultural competence” through language use during
the acculturation and assimilation process of learners into the new linguistic
communities, from being a legitimate periphery participant to a full member through the
guidance of expert members (for reviews, see Bayley & Schecter, 2003; Duff, 2003;
Kramsch, 2002; Watson-Gegeo, 2003). As such, these studies essentially involve the idea
of relatively homogeneous and stable communities and hence their capacity to handle
tensions, and contradictions typical of increasingly heterogeneous populations in today’s
multilingual communities is put into question. In addition, its assumption of welcoming
and receptive community members and enthusiastic newcomers results from the lack of
attention to societal power relations at stake (but see the notion of “marginality” in Lave
& Wenger, 1991). L2 identity research offers a more politically productive account of the
role of power in the relationship between the individual and the social in L2 learning, and
hence offers the most inclusive view of the “social” among these approaches. Its most
significant contribution to SLA research is the introduction of the notion of identity as a
contributing factor to language learning. Nevertheless, L2 identity research still needs a
better articulation of the link between identity and SLA.

In sum, given its relatively short history, language and language learning as social
practice in SLA research still warrant better theorization. Furthermore, how bilingualism
might be reconceptualized from this perspective is rarely discussed in these studies. As
represented in terms such as code-switching or “proficient” bilinguals (as opposed to
language learners), bilingualism in SLA still remains, if not untheorized at all, as two
parallel sets of autonomous and bounded linguistic systems (see Heller, 2007, pp. 6-17,

for a concise review of different sociolinguistic approaches to bilingualism). This
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dominant view of bilingualism translates into educational practices--most notably
regarding the (monolingual) language norm at (multilingual) schools--that often
marginalize the bilingual practices of students (e.g., Cummins, 2000, 2001; Kanno, 2003;
Goldstein, 2003).

This thesis attempts to further advance the discussion of SLA as social practice by
asking in what ways theories of language and language learning as social practice are
useful concepts in globalization sensitive SLA research and how such theories may help
to advance our understandings of language education in today’s world. I should first note
that | acknowledge the contribution of the so-called mainstream,
“cognitive/psycholinguistic” approached to SLA research in the field in explaining
aspects of L2 learning, and as such, | am wary of making any sweeping critiques of these
theories as inherently lacking. Nonetheless, | argue that to better explain the
contradictions, ruptures, and multiplicity typical of new problem areas brought about by
globalization, we need new theoretical and methodological tools to move away from
ideas of language (and hence those of community and identity) as a whole, bounded
system to language and identity as practices and processes (see e.g., Heller, 2008b).

To this end, the approach | propose here conceives of language as a set of
resources (or “capital,” see Bourdieu, 1977, 1991) constituting one’s linguistic
repertoires, learners as social actors, and language learning as an economic activity to
access the resources. Bilingualism in this model is conceptualized as a hybrid repertoire
of linguistic resources rather than two parallel sets of autonomous linguistic systems. As

such, focus of analysis in SLA research from this perspective is placed on ways in which
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individuals draw on linguistic resources from their linguistic repertoires in relation to the
markets that matter in particular time and space.

The idea of linguistic resources is associated with an entirely sociological
definition of competence (Bourdieu, 1977) or social competence, which is learned in situ
through practice. SLA from this perspective thus moves away from abstraction inherent
in the specifically linguistic definition of competence in the Chomskyan sense (namely,
the ability of the ideal speaker to generate an infinite number of grammatically correct
sentences) and instead highlights the actual competence individual speakers hold in
specific time and space. As such, attention is due to “the adequate use” (ibid., p. 646,
emphasis in original) of the linguistic competence by speakers, or appropriateness in situ,
the capacity to do the right thing at the right time. Emphasis is placed on legitimate
competence, or “socially approved” competence; analyses of the social conditions of
acceptability of the linguistic products are vital to SLA research under this framework.
Furthermore, the value of linguistic capital is contingent on the specific linguistic market
concerned. Thereby, when an individual’s social position shifts across different linguistic
markets, variations in the value of their linguistic capital occur. The linguistic
stigmatization ESL students experience regarding the variety of English they speak upon
their migration to English-speaking Western nations serves to illustrate this point.

The role of identity in language learning in this model is examined through the
concept of social categorization. Inspired by Barth’s (1969) seminal work on ethnic
group formation, | define identity as constructed through the processes of (social)
boundary making (and remaking) by social actors. Boundaries or groups (hence

identities) are thus products of social action rather than reflective of a priori



32

characteristics inherent among group members. Language plays a key role in boundary
making and maintenance as criteria for determining membership and exclusion. How
boundaries are formed, maintained, or resisted, and how actors engage in these processes
is crucial to understand language learning with respect to what linguistic resources they
gain or lose access to through those practices. Linguistic resources are, however, almost
always unequally distributed; individuals have differential access to them contingent
upon their social positions. As such, critical analyses of who gets to include and exclude
through the boundary making, who has the power to decide, and hence who has access
(or are denied access) to what resources distributed and circulated therein shed critical
light on how linguistic difference connects to social inequality. In this sense, boundary
making (and hence, language learning) is essentially related to power.

The economics of language approach to SLA that | propose is particularly useful
to explain one key contradiction widely observed in SLA research and practices: despite
the common-sense assumption (supported by some SLA theories as well) that English is
best learned in English-speaking countries and through speaking English only with native
speakers of the language, SLA research is full of accounts of language learners in
multilingual societies (including in ESL classrooms) whose English use or interaction
with English-speaking natives is minimal for various reasons (e.g., Goldstein, 2003; Han,
2007; Harklau, 2000; McKay & Wong, 1996; Norton, 2000; Talmy, 2004; Toohey, 2000).
This thesis seeks to explain, rather than dismiss (as simple marginalization or
disengagement) or problematize (and hence attempts to fix), this contradiction. By
highlighting the actors (i.e., why they do what they do) in the social categorization

processes, this research attempts to render visible what might have been neglected under
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the traditional emphasis on the (linguistic) system that I believe is crucial to

understanding their language-learning trajectories. In what follows, | present specific

research questions the thesis seeks to answer. After that, | offer a description of how |

addressed these questions and why | addressed them as I did.

Research Questions

Initially, the major research questions of this thesis were formulated around the

conditions and motivations for the migration of jogi yuhak (at that time, more narrowly

referred to as gireogi gajok) students, their linguistic and identity practices, and the

consequences of those practices:

1. What are the factors and motivations behind the transnational migration of the

Korean students of gireogi gajok?

2. What are the language practices of these Korean students?

3. What kinds of identities are constructed through such language practices? How do

such identity constructions in turn influence their language practices? How do
their language practices and identity constructions/negotiations change over time?
How do such changes reflect the English learning of the students? What are the
implications for English language teaching?

These questions evolved corresponding to the findings from the present research

as well as feedback from the thesis committee on initial writing, and are rearticulated as

follows:

1.

What are the social and political economic conditions of the jogi yuhak movement
(both at the global and the local level)? What resources are at stake? And why?

What are the processes of social categorization of “yuhaksaeng”? What are the
tensions and contradictions in yuhaksaeng life as represented in their social and
linguistic practices?

How are the tensions/contradictions dealt with? What are the consequences of
strategies of their linguistic investment? For whom?

What are the consequences for the Korean middle class and for Korea? What does
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the story of the jogi yuhak students in this study tell us about the role of language
in the Korean experience of globalization? What are the implications for research
on language and globalization and for applied linguistics (both for SLA and
English Language Teaching [ELT])?

To address these questions, I turned to a research methodology that would link the

political economic and social conditions to the language learning practices in situ.

Research Methodology:
A Critical Sociolinguistic Ethnography™

Undoing the “Social” and the “Linguistic” in SLA Research

What does it mean methodologically to research the role of language in the social
categorization processes? How can we make the “macro/social and political economic”
structure visible through the “micro/linguistic” interactions here and now? This thesis
approaches these questions through a research methodology of sociolinguistic
ethnography oriented toward practices and processes.

The ontological position this research takes, which conceives of language as
social practice, necessarily leads to an epistemological stance (i.e., how do we know
about language?) connected to interpretivism. From this perspective, knowledge is
socially-constructed, thereby language (and bilingualism) needs to be described and
interpreted, rather than discovered as a fixed thing existing objectively (Heller, 2008a)—
an assumption in the positivist approaches of conventional SLA research. A practical
question then is: To be able to describe and explain social categorization and to best
identify and understand social power relations in the process of categorization in an

empirically observable way, where must we look?

10 See Heller, 2008a for this term.
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As discussed earlier, social groups/categories are often (though not always)
formed based on apparently linguistic difference (e.g., “ESL,” “(Non)Native Speaker”).
Language thus plays a central role in social selection processes (e.g., as a criteria for
inclusion/exclusion and who counts as a legitimate speaker of the language) and
subsequently in the construction of social inequality. What this analytically means is that
it is through linguistically-observable social practices that we might understand the
broader social organization (cf. Gumperz, 1982); that is, social processes are constituted
through interactions in specific time and space.

Yet to understand how boundaries are formed through specific interactions, how
individuals are positioned vis-a-vis the categories created through their practices, and
what resources they gain (or lose) in the process, we need to situate them (cf. Gumperz,
1982). Social categorization happens with material and symbolic constraints regarding
the production and distribution of resources under specific local conditions as well as
social positions of the individuals involved. Furthermore, boundaries are not static but are
constantly shifting. Thus, to gain a better grasp of complex processes of construction of
socia