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Abstract: Sustainable development is promoted when the system of education provides the learners
with an opportunity to equip themselves with moral values, skills, and competences that assist them
in effecting personal and community positive changes. For this purpose, teachers play an important
role as moral agents, and students consider the teacher a role model. Therefore, the understanding
and beliefs of teachers regarding moral education play a pivotal role in grooming the personality
of the learners. This comparative study aimed to assess the practices and beliefs of university
teachers regarding moral education in China and Pakistan. A mixed-method approach was used
and data analysis was performed by using an interactive model and ANOVA. Responses of twelve
tertiary teachers were collected from Pakistan and China for qualitative analysis. Seven themes
were constructed that categorized teachers’ practice in the classroom and their beliefs regarding
moral education. For quantitative analysis, 300 teachers’ responses were collected using a validated
questionnaire. The results showed that the majority of Pakistani teachers hold a conservative mindset.
According to the Pakistani teachers’ perspective, sovereignty of divine laws, loyalty to the constitution
of the state, and a sense of serving society were the ultimate aims of moral education. Chinese
teachers were promoting a political ideology that stressed collectivism in a socialist approach, with
family and social values being most relevant. Not a single teacher reported using a theoretical or
research-based approach while teaching in the class. In the light of the dearth of literature, this study
has implications for future research in the field of English as a Foreign Language (EFL) and Islamic
Studies in higher education, as it is a longitudinal study that provided insight into how teachers’
beliefs and attitudes are shaped over time and from moral educational experiences.

Keywords: moral education; perceptions of teachers; English as a Foreign Language (EFL);
Islamic Studies
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1. Introduction

Education is complete when it leads to the individual’s entire growth, which includes not only
mental but also moral development [1]. Moral education is fundamentally needed in contemporary
times, as rapid degeneration of moral values has been witnessed [2]. The aim of moral education for
sustainability is to inspire, propel, and equip the learners with adequate skills, awareness, and values,
so that a sustainable future can be produced [3]. It was mentioned in the report of United Nations
Educational, Scientific and Cultural Organization (UNESCO) that communities today are gradually
losing traditional ethics and values. The report also showed concerns about the increasing number of
disputes arising in the global contexts, where the disputants refuse to try to resolve the disagreements
through peaceful means. Therefore, the purpose of education in the current scenario, inculcating peace
and harmony among countries, has become very critical [4]. The role of moral education and the
teacher as a moral agent becomes imperative in transforming society with a more sustainable way
of living. To this end, the developing of deeper awareness and analytical skills is crucial in making
moral decisions with every day exertions. As far as the goals of moral education are concerned, most
teachers are not trained and are confused about what moral education is. The teacher plays a key
role in developing the values of the students. However, in inculcating such values, the teacher’s
views and her/his practice of teaching have a significant impact on the entire process. The teacher’s
opinions, guidelines, decisions, and choices of methodology are influenced by his/her beliefs directly
or indirectly.

Diversity of opinion was also found among teachers’ approaches towards moral values and
obligation. Regarding the beliefs and actions of the teacher, CM Clark and Peterson; Ignatovich,
Cusick, and Ray; and Olson [5–7] concluded that teachers impart and imply their inherent theories
concerning their part, position, and duties, including their teaching behavior, into the classroom
settings. A competent teacher is usually encapsulated as a blend of skills such as knowledge, values,
and competence [8,9]. Many studies have been conducted to assess teachers’ perceptions about their
skills, ability, and knowledge [10], but they did not include values in such studies. However, there is a
strong consensus found in educational literature that values play an integral part in teaching morals in
the classroom [11].

Every nation in the world has formulated its moral standards and codes in a unique manner [12].
In Pakistan, the foundations of moral education are based on state religion, which includes Islamic
values, history, and traditions. The sustainable development in Islamic ideology is to fulfill all
human needs in all generations, including a man’s duties, to himself, his fellow human beings, and
God [13]. The primary goal of morality is to enable students to conduct their lives according to the
morals that Islamic literature preaches [14], which are usually referred as Islamiyat, ethics, or Islamic
Studies. Pakistan’s National Education Policy 1998–2010 official document, stressed the importance of
inculcating religious and ethical education in to the classroom [15]. In this deem, the role of the teacher
is to use various strategies in the classroom to instill religious and moral values into the students.
However, the educational system severely lacks the availability of skilled and trained teachers, planning
and implementation of training programs, research projects, and curriculum of moral education [14].

In China, the concept of moral education mainly emphasizes the education of citizenship [16].
Moral education is regarded in a wider context as a political philosophy that relates to the transmission
of political ideas to the students and the general public at large. The ideological principles are
established upon the theories of Marx, Lenin, Mao, and Deng Xiaoping. Chinese students are expected
to internalize the cores of this moral education, which is political science focused at the university
level [17]. Other courses play a significant role than political ones in shaping the morality of the
students [18], such as the course of English as a Foreign Language (EFL). English language class has
recently been recognized as the bearer of moral education [19,20]. Therefore, the role of Chinese
teachers is to translate moral knowledge to action and equip the students with real life problem-solving
skills. However, the awareness among teachers regarding moral education is very low; their major
focus is transmitting subject knowledge, rendering moral values absent from the classroom [18].
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While research has attempted in recent years to comprehend the role of China and Pakistan on the
Asian stage [21–23], very few bodies of research have been conducted in the field of moral education
and its integration with EFL and Islamic studies to achieve the goal of sustainability. Moreover, studies
on moral development and value formation were found from the western perspective, while very few
studies were carried out on the perspectives of the east. Eastern societies and their moral education
systems face real moral issues such as depression, poor quality education systems, personality disorders,
lack of moral awareness, and weak moral will [24]. In this regard, the findings of the previous studies
could be rebutted or reaffirmed and the current scenario of teaching values, morals, or ethics in Pakistan
and China could be assessed for bringing reforms in the subject of EFL and Islamic Studies.

This study aimed to bridge the existing gap of teachers’ effective role towards sustainable moral
education with the comparison of classroom teaching and the views of the university teachers to
explore the heterogeneity among the teachers from two different countries. For this purpose, classroom
observations and interviews were conducted. EFL classrooms were selected for observation from
China. The reason for selecting EFL classrooms was first due to the language barrier, as the researcher
was not a Chinese native speaker. Second, educators and experts of linguistics have expanded their
interest beyond the acquisition of language and linguistic capability to concentrate on the moral
dimension of language instruction [19,20,25,26]. Balciunaitiene et al. [27] contended that the students
examined specific topics, addressed concerns, and shared the personal experiences and emotions of
sustainable development in the foreign language class. EFL develops basic communication skills with
an emphasis on developing competence in sustainability. It has been mentioned above, that according
to the education system of Pakistan, the sustainable development in Islamic ideology is to fulfil all
human needs in all generations, including man’s duties to himself, his fellow human beings, and
God [13], which is why Islamic Studies classrooms were observed in Pakistan.

The rest of the paper is organized as follows: background, traditional and constructive approach,
and concepts of moral education in Pakistan and China are described in Section 2. Materials and
methods, the purpose of the study, research design, and participants’ profiles are presented in
Section 3. Results, analysis of classroom observation, interviews and ANOVA are described in Section 4.
Discussion on results is presented in Section 5. Finally, the conclusion of the research is given in
Section 6.

2. Background

2.1. Traditional and Constructivist Approaches to Moral Education

The two most widely discussed approaches in the literature regarding moral education are usually
opposite to each other [28,29], named traditional [30] and constructivist approaches [31]. The traditional
approach stresses the utilization of reward and punishment [30]. It emphasizes the transmission of
moral values from older to younger or generation to generation through moral education, character, or
value education [32]. The purpose of the traditional approach is to teach the students in a way that
they could use to adopt a good character and values, obey the law of the state, and become role models
for others. The values, such as honesty, hard work, kindness, patriotism, and sense of responsibility,
are important to become a morally strong person [33]. The traditional approach mainly relies on
conservative strategies, due to which some contemporary models of moral education are based on the
constructivist, or progressive, approach.

In contrast, the constructivist, or progressive, view was promoted by Jean Piaget and Lawrence
Kohlberg [31]. The term moral education has been strongly associated with this approach. The objective
of moral education according to this approach was to develop cognition in children and adolescents
in an educational environment. Kohlberg described six levels of cognitive moral development in
his theory, which was the sequenced development of a sense of fairness and justice. This approach
depends on moral reasoning, moral judgment, participation in solving different problems, and decision
making [31,34,35].
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2.2. Concept of Moral Education in Pakistan and China

Shafiqua Haq [14] described how moral education in Pakistan mainly builds upon the teachings
of religion, and societal and cultural norms. The responsibility of the teacher is to encourage the
pupils to understand and adopt the morality for the well-being of themselves, society, and the world at
large. The moral education system in Pakistan emphasizes the teachings of the Quran, which holds
wisdom for the people of all times, with no demand of blind following; rather the encouragement of
inquiry, rationality, observation, and intellectuality through experimentation and exploration. The Holy
Prophet Muhammad (PBUH) is a role model and source of inspiration for Muslims, his teachings, in the
form of Hadith and Sunnah, are another source of moral education in Pakistan. The interpretations
of the Quran and Sunnah by Muslim philosophers like Imam Ghazali and Imam Saadi are also
considered a source of moral education in Pakistan. They accentuated the searching of knowledge for
the development of a good human being. All the educational policies of Pakistan described the term
moral education in the light of Islamic teachings, which is to promote the obedience of law and loyalty
towards Islam and Pakistan.

There are two goals of moral education in China. The first is to fulfill the social needs of the
students by the application of concepts such as patriotism and encouragement to serve the country,
the people, and the society at large. The second goal of moral education is to address the needs of
the students for their personality development and prosperity. Hu [36] revealed in his research that
in China, socialist values, such as family unity, harmony, prosperity, and honesty, are considered
important while teaching in the classroom. Due to political autarchy, government schools, colleges,
and universities also promote political ideology. At university level, the moral education curriculum
stresses Marxism, Mao Zedong ideology, and Deng Xiaoping theory. Students are taught traditional
Chinese values such as self-sacrifice, patriotism, collectivism, honesty, and loyalty.

3. Materials and Methods

3.1. Purpose of the Study

The purpose of the study was to compare the beliefs and the role of the teachers regarding the
aim of moral education for sustainability in China and Pakistan. The study raised three questions
concerning the views of teachers and the practice of teaching morals in the classroom. It was important
to explore the answers of these questions to solve the societal and ethical issues such as globalization,
moral judgment, character education, and citizens’ participation. There are few instances that have
opened the door of discussion on ethical decline that has not only affected the moral values in present
times but also hampered the sustainable growth of morality. In Pakistan, the most recent incident
took place when lawyers attacked a hospital [37], whereas in China, a company was accused of selling
substandard, risky, and dangerous immunizations to vaccinate over a quarter of a million children [38].
Therefore, teachers’ perceptions and beliefs about the aim of moral education and the areas that are
necessary to be learnt by the students are significant because teachers play a vital role in the moral
development of the students. Additionally, this research may contribute to the global, and particularly
Asian, literature on university teachers’ professionalism in terms of moral transformers. It is also
lucrative for political leaders, policymakers, higher education institutions, curriculum developers, and
educators to formulate better plans and curriculum reforms to understand the ideas and patterns of
teachers’ practices in the classroom to improve the moral education system in China and Pakistan.
According to the purpose, the following research questions were explored:

• What is the concept of moral education and what do teachers think about their practices of moral
education for sustainable development?

• What values teachers consider necessary to teach and what methods they usually apply to teach
moral education for sustainable development?
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• What do the teachers consider as the basis for their choices to select the methods in teaching moral
education for sustainable development?

3.2. Research Hypotheses

Based on the theoretical design of the study, a set of hypotheses was formulated to examine
through empirical data, as follows:

Hypothesis 1. There is no significant difference between the perception of Pakistani and Chinese teachers
regarding the concept of moral education for sustainability.

Hypothesis 2. There is no significant difference between the methods that Pakistani and Chinese teachers use in
the classroom for sustainable development.

3.3. Research Design

This study adopted a mixed-method approach to draw conclusions. The qualitative analysis of
the study used Miles, Huberman, and Saldana’s interactive model, mentioned in Figure 1. This model
was used in numerous studies to conduct a qualitative data analysis [39]. It attempts to provide a
systemic, rigorous, and accountable framework for qualitative inquiry. It consists of four components,
beginning from data collection and concluding by drawing results. According to the model, after the
collection of data, the data are reduced to make them simplified by noting down important information
related to the research problem. In the next stage, data are presented in the form of tables and graphs,
and in the end, conclusions are drawn. This model was suitable for the study as it specified the rich
information collected by class observations and interviews.

Figure 1. Interactive Model: Component of Analysis. Source: Qualitative Data Analysis by
Miles et al. [40].

Twelve teachers of EFL and Islamic Studies were selected for classroom observation and interviews.
An unstructured observation tool and interview questionnaire was developed. The duration of each
class observation was 80 min, during which, teaching practices of these teachers were closely examined
and their classroom practices were noted down. The duration of interview of each participant was
15 to 25 min. Classroom observation and interviews were conducted by the researcher personally.
The interviews were audio-recorded. Data were coded line by line by using an interactive research
model. Themes and concepts were developed to draw conclusions.

The quantitative analysis of the study was performed using one-way ANOVA and t-test. The data
for analysis were gathered using a questionnaire (Appendix A). Five percent of the sample was selected
for pilot testing and the reliability of the questionnaire was tested through SPSS version 20. Cronbach’s
alpha was calculated, which was r = 0.81. For validation, the opinion of the experts of EFL and Islamic
Studies were taken. Initially, 23 items were developed, but after experts’ feedback, 4 items were
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omitted. The questionnaire was distributed among 150 Chinese and 150 Pakistani teachers. However,
the total amount of responses received was 239. According to the literature, there are the following
kinds of t-test available: (1) single t-test, (2) independent t-test, and (3) paired t-test.

Since the information in this research was acquired from two independent groups, the independent
t-test was selected for this study. One-way ANOVA was an add-on of the t-test, which differentiated
the sample means of the groups and depicted whether or not the numbers of groups differ numerically
across the groups. The present article used ANOVA, which compared the moral education existence
and methodology between Chinese and Pakistani teachers.

3.4. Participants’ Profile

In the present study, tertiary teachers were selected as a sample from two countries China and
Pakistan. For a quantitative analysis, 300 teachers from both countries were selected, while for
qualitative analysis, the unstructured interviews were conducted from 12 teachers. The teachers were
randomly selected from the population of 40 teachers who were teaching at Shanghai University, China
and International Islamic University, Islamabad, Pakistan. The Pakistani sample consisted of 6 teachers
(3 males and 3 females). The teachers were teaching the Islamic Studies subject to undergraduate
students in International Islamic University in Islamabad, Pakistan. The Chinese sample consisted of 6
teachers (3 males and 3 females) from Shanghai University. Teachers from the faculty of EFL were
selected with the following considerations:

1. The common teaching language between Pakistan and China is English. In Pakistan, all subjects
are taught in English, whereas in China only faculty of English has English language competency.
Therefore, the faculty of EFL was the only option for selection of participants.

2. Chinese universities have well-defined criteria for induction of their faculty according to
age, qualification, and experience. Therefore, these factors have already been embedded
in teachers’ selection.

The respondents’ profile was developed in Table 1, due to the confidentiality of data, the researcher
assigned numbers to participants

Table 1. Respondents’ Profile.

Respondents Nationality Qualification Gender

Participant 1 Pakistani M.Phil. Islamic Studies Male
Participant 2 Pakistani M.Phil. Islamic Studies Male
Participant 3 Pakistani PhD Islamic Studies Female
Participant 4 Pakistani M.Phil. Arabic Male
Participant 5 Pakistani PhD Islamic Studies Female
Participant 6 Pakistani M.Phil. Islamic Studies Female
Participant 7 Chinese PhD EFL Male
Participant 8 Chinese PhD EFL Female
Participant 9 Chinese PhD EFL Male

Participant 10 Chinese PhD EFL Female
Participant 11 Chinese PhD EFL Female
Participant 12 Chinese PhD EFL Male

4. Results

4.1. Analysis of Observations and Interviews

In the presentation of results, the researcher focused on themes that were based on classroom
observations and interviews. The results showed that teachers from both countries used traditional
methods to teach morals in the classroom. They did not consult the theoretical basis and empirical
research to enhance their teaching skills. Moreover, they were found to be confused in their views
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when asked about the aim of moral education, what methods they used, and what basis they had in
selecting methods for teaching morals for sustainable development.

The researcher used an interactive model to collect data from university teachers and divided
them into seven themes based on the objectives of the study. The themes are presented in Figure 2.
These themes were also considered in developing the survey questionnaire (Appendix A). The first
four dominant themes were observed during class observation, while three themes were focused on
when teachers were interviewed. The researcher personally checked the adequacy of the themes to
ensure internal validity with the assistance of experts in the field of EFL and Islamic Studies, who
reviewed them to avoid the researcher’s bias and improved the reliability of the themes [40].

Figure 2. Themes of Observation and Interview.

4.2. Classroom Observation Analysis

Classroom observation is often used to assess the standard of teaching [41] and teaching–learning
process, including classroom procedures, teaching practices, methodology, strategy, and
teacher–student relationship [42,43]. It is one of the considerable teacher assessment techniques
because it provides abundant information about the actual classroom performance of the teachers,
which can later be used for summative and formative assessment [44,45]. In this section, four themes
related to classroom observation were discussed in detail. The notes were taken when teachers were
teaching in the classroom and their practices of teaching moral education were analyzed critically by
the observer.

4.2.1. Values Focused

In China, a variety of topics were discussed in the classroom that could be justified as it was an
EFL classroom. The values that assimilated with lessons were sympathy, responsibility, unity, success,
courtesy, self-esteem, rationale, logics, victory, achievement, patriotism, leadership, harmony, and
peace. During the lecture, teachers stressed on cultural and political values, while universal values were
less identified. Here is an example of one of the classroom lectures delivered by the male participant:
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Teacher: Today we will discuss the Rhetorical Perspective on Human Action. A basic concept
of identity will be discussed how a man should be? A man, who must share the knowledge,
a man with good morals, friendly with others, shows sympathy and intelligence. In this
regard, three appeals will be thoroughly learnt. The first is the appeal to ethos; second, the
appeal to pathos and the last one is the appeal to logos (then used the board and drew a
triangle to explain three appeals). Ethos or the ethical appeal means to convince others by
your personality and character (linked it with a good moral human) whereas pathos or the
emotional appeal means to convince people by appealing their emotions (gave the example
of sympathy and empathy). Try to feel the emotions of people and the appeal to logos mean
persuade others by using logics (linked it with unity and gave the example of birds that fly
in a flock).

In Pakistan, most of the teachers were promoting religious values and emphasis was placed on the
cultivation of spiritual life. According to the teachers, Islam was the religion that promoted peace
instead of violence. The values identified during observations were peace, charity, equality, honesty,
sacrifice, devotion, patience, rationality, wisdom, modesty, obedience, mercy, and pious. Here is an
example of one of the female teachers:

Teacher: Today the topic we are going to discuss in the class is “The System of Morality
in Islam” (wrote the topic on the board). There are three major categories of men: (1) the
one who is good by nature, (2) those who are incorrigible, (3) those who come between
both categories 1 and 2 are called intermediary groups. Most of the humans are laid under
the third category, the other 2 categories are considered extreme categories and very few
individuals are found. The very first category humans are like angels and they don’t require
any direction to do good actions. They follow the principles of God Almighty, believe in
sacrifice, devotion, charity and have a good soul by birth. The second category needs great
attention and they must be controlled by doing evil. They are extremists by nature and ready
to harm themselves as well as others. The third category is large in number and they required
all time direction to prevent evil and do good actions.

Further, she presented examples of different souls, like a noble soul, intelligent soul, ordinary spirit,
and obtuse soul. Thus, the part that was focused on was becoming a good human being who offers
sacrifices and devotion to help other members of society.

4.2.2. Values and Students’ Cognitive Level

Most of the values were embedded appropriately within lectures in China and Pakistan. Chinese
teachers’ stress was on success, achievement, patriotism, unity, and leadership that supported their
cultural and political ideology. Pakistani teachers focused on spirituality, sacrifice, and obedience of
divine laws. As the university students were prepared to step in practical life, these moral values were
quite suitable to their cognitive level. However, some valuable moral traits were neglected too in their
teachings, such as honesty, care, fairness, and respect for others in China, while in Pakistan they were
the sense of responsibility, attaining knowledge, use of logic, and leadership.

4.2.3. Promoting Classroom Discussion

In Pakistani classrooms, most of the teaching methodology was the lecture method, in which
teachers were reading and explaining text. No use of multimedia was observed in the classroom.
Students were just passive listeners. Although a few students gave their routine presentations in
the classroom, which indicated their good confidence level, open classroom discussion was lacking.
In China, teachers promoted discussions and group work. However, the discussions were mostly
focused on recalling the content instead of multidimensional ideas. Generally students were found
to be hesitant in sharing their opinion. Most of the boys were less interested in the lecture and were
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playing games on laptops or mobile phones. Female students were somehow participating and sharing
their views, but were not articulate due to the language barrier. All the teachers were using the lecture
method and multimedia in the classroom, and planned their lesson by keeping a few minutes at the
end for a question–answer session. The following is the extract of a discussion on the justification
of war.

Teacher: Give the reason to justify war?

Another question asked by the teacher was:

Teacher: Are terrorists the justification of war for America? Give your opinion.

The teacher also showed a slide on multimedia and asked for the comments. The slide had these lines:

There is a scene in the TV series “Operation Iron Eagle”: the “Knife” of the railway criminal
police and the female college students pursuing him take a walk in the middle of the rail
to say goodbye. The rail behind them crisscrosses. The scene is very beautiful, but it
seriously violates the railway safety regulations. Because walking or walking in the middle
of the railway track is easy to be knocked down by the train coming from behind. Do the
railway criminal police have such a common sense? (Six Jianxiang, Xinmin Evening News,
4 August 2000)

4.2.4. Critical Thinking and Problem-Solving Approach

It was observed during evaluation in China that critical thinking and problem-based activities
were part of the EFL textbook, while there was no activity found related to critical thinking and the
problem-solving approach in the textbooks of Islamic Studies. Therefore, it was seen in China that
students were involved in solving assignments. Here is the example of the activity conducted during
one of the classroom observations (Figure 3).

Figure 3. Image from an EFL Textbook.

Teacher: Open page number 106 of your book. There is an assignment, make a group of
4 students and discuss it with each other. Each group will present the improved version
of the invitation card in front of the class. I am giving you 10 min to complete this activity.
Your time starts now.

Students improved the invitation card in the assigned groups and the teacher was a facilitator.
In Pakistan, there was no culture of critical thinking and problem-based learning approaches in the
classroom. Teachers were using a traditional approach of delivering a lecture with recapping at the end.
They gave topics for upcoming lectures to be prepared by the students at home and a few students
were selected for classroom presentations, which was the only activity in the lesson plan.
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During classroom observation, Chinese teachers were found better comparatively, as they were
more equipped, more organized and well-prepared, and their qualification level was higher than
Pakistani teachers, but it was observed in both countries that teachers were promoting their political
and religious ideologies. China, being a communist country, was promoting socialist values in the
classroom, while in Pakistan, Islamic values were focused on more in teaching morality.

4.3. Interview Analysis

4.3.1. Concept of Moral Education

In both countries, Pakistan and China, teachers reported that moral education is complex in
nature. It generally refers to the moral values and conduct of society. It helps students to socialize
from the early phase of life. It supports developing a character that obeys the law and has courage,
loyalty, honesty, and a kind heart towards others. Mostly, teachers described the concept of morality as
the transmission of relational values, values related to others, how to treat others in respect of being
kind and humble, showing empathy, and treating others in the same way as you want to be treated.

Another view, according to the teachers, was to help students to understand the meaning of life
and one’s mission and purpose. According to the female teachers of Pakistan and China, stress has
been given to love, respect, empathy, and tolerance. A female teacher reported “I think emotions play
an important role when we discuss morality. Showing kindness, love, sympathy and respect were
most identified moral values for me”.

Another important concept of morality according to the teachers was to teach the students about
the concept of self-responsibility, for example, taking the responsibility of actions, being organized
and creating self-awareness. Male teachers reported in these words: “for me, moral education teaches
students to be responsible. It helps in creating the courage to take responsibility for their actions and
how to behave in different situations and with different people.”

Among Chinese and Pakistani teachers, the vital aim of moral education was to socialize the
students with other members of the school, community, society, and the world at large. Moral education
supports an adaptation of appropriate behavior that obeys the law, self-responsibility, treats everyone
equally, and creates patriotism and peace in society instead of violence. Most of the Pakistani teachers
stressed on religious education, according to them, moral education meant to develop a personality
who obeys God and His principles and makes the students spiritual beings.

It was perceived by the responses of the teachers that relational values, self-awareness, and
self-responsibility were a functional, as well as a narrow, view of teaching moral education. It provides
awareness about how the societal norms, their responsibilities, and showing good behavior are actually
to maintain the law, peace, and harmony in society.

Interviewer: What do you think about moral education?

Chinese Teacher: China is a socialist country and emphasis is always given on collectivism
so I think family and community values are most important when we talk about moral
education. Creating unity and harmony in society is extremely important.

Pakistani Teacher: I think the most important about moral education is to teach pupils
to behave appropriately according to the rule of God Almighty as He wanted to see His
people pious, devotional, and sympathetic for others. Moreover, it helps students to behave
adequately as you should behave as a part of school and society.

Interviewer: What do you mean by behaving appropriately as you should behave?
Can you elaborate?

Pakistani Teacher: Sure, we have hundreds of rules around us such as rules to behave in
a school, religious principles and societal norms, and conducts. Students need to behave
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accordingly. They have to learn these rules to create equilibrium in their personality as we
humans are biological and spiritual beings. If they don’t obey the rule it would simply harm
others as well as collapse the structure of the society.

(From an interview with a Pakistani and Chinese male teacher)

On the contrary, a few Chinese and Pakistani teachers also stressed on developing psychological
strength within the pupil that could be defined as self-enhancing moral character. Teachers talked
about assisting pupils in building positive self-esteem and self-confidence. According to a few
Pakistani teachers, democratic participation was also described as an integral part of moral education.
Democratic participation includes decision making, freedom of the individual, critical discourse, and
the problem-solving approach. Last but not the least, a few Chinese teachers reported patriotism as an
important value in moral education, to love the country, fostering nationalism and unity.

4.3.2. Application of Teaching Methods in the Classroom While Teaching Morals

According to most Pakistani and Chinese teachers, the important method to teaching morals
is becoming a role model for the students, as students always get inspired by the character of the
teacher. The students try to adopt the behavior of the teachers. According to a Pakistani female teacher,
“teachers need to show tolerance and good character in the class to inspire their students; they do not
use offensive language while instructing the pupils, show equality towards students, and listen to
them carefully”. Additionally, some of the Pakistani and Chinese teachers admitted that their teaching
of moral education mostly or partly depended on their unconscious, as they did so many things
unconsciously that are not planned or followed by the curriculum.

The teachers from both countries described their views that their practice of moral education
could not remain static and planned. They had to change and modify it according to the environment
of the classroom. Teachers had to react to counter the behavior of the students daily, which sometimes
included bullying, peer harassment, group conflicts, and disruptive character. Teachers had to talk
about how to behave adequately instead of showing violence and bad behavior.

Moreover, Chinese teachers reported that teachers were generally considered moral agents because
they needed to become role models for effective learning. Moral education appeared to be integrated
with classroom management that supports maintaining institutions and classroom principles to develop
the appropriate behavior of students. One of the Chinese teachers shared his view on moral education
in these words:

Interviewer: Would you like to share your views about teaching moral education in
the classroom?

Chinese Teacher: Teaching moral education is the necessity of the current time. Teachers
have to be like leaders who give vision to the students. They need to be confident and clear
in their views about moral education and act as a role model. They have to be distinguished
from others to conquer the heart and minds of the students and become an inspiration for
them. If I talk about me as a teacher so I am clear in my views and instruction. I react where I
feel I have to respond to mold the behavior of disruptive children. Eventually, it depends on
the situation and classroom settings where they have to confront it.

In other words, it might be called a reactive approach, as identified by a few Chinese teachers who
stressed on proactive teaching strategies. Chinese and Pakistani teachers discussed the examples of
reactive and proactive moral education, for example, working with principles. At the beginning of the
new class, the teacher needed to create a democratic environment and lead the students by inspiring
them with their prosocial behavior: “As a teacher I allow my students to assess themselves and their
peers in a free and friendly environment so they may easily accept their mistakes and correct them.
Pakistani male teacher reported that I allow my students to freely discuss their ideas, with no hesitation
in asking questions, and critically analyze the situation before taking any decision.”
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However, Pakistani and Chinese teachers reported rarely, on specific occasions, delivering moral
education into the classroom, like showing movies, acting role-plays, focal group discussion based on
the topic of current affairs, and discussing moral dilemmas in the classroom. According to the views of
a Chinese male teacher, moral dilemmas were an affective technique and valuable method because
they developed critical thinking and problem-solving skills in the students. It was easy to distinguish
what was right and what was wrong, but the most difficult task occurred when one had to pick one
more beneficial or less harmful option from two positives and two negatives, respectively. In the same
way, group discussions provide an opportunity for the students to develop skills in raising arguments,
listening to other’s points of view patiently, and creating a democratic mindset.

A Pakistani male teacher responded that the class council system in the modern education system
was becoming the source of developing democratic values that were related to moral education.
However, this type of belief and ideology of teachers was found to be uncommon in the interview
responses. Moreover, Chinese teachers associated moral education to particular subjects, such as
ideological and political education, sociology, and languages.

4.3.3. Basis for Selecting Methods for Teaching Moral Education

Both Pakistani and Chinese teachers responded that they used their general ideas when they
described moral education. Some teachers even found themselves confused and had difficulty
verbalizing their teaching during the interview. Females were found more ambiguous as compared to
male teachers. A Pakistani female teacher said that “I think it is difficult to describe I usually explain
what I feel will be effective, mostly I talk about those moral values that I feel more important for
students to learn and then I start to talk about it and take the views of the students too”. In response to
questions about teaching pupils the appropriate moral values, both Pakistani and Chinese teachers
responded that their personal experiences, parents, and teachers’ instruction in their childhood were
important in selecting teaching material, instead of specific curriculum guidelines. The curriculum
was not much explicit in guiding what moral values were important to teach into the classroom. Moral
education was not offered as a separate course. However moral values were embedded with other
disciplines in both countries. Another set of data reported that they used common sense while selecting
the method for teaching moral values. It was asked what they meant by common sense, the response
was to take wise decisions followed by social conduct and norms.

Interviewer: What do you mean by common sense?

Chinese Teacher: Sometimes we consider common sense as a feeling or inner voice that
guides you what is wrong or what is right, you must not take this way or like stop here
and don’t go further it would harm you or I should not discuss with my friend she/he will
feel sad.

(An interview with a Chinese female teacher)

Most of the teachers from Pakistan and China were the followers of political, religious, cultural, and
societal customs. They were transferring the moral values that they acquired from their parents,
religion, political affiliations, and society. However, the researcher didn’t find a single case that
reported that he/she used a theoretical basis or research while selecting a method for teaching morals
in the classroom. They even didn’t consult any psychological research that could benefit them in their
teaching. Almost every teacher had his unwritten principles and dogmas, which were based on their
own experiences.

4.4. Quantitative Analysis

This section discusses the quantitative part of the research. The data for this analysis were obtained
through the questionnaire (Appendix A), which was divided into seven sections. The first two sections
(i—Values Focused, and ii—Values and Students’ Cognitive Level) were concerned with Hypothesis 1.
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Whereas the remaining five sections (iii—Promoting Classroom Discussion, iv—Critical Thinking and
Problem Solving Approach, v—Concept of Moral Education, vi—Application of Teaching Methods
in the Classroom during Teaching Morals, and vii—Basis for Selecting Method for Teaching Moral
Education) were related to Hypothesis 2. The t-test was used for hypothesis validation. Afterward,
one-way ANOVA was used for analysis to determine statistically significant differences between
groups of Pakistani male teachers and Pakistani female teachers, and Chinese male teachers and
Chinese female teachers

4.4.1. Hypotheses Validation

The hypotheses validation was performed using independent t-tests. Hypothesis 1 was validated
using the teachers’ responses for the first two sections. Table 2 shows the responses collected for
Hypothesis 1. The table shows that 34% of participants generally agreed over a neutral response; the
equal majority agreed with the statement. However, only 3.67% of the respondents were not in favor
of the statement. The mean of the table (3.51) provides support to the statement.

Table 2. Response of Hypothesis 1.

Frequency Percentage Mean p-Value

Received

1—Strongly disagree 6 2

3.51 0.62

2—Disagree 5 1.67
3—Neutral 114 38
4—Agree 90 30

5—Strongly agree 24 8
Total 239 79.67

Not received 61 20.33

Total 300 100.0

To test Hypothesis 1, an independent t-test was conducted, which figured out if there were
disagreements between groups regarding the similar concept of moral education in China and Pakistan.
The result of the independent t-test indicated that there was no significant difference found between
groups (95% CI, −0.37980 to 0.00927, t (237) = −1.773 p = 0.060). The results are mentioned in
Appendix B. Hence, the null hypothesis was accepted and the alternative was rejected, showing the
concepts of moral education of Pakistani and Chinese teachers are similar.

Hypothesis 2 was validated using the teachers’ responses for the last five sections. Table 3 shows
the response collected for Hypothesis 2. The table shows that 28.67% of participants generally agreed
over a neutral response; while 46.34% agreed to the statement. However, only 4.66% of the respondents
were not in favor of the statement. The mean of the table (3.82) provides support to the statement.

Table 3. Response of Hypothesis 2.

Frequency Percentage Mean p-Value

Received

1—Strongly disagree 7 2.33

3.82 0.60

2—Disagree 7 2.33
3—Neutral 86 28.67
4—Agree 61 20.34

5—Strongly agree 78 26
Total 239 79.67

Not received 61 20.33

Total 300 100.0

To test Hypothesis 2, an independent t-test was conducted to check disagreements between
groups in similar teaching methods of teachers in China and Pakistan. The result of the independent
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t-test indicated that there was no significant difference found between groups (95% CI, −0.40113 to
0.00831, t (237) = −1.881 p = 0.060), and results are listed in Appendix B. Hence, the null hypothesis
was accepted and the alternative was rejected, showing the concept of teaching methods for Pakistani
and Chinese teachers are similar.

4.4.2. One-Way ANOVA Analysis

This section states details about an analysis that statistically deduced significant differences
between groups—differences between Pakistani male teachers, Pakistani female teachers, Chinese
male teachers, and Chinese female teachers are presented. For testing hypotheses, the variables for the
questionnaire were determined by ANOVA. Table 4 shows the one-way ANOVA analysis. The variables
were grouped into seven sections, detail of which has already been described in Section 4.4. The results
show an interesting phenomenon i.e., the p values for each of the sections were found to be absolute
0.000, which is lesser than the usual percentile of 0.05, which shows there is a statistically significant
difference between means of groups. When we closely examined another important factor mean
square, it was found that mean square between the groups for two sections “Values and Students’
Cognitive Level” and “Promoting Classroom Discussion” was comparatively less than mean squares
of other sections. Further, mean squares of the rest of the sections were surprisingly close. This clearly
shows that aforementioned sections have less priority as compared to the rest of sections. In addition,
participants emphasized the rest of the sections. In short, the calculated mean result showed significant
differences among all groups, so it can be concluded that the mean scores of both groups were not
the same.

Table 4. One-way ANOVA analysis.

Sum of Squares Df Mean Square F Sig.

Values Focused

Between Groups 49.93 3 16.64 45.23 0.00

Within Groups 83.62 235 0.36

Total 135.56 238

Values and Students’
Cognitive Level

Between Groups 8.23 3 2.74 10.34 0.00

Within Groups 79.86 235 0.34

Total 88.09 238

Promoting Classroom
Discussion

Between Groups 20.12 3 6.70 23.26 0.00

Within Groups 92.42 235 0.39

Total 112.54 238

Critical Thinking and
Problem Solving
Approach

Between Groups 48.42 3 16.14 37.26 0.00

Within Groups 111.35 235 0.47

Total 159.77 238

Concept of Moral
Education

Between Groups 53.16 3 17.72 39.65 0.00

Within Groups 123.87 235 0.53

Total 177.03 238

Application of Teaching
Methods in the Classroom
during Teaching Morals

Between Groups 51.65 3 17.22 37.74 0.00

Within Groups 123.92 235 0.527

Total 175.57 238

Basis in Selecting Method
for Teaching Moral
Education

Between Groups 50.47 3 16.82 36.37 0.00

Within Groups 139.89 235 0.60

Total 190.36 238

significant at p ≤ 0.005.
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5. Discussion

5.1. Concept and Practice of Moral Education

According to the first question of the study, the concept of moral education according to the
teachers of EFL and Islamic Studies was to socialize the students, to teach them the purpose of life, and
to make them responsible members of society who follow the laws of the state. A study conducted in
Australia reviewed 76 studies, based on the teaching techniques for increasing the moral development
of the learner, and half of the studies reported that the aim of moral education was to develop students
in a way that could enable them to participate positively in society [46]. Female teachers in both
countries reported that emotions were important when a person had to make moral decisions or actions,
and that is why it was important to keep equilibrium in emotion. Whereas, male teachers pointed out
that the ultimate aim of moral education was to make students responsible for their actions. In the
classroom, teacher-centered teaching was recorded where the traditional lecture method was in practice.
The finding of the first research question was consistent with the findings of Carr, who concluded
that teachers play a paternalist role in the traditional approach to education. They are considered
authoritative custodians, who have higher wisdom, values, knowledge, and ability. This concept is
found in traditional and culturally homogenous communities [47].

5.2. Values and Methods Used in the Teaching–Learning Process

The findings of the second question of the study revealed that in China, political values were
instilled greatly. China is a socialist country and has a rich culture and history. Teachers were
promoting collectivist and socialist values in the classroom. Unity, love for family, nationalism,
achievement, and self-esteem were dominant values during the lecture. Although, classroom teaching
was teacher-centered, Chinese teachers were encouraging classroom discussions and practicing critical
analysis in the classroom. Lind emphasized in his research that the use of the moral dilemmas technique
is best for teaching morals to the students as it enhances their problem-solving approach, which
ultimately helps in developing moral judgment [48]. Similar views were given by Schuitema et al. [46],
who concluded that teaching methods for moral education had the elements of group discussion,
role play, problem-solving learning, and dilemmas techniques, but the most chosen technique was
problem-based instruction. Unfortunately, in China and Pakistan, there is a lack of adequate knowledge
related to the moral dilemma, so they were unable to incorporate such activities in their lectures. Their
views of moral education were reflected in the views of the research of Jones [33], who described
moral education as the transmission of dominant societal values that were considered to be part of a
conservative moral education that was passive in nature. Similar views were found in another study
that was conducted in China, concluding that ethical education in China remained unsuitable to fulfill
the needs and interests of university students [49]. In comparison with China, Pakistani teachers were
promoting Islamic values such as empathy, devotion, sacrifice, honesty, and respect. There was no
culture of discussion and critical thinking in the classroom. The environment of the classroom was
conservative and authoritative, as compared to the Chinese one. The findings of the second research
question were consistent with Kizilbash [50], who described that the present teaching practice of morals
in Pakistan as promoting the socialization of dutiful, passive, and aloof citizens who need cognitive
skills such as decision-making, inquiry or questioning, and the problem-solving approach, but they are
were narrow-minded and lacking the quality of being independent and learned citizens.

5.3. The Basis for Selecting the Methods in Teaching Moral Education

According to the last question of the study, teachers from both countries discussed that they
brought into consideration their general ideas, common sense, personal experience, and parents’ and
teachers’ instruction of their childhood, instead of any specific curriculum guidelines, while selecting
the method for teaching morals. Females were found more confused as compared to males. There was
not a single teacher in Pakistan and China who reported that they consulted any theory, model, or
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research to prepare their lesson. The curriculum was less explicit. The majority of the teachers were
using their unwritten principles based on their own experiences and dogmas. The results of the study
supported the research of Abebe and Davis; Fenstermacher; and Jackson, et al., who mentioned that
today’s teachers were confused in articulating the meaning of moral education [51–53].

This study was conducted to compare moral education insight in China and Pakistan, where
the philosophy varied from one another. China follows Marx, Lenin, and Mao’s political ideology,
while Pakistan sets moral values on the basis of Islamic teachings and philosophy. This is why the
present study might be applicable in the countries of socialist republics, like Russia, Laos, and Muslim
states such as Iran, Turkey, Malaysia, and Indonesia, who follow Islamic values and traditions.
However, moral education is likely to be relevant for the rest of the world because moral education for
sustainability has become a global issue.

6. Conclusions

This study, on the comparison university teachers’ perception in China and Pakistan about moral
education for sustainable development, revealed that the institution and most teaching and learning
practices are not conducive to the preparation of morally developed persons that contribute to the
sustainable development of country. The EFL classroom is an appropriate place for supporting the
goal of moral education for development. However, the integration of moral education into EFL
textbooks and classrooms is still in its early stages. Hence, it is necessary to include cultural, universal,
and moral values in language teaching and Islamic Studies classes, as it promotes globalization as
well as intercultural and international communication. Therefore, it is of high necessity for university
teachers to take time from core subjects to focus on embedding the blend of values in the lecture, and
to train their students in morally sustainable values. There is also a need to integrate the moral models
and theories with the teacher training programs in both China and Pakistan, such as the Konstanz
method of dilemma discussion (KMDD), developed by German psychologist Georg Lind, which
has been proven effective in students’ moral growth. The teachers must be trained and equipped
with modern methods and models while teaching moral education into the classroom following their
sociocultural needs. The adaptation of such methods and programs would enhance socialization
and critical moral reflections in learners. The findings of this study have implications for future
research—both experimental and longitudinal studies on university EFL and Islamic Studies teachers
could provide insight into how attitudes, perceptions, and beliefs are formed over time.
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Appendix A

S.No Statement
Strongly
Disagree

Disagree Neutral Agree
Strongly
Agree

Values Focused
1. I focus on ideological values in the classroom

2.
I think universal values are more important to teach
to the students

3.
Cultivation of spiritual life is essential to develop a
moral person so my priority is to teach religious
values to the students

Values and Students’ Cognitive Level

4.

University students are prepared for the practical life
so the values like leadership, success, and
achievement are considered necessary and suitable
for the cognitive level of student

5.

Instead of preparing them for future life my concern
is to make them a good human being, so adoption of
basic values are important rather than instilling
values according to their cognitive level

Promoting classroom discussion

6.
I don’t think classroom discussion helps in students’
ethical development

7.
The best way to enhance the moral competency of the
students is to participate in classroom discussion

Critical Thinking and Problem Solving Approach

8.
Promotion of critical thinking leads to
moral development

9.
The problem-solving approach teaches students how
to solve the moral situation in real life

10.
Critical thinking and the problem-solving approach
do not play any role in the ethical development
of students

Concept of moral education

11.
Moral education refers to the moral values and
conduct of society.

12.
Moral education means helping students to
understand the meaning of life and one’s mission
and purpose.

13.
The concept of moral education is to teach the
students about the concept of self-responsibility

Application of Teaching Methods in the Classroom during Teaching Morals

14.
Teachers are considered a role model for students so
the best method is being a role model.

15.
I adopt methodology according to the student
behavior, that is called a reactive approach

16.
I use blends of different methods such as role-play,
group discussion, and moral dilemmas to teach
moral education.

Basis for Selecting Method for Teaching Moral Education

17.
I do not prefer to use my general ideas to teach moral
education in the classroom.

18.
My personal experiences and parents’ and teachers’
instruction in my childhood are important in selecting
teaching method besides the curriculum guidelines.

19.
I consult theories and latest research to select a
methodology to teach moral education
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Appendix B

Table A1. Independent T-Test for Research Hypotheses.

Levene’s Test for
Equality of
Variances

t-Test for Equality of Means

F Sig. t df
Sig.

(2-Tailed)
Mean

Difference
Std. Error
Difference

95% Confidence
Interval of the

Difference

Lower Upper

The concept of
moral education
of Pakistani and
Chinese teachers

are similar

Equal
variances
assumed

0.794 0.249 −1.877 237 .060 −0.1773 0.10002 −0.37980 0.00927

Equal
variances

not
assumed

−1.940 177.556 .054 −0.18803 0.09729 −0.37975 0.00426

The teaching
methods of

Pakistani and
Chinese teachers
in the classroom

are similar

Equal
variances
assumed

0.819 0.241 −1.711 237 0.060 −0.1881 0.11185 −0.40113 0.00831

Equal
variances

not
assumed

−1.748 177.286 0.043 −0.97879 0.10041 −1.17669 0.00090

significant difference <0.05.
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