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Abstract

The current study aims to evaluate the pre-service classroom teachers’ motivations to participate in
sports activities. The study group of the current research employing the survey model is comprised of
the students attending the Department of Classroom Teacher Education in the Education Faculty of
Mugla Sitk1 Kogman University. A total of 295 students; 212 females and 83 males, participated in the
study on a volunteer basis. The research employed the “Sports Participation Motivation
Questionnaire” developed by Oyar, Asci, Celebi and Miilazimoglu (2001) to collect data. In the
analysis of the collected data, SPSS program package was used. In order to determine the between-
groups difference, “t test” and “variance analysis” were employed.  In light of the findings of the
current study, it can be argued that the female students’ motivation to participate in sports activities (in
the sub-dimensions of team spirit, making friends, desire to compete, skill development and be active)
is higher than that of the male students. Depending on the grade levels, it was found that the first year
students’ motivation to participate in sports activities is more oriented to being with friends when
compared to the second year students. The students stated that they spend an hour doing sports a week;
thus, they feel relaxed and gain new skills. The students stating that they are not interested in any
branch of sports in the university also stated that they are willing to participate in sports activities.
Though there are no licensed athletes in their families, some of the students want to be active in sports
activities due to their desire to compete and make friends. As a result, it can be maintained that the

classroom teachers view sports participation as a need and their motivation in this respect is high.
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Introduction

The concept of motivation is derived from the Latin word “movere”, which means moving,
encouraging and taking action. This concept is expressed with the word “motive” in English and
French. To sum up, motivation is the force that drives a person towards a specific purpose (Baykal,
1978: 57). The concept of motive is one of the most important concepts that psychology has
discovered. Motives lie at the basis of the behaviours of humans and animals. Motives can be either
known today and easily understood or not yet clearly understood. It should be remembered that there
is a motive or chain of motives behind any behaviour; no matter wherever you are and whatever you
do (Ciiceloglu, 1987: 230). The meaning of the concept of motivation generally includes various
internal and external causes and their functioning mechanisms that drive people to take action,
determine the level of violence and energy of this action, direct the behaviour towards a specific
purpose and maintain it. In other words, motivated behaviour is a goal-oriented behaviour. Action
involved in a motivated behaviour occurs in a more organized, more directed manner than other
actions. The vitality in the conduct of such behaviours, the energy spent while engaged in them, their
resistance to change and distortion and time of their continuation indicate that these behaviours are
motivated. Because of these processes, psychologists generally define motivation as a process that
initiates, directs, maintains and stops a set of target-oriented behaviours (Sirkeci, 2018). Therefore,
there are many definitions of motivation. The most comprehensive of these definitions is the one
defining it as the effect which provides people with opportunities to achieve their pre-determined goals
and enables them to behave and invest effort within the borders of their desires and wishes. The effort
to be made by people on a certain issue, and their need to focus on efforts and definitions contribute to
the conceptual understanding of motivation (Unsalan and Simsekler, 2006:29). In addition, motivation
can be addressed in two important dimensions as intrinsic and extrinsic in terms of the source of the
power that sets the person in motion (Ersar1 and Naktiyok, 2012:83). Extrinsic motivation includes
influences coming from the individual's environment. External rewards such as an employee's getting
salary, earning bonuses, promotion and appreciation by his/her manager for his/her performance
increase the motivation of the employee. Although the role of external factors in increasing motivation
is important, without internal factors, external factors often do not provide the necessary motivation.
While intrinsic motivation is a power whose control is in the hands of the individual, extrinsic
motivation is directly related to environmental factors (Ersart and Naktiyok, 2012:83). Intrinsic
motivation reveals one's needs and desires arising from internal processes. For example, a student's
work and efforts to improve his / her academic grades can be considered in this context. Another
important point about intrinsic motivation is that elements serving as the source of intrinsic motivation
differ from person to person. Even if people are exposed to other people's impressive attitudes and
discourses, they ultimately decide for themselves to serve their own goals. A person's needs and

expectations are determined by a set of characteristics that influence his/her learning processes through
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his/her physical and mental structure that shapes his/her character. The enthusiasm of success directed
towards an activity by the individual and his/her efforts directed to the desired outcomes are a
reflection of intrinsic motivation. Psychologists say that people's motivation for success is shaped by
their desires and needs. People go into action on the basis of their motives and needs. Therefore, the
desire to succeed exhibited by people until they get the result they want is seen as a function of

intrinsic motivation (Basaran, 1982).

Lifelong sports motivation is becoming an important requirement for a healthy life. Thus,
sports emerge as a phenomenon having increasing effects on human life in today's consumer societies.
Sports promotes the development of individuals’ physical and mental abilities and strengthens the
social ties between people ( Durusoy, 2001). Sport helps to create and sustain many social values that
are of great importance. Sports can achieve this function in many ways. Through sports, people can
find an activity to express themselves, to get involved in a socialization process and can improve
psycho-socially. In interpersonal relations, socialization has a different meaning for individual and
society; socially it ensures the transfer of culture from generation to generation and the individual’s
obedience to the norms determined within an organized social life. In this respect, socialization is one
of the main factors that make up the individual's self and personality (Kiigiikk and Kog, 2004).
Therefore, there is a strong relationship between the areas of development in physical education which
aims to increase the development of an individual's cognitive, physical, social, mental, spiritual and
emotional skills through physical movement. This relationship between cognitive, affective and
kinaesthetic developmental areas encourages people to get engaged in physical activities individually
or in a group. This naturally supports learning, development, persistence in sports and criticising (Sach
and Demirhan, 2008) because sports accomplish all its goals and functions through the help of the
individual. In other words, all social, cultural, civil and environmental goals / achievements can only
be fulfilled by educating individuals or make them sufficiently qualified and capable. The individual's
quality of life depends on social and universal quality of life. The individual is the basic unit in the
recovery and deterioration of psychosocial and environmental conditions (Krech, and Crutchfield,
1980). In this context, pre-service classroom teachers’ gaining positive motivational behaviours
towards sports is of great importance for them to create a safe sports education model for elementary
school students when they start their professional career, to contribute their prospective students’
developing interest in sports and to positively affect their motivation in this direction; thus, the current

study is believed to be important.

In the current study, some of the socio-demographic features of the students (age, grade level,
presence of a licensed athlete in their family, which members of the family have a sports licence, time
allocated to sports by the students, state of participating in any sports activity in the university, which
sports programs they like watching and watching any sports activity live) will be discussed in relation

to their sports-oriented motivation.
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Method
Research Model

In the current study, the descriptive survey model, one of the quantitative research methods,
was used. The survey model aims to elicit the opinions of participants about an issue and then to
analyze them. Descriptive studies aim to determine the existing state of the research subject and to

understand the problem by describing the event (Arikan, 2011).
Study Group

The universe of the study is comprised of the students enrolled in the Education Faculty of
Mugla Sitki1 Kogman University in 2017-2018 academic year. The sampling on the other hand consists
of the classroom teacher education students in the Basic Education Department. The Sports
Participation Motivation Scale was administered to 295 (212 females and 83 males) 1%, 2", 3" and 4"
year classroom teacher education students who wanted to participate in the current study on a

volunteer basis.
Data Collection Tools

In order to collect the data of the current research, the Sports Participation Motivation Scale
was used. A personal information form developed by the researchers was used to collect the

participating pre-service teachers’ socio-demographic information.

The Sports Participation Motivation Scale developed by Oyar, Asci, Celebi and Miilazimoglu
(2001) consists of 30 items and 8 sub-dimensions. These sub-dimensions are as follows: 1% sub-
dimension: Achievement/status (5 items); 2" sub-dimension: Physical fitness/energy consumption (5
items); 3" sub-dimension: Team membership/spirit (4 items); 4™ sub-dimension: Making friends (3
items); 5™ sub-dimension: Fun (4 items); 6™ sub-dimension: Competitiveness (3 items); 7" sub-
dimension: Skill development (3 items) and 8" sub-dimension: Action/being active (3 items). The
participants’ reasons for participation in sports are scored as “very important (3), little important (2)
and not important at all (1)”. The highest score to be taken from the scale is 90 while the lowest score
to be taken is 30. The reliability coefficient of the whole scale was found to be 0.86. The reliability
coefficient was calculated for each sub-dimension: skill development (0=0.61), team
membership/spirit (0=0.64), fun (0=0.63), achievement/status (0=0.78), physical fitness/energy
consumption (o= 0.63), competitiveness (o= 0.62), action/being active (¢=0.70) and making friends
(a=0.64). In the current study, the reliability coefficient of the whole scale was calculated to be 0.87.
The reliability coefficients calculated for the sub-dimensions in the current study are as follows; skill
development (0=0.85), team membership/spirit (a=0.85), fun (a= 0.86), achievement/status (a= 0.86),
physical fitness/energy consumption (a=0.86), competitiveness (0=0.85), action/being active (0= 0.84)

and making friends (a= 0.85).
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Data Analysis

In the analysis of the collected data, SPSS 21 program package was used. In the analysis of the
data, frequencies and percentages were calculated for the socio-demographic variables. As a result of
the Levene test conducted for the homogeneity of the variance, the type of the statistical test to be used
was determined. In this regard, correlation, t-test and one-way variance analysis were employed
(Biiytikoztiirk, 2002).

Findings and Discussion

The findings of the current study were analyzed according to the independent variables.
Findings about the pre-service teachers’ socio-demographic features (age, grade level, presence of a
licensed athlete in their family, which members of the family have a sports licence, time allocated to
sports by the students, state of participating in any sports activity in the university, which sports
programs they like watching and watching any sports activity live) are given in Table 1.

Table 1. Frequencies and Percentages Calculated for the Pre-service Teachers’ Socio-demographic
Features

Variables Options f %
Gender Female 212 71,9
Male 83 28,1
1™ year 40 13,6
2" year 84 28,5
Grade Level 3 year 80 27,1
4" year 91 30,8
. . . Yes 47 15,9
t) )
Is there a licensed athlete in your family? No 248 841
Relative 4 8,5
If yes, who are they? Myself 12 25,5
Sibling 31 66
1 hour 167 56,6
2 hours 44 149
t) 1
How many hours do you spend on sports? 3 hours 36 122
4 hours 48 16,3
Which h Group sports 107 36,3
ich sports programs do you watch on TV I do not 59 20
and computer? —
Individual events 129 43,7
Are you interested in any branch of sports in _Yes 45 15,3
the university? No 250 85,7
. Yes 265 89,8
!) )
Have you ever watched live sports events® No 0 10.2

As can be seen in Table 1, 71.9% of the participating students are females and 28.1% are
males; 13.6% of them are first year students, 28.5% are second year students; 27.1% are third year
students and 30.8% are fourth year students; 84.1% do not have a licensed athlete in their families and

15.9% have a licensed athlete in their families; in 25.5% of them, the licensed athletes in their families
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are themselves and in 66% their siblings; 56.6% of them do sports for an hour a week; 80% watch
individual or group sports on TV; 89.9% have watched a live sport event (stadium, indoor sports hall
and others) and 85% are not interested in any branch of sports in the university.

Table 2. Results of T-test Conducted to Reveal the Relationship between the Pre-service Teachers’
Sports Participation Motivation Scores and Gender

. . _ Levene Test t Test E_ffect
Dimensions Gender N X SS Sd Size
F p t p n

Team Female 212 1726 57240
membershlp/splrlt Male 83 1,382 ’50957

293 3,267 ,072 4,781  ,000 ,072

Female 212 1,732 54675

Making friends 293 2,587 ,109 2,014 045 ,014
Male 83 1,594 48570

Action/being Female 212 1,385  1,3852

active Male 83 1,245  1,2450 293 2,062,152 2497 013 021

P<0,05

As can be seen in Table 2, the pre-service teachers’ sports participation motivation varies
significantly depending on gender in the sub-dimensions of team membership (t= 4,781, p<0,05),
making friends (t= 2,014, p<0,05) and being active (t= 2,497, p<0,05). The significant differences are

in favour of the female participants in all these sub-dimensions.

When the results of Levene test were examined, it was found that the variances of the
measurements in the sub-dimensions of competitiveness and skill development are not equal; thus,
non-parametric Mann-Whitney test was used.

Table 2.1. Results of Mann-Whitney Test Conducted to Reveal the Relationship between the Pre-
service Teachers’ Sports Participation Motivation and Gender

. . Mean Rank Effect
Dimensions Gender N (MR) Rank Sum M.W.U p Size
. Female 212 157,81 33456,00
Competitiveness Male 83 122.94 10204.00 6718,00 ,001 0,033
Skill Female 212 157,87 33163,50
Development Male 83 122,80 10494,50 6706,00 ,000 0,029

P<0.05

As can be seen in Table 2.1, the pre-service teachers’ sports participation motivation varies
significantly depending on gender in the sub-dimensions of competitiveness and skill development in
favour of the female students (SO=157,81; SO=157,87).
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Table 3. Results of One-way Variance Analysis Conducted to Reveal the Relationship between the
Pre-service Teachers’ Sports Participation Motivation and Grade Level

Dimension Source of the Sum of sd Mean of = Effect
Variance Squares Squares P Size
Between-groups 2,827 3 942
Making friends Within-groups 80,734 291 ’
Total 83561 594 277 3,396 1,018 0,034
P<0.05

As can be seen in Table 3, the pre-service teachers’ sports participation motivation varies
significantly in the sub-dimension of “making friends” depending on grade level (F= 3,396; P<0.05).
Sheffe test conducted to determine the source of difference between the grade levels showed that the
first year students are (X =1,866) significantly different from the second year students (X =1,583)
while no such difference was found for the other grade levels; the third year students (X =1,645) and
the fourth year students (X =1,761). For the other sub-dimensions, no significant difference was
found.

Table 4. Results of t Test Conducted to Reveal the Relationship between the Pre-service Teachers’
Sports Participation Motivation and the Presence of a Licensed Athlete in the Family

Dimension  Licensed - Levene Test “t’Test Effect Size
S Athlete X 55 o p t p n
it Yes 47 1,2979 41257

Competitiv 293 1,764 0,185 -1,493 0,046 0,008
eness No 248 1,4153 50814

i Yes 47 1,4894  ,49074
]Maklcjng 293 0975 0,324 -2,903 0,004 0,028
riends No 248 17325 53291

i i Yes 47 1,2057  ,38419
Action/bei 293 3270 0,072 -2214 0,016 0,019
ngactive  No 248 13723 44267
P<0,05

As can be seen in Table 4, the pre-service teachers’ sports participation motivation varies
significantly depending on the presence of a licensed athlete in the family in the sub-dimensions of
competitiveness (t= -1,493, p<0,05), making friends (t= -2,903, p<0,05) and being active (t= -2,214,
p<0,05). This difference is in favour of the students having an athlete in their families.

Table 5. Results of One-way Variance Analysis Conducted to Reveal the Relationship between the
Pre-service Teachers’ Sports Participation Motivation and Time Spent on Sports a Week

. . Source of the Sum of Mean of .
Dimensions Variance Squares Sd Squares F p Effect Size
Between- 1921 3
. . groups ’ 407
Physical fitness o 32,504 291 3,65 ,013 0,036
Within-groups 33725 294 ,112
Total ’
Team Breotuwzen- 2,613 3 871
. group 94,865 201 2672 048 0,027
membership Within-groups 97478 294 ,326
Total '
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Between-
.. groups 2,251 3 ,750
Competitiveness - 69,901 291 3,124 ,026 0,031
Within-groups 79152 294 ,240
Total '
Between-
. - groups 1495 3 498
Being active o 54,792 291 2,647 ,049 0,027
Within-groups 56288 294 ,188
Total '
P<0.05

As can be seen in Table 5, the pre-service teachers’ sports participation motivation varies

significantly depending on time spent on sports in a week in the sub-dimensions of physical fitness
(F= 3,645; P<0.05 ), team membership (F= 3,396; P<0.05), competitiveness (F= 3,124; P<0.05) and

being active (F=2,647; p<0,05). As a result of the scheffe test conducted to determine the source of the

difference, it was found that the source of the difference is the difference between the pre-service

teachers doing sports for an hour and the pre-service teachers doing sports for four hours and more in a

week in the physical fitness sub-dimension (1 hour X =1,433; 4 hours and more (X =1,262), in the

team membership sub-dimension (1 hour X =1,703; 4 hours and more X =1,453), in the

competitiveness sub-dimension (1 hour X =1,470; 4 hours and more X =1,208) and being active (1

hour X =1,395 ; 4 hours and more X =1,208). No significant difference was found for the other sub-

dimensions.

Table 6. Results of t Test Conducted to Reveal the Relationship between the Pre-service Teachers’
Sports Participation Motivation and their being Interested in any Branch of Sports in the University

Interested in any

. ) _ Levene Test  t Test Effect Size
Dimensions  branch of sports N X SS Sd
in the university F p t p n
Achievemen  Yes 45 1,306 ,36581
tStatus No 250 1406 38145 293 0002 961 -1,624 105 009
Physical Yes 45 1,293 ,28155
Fitness No 250 1,406 ,34565 293 779 378 2073 390 014
Team Yes 45 1,522 62346
membership  No 250 1,649 56598 293 770 381 1,362 174,006
Making Yes 45 1,503 ,53476
friends No 250 1,728 52664 293 253 616 2,624 900,023
Yes 45 1,250 ,36541 2,3
Fun No 250 1300 39130 293 1,430 3 797 426,002
Competitive  Yes 45 1,244 35104
ness No 250 1424 14240 293 ,689 241 2,254 ,250 017
Skill Yes 45 1,177 37335,
development No 250 1,328 41606 293 1839 093 2263 2400127
. . Yes 45 1,251 ,42137
Being active No 250 1362 43909 293 1,011 316 1,568 ,119  ,008
P<0,05

As can be seen in Table 6, the pre-service teachers’ sports participation motivation does not

vary depending on their being interested in any branch of sports in the university.
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Table 7. Results of One-way Variance Analysis Conducted to Reveal the Relationship between the
Pre-service Teachers’ Sports Participation Motivation and the Sports Programs They Watch in Media

. . Source of Sum of Mean of Effect
Dimension . Sd F p h
Variance Squares Squares Size
Between-groups ,879 2 439
Physical fitness Within-groups 32,846 292 ,112 3,907 0,021 ,026
Total 33,725 294
Team Between-groups 6,065 2 3,033
membershi Within-groups 91,413 292 ,313 9,687 0,000 ,062
P Total 97,478 294
Between-groups 1,765 2 882
Making friends Within-groups 81,796 292 1280 3,150 0,044 ,021
Total 83,561 294 ’
Between-groups 3,859 2 1929
Competitiveness ~ Within-groups 68,294 292 2’34 8,249 0,000 ,053
Total 72,152 294 ’
. Between-groups 3,780 2
gle(\l/glo ment Within-groups 46,318 292 11’230 11,915 0,000 ,075
P Total 50,098 204
Between-groups 4,436 2 2918
Being active Within-groups 51,852 292 1’78 12,497 0,000 ,079
Total 56,288 294 ’

P>0.05

As can be seen in Table 7, the pre-service teachers’ sports participation motivation varies
significantly depending on the sports program they watch in media in the sub-dimensions of physical
fitness (F= 3,907; P<0.05), team membership (F= 9,687; P<0.05), competitiveness (F= 8,249;
P<0.05), making friends (F= 3,150 ; P<0.05), skill development (F= 11,915; P<0.05) and being active
(F=12,497; P<0.05 ). As a result of sheffe test conducted to determine the source of the difference, it
was found that in the physical fitness sub-dimension, the mean score of the students watching
individual sports X =1,262 and that of the students watching group sports X =1,360 are close to each
other. However, in the team membership sub-dimension (individual sports X = 1,662 and group sports
X =1,460), making friends (individual sports X = 1,702 and group sports X =1,610), competitiveness
(individual sports X = 1,423 and group sports X =1,264), skill development (individual sports X =
1,276 and group sports X =1,218) and being active (individual sports X = 1,320 and group sports
X =1,246), the difference is in favour of the students watching individual sports. In addition, there are
students not watching sports events in media. Moreover, no significant difference was found for the

sub-dimensions of achievement and fun.
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Table 8. Results of t Test Conducted to Reveal the Relationship between the Pre-service Teachers’
Sports Participation Motivation and their Watching Live Sports Events

\Ii\i/\a;LChlng _ Levene Test t Test Eggm
Dimensions N X SS Sd
Sports F
Events p t P n
Yes 265 1,275 ,38134
Fun 293 1,264 262 -2,243 ,026 ,017
No 30 1,444 ,41358
skill Yes 265 1,286 ,39239
devel t 293 846 251 -2,278 ,023 ,017
evelopment g 30 1,466 54386
Yes 265 1,325 ,42929
Being active 293 1,788 ,182 -2,348 ,020 ,018
No 30 1,522 47693
P<0,05

As can be seen in Table 8, the pre-service teachers’ sports participation motivation varies
significantly depending on their watching live sports events in the sub-dimensions of fun (t= -2,243,
p<0,05), skill development (t=-2,278, p<0,05) and being active (t=-2,348 , p<0,05). This may show
that students have fun, develop skills and become active while watching live sports events. No

significant difference was found for the other sub-dimensions.
Discussion and Results

Sports have been regarded as important in every country and period and has been shaped
depending on the social structure and political management of societies. The main goal of sports
activities is to contribute to the physical, social, psychological, cultural and mental development of
people and to create healthy generations. In addition, raising elite athletes who will contribute to the
promotion of the country in the international arena is among the objectives of sports activities (TBMM

Komisyon Raporu, 2005)

Providing sports and sports education for students in the process of university education is
within the scope of student personality services. The faculties of education that train pre-service
teachers serve different teaching fields. One of these fields is the basic education department,
classroom teacher training programs. Here, teachers for elementary education are trained. The current
study aiming to investigate reasons behind the pre-service classroom teachers’ sports participation
motivation in relation to some variables is of importance in terms of determining the pre-service
classroom teachers’ motives for participating in sports and their training healthy future generations.
When the results of the current study are examined, it is seen that there are different variables affecting

their sports participation motivation.

The pre-service teachers’ sports participation motivation was found to be varying significantly
depending on gender in the sub-dimensions of team membership, making friends, being active,

competitiveness and skill development. This difference is in favour of the female pre-service teachers
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in all these sub-dimensions. Thus, it can be argued that the female pre-service teachers assign greater
importance to sports than the male pre-service teachers. This is similar to the findings of other studies
(Garber, 1996; Tasdemir and Tay, 2007) reporting that females are better than males in extracurricular
activities and academic achievement. In addition, in scientific studies focusing on the relationship
between gender and participation in recreational activities, it has been found that males are physically
more active than females (Vaizoglu, Akca, Akdag, Akpinar, Omar, Coskun and Giiler, 2004; Haase,
Steptoe, Sallis and Wardle, 2004). This finding is parallel to the finding in the current study. Sahan
(2007) also found that females’ level of socialization through sports is higher than that of males.
According to Ozding (2005), women receiving sports education believe in socialization more strongly

than men. These findings also seem to concur with our findings.

When the pre-service teachers’ reasons for participation in sports are examined in relation to
their grade levels, it can be said that “making friends” is an important reason. This seems to be more
important to the first year students than the second year students. No difference was found between the
third and fourth year students in this regard. This might be because of the higher need felt by the first
year students for finding solution to their loneliness, for belonging to a group and for a social life
during their period of getting used to the school compared to the students from other grade levels. In
this connection, Filiz (2010) found that participation in sports activities is important for university
students’ socialization. Thus, it can be contended that socialization is a source of motivation to
participate in sports. Furthermore, in the childhood and adolescence periods in which socialization is
experienced more intensely, sports can serve important functions such as individuals’ leading healthy
and happy lives, attaining physical features they need to be efficient, acquiring skills and habits
contributing to their relaxation and spiritual health, fulfilling their societal roles and establishing good
relationships with others (Kaplan and Cetinkaya, 2010). In the current study, it was also found that

sports activities are perceived to be important in making friends and socialization.

The students not having licensed athletes in their families seem to view sports participation
more important. This might be because these students think that sports activities are important to be
competitive, make friends, be more visible and active. Sports participation motivation of the students
having a licensed member in their families seems to be not higher than that of the students not having
a licensed athlete in their families. Moreover, in the literature, no significant correlation was found
between university students’ academic achievement, social adaptation and level of participation in
recreational activities and the family attitude variable. Thus, it was concluded that the family attitude
is not an influential factor on university students’ academic achievement, social adaptation and level of
participation in recreational activities (Metin, 2016). This finding is similar to the finding of the
current study. “The children of the parents who are interested in sports were found to encourage their
children to do sports and the opposite of this is also true. It has also been reported that with parents’

increasing level of education, children are more encouraged to do sports.” (Amman, 2000: 120). In
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addition to this, in today’s conditions, the importance of people’s getting engaged in life-long sports
without needing the encouragement or influence of others has been emphasized. The pre-service
classroom teachers participating in the current study stated that they spend time on sports for reasons
such as physical fitness, team membership, and willingness to compete and to be physically fit.
Though almost all of the participating students stated that they do sports at least for one hour a week,

this seems to be not enough.

The pre-service classroom teachers’ sports participation motivation was found to be not
varying depending on their being interested in any branch of sports in the university. The reason for
some students not being involved in any branch of sports can be because of the lack of sports
infrastructure and facilities. According to Greendorfer (2009), interest in sports in adolescence is
directly related to engagement in sports during childhood. Thus, it can be said that people who are
engaged in sports during their childhood become interested in sports in their adulthood and that adults
who are interested in sports can serve as good models encouraging children to do sports. This leads to
the conclusion that participation in childhood period is one of the most important reasons behind the
spread of sports across the society. Moreover, according to Kondric et al. (2013) different motivational
orientations support extrinsic motivation and students’ participation in team sports promote their

leadership skills.

In recent research, it has been determined that recreational sports activities conducted within
universities have important contributions to educational and instructional activities. Therefore,
entertaining activities should be supported as a part of university curriculums and should be regarded
as a main component of education (Karakiigiik, 1997). Thus, inculcation of this consciousness and
awareness in pre-service classroom teachers during their undergraduate education is of great

importance.

Though the majority of the students watch different types of sports programs in media, there
are some students not watching sports programs. The pre-service classroom teachers prefer “group
sports” in the sports with the content of physical fitness and thus they develop in terms of team
membership, friendship, competitiveness, skill development and being active. Given that pre-service
teachers will be teachers of students at the basic level of education, it can be said that their motivation
towards sports programs in media can be important. Moreover, when pre-service teachers start their
professional career, they should be able to direct their students towards sports and sports-related
activities, which requires a high level of pedagogical competence. However, according to Karakiigiik,
Yenel and Yaman (1996), sports programs on TV are inadequate in terms of directing people towards
branches of sports except football. Thus, Karakiigiik et al. made a suggestion; Popularity of football

should not be overlooked but television programs should be designed to free viewers from being
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passive TV watchers and to encourage them to actively participate in nature sports and many other

branches of sports that can be done indoor or outdoor, individually or in a group.

It can be said that pre-service classroom teachers’ watching sports events live can increase
their motivation for sports participation. The pre-service teachers participating in live sports events
have stronger sports participation motivation in the sub-dimensions of “fun, skill development and
being active”. Roychowdhury (2012) stated that participation in any type of activity for fun and
pleasure is related to intrinsic motivation. The pre-service teachers’ willingness to participate in live
sports events can be because they feel sports as a party of daily life. Therefore, their every type of
motivational orientations towards sports helps them to learn by doing and experiencing, they can
become more productive and more efficient thinkers; thus, they can make better contributions to the
development of our country. In this context, with the qualifications, skills and competences they attain
during their undergraduate education, pre-service classroom teachers can be potential leaders in the
educational institutions they will work in the future. Thus, it is of great importance to expose
university students to versatile education programs that support not only their professional

development but also their psycho-social development (Mansuroglu, 2002).

As a result of the literature review, no study investigating the relationship between watching

sports live and participating in sports was found. Future research can investigate this subject.

As a conclusion, it is seen that there are different variables affecting pre-service classroom
teachers’ sports-oriented motivation. According to Roychowdhury (2018), though individuals
determine various reasons for participating in physical activities, their participation in their selected
physical activity is affected from their specific motivation and intrinsic motivation to a great extent. In
the current study, it was found that the female pre-service teachers’ sports participation motivation is
stronger; that “making friends” is more influential reason for the 1¥ year students’ sports participation;
that the presence of a licensed athlete in the family does not affect their sports participation
motivation; that they are motivated to participate in sports for at least an hour and that they are
positively affected from watching sports events in media and live sports events. However, their
individual interest in any branch of sports in the university does not affect their sports participation
motivation. In general, it can be said that the pre-service classroom teachers feel sports participation as
a need and their level of motivation can be increased by establishing suitable environments and
encouraging them for participation. For pre-service teachers who will be teachers of our children in the

future to educate our children as better, healthier, more conscious and self-confident individuals;

v' “Seminars” should be organized to make pre-service classroom teachers more

conscious about the place and importance of life-long sports.

v During their undergraduate education, they should be directed towards at least one

branch of sports within the context of sports clubs.
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v University students should be encouraged to watch live sports events in their free

time.

v" Sports festivals should be organized at universities considering the effect of sports in
the socialization process. Students should be encouraged to participate in these

activities in such a way as to learn by doing and experiencing.

v' Practice-centred elective courses should be incorporated into classroom teacher
training curriculums to inform pre-service classroom teachers about the activities to be

done by elementary school students.
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