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Today We Will:

1. Check our understanding of accommodations and modifications.  

2. Explore strategies that scaffold learning success.  

3. Examine several means to adapt text so that every student can access content. 

4. Review vocabulary strategies that will enable students to understand content across the curriculum. 

Apply a lesson design framework that incorporates Multi-Level Instruction as a practice to guide decisions 
regarding modifying the curriculum for learners who require modifications. 

 

Introducing: 
Jason 
A student who is in the fifth grade.  He recently participated in a science lesson regarding the concept of Learned traits versus Inherited 
traits.  Jason first created a “foldable” T-Chart that had the words “Learned” on the left side and “Inherited” on the right side.  He then, with 
his 5th grade peers, reviewed/named and colored 12 illustrations on a sheet of paper. Next he and the others cut each illustration out and 
glued the illustration on the appropriate side of the T-Chart (learned/inherited).  Last he checked his answers with his table group. 
 

Elisabeth 
A 3rd grade student who was a “star” in the third grade language arts class performance of “ Princess Pigtoria and the Pea.” She was the 
princess. The activity was based on the third grade learning standards that addressed how students will be able to recount stories, including 
fables, folktales, and myths from diverse cultures; determine the central message, lesson, or moral and explain how it is conveyed through 
key details in the text. 
 

Norman
An eighth grade student in a general education English class. Recently, the teacher directed students to the class website where they would 
access a reading and complete a worksheet based upon the reading.  The class used a set of Chrome books.  Norman moved to a table at 
the back of the room, found the reading online and plugged in a set of ear buds.  Using a text to speech application he “read” the text and 
completed the assignment in the same time as everyone else in the class. 
 

What is the best way to support our students with moderate to severe disabilities? 
� Use instructional accommodations and curricular modifications aligned to enrolled grade level standards. 
� Scaffold learning…build supports then gradually fade where possible. 
� Adapt text so that students can access the grade level materials 
� Apply a wide variety of vocabulary strategies  
� Modify the learner outcomes through a strategic approach. 
� Plan lessons that are aligned with the general curriculum standards yet adjusted for the learner. 

 

Accommodations and Modifications
An accommodation is a change made to the teaching or testing procedures in order to provide a student with access to information and to 
create an equal opportunity to demonstrate knowledge and skills. 
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CATEGORIES OF INSTRUCTIONAL ACCOMMODATIONS 

Categories of Instructional Accommodations Examples 

Presentation Repeat directions, read-aloud, text-to-speech large 
print, Braille 

Equipment and Materials Calculator, amplification equipment, manipulatives, 
assistive and instructional technologies 

Response Mark answers in book, scribe records response, 
use a pointer 

Setting Preferential seating, study carrel, student’s home, 
separate room 

Time/Scheduling Extended time, frequent breaks 

 
A modification is a change made to what the student is expected to learn and or demonstrate.  
 

 
APPROACHES FOR MODIFYING THE CURRICULUM 

Strategies for Addressing Modified Curricular Needs Examples 

Partial Participation All students address 3 concepts while one student 
addresses only 1 concept. 

Below Grade Level Standards 

1. Grade level standards will be addressed across 
several grade levels in slightly different ways. 

2. Emphasize broad literacy and numeracy 
concepts linked to grade level TEKS. 

Reduce Level of Complexity 

1. Consider TEKS verbs at a lower level of 
complexity. 

2. TEA Vertical Alignment document is a great 
support. 

3. Chart “Applying Critical Thinking Skills” can 
provide examples based on Bloom’s Taxonomy.  

Address Alternative IEP Goals/Objectives 

1. Emphasize self-determination skills such as 
making choices, decision-making and problem 
solving. 

2. Emphasize active independent responses using 
low to high-tech supports. 

Reference: Aligning IEPs to State Standards for Students with Moderate to Severe Disabilities, G. Courtade & D. Browder (2016), Attainment. 
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A Little Deeper 
Emphasize self-determination skills 

Making Choices Deciding on a Topic for a 
Project 

Problem-Solving Setting a Goal Rate One’s Own 
Performance 

� To answer a 
question, 
pictures, 
words, etc.  

� With a partner or 
alone 

� How might a 
character solve a 
problem 

� How many words 
to learn this week 

� How did I do? 

 
Support student making active independent responses 
� Pointing to a choice 

of two pictures, 
objects, etc.  

� Stating an opinion using 
one or more words 

� Typing one or more 
words on a keyboard 

� Responding using a 
picture board, a low-
tech or high-tech 
device 

 

Scaffolding 
1. Assistance offered by a teacher or peer to support learning.  
2. Supports that can be removed as content or skills are mastered. 

 
 

WINDOWPANE 
ONE SENTENCE 

SUMMARY WORD BANK 

SELECTIVE 
HIGHLIGHTING 

GRAPHIC 
ORGANIZERS 
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IMPLEMENTATION

EXAMPLE

Strategy  48
WINDOWPANE

“Windowpanes” provide a mnemonic for learning a series of instructions or information 
that can be linked together with graphics and narration or explanation. The graphics and 
narration serve to assist the memory in learning and recalling information. The use of 
windowpanes assists in long-term retention information.

• Assists visual & kinesthetic 
learners to better acquire and 
retain information.

• Provides a mnemonic for 
learning a series of instructions 
or events.

• Teaches abstract concepts • Teaches abstract concepts 
with more ease, by offering a 
concrete representation.

• Promotes cooperative 
interaction among students.

• When used with a timed • When used with a timed 
component, aids with fluency 
and retention.

• Can be used for review, new 
content, or as a skill-builder for 
fluency.

1. The teacher prepares a completed windowpane for modeling. A 
windowpane should have six to nine panes.
2. Students fold paper into six or nine blank panes to be filled in as the 
teacher reveals his/hers one at a time.
3. The teacher reveals the windowpanes one at a time for the students 3. The teacher reveals the windowpanes one at a time for the students 
to draw on their own papers. As each pane is revealed, describe what 
the graphic represents and its significance or relevance before the 
students draw their graphics. Link each drawing in some way.
4. After revealing, explaining and allowing the students to draw each of 
the panes, have them review with a partner to check for accuracy. Set a 
time limit of 1-2 minutes.
5. Quickly review using the teacher model. Ask the students to put away 5. Quickly review using the teacher model. Ask the students to put away 
their papers, so they will be unable to look at their graphics. Practice the 
windowpane orally.
6. For added practice, a game can be made out of the windowpane. The 6. For added practice, a game can be made out of the windowpane. The 
teacher can give teams an envelope with a cut up windowpane, plus one 
extra piece. When the teacher says, “Go”, teams are to put the panes in 
order while timing themselves to see how long it takes. When all the 
teams are finished, reveal the master windowpane to check for accuracy.
7. Students will practice several times, but each time the goal will be to 7. Students will practice several times, but each time the goal will be to 
beat the previous time. Teams can take 1 minute to discuss their 
strategy for increasing their time. The teacher gives the signal to begin.
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IMPLEMENTATION

EXAMPLE

Strategy  28
ONE-SENTENCE SUMMARYҮ

There are different levels of summarization, from a thorough summarization of a main 
idea and supporting details to a one or two word summarization. One-Sentence Summary 
falls between the two extremes. Using this strategy, students summarize the main idea 
and vital details in one sentence. Students transform information to make it their own. 
This brief writing indicates the student’s level of understanding, involves the student in 
interacting with the content, and provides the teacher with feedback regarding student 
comprehension.
Adapted from: Comprehension Shouldn’t be Silent and Creating Independence Through Student-Owned StrategiesAdapted from: Comprehension Shouldn’t be Silent and Creating Independence Through Student-Owned Strategies

Description
A ________________ is a kind of ____________________ that ____________________.

Sequence
________ begins with ________, continues with _______ and ends with _____.

Compare  and  Contrast
______ and _____ are similar in that both _____, but ________ while _______.

Cause  and  EffectCause  and  Effect
__________________________ causes _________________________________.

Problem  and  Solution
__________ wanted ___________ but __________ so _____________________.

A fairy tale is a kind of story that is make believe; there is magic and the animals talk.
Three Little Pigs begins with the pigs leaving home to seek their fortune, continues with the wolf 
blowing down two of the houses, and ends with the pig in the brick house living happily ever after.
The Little Pigs and The True Story of the Three Little Pigs are similar in that both are about three 
little pigs and a wolf, but one story is from the pigs’ point of view and the other is from the wolf’s 
perspective.

• To encourage brevity, provide 
students with an index card or 
post-it note.
• Complete orally, use as a journal 
entry, or write on a note card.
• Use to summarize, describe, • Use to summarize, describe, 
sequence, compare and contrast 
and/or show problem -solution 
relationships.
• Use after presentations, videos, 
online research or field trips.
• Can be completed alone, in pairs • Can be completed alone, in pairs 
or small groups.
• Combine 3-4 one-sentence 
summaries into a paragraph

BEFORE: Activate prior BEFORE: Activate prior 
knowledge, review a concept 
previously taught or as a 
pre-assessment
DURING: Check for understanding 
AFTER: Closure activity at end of AFTER: Closure activity at end of 
lesson or class period to help 
students synthesize and 
summarize concepts

1. Explicitly teach students how to utilize the One-Sentence Summary 
frame, modeling how to summarize using content familiar to the 
student. Teach one sentence type at a time, putting the sentence 
template on a sentence strip or chart.
2. Read the text, then model selecting one of the sentence frames and 2. Read the text, then model selecting one of the sentence frames and 
summarizing the information. For some students, you may need to tell 
them which sentence frame to utilize, while other students can select 
their own.
3. Write summaries as a whole class; provide many examples and 
opportunities for practice prior to having students complete the 
summaries independently. 
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IMPLEMENTATION

EXAMPLE

WORD BANK

• Monitor students closely 
and only use word banks 
when they are needed. 

• Word banks can include 
symbolic language such as 
symbols and pictures, in 
addition to words.

• Word banks can be • Word banks can be 
displayed in different ways. 
For example, a word bank 
can be posted on the wall or 
board. It can also be kept in a 
student’s binder or on their 
desk for easy access.

• Vary the amount of word • Vary the amount of word 
choices in a word bank based 
on the student’s needs.

1. Create your test questions.

2. Sort answers alphabetically into a word bank.

3. Organize the words clearly on the page and divide into separate 
sections if appropriate.

4. Challenge students by choosing more words than needed to 
answer the questions.

Word Bank is a strategy to improve vocabulary and adapt tests for students who perform 
below appropriate reading levels for a unit or have vocabulary that is inadequate for 
content material. A word bank features the key words in a unit of study and provides 
simple ways for the student to understand the meaning of each word. They can be 
extremely useful when time constraints are implemented, as recalling terms can be 
difficult in this situation.



Modifying Grade Level Curriculum: Promoting Access in General Education Settings   Downloads! http://goo.gl/cnH4qc 

©2017, Stetson and Associates, Inc.  Page 9  

IMPLEMENTATION

EXAMPLE

Strategy  39
SELECTIVE HIGHLIGHTING

• Be sure you are allowed to 
mark in the textbook or 
supplemental material before 
you begin.

• Use a one-page print version • Use a one-page print version 
of the main ideas and key 
vocabulary as a study guide 
for testing.

• Monitor students to ensure • Monitor students to ensure 
they are not highlighting 
everything in a paragraph. 
This is not a help, but a 
hindrance.

• Set purposes for reading.

STUDENTS WHO BENEFIT
Are inattentive and have a 

hard time focusing.
Need assistance with seeing 

the “big idea” of the content.
Enjoy activity-based learning.

1. Introduce students to the selective highlighting strategy and 
discuss the purpose of the activity.

2. Read through the selection first.

3. Re-read and begin to highlight main ideas and supporting 
details.

4. Highlight only the facts that are important or the key 
vocabulary, not the entire sentence.

5. After highlighting, look at what you have highlighted and 5. After highlighting, look at what you have highlighted and 
summarize what you read.

6. Take what was highlighted and write a summary paragraph.

Main idea

Details

Examples

KEY
When the war began, both sides had advantages and 
disadvantages. How they would use those strengths 
and weaknesses would determine the war’s outcome.
The North enjoyed the advantages of a larger The North enjoyed the advantages of a larger 
population, more industry, and more abundant 
resources than the South. It had a better banking 
system, which helped to raise money for the war. The 
North also possessed more ships and almost all the 
members of the regular navy remained loyal to the 
Union. Finally, the North had a larger and more 
efficient railway network.efficient railway network.

Selective highlighting is used to help students organize 
what they have read by selecting what is important. This 
strategy teaches students to highlight ONLY the key 
words, phrases, vocabulary and ideas that are central to 
understanding the reading.
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IMPLEMENTATION

EXAMPLE 

  Strategy  19
GRAPHIC ORGANIZERS

• Explicitly teach students by 
modeling.

• Organizers can be global or 
very detailed.

• Organizers are typically a • Organizers are typically a 
one-page form with blank 
areas or shapes for the student 
to fill in with related 
information.

• Organizers should increase in • Organizers should increase in 
complexity as the subject 
matter becomes more 
complex.

• Encourage students to • Encourage students to 
complete the organizer with 
pictures, words and/or simple 
connectors that illustrate the 
relationship of the various 
parts.

1. Describe the concept by discussion: the importance of organizing 
information, the various ways people organize information, the 
benefits of using a visual organizer.
2. Introduce a specific graphic organizer by describing its purpose 
(i.e., Venn Diagram for comparing/contrasting).
3. Explain and demonstrate the use of the selected organizer with 
familiar information and then with new content.
4. Let students apply the organizer to familiar information, then to 4. Let students apply the organizer to familiar information, then to 
relatively easy new material.
5. Have students reflect on the use of the graphic organizer by 
sharing their examples and evaluating the effectiveness of the 
organizer.
6. Provide multiple opportunities for students to practice using the 
graphic organizer.
7. Encourage students to construct their own organizers.7. Encourage students to construct their own organizers.

1. Descriptive
2. Time Sequence
3. Process/Cause Effect
4. Episode
5. Generalization/Principle
6. Concept

Graphic organizers are visual representations (pictures, colors, words, and connectors) of content, 
that enable students to better process, remember, organize and demonstrate understanding. 
   • Assist visual and kinesthetic learners to better acquire and retain information.
   • Can act as an alternative assessment tool for students who struggle with essay, short answer 
     questions and forms of written output.
   • Can act as an alternative method for note taking.
   • Serves as a “memory” mnemonic for remembering information.
   •    • Teaches abstract concepts with more ease, by offering a concrete representation.
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IMPLEMENTATION

EXAMPLE

ADAPTING GRADE LEVEL TEXT

• Adapted texts can be substi-
tuted for the primary text in 
teaching the CCSS.

• Retain as much as possible of 
the original text to promote 
skill development.

• Be aware of the type of stu-
dent need, for example simple 
read aloud may be sufficient 
for a student who reads below 
grade level while other stu-
dents may need the text to be 
significantly reduced.

• Use pictures/illustrations with 
caution as student may focus 
on the pictures rather than the 
words.

• Pair the adaptations with one • Pair the adaptations with one 
or more comprehension strate-
gies such as graphic organizers, 
vocabulary strategies, and 
video clips.

1. Using curriculum based assessment determine the perfor-
mance level of the students relative to the degree to which they 
can read and comprehend grade level text.

2. Select the most appropriate adaptation that will enable the 
student to access the text with minimal differences relative to 
complexity using one or more of the adaptations below:

This practice addresses the multiple options for creating access to text that may be too 
complex for students who are expected to participate in the enrolled grade level state 
curriculum standards. Thus teachers may address a standard that includes such elements 
as identifying story elements, using supporting details in answering questions, or 
identifying theme or author’s purpose using one or more strategies to adapt the text.

Adapted from: Melissa Hudson and Diane Browder at University of North Carolina at Charlotte for the NCSC Project
which is funded by Department of Education (PR/Award #: H373X100002, Project Officer, Susan.Weigert@Ed.gov). 
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Powerful Accommodations for Students with Limited Reading Skills
Text to Speech Reduce Reading Level of Text Vocabulary Frames 

� Kurzweil 
� Google Read Write 
� Office 365 
� Natural Reader (free!) 
� Bookshare (free!) 

� Text Compactor (textcompactor.com) 
� Rewordify  (rewordify.com) 

� K.I.M. Strategy 
� Verbal & Visual Word Association (VVWA) 
� Frayer Model 
� Vocabulary Mind Maps (bubbl.us) 

 

 

 

 

 

 

 

 

 

 

 

Modifying Learner Outcomes 
A STRATEGIC APPROACH 

Strategic Steps Toward Modified Curriculum Guiding Questions 

1. Review the state standards being addressed  Can the student demonstrate mastery of the concept to 
the depth and complexity of the state standard? 

2. Review the instructional activities to be used 
in the general education classroom to teach 
the standard 

What accommodations might be needed to provide the 
student access to the learning and the opportunity to 
demonstrate progress? 

3. Unpack the standard focusing on the verbs 
used to describe what students must know 
and be able to do to show mastery. 

How might the curriculum be modified to allow the 
student to demonstrate learning at a level appropriate 
to the student?   

4. What supports will be needed to allow the 
student to engage in the learning along with 
her peers? 

Will advance supports through creation of modified 
materials/activities be needed? 
Are peer supports sufficient and appropriate? Will an 
adult be needed to provide support? 

 



Modifying Grade Level Curriculum: Promoting Access in General Education Settings   Downloads! http://goo.gl/cnH4qc 

©2017, Stetson and Associates, Inc.  Page 13 

 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 

 ©
"2
01

4,
"S
te
ts
on

"&
"A
ss
oc
ia
te
s,
"In

c.
"

Ins
tru

ct
ion

al 
De

sig
n T

oo
l 

Le
ar

ne
r O

bj
ec

tiv
e/

Un
it O

bj
ec

tiv
e (

Wh
at

 am
 I t

ea
ch

in
g?

) 
Th

e l
ea

rn
er

s w
ill 

de
fin

e a
nd

 de
sc

rib
e c

om
po

ne
nt

s o
f P

os
t-C

ivi
l W

ar
 re

co
ns

tru
ct

ion
 in

clu
din

g t
he

 po
lit

ica
l, e

co
no

m
ic 

an
d s

oc
ial

 ch
an

ge
s t

ha
t o

cc
ur

re
d a

s a
 re

su
lt 

of
 P

os
t -

Ci
vil

 W
ar

 re
co

ns
tru

ct
ion

. 
Ev

id
en

ce
 of

 St
ud

en
t S

uc
ce

ss
 (O

bs
er

va
bl

e/
Me

as
ur

ea
bl

e)
  

St
ud

en
ts 

wi
ll b

e a
ble

 to
 de

sc
rib

e 4
 ke

y c
om

po
ne

nt
s, 

an
d d

iff
er

en
tia

te
 th

e c
om

po
ne

nt
s r

ela
tiv

e t
o p

oli
tic

al,
 ec

on
om

ic 
an

d s
oc

ial
 ch

an
ge

s u
sin

g g
ra

ph
ic 

illu
str

at
ion

s, 
ve

rb
al 

an
d w

rit
te

n 
ex

pla
na

tio
ns

 an
d o

ra
l re

sp
on

se
s t

o t
ea

ch
er

 qu
es

tio
ns

. 

Pr
e-A

ss
es

sm
en

t T
oo

l/I
nf

or
ma

tio
n:

 (W
ha

t d
o t

he
 st

ud
en

ts
 kn

ow
 ab

ou
t t

hi
s l

ea
rn

in
g o

bj
ec

tiv
e?

 Th
eir

 in
te

re
st

s?
 M

ot
iva

tio
ns

?)
 

Pr
ior

 to
 le

ss
on

, s
tu

de
nt

s s
tu

die
d t

he
 ev

en
ts 

th
at

 le
ad

 up
 to

 th
e C

ivi
l w

ar
, th

e c
au

se
s (

se
ct

ion
ali

sm
, s

ta
te

s’ 
rig

ht
s, 

sla
ve

ry
), t

he
n w

er
e i

nt
ro

du
ce

d i
n a

 pr
e-t

ea
ch

 le
ss

on
 to

 th
e v

oc
ab

ula
ry

.  
St

ud
en

ts 
 ar

e a
lso

 pr
of

ici
en

t in
 th

e u
se

 of
 a 

va
rie

ty
 of

 gr
ap

hic
 or

ga
niz

er
s, 

 w
or

kin
g i

n c
oo

pe
ra

tiv
e g

ro
up

s a
nd

 w
ith

 pa
rtn

er
 le

ar
nin

g. 
 

 

Gr
ou

pin
g 

Ins
tru

ct
ion

al 
St

ra
te

gie
s/

Ac
tiv

iti
es

 
W

ho
le 

Gr
ou

p 
Ind

ivi
du

al 
Pa

rtn
er

 
Sm

all
 G

ro
up

 
As

se
ss

m
en

t/P
ro

du
ct

 

1.
 

Te
ac

he
r 

in
tr

od
uc

tio
n 

to
 th

e 
to

pi
c,

 r
ev

ie
w

 o
f p

re
vi

ou
s 

le
ss

on
 a

nd
 

m
aj

or
 v

oc
ab

ul
ar

y 
us

in
g 

a 
PP

T 
w

ith
 p

ic
tu

re
 il

lu
st

ra
tio

ns
/v

id
eo

 c
lip

. 
x 

 
 

 
Re

sp
on

se
 c

ar
ds

 

2.
 

St
ud

en
ts

 w
or

k 
in

 c
oo

pe
ra

tiv
e 

gr
ou

ps
 w

ith
 e

ac
h 

le
ad

er
 r

ea
di

ng
 a

lo
ud

 
on

e 
of

 fo
ur

 p
as

sa
ge

s 
fr

om
 th

e 
te

xt
bo

ok
 a

bo
ut

 C
ar

pe
tb

ag
ge

rs
, 

Fr
ee

dm
an

’s
 B

ur
ea

u,
 S

ca
la

w
ag

s,
 a

nd
 th

e 
13

th
,1

4th
, a

nd
15

th
 

Co
ns

tit
ut

io
na

l A
m

en
dm

en
ts

 

 
 

 
x 

St
ud

en
t n

ot
es

 a
nd

 h
ig

hl
ig

ht
s 

fr
om

 th
e 

re
ad

in
g.

 

3.
 

Ea
ch

 g
ro

up
 p

re
pa

re
s 

a 
la

rg
e 

gr
ap

hi
c 

or
ga

ni
ze

r 
of

 th
ei

r 
ch

oi
ce

 th
at

 
de

fin
es

, d
es

cr
ib

es
 th

e 
to

pi
c 

an
d 

th
e 

im
pa

ct
 o

n 
th

e 
po

lit
ic

al
, 

ec
on

om
ic

 a
nd

 s
oc

ia
l c

ha
ng

es
 o

f t
he

 to
pi

c.
 

 
 

 
x 

Co
m

pl
et

ed
 G

ra
ph

ic
 o

rg
an

iz
er

 th
at

 n
ot

es
 th

e 
to

pi
c 

an
d 

at
 le

as
t t

hr
ee

 e
xa

m
pl

es
 o

f t
he

 
po

lit
ic

al
, e

co
no

m
ic

 a
nd

 s
oc

ia
l c

ha
ng

es
 

re
la

tiv
e 

to
 th

e 
to

pi
c.

 
4.

 
Ea

ch
 g

ro
up

 p
re

se
nt

s 
to

 th
e 

w
ho

le
 c

la
ss

. E
ac

h 
ha

s 
a 

ro
le

 in
 th

e 
pr

es
en

ta
tio

n.
 

x 
 

 
x 

Ru
br

ic
  

As Designed 

5.
 

St
ud

en
ts

 w
or

k 
in

 p
ai

rs
 to

 c
om

pl
et

e 
a 

gr
ap

hi
c 

or
ga

ni
ze

r 
th

at
 

ad
dr

es
se

s 
to

pi
c,

 p
ol

iti
ca

l, 
ec

on
om

ic
 a

nd
 s

oc
ia

l c
ha

ng
es

 
 

 
x 

 
Co

m
pl

et
ed

 G
O

 w
ith

 a
ll 

se
ct

io
ns

 c
om

pl
et

ed
.  

Ad
dit

ion
al 

Ins
tru

ct
ion

al 
De

cis
ion

s 
If n

ee
de

d, 
de

te
rm

ine
 in

str
uc

tio
na

l s
up

po
rts

 fo
r in

div
idu

al 
stu

de
nt

s. 
 

St
ud

en
ts 

wh
o R

eq
uir

e 
Ins

tru
ct

ion
al 

Su
pp

or
ts 

Ins
tru

ct
ion

al 
Ac

co
m

m
od

at
ion

s?
 

Cu
rri

cu
lar

  
Mo

dif
ica

tio
ns

? 
In-

Cl
as

s  
Su

pp
or

t?
 

Di
ffe

re
nt

iat
ed

 As
se

ss
m

en
t?

 
Pe

r IE
P 

(✓
) 

1. 
Ja

so
n 

 
 

 
  

 

2. 
El

isa
be

th
 

 
 

 
  

 

3. 
No

rm
an

 
 

 
 

  
 

 A
c
c
o

m
m

o
d

a
ti

o
n

: 
 A

 c
h

a
n

g
e
 m

a
d

e
 t

o
 t

e
a
c
h

in
g
 o

r 
te

st
in

g
 p

ro
c
e
d

u
re

s 
in

 o
rd

e
r 

to
 i

n
c
re

a
se

 t
h

e
 s

tu
d

e
n

t’
s 

a
c
c
e
ss

 t
o

 i
n

fo
rm

a
ti

o
n

 a
n

d
 t

o
 c

re
a
te

 a
n

 e
q

u
a
l 

o
p

p
o

rt
u

n
it

y
 t

o
 d

e
m

o
n

st
ra

te
 k

n
o

w
le

d
g
e
 

a
n

d
 s

k
il

ls
. 

 I
t 

is
 “

h
o

w
” 

in
st

ru
c
ti

o
n

 i
s 

d
e
li

v
e
re

d
 a

n
d

/o
r 

le
a
rn

in
g
 i

s 
a
ss

e
ss

e
d

. 
M

o
d

if
ic

a
ti

o
n

: 
  

A
 c

h
a
n

g
e
 i

n
 w

h
a
t 

th
e
 s

tu
d

e
n

t 
is

 e
x
p

e
c
te

d
 t

o
 l

e
a
rn

 a
n

d
/o

r 
d

e
m

o
n

st
ra

te
. 

 I
t 

is
 “

w
h

a
t”

 t
h

e
 s

tu
d

e
n

t 
is

 
e
x
p

e
c
te

d
 t

o
 l

e
a
rn

. 
In

-C
la

ss
 S

u
p

p
o

rt
s 

in
c
lu

d
e
 t

h
e
 u

se
 o

f 
p

e
e
r 

a
ss

is
ta

n
ts

/t
u

to
rs

, 
p

a
ra

p
ro

fe
ss

io
n

a
ls

, 
su

p
p

o
rt

 f
a
c
il

it
a
to

rs
, 

o
r 

c
o

-t
e
a
c
h

e
rs

. 

 

If 
ne

ed
ed

, p
ro

ce
ed

 t
o 

th
is 

se
ct

io
n.

 



Modifying Grade Level Curriculum: Promoting Access in General Education Settings   Downloads! http://goo.gl/cnH4qc 

©2017, Stetson and Associates, Inc.  Page 14 

 

Modifying Curriculum for Students 

Tip #1 Always begin with the students’ enrolled grade level standard.  

Tip #2 Work to expand your expertise in accommodations, scaffolding, and 
modifications.  Build your “toolbox”.  

Tip #3 When any task requires reading, ensure that ALL students have access, using the 
variety of strategies and technology supports. 

Tip #4 Assess the level of vocabulary for your students and support vocabulary 
acquisition using the multiple strategies to build vocabulary. 

Tip #5 Collaboration between general and special educators is a necessary condition for 
success. Make it happen on a regular basis. 

Tip #6 Celebrate and share the successes of the students in participating in the 
curriculum. 

 

“I am only one; but still I am one.  I cannot do 
everything, but still I can do something; I will not 
refuse to do something I can do.” 
Helen Keller 
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