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Response to Intervention

RTI/MTSS-Behavior: Scope of Today’s f

Y

Understanding ABCs of Behavior. What are principles

of behavior that can help schools in planning MTSS-Behavior?
<9 Understand Your School/District’s Profile. What current trends in
your system (e.g., greatest behavioral challenges; district priorities;

staff readiness to embrace positive behavior management) might
impact your roll-out of RTI/MTSS-Behavior?

¥ Work on This Year’s RTI/MTSS Roll-Out Plan. What is your building’s
plan to begin moving forward with MTSS-Behavior between now and
the end of the year?

www.interventioncentral.org
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Response to Intervention

Workshop PPTs and handout available at:

http://lwww.interventioncentral.org/positivebehavior

www.interventioncentral.org




HANDOUT 2

BELIFFS ABOUT BEHAVIOR — 4* Edition
Diana Browninz Wrizht and Clayton B Cook, 3/2012

Thiz i3 an anonymous survey designed to look at one’s beliefs with regard to behavier.
{Fleasze respond by marking the box that applies to how von honestly feel abouwt the statement)

Sarvey Items:

My main responsibiity is to teach academics, not to teach students how 1o
behave

O O Swremgy deagres

O O Disagres

O O Newtral

o o Agres

O O swmmgy sgree

A school team should assist teachers in prowiding and monitoring
interventions for stwdents in my class who are identfied by the team as
emaotionally or behavicrally at risk.

o
o
O

O

(]

My students must respect me before | can show respect to them.

o
o

O

If the student isn't succeeding, lack of motivation or laziness is likely to be
the proflenm.

| ean prevent most behavior problems by posting expectations, teaching
those expectations and rewanding students when they exhibit those
expeciations.

o
o

O

How students behave in my class is primarily related to my classroom
management strategies and e relationships | have with each student.

o
o

For students whao don't behave well in my class, punitive discipline is
effective at changing their behavior (e.g., reprimand, office refemal

detention or suspension)

Students should know how to behave and be ready to leam—! should not
hawe to feach thess behaviors

If a student has repeated behavior problems, | should refer him'her to a
team meeting 1o consider whether special education senvices are needed

n

Praise and positive recognition are powerful tools to get students to
behave well in school.

O o g o

O o g o

O O o oO

1L

If | use effective behavior support strategies i miy classroom, | can get
B0%-00% of my students to meet behavioral expectations and maintain
engagement in learming.

o
]

12

Sohools are responsible for teaching academics, whersas parents and
the students themselves are responsible teaching and leaming
behawviors.

13

It is unfair if some studenis receive individual imcentives and rewards,
while others do not.

14

Students who lack social skills andlor the ability to manage their
emotions, should be taught these skills in school.

15 | Students showld behawve and study to learn the materal. This is their

responsibility, not mine.

Page 1




Response to Intervention

Student Scenarios: The Power of Timely Support...

1. Jenna 2. She gets 3. Jenna stops
starts work bogged down work and puts
on an in- and her head on the
class writing frustrated. desk.
assignment.

www.interventioncentral.org




Response to Intervention

Student Scenarios: The Power of Timely Support...

1. Jenna 2. She gets 3. The teacher
starts work bogged down approaches Jenna
on an in- and and helps her to
class writing frustrated. break the
assignment. assignment down
4 Jenna finds into smaller steps

the steps « (response effort).

manageable and
continues
working.

www.interventioncentral.org




Response to Intervention

Student Scenarios: The Power of Timely Support...

1. Rayshawn 2. He 3. The teacher
Is directed to Interrupts pulls Rayshawn
Join others during from the group
classmates discussion and has him

for small- and gets into work alone on
group a minor an alternate
discussion. conflict. assignment.

www.interventioncentral.org




Response to Intervention

Student Scenarios: The Power of Timely Support...

1. Rayshawn
s directed to
Join
classmates
for small-

group
discussion.

2. Before he 3. Rayshawn
joins the group, successfully

the teacher and participates in the
Rayshawn group, making a
review behavior contribution and
expectations for Interacting
small-group appropriately with
work (pre- others.

correction).

www.interventioncentral.org




Response to Intervention

Student Scenarios: The Power of Timely Support...

1. Ellis is 2. He loudly 3. Ellis is sent

directed to asserts that to the

start his in- he IS NOT principal’s office

class doing this for disrespectful

assignment. stupid behavior,
assignment.

www.interventioncentral.org




Response to Intervention

Student Scenarios: The Power of Timely Support...

1. Ellis s
directed to
start his in-
class
assignment.

»

2. The teacher
reminds Ellis that he
can choose to work
alone or with a peer
on the assignment
and also can decide
where in the room he
wants to do the work
(choice-making).

3. Ellis chooses
to work with a
friend. They
move to a
corner table
and complete
the assignment.

www.interventioncentral.org




Response to Intervention

Student Scenarios: The Power of Timely Support...

1. Dee Is 2. She grows 3. The teacher
working at fatigued. Dee IS not amused.
her desk on engineers a Dee gets in-
an in-class ‘break’ by school
assignment. making funny suspension.

noises that

crack the

class up.

www.interventioncentral.org




Response to Intervention

Student Scenarios: The Power of Timely Support...

1. Dee is
working at
her desk on
an in-class
assignment.

2. She decides
to use a break
ticket provided
by the teacher
to request a 2-
minute break
(break on
demand).

3.Deelis
refocused after
the break and
continues her
work.

www.interventioncentral.org




Handout 1
p. 40

RTI/MTSS for Behavior: What Are Your Expectations of the
Teacher as Behavior-Management ‘First Responder?

Teachars routinely (and often succassfully) manage mild fo moderste problem behaviors that accur in Meir
ClEssmams.

Listed below are elements of effectve classroom Behaviors) mervention.
magine 3 beacher who has @ student with a recuring (but managesils] probdem benavior (g9, inabention; non-

compliance; calling ocul). Mext wo each Bem jot down what you Mink should b2 the minimum expectation for &ny
feacher to folicew wihen they respond to Mis kind of problem behavion

Elements of effective Minimum expectations
classroom intervention

1. Describe the student problem
behawior clearly and specifically

2. Findluse effective behavior-
management strategies.

3. Record (write down)
infervention effors.

4. Collect data on whether the
problem behavior improves

b, Communicate with the student.

0. Communicate with parentis).

VWWVV.ITIICT VETTUUTIVCTIUN AL UTY

14




Response to Interventi

n
Activity: What Are Your Expectations |Elements of effective
classroom intervention

of the Teacher as Behavior- 1 Describe the student

Management ‘First Responder'? oroblem behavior clearly
and specifically

 Imagine a teacher who has a student with
a recurring (but manageable) problem
behavior (e.g., inattention; non-
compliance; calling out).

2. Find/use effective
behavior-management
strategies.

3. Record (write down)

* Next to each item jot down what you think intervention efforts.

should be the minimum expectation for 1
any teacher to follow when they respond
to this kind of problem behavior.

. Collect data on whether
the problem behavior

interventiofcentrpl improves
e ——— 5. Communicate with the
05:00 student.
6. Communicate with
www.interventioncentral.org parent(S).
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Response to Intervention

RTI/IMTSS for
__ Behavior: The
= Research. Why are
- schools adopting the
RTI/MTSS model for
avior? And what

bel
does this model look

'||||
E ll!‘“
—.'!l II ||

like?

www.interventioncentral.org




Response to Intervention

RTI/MTSS-Behavior: 3 Opening Thoughts...

1. RTI/MTSS Takes Time. Expect that RTI/MTSS-Behavior
will take 3-5 years to fully put into place—because
resources are always limited and because staff cannot

move forward faster than their ability to assimilate change.

2. Schools Should Offer a Foundation of Academic
Support. The RTI/MTSS-Behavior model requires that
schools also adopt an RTI/MTSS-Academic model: After
all, many behavioral and motivation issues stem from
academic delays.

3. RTI/MTSS is a Village. RTI/MTSS-Behavior can be
successful in your school or district—but only if every staff
member has a defined role, along with the tools and
willingness to perform that role.

www.interventioncentral.org
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Response to Intervention

RTI vs. MTSS: What Is the Difference?

Many schools use the terms Response to intervention (RTI)
and Multi-Tier System of Supports (MTSS) interchangeably.
However, there is a difference.

« RTl usually refers to a school’s academic support system
only.

« MTSS Is more expansive, describing the systems set up in a
school to provide coordinated support for both academic and
behavioral/social-emotional needs.

« However, RTl and MTSS are similar in that each offers
several levels of intervention support, uses data to identify
students requiring services, and employs research-based
strategies to help at-risk learners.

www.interventioncentral.org 18




MTSS: ACADEMICS
Tier 3: High-Risk Students: 5%

« [Diagnostic assessment of
academic problems

« KTl Team Meetings

« (Customized/intensive
academic intervention plan

« Daily progress-maonitoring

Tier 2: At-Risk Students: 15%

o Small-group interventions to
address ofi-grade-level
academic deficits

« Regular progress-monitoring

AN

iy

Tier 1: Univerzal: Core Ins;trm::li«w:m:“1

80%

« Effective group instruction
« Universal academic screening

e Academic interventions for
struggling students

MTSS: BEHAVIOR

( Tier 3: High-Risk Students: 5%

=

o

/

A

Functional Behavioral
Assessments (FEAs)

Behavior Intervention Plans
(BIPs)

Wrap-around BTl Team meetings

Daily progress-maonitoring

Tier 2: At-Risk Students: 15%

small-group interventions for
emerging behavioral problems
Regular progress-monitoring

Tier 1: Universal: Classroom
Management: 80%

Clear behavioral expectations

Effective class-wide
management strategies

Universal behavior screening

Source: Lroscne, ., & volpe, R. J. (£ZU13). Response-to-interventuon (K 11) as a moaei 1o 1aciiate mnciusion 1or stuaents witn iearning ana
behaviour problems. European Journal of Special Needs Education, 28, 254-269. http://dx.doi.org/10.1080/08856257.2013.768452



Response to Intervention

ABA & Related Movements: A Brief History

* Early to mid-20™ century: Behaviorism. Used human
and animal models to analyze principles of behavior,
develop a methodology of ‘behavior modification’.

» Mid-20" century to present: Applied Behavior
Analysis. Seeks to extend and apply knowledge of effective
behavior-shaping practices to address social problems.

« 1990’s to present: Positive Behavioral Interventions &
Supports (PBIS). A national movement and organization
that helps districts to improve behavioral climate through
school-wide teaching and reinforcement of expected
behaviors. PBIS uses ‘positive’ ABA tools. It regards
‘misbehavior’ as an opportunity to reteach and
encourage the student to demonstrate goal behaviors.

www.interventioncentral.org 20




Response to Intervention

Positive Behavior Interventions & Supports (PBIS)

“[School-wide] PBS is ....a prevention framework or
approach that highlights the organization of
teaching and learning environments for the
effective, efficient, and relevant adoption and
sustained use of research based-behavioral
interventions for all students, especially those with
serious behavior challenges.” p. 228

Source: Sugai, G., & Horner, R. H. (2009). Responsiveness-to-intervention and school-wide positive behavior supports: Integration of
multi-tiered system approaches. Exceptionality, 17, 223-237.




Who Who is the
Oversees? | Target?
Intensive Individual
intervention  students
team; case

manager

TIPS Team  Groups of
(Team- students via
Initiated SWIS data
Problem-

Solving

Model)

PBIS: Behavior

1

Schoolwide  Entire
PBIS student
implementati population
on team

What Supports for Students?

FBA-BIP
(Customized intervention plans)

*PBIS Package:

Prevent

*Define/Teach
*Reward/reinforce

*\Withhold reward/reinforcement
*Use corrective consequences
Standard Protocol Tier 2
Behavior social-emotional
programs

PBIS Package:

*Prevent

*Define/Teach
*Reward/reinforce

*\Withhold reward/reinforcement

What Supports

Needed for Teachers?

Demonstration of
strategies

Performance Feedback
Intervention Integrity
Check

Demonstration of
strategies

Performance Feedback
Intervention Integrity
Check

Refresher on Schoolwide
Behavioral expectations
Strategies to manage
low-level classroom
Issues



Response to Intervention

Why is a RTI/MTSS-Behavior Model Needed?:
Zero-Tolerance Discipline Policies: The Hidden
Cost

Schools that adopt a 'zero-tolerance' policy for student
misbehavior:

* have higher rates of school suspension and expulsion
« spend a "disproportionate amount of time" on discipline
 have lower rates of schoolwide academic achievement.

Source Skiba, R. J., Reynolds, C. R., Graham, S., Shera, P., Conoley, J. C., & Garcia-Vazquez, E. (2006). Are zero tolerance policies
effective in the schools? An evidentiary review and recommendations. Report by the American Psychological Association of the Zero
Tolerance Task Force. Washington, DC: American Psychological Association. Retrieved on January 18 2015 from
http://www.apa.org/pubs/info/reports/zero-tolerance.pdf.




Response to Intervention

“Hidden curriculum refers to the unwritten, unofficial,
and often unintended lessons, values, and
perspectives that students learn in school. ...the
hidden curriculum consists of the unspoken or implicit
academic, social, and cultural messages that are
communicated to students while they are in school.”

Source Hidden curriculum (2014, August 26). In S. Abbott (Ed.), The glossary of education reform. Retrieved from
http://edglossary.org/hidden-curriculum

| www.interventioncentral.org 24 |




Response to Intervention

Behavior as the “Hidden Curriculum”; Teaching
Through Punitive Consequences

In traditional classrooms, behavioral expectations are
often part of the “hidden curriculum”.

They are not explicitly taught but are instead conveyed
indirectly through punitive disciplinary consequences, such
as:

— warning

— time-out

— phone call home

— Office Disciplinary Referral/classroom removal

Source: Leach, D., & Helf, S. (2016). Using a hierarchy of supportive consequences to address problem behaviors in the classroom.
Intervention in School and Clinic, 52(1), 29-33.




Response to Intervention

Pivoting from Punishment to Positive: The
Purpose of Behavior Management...
Teachers must remind themselves of the

¢ ¢ | purpose of delivering consequences o9
following problem behaviors.

This purpose should be to redirect the
student to desirable behavior as quickly as
possible to allow learning to continue for the
student and other classmates.

Leach & Helf, 2016; p. 30

Source: Leach, D., & Helf, S. (2016). Using a hierarchy of supportive consequences to address problem behaviors in the classroom.
Intervention in School and Clinic, 52(1), 29-33.




Response to Intervention

PBIS & Behavior as the “Open Curriculum”: Teaching
Through a Hierarchy of Positive Consequences

PBIS classrooms with a positive behavior focus have
consequences that quickly reengage the student in learning with
the least effort. Ideas include:

— reinforcing desirable behaviors while not reinforcing
problem behaviors (“differential reinforcement of alternative
behavior”): e.g., planned ignoring/scheduled attention

— giving a non-verbal reminder

— giving a verbal reminder

— offering assistance or modifying the task
— providing a safe space for de-escalation

Source: Leach, D., & Helf, S. (2016). Using a hierarchy of supportive consequences to address problem behaviors in the classroom.
Intervention in School and Clinic, 52(1), 29-33.




Response to Intervention

R
Sc

"IIMTSS-Behavior: A Shift in Orientation...

hools that have made the decision to embrace RTI/MTSS for

be

navior demonstrate these 6 ‘look-fors'’:

Behavioral expectations are taught, reviewed, and reinforced as a
transparent ‘open’ curriculum.

Staff actively model the behaviors expected of students.
Daily classroom management is heavily weighted toward behavioral

practices/interventions that are positive, proactive, and preventative.

Incidents of misbehavior are viewed as opportunities to reteach and
reinforce expected behavior.

Negative consequences (punishments) are used sparingly—and
only when other ‘interfering factors’ to positive behavior (e.g., skill
deficit) have first been ruled out.

RTI/MTSS-Behavior intervention documentation is used to support
referrals to the Special Education Eligibility Team (CSE).

www.interventioncentral.org
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RTI/IMTSS
for Behavior:
Pyramid of
Interventions
Tier 2:
Strategic

www.interventioncentral.org




RTI/MTSS
for Behavior:
Pyramid of
Interventions

www.interventioncentral.org




RTI/MTSS
for Behavior:
Pyramid of
Interventions

Tier 1: School-Wide
Behavioral
Expectations. The
school has defined
universal behavioral
expectations for all
students and staff—and
trained the school
community in those
behaviors.

www.interventioncentral.org




RTI/MTSS
for Behavior:
Pyramid of
Interventions

Tier 1: Class-Wide
Management. Well-
managed classrooms are
built on a foundation that
includes teaching
behavioral expectations
to students and using
proactive strategies to
manage group
behaviors.

www.interventioncentral.org




RTI/MTSS
for Behavior:
Pyramid of
Interventions

l

Tier 1: Classroom
Interventions. Because
the teacher is the Tier 1
(classroom) RTI/MTSS
‘first responder’ who can
potentially assist any
struggling student, schools
should prepare necessary
resources and define clear
guidelines for how to
iImplement Tier 1
behavioral interventions.

www.interventioncentral.org




RTI/MTSS
for Behavior:

Pyramid _Of Tier 2: Strategic
Interventions Interventions. Tier 2
. 5. Interventions target
STIer 2'. — — | students who need
trategic behavior and/or social-

emotional support (e.g.,

_ mentoring, counseling) that
goes beyond that which
can be provided in the

www.interventioncentral.org




RTI/MTSS

for Behavior: Tier 3: Intensive: RTI/IMTSS

: Problem-Solving Team.
Pyramid _Of \ General-education students
Interventions needing Tier 3 academic or

Sy behavioral services are high-
Tier 2: .
G T— stakes cases that require the
! RTI/MTSS Problem-Solving

Team. This team follows a
- customized ‘problem-solving’
approach.

www.interventioncentral.org




RTI/MTSS
for Behavior:
Pyramid of
Interventions
Tier 2:
trateglc

Staff Beliefs. Staff

across the
school/district

understand & accept

positive teaching
and managing of
student behaviors.

www.interventioncentral. org




RTI/IMTSS
for Behavior:
Pyramid of
Interventions
Tier 2:
Strategic

www.interventioncentral.org




Response to Intervention

Student Behavioral-Social/Emotional Support: Examples

Learning Contract. Russell has trouble getting
organized and turning in work in his social studies
class. He meets with the instructor to complete a

learning contract.

Shared Behavior Plan. Isabella

can be oppositional in class. Her science teacher has
found simple, effective strategies to get her to comply.
With the instructor’s permission, the counselor shares a
copy of that teacher’s Classroom Support Plan with
Isabella’s other teachers and volunteers to meet with
them to discuss it.

www.interventioncentral.org
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Response to Intervention

Student Behavioral-Social/Emotional Support: Examples

Mentor. Jada has a sense of ‘learned helplessness’
toward mathematics. She often fails to even attempt
assignments. Jada is assigned for daily check-ins with
a school-based mentor who provides T
encouragement and checks her math homework |
for completion before she turns it in.

e " o
B 1

- _—

— o e e
i ~ =

Outside Diagnosis. Xavier’s father contacts the
school and shares an outside psychological evaluation
that diagnoses Xavier as having ADHD. The school
schedules an after-school meeting with Xavier, his
father, teachers, and a counselor to discuss what
classroom supports he might need.

www.interventioncentral.org 39




Response to Intervention

Student Behavioral-Social/Emotional Support: Examples

Wrap-Around Meeting. Emma has a serious anxiety
disorder that impacts school performance. Her school
schedules a problem-solving meeting where Emma,
her mother, and her outside therapist share
Ideas with teachers to help her to better manage
her anxiety.

www.interventioncentral.org
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Response to Intervention

Emma: Wrap-Around Meeting

Xavier: Outside Diagnosis

5 Student Behavioral-  Jada: Mentor
Social/Emotional
Support: Examples:
Where Do They Fall
on the RTI/MTSS Russell: Learning

Pyramid? Contract

Isabella: Shared
Behavior Plan

www.interventioncentral.org 41




Response to Intervention

RTI/IMTSS-Behavior
Needs Assessment.
What issue(s) relating to t

student behavior and

soclal-emotional functioning
present the greatest challenge(s) to

L

your school?

www.interventioncentral.org
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Response to Intervention
{}ﬁ AT/ MATES for Bebawlor: Schoaol/District N ’ it B 1019 Nim Wright

RTIMTSS for Behavior and Social-Emotional Concerns
(RTI/MTSS-B): School / District Needs Assessment

Directiona: Rzview these 10 behaviorsl challenges. Sedect up 1o 4 that you beleve are of grestest concem in your
schooldisticy. Rank your seiecied challenges in descending ceder of iImponiance (g.3., great challenge = *1%, eio)

Ranking | Bshavioral Challenge NOTES

1. Modivabon. Lmiad 5700 motatan Feereres
sgnificantly with acatiemic parformance and Iesming

2 Bullying. Eulying she raled Ften [ oovert) Saaen
Handout 1 behawices cragiz an emotionally unsafe stmasphers for
substandal number of lesmears.
% Dharupbe Clasaroom Eshavioral Climate. Frookem
p . 41 behawions acniss CESsE00ms commonty interfere with

effectiie instruciion.

4 'Hlm-\.ﬁ.mpil_.ll:lﬂ" Behaviors. A small number of
studants with more s2vers beRawiors es up 3 large shae
of 5Chiool SUppONT and inkerdenion resources.

% wague Deacripfiona of Student Problema. Educ=ios
find it mifficult 1o defing 3 Studant's primary behavior
prodiem in Ciesr and specific Eenms: "I you can't name the
proilem, you can't fix it

& Lwnitz=d Data on Sehavioral Intervenbona. S |50k &0
understznding of hos w0 set goals and what data o
collect whan monitoring studam prograss on behaviaral
inansantions.

7. Mo Decision Rules for Behaviaral Mon-Respondars’.
Thi disirict hias o fiemal guidelines for judging when 3
generakaducation student on & behaviardinkervendon plan
i5 & ‘nan-nespondar and may raquire more inensive
RTVMTSS or specia education Serioes.

% Diffening Philasophies abouf Behavior Management.
Siaff are dvined DeTAEEn TEaCNEpUNITYE and
‘proaciver posiive Viewpoints about how % manage
studant misbehaviar,

S wariability of Behzvior-Management Sklla. Teachars
and other educHs |E.0., paraprofessonals) vary in her
knoaizdgs oi-andiar wilingness o implement-pastive
behayior management pracicas.

10. ‘System’ Breakoowna in Supporbing Studantz with
Indenziva Mesds. For sludents witn mare significant
cnalenging behawviors, there are disconnects aooss s1f,
prodiem-zoiving groups, and time. Thess discannects
result i IaCK of coondinatdion, cammunicstion, sna
cansisiant deivarny of behavwor-suppor sendoes,

www.interventioncentral.org




Response to Intervention

Needs Assessment: [dentify Your School or A
District’s Greatest Behavioral Challenges

« Schools have limited resources to implement
RTI/MTSS for behavioral and social-emotional
ISSUes.

They should, therefore, conduct an RTI-Behavior
needs assessment to better understand what
goals to work toward, how to allocate their
limited resources, and how to prioritize their
efforts.

www.interventioncentral.org A4




Response to Intervention

Needs Assessment: Identify Your School or o
District’s Greatest Behavioral Challenges

1. Motivation. Limited student motivation interferes
significantly with academic performance and learning.

2. Bullying. Bullying and related hidden (‘covert’) student
behaviors create an emotionally unsafe atmosphere
for substantial number of learners.

3. Disruptive Classroom Behavioral Climate. Problem
behaviors across classrooms commonly interfere with
effective instruction.

www.interventioncentral.org 45




Response to Intervention

Needs Assessment: [dentify Your School or
District’s Greatest Behavioral Challenges (Cont.)

&S

4. 'High-Amplitude' Behaviors. A small number of
students with more severe behaviors ties up a large
share of school support and intervention res

5. Vague Descriptions of Student Problems.
Educators find it difficult to define a student's primary
behavior problem in clear and specific terms: “If you
can't name the problem, you can't fix it."

6. No Data on Behavioral Interventions. Staff lack an
understanding of how to set goals and what data to
collect when monitoring student progress on
behavioral interventions.

www.interventioncentral.org 46




Response to Intervention

Needs Assessment: [dentify Your School or
District’s Greatest Behavioral Challenges (Cont.)

/.

No Decision Rules for Behavioral 'Non-
Responders'. The district has no formal guidelines for

judging when a general-education student on a

nehavior-intervention plan is a 'non-responder' and
may require more intensive RTI/MTSS or special
education services.

Differing Philosophies about Behavior
Management. Staff are divided between
reactive/punitive’ and 'proactive/ positive' viewpoints
about how to manage student misbehavior.

M((@

www.interventioncentral.org
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Response to Intervention

Needs Assessment: [dentify Your School or l

District’s Greatest Behavioral Challenges (Cont.)

9. Variability of Behavior-Management Skills.
Teachers and other educators (e.g.,
paraprofessionals) vary in their knowledge of--and/or
willingness to implement--positive behavior
management practices.

10. ‘System’ Breakdowns in Supporting Students with
Intensive Needs. For students with more significant
challenging behaviors, there are disconnects across
staff, problem-solving groups, and time. These
disconnects result in lack of coordination,
communication, and consistent delivery of behavior-

support services.

www.interventioncentral.org 48




Activity: Behavior

Needs Assessment

Review these 10
items from your
school/district
behavioral needs
assessment.

Select up to 4 items
from this list that you
feel MOST impact
your school or district.
Rank your choices in
descending order of
importance (e.g.,
greatest

challenge =*1", etc.).

Behavioral Needs-Assessment Iltems:

Motivation

10.

2. Bullying B

3. Disruptive Classroom 05:00
Behavioral Climate B

4. High-Amplitude Behaviors

5. Vague Descriptions of Student Problems

6. Limited Data on Behavioral Interventions

7. No Decision Rules for Behavioral ‘Non-
Responders'.

8. Differing Philosophies about Behavior
Management

9. Variability of Behavior-Management Skills

‘System’ Breakdowns in Supporting Students

with Intensive Needs

~




Response to Intervention

ABC/Behavior Statement. What is a

way to describe a student’s problem
avior that can guide the teacher to

effective strategies to fix that

bel
avior? Handout 1; pp.17-21.

fine
beh

www.interventioncentral.org




Response to Intervention

Behavior ('ABC’) Statement

The behavioral statement--also known as the 'ABC'
(Antecedent-Behavior-Consequence) statement- Is
a simple template that helps teachers to better
define and understand a student’s behavior. It
describes:

A. Antecedents: events that precede / trigger the
problem behavior;

B. Behavior: the problem behavior itself; and

C. Consequences: events occurring as a result of the
behavior that are likely to reinforce it in the future.

www.interventioncentral.org
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Response to Intervention

Behavior ('ABC’) Statement: Behavior on a
Time-line
The behavioral statement places the student's behavior on a
timeline (antecedent, behavior, outcome)—allowing the
teacher to examine the antecedent events/conditions

(‘triggers’) that may set off a problem behavior and the
consequences that typically follow the problem behavior.

ABC Timeline
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ABC Timeline

Behavior (‘ABC’) Statement: Examples

Antecedent Behavior Consequence
During large-group Brian talks with peers  and receives positive
lectures in social about non-instructional peer attention
studies topics

During independent ~ Angela verbally and Is sent to the

seatwork assignments refuses to comply with  office with a
Involving writing tasks  teacher requests to disciplinary referral.
start work

www.interventioncentral.org
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Response to Intervention

(Classroom Behavioral Statement Organizer

Antecedent/Activity | Student Behavior Consequence/Outcome Behavior
Function
O Start of class/bell-ringer O Sits inactive Student fails fo complete work_ O Peer attention
activities O Futs head on desk O Acceptance/ affiliation
O s inattentive (e.g., staring into space, looking out Teacher ignores the behavior with individuals or
O Large-group leciure the window) ("planned ignoring’). peer graup(s)
O Large group teacherded O Leaves seat without permission Teacher redirects the student. O Powerfcontrol in
discussion O Requests bathroom or water breaks Teacher reprimands the student. interactions with
O Large-group: when called O Uses cell phone, music player, or other digital Teacher conferences w the student. peer(s)
an by the teacher device against class rules
Student receives positive peer O Adult attention
O s . attention O Power/control in
O s Classroom BehaV|Ora| Student receives negative peer interactions with
. ments aftention. aduit(s)
- t comments
O R State me nt O rg anizer pp ' 20 2 1 Student is briefly timed-out within O Escape or avoidance
O 'Writing activities O Plays with/taps objects the classroom. of & situation or
O Math activities O Throws objects Student is briefly timed-out outside activity (e.g., because
O Destroys work materials or instructional of the classroom. the student lacks the
O Independent seat work materials {e.g., fipping up a worksheet, breaking Student is sent from the classroom =kills to do the
O  Independent computer a pencil} to the office or to in-school academic work)
work suspension (disciplinary referral).
O Whispersftalks to other students about non- Student receives a disciplinary O Fuffillment of physical
O Transitions between instructional topics consequence outside of class time needs: e.q., sleep
academic activities O Whispersftalks to other students about {e.q., afterschool detention).
O Unstructured in-class time instructional’academic topics: e.q., seeking O Access to preferred
answers or help with directions Student receives 3 'respite’ break edibles/objects/
O Homework collection O Makes verbal threats toward peers away from peers to calm down experiences
O In-class homework review | O Uses inappropriate language (e.g., obscenities) before rejoining class.
with peers Student is sent from the classroom | O Other:
O Tests andlor quizzes O Tauntsfteasesimakes fun of peers to talk with a counselon
O Makes comments to encourage or 'eqg on' other psychologist/social worker.
O Class dismissal students to misbehave Student receives a snack, nap, or

athier sUppart.
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Response to Intervention
TUTORIAL: How To...Write a Behavioral

Statement for Problem Classroom Behaviors

Time is a limited commodity in busy classrooms. Teachers
need streamlined tools to speed their understanding of mild
problem behaviors (Packenham, Shute, & Reid, 2004). The
Classroom Behavioral Statement Organizer helps instructors
to quickly write behavior statements in ABC format and to link
student behaviors to their underlying purpose or function.

The chart is divided into four columns:

1. Antecedent/Activity;

2. Student Behavior

3. Consequence/ Outcome; and
4. Behavior Function.
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Classroom Behavioral Statement Organizer

Student Behavior

Consequence/ Qutcome

Behavior Function

Antecedent/Activity

0O 00

O 00 O 00 000 00

O

......
=

O Site inactive
O Puts head on desk

—  Student fails to complete work.

Taackbar nnrac the el o

O Peerattention
O Acceptance affiliation
Witk individuale e

Antecedent/Activity. The chart lists a range of
classroom activities typically taking place when the
student problem behavior occurs.

If a teacher finds that a student behavior is displayed
across multiple classroom settings/activities, choose

only the one or two settings/activities where the
student's behavior is most problematic. The teacher

IS encouraged to write out his or her own description
of any activities not listed here.

L Taunts'teasesimakes fun of pesrs
O Makes comments to encourage or 'egg on’ other
chudents to misbehave

O Fails to begn inclass assignments (verbal
refusal)

to talk with 3 counsson
paychologistisocial worker.

— Student receives a snack, nap, or
other support.

—  Other
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Response to Intervention

Antecedent/Activity: Examples

Start of class/bell-ringer activities  Independent seat work
Lindependent computer work

Large-group lecture

dLarge group teacher-led Transitions between academic
discussion activities

Large-group: when called on by

the teacher (dHomework collection

dIn-class homework review
Student work-pairs
dStudent groups: cooperative Tests and/or quizzes
learning

Class dismissal
dReading activities
dWriting activities
Math activities



classroom B9 Student Behavior. A listing of

Antecedent/Activity

O

O

Start of classibell-ringer
activifies

Lange-group lecturs

O Large group teacher-led

discussion

O Large-group: when called

| o0 oOono 0o

O O o oo

on by the teacher

Student work-pairs
Student groups:
cooperative leaming

Reading activities
Writing activities

Math activiies
ndependent seat work
ndependent computer
work

Transiions between
academic actvities

Homework collecion
ri-clazs homework review

Tests andior quizzes
Clazs dismissal

Cther

Student Behavior

OO0l

i e

000 0000

O

00 00

)

common types of classroom

-2~ misbehavior are listed here. The

displays during the

Instructor identifies those problem
behaviors that the student most often

e e '@Ntecedent/activity' previously
wweepsces | galacted, Teachers should choose no
e o5 eras 2w INOFE than 2-3 behaviors to keep the

.| behavior statement (and classroom

e n v | INTEIVENTION) Managean

.| teacher does not see a

| definttion.

e. If the
narticular

s rapproprat behavior listed, the instructor can
e eorens ) WITEE DS OF her own behavior




Response to Intervention

L 00 OO0

D OO

Sits Inactive Calls out with instructionally
Puts head on desk relevant comments

Is inattentive (e.g., staring into

space, looking out the window)  UPlays with/taps objects

_eaves seat without permission  Throws objects

Requests bathroom or water Destroys work materials or
nreaks Instructional materials (e.g., ripping
Uses cell phone, music player, up a worksheet, breaking a pencil)

or other digital device against
class rules dWhispers/talks to ot
about non-instructiona

her students
topics

Whispers/talks/mutters to self ~ LWhispers/talks to ot

her students

Makes loud or distracting noises about instructional/academic topics:

Calls out with non-instructional  e.g., seeking answers
comments directions

or help with




Classroom Behavioral Statement Organizer

Antecedent/Activity

Student Behavior

Consequence/ Outcome

Behavior Function

Consequence/Outcome. The
teacher chooses outcomes/
consequences that typically follow the
problem behavior. The instructor
should try to limit the number of
consequences/outcomes selected to

3.

Student fails to complete work

- .
leacher anores the behavior
L2 i ! o UIC VCTIAQYIN

(‘planned ignonng’
Teacher redirects the student
Racher reprimands the student

& conferences w/ the student

ositive peer

O O o oo

Homework collecion

ri-clazs homework review

Tests andior quizzes
Clazs dismissal

Cther

answers or help with directions

Makes verbal threats toward peers

Uzes mappropriate language (e.g., obecenities)
with peers

Taunts'teases/makes fun of peers

Makes comments to encourage or 'egg on’ other
students to misbehave

oo oOod

|

~ails to begm inclass assignments (verbal
refusal)

o Mant rerarvaec nanahve naa
o>iugent receves negatve peer

a-!.:_—-:;--

Student is briefly timed-out within
the classroom

Student is brefly imed-out outside
classroom

Student is assroom

tn tha AfRra e tn i anhanl
0 ine oMcCe Or 10 N-SCNOOI

of the

sent from the ¢

- - - 2~ -~ | -~
suspension (esSapinary reierra

R N e
consequence outside of class time

an aBasecha
.y diiersCnods

geiention)

O
O

O

Oon0

Feer attention
Acceptance! affiliation
with individuals or
peer group(s)
Powericontrol in
interactions with
peer(s)

Adult attenton
Powericontrol in
interactions with
adultis)

Escape or avoidance
of a situation or
activity (e.g., because
the shudent lacks the
gkillz to do the
academic work)

Fulfiliment of physical
needs: e.q., slesp

Cither
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Response to Intervention

Consequences/Outcomes: Examples

—Student fails to complete work. —Student is sent from the
classroom to the office or to in-
—Teacher ignores the behavior school suspension (disciplinary
(‘planned ignoring'). referral).
—Teacher redirects the student. —Student receives a disciplinary
—Teacher reprimands the student.  conseqguence outside of class time
—Teacher conferences w/ the (e.g., afterschool detention).
student.

—Student is sent from the
—Student receives positive peer classroom to talk with a counselor/

attention psychologist/social worker.
—Student receives negative peer  —Student receives a snack, nap, or
attention. other support.
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Classroom Behavioral Statement Organizer

Antecedent/Activity

Student Behavior

Consequence/ Outcome

Be

havior Function

O

O

0 Large group teache

O Large-group: when

| o0 oOono 0o

O O o oo

Start of classibell-ringer

activifies

O Sits inactive
O Puts head on desk
O E.Ir'IE||.1Er11]'.'-:|-:I; etaring into space, looking out

—  Student fails to complete work.

— Teacher -;nu:urEﬁ the

b=havior

Lange-group lecturs
discussion
on by the teacher

Student work-pairs
Student groups:
cooperative leaming

Reading activities
Writing activities
Math activiies

ndependent seat w
ndependent compu)
work

Transitions between
academic actvities

Homework collecfio
ri-clazs homework

Be

navior Function. The function of

the student behavior is the need or
purpose that it fills for the student

(e.g., peer attention,

escape/avoidance). The function is
based on the behavior statement and
essentially Is the ‘best guess'’
(hypothesis) for why the behavior Is

occurring.

afudent.

I][]

O

reer attention
g - — -
Acceptance/ a
with InQ
peer groupis

Prwer'contnl in
owernconuol

Tests andior quizzes
Clazs dismissal

Cther

with peers

Taunts'teases/makes fun of peers

Makes comments to encourage or 'egg on’ other
students to misbehave

a0

~ails to begm inclass assignments (verbal

refusal)

atudent i sent Fom

to falk with 2 counssior
paychologistisocial worker.

other support.

— Other

Student receives a enack, nap, or

:-.E-n

viduals or

e student. interactions with
w! the shudent peer(s)
O Aduit attenton
O Powericontrol in
n’,._'.p ol p 7 "
adult
-0t Within O Escape or avoid
of a situation 0
=d-out outsids activity (e.g., be
the student lac
fthe classroom ills to do the
chool academic w
ary referral).
cciplnary O Fulfiiment of phy
of class time needs: e.g., slee
ention)
popite’ break
ZIm down
the clzssroom
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Response to Intervention

Behavior Functions (witt, Daly, & Noell, 2000)
v'Peer attention v'Escape or avoidance of a

situation or activity (e.g.,
because the student lacks the
skills to do the academic work)

v’ Acceptance/ affiliation with
Individuals or peer group(s)

v'Power/control in interactions
with peer(s)

v Fulfillment of physical needs:

e.g., slee
v'Adult attention J P
. . v'Access to preferred
v'Power/control in interactions . . .
. edibles/objects/experiences
with adult(s)

Source: Witt, J. C., Daly, E. M., & Noell, G. (2000). Functional assessments: A step-by-step guide to solving academic and
behavior problems. Longmont, CO: Sopris West..pp. 3-4.
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Response to Intervention

(Classroom Behavioral Statement Organizer

Antecedent/Activity

Student Behavior

O Start of class/bell-ringer

activities

O Large-group leciure

O Large group teacherded
discussion

O Large-group: when called
an by the teacher

Student work-pairs
Student groups:
Cooperative leaming

[1 Reading activities

O Math activities

0o

-Reading
Activities
-Independent
Seatwork

/o

—/

—/

Consequence/Outcome

1 Sits inactive
1 Puts head on desk

)

into space, looking out

Behavior
Function

— [ Student fails fo complete work_

Tea - jor

-Student falls to
complete work

Student is briefly timed-out within

. -Sits inactive . -

E 'PUtS head ;l:llgsmmrrﬂnts B aftenfion.

[ On d e Sk y relevant commenits B

[ FrEvs WrrEs s the classroom

Problem: Sara will not complete in-

imed-out outside

m the classroom

class reading assignments. p-school

O Whisoarsits Behavioral (ABC) Statement: Use the organizer below to write a
insmsfminna behavioral statement, based on your selections from the

O Whispersitd_Classroom Eehavior Chart.
instructiond Antecedent Behavior Consequence
answers of When given Sara fails to start | and does not

O Makes ver] -

O Uses inapg| INdependent the work (often complete the
with pears | reading putting her head | reading

O Taunisesy assignments in down on her assignment.

O Makes com
students to| Class desk)

O Peer attention

O Acceptance/ affiliation
with individuals or
peer graup(s)
Powerficontrol in
interactions with
peer(s)

Adult attention
Powericontrol in
interactions with
adult(s)

O

0o

Escape or avoidance
of a situation or
activity (e.g., because
the student lacks the

gkills to do the
academic work)

. Function
-Escape/

[ avoidance
of the task
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Response to Intervention

Carl: Hard to Ignore: Carl is a student
who Is not easy to overlook. Mrs.
Randolph, his math teacher, finds that
Carl's faces and wise-cracks can set off

{
C

P,

R S e

ne entire class. Surprisingly, Carl's peers %
on't like to work with him, complaining that he distracts

{

nem.

Mrs. Randolph begins the behavior statement convinced
that Carl is motivated by peer attention-seeking. To make
the process manageable, she limits her analysis to large-
group Instruction, where Carl’s behavior is most challenging.
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Response to Intervention

Carl: Hard to Ignore

Behavior (‘ABC’) Statement for Carl

Antecedent  Behavior Consequence
During large- Carl: and :
group lectureor | makes  teacher ignores the
teacher-led distracting behavior
Instruction noises « teacher
 calls out with redirects/prompts/reminds
non-instructional the student.
comments  teacher reprimands the

teases peers
leaves his seat

student.
teacher conferences w/ the
student.




Response to Intervention

Carl: Hard to Ignore: What is the Function?

o After construction a behavior statement, Mrs.
Randolph Is surprised to see that 3 of the 4 most
frequent consequences of Carl’s clowning In
class are variations of teacher attention.

 She decides that the primary function of Carl’s
behavior is likely to be ‘adult attention’.
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Response to Intervention

Carl: Hard to Ignore: Intervention: Adult
Attention-Seeking

Mrs. Randolph put together the following plan for Carl:

 Keep interactions brief and neutral when Carl engages
In attention-seeking behavior (to ‘turn off' the spigot of
adult attention during misbehavior).

o Establish clear consequences for misbehavior (e.g.,
single teacher warning, move the student’s seat to be
near teacher, parent phone-call, office referral)..
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Response to Intervention

Carl: Hard to Ignore: Intervention: Adult
Attention-Seeking (Cont)

Mrs. Randolph put together the following plan for Carl:

* Provides positive attention each day at moments when
the student is not clowning around: e.g., greeting at
door, brief positive conversation.

 Parent conference: Shares copy of behavior report card
outlining expected classroom behavior and
communicates with the parent via emall at least weekly
about Carl’s behavior. NOTE: This part of the plan is to
be in place for 5 weeks.
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Response to Intervention

(Classroom Behavioral Statement Organizer

Antecedent/Activity | Student Behavior Consequence/Outcome Behavior
Function
O Start of class/bell-ringer O Sits inactive Student fails fo complete work_ O Peer attention
activities O Futs head on desk O Acceptance/ affiliation
O s inattentive (e.g., staring into space, looking out Teacher ignores the behavior with individuals or
O Large-group leciure the window) ("planned ignoring’). peer graup(s)
O Large group teacherded O Leaves seat without permission Teacher redirects the student. O Powerfcontrol in
discussion O Requests bathroom or water breaks Teacher reprimands the student. interactions with
O Large-group: when called O Uses cell phone, music player, or other digital Teacher conferences w the student. peer(s)
an by the teacher device against class rules
Student receives positive peer O Adult attention
O s . attention O Power/control in
O s Classroom BehaV|Ora| Student receives negative peer interactions with
. ments aftention. aduit(s)
- t comments
O R State me nt O rg anizer pp ' 20 2 1 Student is briefly timed-out within O Escape or avoidance
O 'Writing activities O Plays with/taps objects the classroom. of & situation or
O Math activities O Throws objects Student is briefly timed-out outside activity (e.g., because
O Destroys work materials or instructional of the classroom. the student lacks the
O Independent seat work materials {e.g., fipping up a worksheet, breaking Student is sent from the classroom =kills to do the
O  Independent computer a pencil} to the office or to in-school academic work)
work suspension (disciplinary referral).
O Whispersftalks to other students about non- Student receives a disciplinary O Fuffillment of physical
O Transitions between instructional topics consequence outside of class time needs: e.q., sleep
academic activities O Whispersftalks to other students about {e.q., afterschool detention).
O Unstructured in-class time instructional’academic topics: e.q., seeking O Access to preferred
answers or help with directions Student receives 3 'respite’ break edibles/objects/
O Homework collection O Makes verbal threats toward peers away from peers to calm down experiences
O In-class homework review | O Uses inappropriate language (e.g., obscenities) before rejoining class.
with peers Student is sent from the classroom | O Other:
O Tests andlor quizzes O Tauntsfteasesimakes fun of peers to talk with a counselon
O Makes comments to encourage or 'eqg on' other psychologist/social worker.
O Class dismissal students to misbehave Student receives a snack, nap, or

athier sUppart.
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Response to Intervention

Activity: ABC Statement:

The Classroom Behavioral Statement
Advantages as a

. Organizer:
Consultation Tool e serves as a graphic organizer for
* Look over the handout generating a behavioral statement.
Classroom Behavioral |+ contains model statements to help
Statement Organizer teachers to compose the statement.
* Discuss how you might | * increases the probability that the teacher
use this tool in your will accurately define a student’s relevant

behavior, setting events/triggers, and
current consequences, and

to better understand and .
d to student * boosts the chances of uncovering the
respon behavioral function(s) and identifying

school to help teachers

misbehavior. appropriate interventions.

Interventioficentril
i L o mer

§-Minute ‘Count Down’ Time

Behavioral (ABC) Statement: Use the organizer below to write a behavioral statement, based on your selections from the Classroo

Antecedent Behavior Cc 0 5 . 0 O
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Response to Intervention

Building the

Behavior/Social-
Emotional Toolkit. What

— are research-based
strategies that can help

teachers to motivate

students and decrease

problem behaviors?
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Response

i Vg, Presenler 'l

£38 Eseciive Bebmvicrsl nfevenlicns @ 2018 Jim Weight B s ioterventonzantal o

Handout 1
pp. 22-29

A Toolkit: 36 Classroom Ideas fo Help Students fo Make Better
Behavioral Choices

Behawior intenention pians ars highly indiiduaiized—because svery student displays @ unique profile of behaviors.
However, teachers will find that their crances of helping a shuent iv engages in positve behaviors increase when
ey incude each of these 3 elements in their dassoom behavior intervention plans:

1. Aniecsdenis: Sirateges io promoie positive behawiors and prevent misbenaior
2. Posiive conssguences: Responses Tial increase postiveigaal benawions
3 Esincion procedures: Responses that extinguish problem behaviors

Every one of these elements piays a cnocial rok in promoding e success of 3 behavior plan. Antscedent sirategies
prevent e student #0m engaging in problem behaviors in the first place. Positive consequences modvaie the
stuent to show desired behaviors, SUCh as academic engagement. Exinction procedures remove the: pay-oF i the
stuent for engaging in probiem behaviors. While any one of the slements might b2 inadequate %o change the
shudent's behavior, the combination of aniscedents, positive consegquences, and extingion procedires can resuttin g
sirong, Sexitée plan and successhl imensntion cucome.

Teachers can e this guide o buikd Tsr oan behavior plans using its reseanch-based ideas #or anecedents,
peositive consegquences, and exinction procedures.

1. Antecedents. Strategies to Prevent Misbehavior

Teachers have Tie greatest amay of opdons o infuence a student fo engage in posihe behaviors when they foos
O AmEceents actions they take bafre the student behavior oocurs. Proaciive amecedent actions o encourage
desired behaviors are ofen quick-acing, can prevent misenavior and afiendant intermupticn of imsnaction, and
usually requine less ieacher effet than peowiding comective consequences after problem behaviors have ocoumed.
Teacher srateqies o it posiive studen benaviors indude making instucional adjusiments, providing student
prompts and reminders, and teaching students to monitor and evaluaie thelr work perfarmance. Here are speciic
amecedent ideas that teachers can use o dge’ students 1o engage in desined DenEvions:

www.inter

Antecedents That Pravenf Probdem Behaviors

O Behaviors: Teach Expectalions |Fairbaris, Sugai, Guandng, & Lathrop, 2007). Shudents must be explicitty
taught behavicral expectations before they can e held accountabie for those Denamions. The ieacher shiulid
maodel positive Denaviorns, give stidents sampies and non-emmples of agenpriate behavions o danty
undersiznding, hawe siudents practice Mixse behayiors Wit nstnucior sssdnack; and consisiently aknowedge
and praise studanis for successfuly displaying positve behaviors.

O Inatrucfional Match: Ensurs the Student C:an Do the Work [Bums, VanDerHeyden, & Soice, 2008). Studen
misbehavior frequendy arnises from an inability to do the academic task. When the student lacks skl necessary
for e academic sk, the instructor 12aches the necessary skilds). Addifonal stalegies indude adusting he
immediate sk 1o the students curnent sKIs) and pairing the student with a helping peer.



Response to Intervention

ABC Time-line

The ABC (Antecedent-Behavior-Consequence) timeline shows
the elements that contribute to student behaviors: (a) the
Antecedent, or trigger; (b) the student Behavior; and (c) the
Consequence of that behavior.

ABC Timeline

www.nterventioncentral.org
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Response to Intervention

Goal-Setting: Get a Commitment (Martin et al., 2003). One
tool to increase student motivation to perform an academic
task Is to have that student choose a specific, measurable
outcome goal before starting that task. At the end of the work
session, the student compares the actual outcome to the
previously selected goal to judge success. For example, a
student about to begin a writing task may choose the goal of
locating 3 primary sources for a term paper. Or a student
starting an in-class reading assignment might come up with
two questions that he would like to have answered from the
reading.

www.interventioncentral.org
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Response to Intervention

Response Effort: Reduce Task Difficulty (Friman & Poling,
1995; Skinner, Pappas & Davis, 2005). The teacher
Increases student engagement through any method that
reduces the apparent difficulty (‘response effort’) of an
academic task - so long as that method does not hold the
student to a lesser academic standard than classmates.
Examples of strategies that lower response effort include
having students pair off to start homework in class and
breaking larger academic tasks into smaller, more
manageable ‘chunks'.

www.interventioncentral.org
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Response to Intervention

‘Two by Ten’: Engage In Brief Positive Chats (Mendler,
2000). If ateacher has a strained (or nonexistent)
relationship with a particular student, that instructor may want
to jJump-start a more positive pattern of interaction using the
'two-by-ten' intervention.

With this time efficient strategy, the teacher commits to
having a positive 2-minute conversation with the student at
least once per day across 10 consecutive school days. The
active ingredient in the intervention is regular and positive
teacher attention delivered at times when the student is
engaged in appropriate behavior.

www.interventioncentral.org
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Response to Intervention Interventiofcent M

10-Minute ‘Count Down’ Timer

Activity: Reviewing the Classroom 10: 00
Toolkit for Behavioral Intervention

Divide your team into 3 groups. Each |eeeesmces ™
. . A Toolkit: 38 Classroom Ideas to Help Students to Make Better
group reVIeWS the behaVIOr Behavioral Choices

. . . . . Behavior imervention plans ans highly individualized—because every student displays @ unique profile of behaviors.
Intervention strategies assigned to it e pielo e it
ey indude each of these 3 elements in their dassoom behavicr imervention plans:

1. Aniecedents: Sirateges fo promale positive behaviors and prevent misbenavior

and selects those suitable for INClUSION | = s e mommsssosaeses

3. Estincion procedures: Responses that extinguish problem behaviors

In your school’s behavioral toolkit. e e e

student i show desied behavions, such s acatemic engagement. Exiinction procedures remove the ‘ary-ofF o the
student for engaging in problem benaviors. Whike any one of the elements might e inadequate o change the

« Group 1: Antecedent Strategies: e e e o, e e

Teachers can use this guide to build Teir oan behavior plans using its research-based ideas for antecedents

pp. 22-24 ekt

1. Antecedents: Strategies to Prevent Misbehavior

Teachers have e greatest amay of oplions 1o infuence a student 1o engage in positive behavions when they focus

n . . o anfecedents: actions they take hafare the student behavior occurs. Proactive amecedent actions o encourage
o ro u p Antece e nt trateg I eS desired behawiors are often quick-acing, can prevent misbehavior and afendant intermiption of instruction, and

" ' usually require less ieacher effort than providing comective consequences after problem behaviors have ocoumed.
Teacher strategies 1o slict posiive student behaniors incude making instructional adjusiments, providing student

p. 25/Consequences: p. 26 e o ——
Antecedents That Prevent Probem Behaviors

» Group 3: Extinction Procedures: e oot

madel positive behasions, give students exampies and non-eamples of apEeopriate behaviors 1o danify

understanding, have students practice Tose benayions Wil Rstructor feediacs and consisiently acnowedge
2 7 2 9 and praise siudents for successfully displaying positve behaviors.
-
p p " O Instructional Match: Ensure the Student Can Do the Waork [Bums, VanDerHeyden, & Scice, 2008). Sudent
misbehavicr frequenty arises from an inaility o do the academic task. When the student lacks siills necessary

for e academic task, the instrucior eaches the necessary skills). Addiional sralegies indude adusting e

WWW. | nte rve ntl once ntral N immediate task io the students current sill's) and pairing the student Wit a helping peer.




Response to Intervention

— The Power of Beliefs.

Staff beliefs & attitudes
toward student behavior act

as a hidden but powerful

 catalyst—either
encouraging or

discouraging adoption of
RTI/MTSS for behavior.
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Response to Intervention

The Power of Beliefs
Guiding Points for Educators...

 Positive, optimistic staff attitudes about student
behavior are an important pre-condition to
successful adoption of RTI/MTSS-Behauvior.

 Beliefs translate directly into behavior: The most
powerful way that staff convey their behavioral
expectations to students is through modeling.
Remember, students pay attention not to what staff
say but what they do.

www.interventioncentral.org
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RTI/MTSS
for Behavior:
Pyramid of
Interventions
Tier 2:
trateglc

Staff Beliefs. Staff

across the
school/district

understand & accept

positive teaching
and managing of
student behaviors.

www.interventioncentral. org




Response to Intervention

The continued use of ineffective
exclusionary practices has very little to 27
do with a student's behavior and very
much to do with a teacher's behavior.
-John W. Maag

66

Source: Maag, J. W. (2012). School-wide discipline and the intransigency of exclusion. Children and Youth Services Review, 34, 2094-
2100.
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Beliefs About
Behavior
Survey
(BABS):
30-Item Staff
Questionnaire

Activity:
Complete the
BABS.

BEELIEFS ABOUT BEHAVIOR — 4" Edition

Diana Browning Wright and Clavton E. Coslk, 3/2012

This is an anonymous survey designed to look at one’s beliefs with regard to behavior.
{Pleaze respond by marking the box that applies to how von homestly feel about the statement)

g

== :

2l :

=N - =

| &|E|g| B

E| 2| 2 E E

Fl=|= | F Survey Ifems:

Q(Q |9 |9 |9 |1 |Mymain responsibility is to teach academics, not to teach students how to
behave.

Q0| Q (@ |9 | 2 |Aschool team should assist teachers in providing and manitoring
interventions for students in my class who are identified by the team as
emationally or behaviorally at risk.

Qo |Q (Q |9 (2 |Mystudents must respect me before | can show respect to them.

4. | If the student isn't succesding, lack of motivation or laziness is likely to be
the problem.

5 | | can prevent most behavior problems by posting expectations, teaching
those expectations and rewarding studenis when they exhibit those
expactation i

& | How 5mdenuma Wrelated to my classroom
MEnSgemear 1note (Count Down’ Smar | have with each student.

7~ | For students Es, punitive discipline is
affective at imand, office referral,
detention or 1 O o 0 0

& | Students sh - ready to leam—I should not
have to teag

2 | If a student | shiould refer him/Mher to a
team meetinl Www.interventioncentral.org |jcation services are nesded.

If. | Praize and positive recognition are powerful tocls to get students o

behave well in school.

Q| |Q [Q |Q |11 |Ifluse effective behavior support strategies in my classrocom, | can get
BD0%-50% of my students to meet behavioral expectations and maintain
engagement in leaming.

Q |Q|Qa |(Q |Q |1 |Schocls are responsible for teaching academics, whereas parents and
the students themsehles are responsible teaching and leaming
behaviors.

Q Q|9 |Q |Q |12 |Itieunfairif some students receive individual incentives and rewards,
while others do not.

Q|0 |Q [Q |Q |14 Students who lack social skills and/or the ability to manage their
emaotions, should be taught these skills in school.

Q| |Q |[Q |Q |15 |Students should behave and study to leam the material. This is their

responsibility, not mine.

Page 1
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Response to Intervention

Beliefs About Behavior Staff Questionnaire: 4""‘"‘*&

How to Use...
 Research indicates that when the attitudes of
80% of a group are in alignment, that group
can reach a ‘tipping point’ where positive
change can occur across your system (e.g.,
school building).

« The BAB can provide insight into those beliefs about
student behavior held by the majority of your staff.

www.interventioncentral.org 84




Beliefs About
Behavior: Scoring.
 Review the optimal
answers to this
questionnaire.
 Award yourself a
point for every

response that falls in
the right direction for

a question: e.g.,
Agree/Strongly
Agree or
Disagree/Strongly
Disagree.

« Total your points to
get your final score.

EELIEFS ABOUT BEHAVIOR - 4™ Edition

Diana Browning Wright and Clavton E. Cools, 3/2012

This is an anonvmons survey designed to look at one’s beliefs with regard to behavior.
(Flease respond by marking the box that applies to how von honmestly feel about the statement)

q Strongly disagroe

hsngree

Page 1 of 2

Survey Items:

O Agree

O DO Newiral

(]

O

My main responsibility is to teach academics, not to teach students how to
behave.

A school team should assist teachers in providing and monitoring
interventions for students in my class who are identified by the team as
emotionally or behaviorally at risk.

My students must respect me before | can show respect to them.

1]

O

If the student isn't succeeding, lack of motivation or laziness is likely to be
the problem.

IEE

0 o nI ﬂ o Strongly agree

| can prevent most behavior problems by posting expectations, teaching
those expectations and rewarding students when they exhibit those
expeciations.

K

o

How students behave in my class is primarily related to my classroom
management strategies and the relationships | have with each student

o

o

For students whio don't behave well in my class, punitive discipline is
effective at changing their behavior (e.g., repimand, office refemral,
detention or suspension

Students should know how to behave and be ready to leam—I should not
hawe fo teach these behaviors.

If a student has repeated behavior problems, | should refer himdher to a
team meeting fo consider whether special education services are needed.

I

Praise and positive recognition are powerful tocls to get students o
behave well in school.

(]

0 0 0o o

0 0 o o

11

If | use effective behavior support strategies in my classrocom, | can get
B0%-50% of my students to meet behavioral expectations and maintain
engagement in learming.

o

o

1x

Schools are responsible for teaching academics, whereas parents and
the students themselves are responsible teaching and leaming
behaviors.

13

It is unfair if some students receive individual incentives and rewards,
while others do not

14

Students whio lack social skills and'or the ability o manage their
emotions, should be taught these skills in school.

Students should behave and study to leam the material. This is their
responsibility, not mine.

Page 1




Beliefs About
Behavior: Scoring.
 Review the optimal
answers to this
questionnaire.
 Award yourself a
point for every

response that falls in
the right direction for

a question: e.g.,
Agree/Strongly
Agree or
Disagree/Strongly
Disagree.

« Total your points to

get your final score.

Agree

St by agnee

Page 2 of 2

Survev Liems:

O Strong by d g ree

] Disapree

Of Weutral

&

Students who do not respond well to basic classroom management
should receive evidence based interventions to address their behavior
before evaluation for special education or more restrictive placements
is considerad.

Even without parental involvement and support, schools can effectively
teach students’ behavioral expectations and social skills.

18

All my students are entitled to positive interactions with me, regardless
of whether they have behavior problems that disrupt my teaching.

quln o| O

Ol o o o

e

Proactive, positive behavioral interventions and strategies produce
longer lasting behavioral change than punishment based strategies.

L

Only students with IEFPs are entitled o function-based behavior plans.

21

Students with emotional and behavior disabilities should be educated
outside of general education classas.

o o ojf 8
O o oj 8

22

| do not have the time to implement individual interventons or behavior
plans for students who engage im behavior problems.

23

Adolescent students with emotional and behavioral problems can
respond well to school-based supports.

M

The primary reason students misbehave in school is their lack of
parent support

O O O O O 0O o 0O 0O

8]

An incentive program is an important component to building an
effective behavior suppont program, so students can be provided or
eam access to tems, activities, andfor privileges when they engage in
deisred behaviors.

2a

Faimess is not every student getling the same treatment. Instead
faimess is everyone getting what they need to be successful in school.

27

Motivational systems that provide exirinsic rewards harm intrinsic
mofivation.

ol B o

28

Just like we teach academics, schools should set aside time to teach
all students important social-emotional skills, such 35 mamaging one's
emotions, demonstrating care and concem for others, and problem-
solving interpersonal conflicts.

28

Collecting and reporting data to a school team on students’ behavior is
impartant and | believe it is worth the time.

18

The mission of a school should be to teach both academic and social
emotional skills that lzad to success in life.




Response to Intervention

Beliefs About Behavior Staff Questionnaire:
How to Score...

 Have all staff complete the 30-item BAB
survey.

» Score each survey, awarding a point for every [ JFast

response that is ‘favorable or supportive’ of
positive behavior management. Add up all
earned points to assign the survey a global
score (max score = 30).

 Rank survey scores for all building staff in descending order.

 Find the score at the point in your school list that includes
80% staff cut-off. That number gives you an indicator of
current staff attitudes toward student behavior.

www.interventioncentral.org
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Response to Intervention

Beliefs About Behavior: School Survey Examples

School A. Staff survey shows School B. Staff survey shows
that 80% of staff responded with that 80% of staff responded with
15 or more supportive ratings. 25 or more supportive ratings.

1 1

2 2

3 3

4 4

5 5

6 6

7 7

8 8

9 12 9 22 -

10 6 10 15

www.interventioncentral.org




Response to Intervention

1.

Discuss either of these questions:

How might you use the Beliefs
About Behavior Survey in your
school to measure staff
attitudes?

OR

What are other methods that
you could use to discover staff
beliefs about student
behavior?

RTI/MTSS-Behavior: Gauging Staff Beliefs About Behavior

BELIEFS ABOTUT BEHAVIOR - 4™ Edition
Diana Browning Wright and Clayton B Cooly, 2/2012

This is an anonymous survev designed to look at one’s beliefs with regard to behavior,
(FPleaze respond by marking the box that applie: to how vou honestly feel about the statement)

g

-4 i [ In€erventiolice ntrdl

E 5 T: 8 El S-4inute ‘Count Down’ Timer

ElZ|3|5]|¢E

Fl=l=|=|F Survey Items:

QO |Q|Q (8 |9 |1 |Mymain respon ints how to
behave. @

Q|Q(Q |Q (2| 2 |Aschoolteam s ® g
interventions for Bam as
emotionally or by

Q|Q(Q |a Q|3 |Mystudents mud

a Q | ¢ |Ifthe studentisn www.interventioncentral.org [t=lytobe
the problem.

Q Q | i || can prevent most behavior problems by posting expectations, teaching
those expectations and rewarding students when they exhibit those
expectations.

Q Q | & | How students behawve in my class is primarily related to my classroom
management strategies and the relationships | have with each student

=] a 7. | For students who don't behave well in my class, punitive discipline is
effective at changing their behavior (e.g., reprimand, office referral,
detention or suspension|

(=] O | & | Students should know how to behave and be ready to leam—I should not

have io teach these behaviors.

9. | If a student has repeated behavior problems, | should refer him/her fo a
team mesting to consider whether special education services are nesdead.

18 | Praise and positive recognition are powerful tools to get students to
behave well in school.

If | use effective behavior support strategies in my classrocom, | can get
80%-80% of my students to meet behavioral expectations and maintain
engagement in learning.

Schools are responsible for teaching academics, whereas parents and
the students themselves are responsible teaching and leaming
behawviors.

It is unfair if some students receive individual incentives and rewards,
while others do not

Students who lack social skills and'or the ability to manage their
emations, should be taught these skills in school.

Students should behave and study to leam the material. This is their

responsibility, not mine.

Pag:—]

www.interventioncentral.org
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Response to Intervention

=

Big Ideas In
Behavior
Management. B2 A

What key concepts can lay the
groundwork for teacher success In
managing challenging behaviors?
Handout 1; pp. 2-3

www.interventioncentral.org




Response to Intervention

Problems are an unacceptable
discrepancy between what Is expected
and what Is observed.

66 23

-Ted Christ

Source: Christ, T. (2008). Best practices in problem analysis. In A. Thomas & J. Grimes (Eds.), Best Practices in School Psychology V (pp.
159-176). Bethesda, MD: National Association of School Psychologists.




Response to Intervention

Behavior in the Classroom: A Product of...

Child
Characteristics

Classroom
Environment

Source: Farmer, T. W., Reinke, W. M., & Brooks, D. S. (2014). Managing classrooms and challenging behavior: Theoretical considerations
and critical issues. Journal of Emotional and Behavioral Disorders, 22(2), 67-73.




Response to Intervention

Interventions: Scheduled or Contingency-Driven?

One of the elements that separate academic from
behavioral interventions is that:

 academic interventions can often be
scheduled (e.g., reading group meets for 30
minutes 3 times per week), while

 behavioral interventions are often contingency-
driven (administered contingent on the
occurrence or possibility of a student behavior),
such as use of praise or pre-correction.

Source: Barnett, D. W., Daly, E. J., Jones, K. M., & Lentz, F.E. (2004). Response to intervention: Empirically based special service
decisions from single-case designs of increasing and decreasing intensity. Journal of Special Education, 38, 66-79.




Response to Intervention

'Big Ideas’ in Behavior Management...

B Teach expected behaviors. Students need to be

explicitly taught expected behaviors. They should then
be acknowledged and reinforced when they show
positive behaviors.

In other words, schools should treat behavior as part
of the curriculum: teach it and reinforce it!

www.interventioncentral.org
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Response to Intervention

'Big Ideas’ in Behavior Management...

m Check for academic problems. The connection
between classroom misbehavior and poor academic
skills is high.

Educators should routinely assess a student's
academic skills as a first step when attempting to
explain why a particular behavior is occurring.

If academics contribute to problem behaviors, the
student needs an academic support plan as part of his
or her behavior plan.

www.interventioncentral.org




Response to Intervention

'Big Ideas’ in Behavior Management...

m [dentify the underlying function of the behavior.
Problem behaviors occur for a reason. Such behaviors
serve a function for the student.

When an educator can identify the probable function
sustaining a student’s challenging behaviors, the
educator can select successful intervention strategies
that match the function—and meet the student’s
needs.

www.interventioncentral.org




Problem Behaviors: Common Reasons

SKILL DEFICIT. The student lacks the skills necessary to display the desired
behavior (Gable et al., 2009).

PERFORMANCE DEFICIT. The student possesses the skills necessary to display the
desired behavior but lacks incentive to do so (Gable et al., 2009).

ACCESS TO TANGIBLES/ EDIBLES/ACTIVITIES. The student seeks access to
preferred objects (‘tangibles’), food, or activities (Kazdin, 2001).

PEER ATTENTION. The student is seeking the attention of other students
(Packenham, Shute & Reid, 2004).

ADULT ATTENTION. The student is seeking the attention of adults (Packenham,
Shute & Reid, 2004).

ESCAPE/AVOIDANCE. The student is seeking to escape or avoid a task or situation
(Witt, Daly & Noell, 2000).

EMOTIONAL or ATTENTIONAL BLOCKERS. The student possesses the skills to
display the desired behavior "but is unable to deal with competing forces—anger,
frustration, fatigue." (Gable et al., 2009; p. 197). (This category can also include
symptoms associated with anxiety or ADHD.)




Response to Intervention

'Big Ideas’ in Behavior Management...

m Eliminate behavioral triggers. Problem behaviors are
often set off by events or conditions within the
classroom.

Sitting next to a distracting classmate or being handed
an academic task that is too difficult to complete are
two examples of events that might trigger student
misbehavior.

When the educator is able to identify and eliminate
triggers of negative conduct, such actions tend to work
quickly and--by preventing class disruptions--result in
more time available for instruction.

www.interventioncentral.org




'ABC Timeline: Antecedent-Be

N =

navior-Consequence

B = [}

Antecedents. Stimuli,
settings, and contexts
that occur before and
Influence (‘trigger’)

Behaviors.
Observable acts
carried out (or not
carried out) by

Consequences. Events
that follow behavior and
may include influences

that increase, decrease,

behaviors. Individuals. or have no impact on
the behavior.
Examples. Examples. Examples.
* Instructions « Engaging in  Teacher praise for
« (estures classwork student behavior
 Looks from others « Calling out  Loss of free time for
 Not doing non-compliance
homework

Source: Kazdin AE. (2013). Behavior modification in applied settings (7th ed.). Long Grove, IL: Waveland Press.




Response to Intervention

'Big Ideas’ in Behavior Management...

®m Focus on factors within the school’s control. Educators
recognize that students often face significant factors
outside of the school setting--e.g., limited parental
support -- that can place them at heightened risk for
academic failure and problem behaviors.

Schools can best counteract the influence of negative
outside factors and promote student resilience by
focusing on what can be provided within the
educational setting such as skills instruction, tutoring,
mentoring, and use of positive behavior management
strategies.

www.interventioncentral.org
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Response to Intervention

'Big Ideas’ in Behavior Management...

m Be flexible in responding to misbehavior. Educators
have greater success in managing the full spectrum of
student mishehaviors when they respond flexibly--
evaluating each individual case and applying
strategies that logically address the likely cause(s) of
that student's problem conduct.

www.interventioncentral.org
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§-Minute ‘Count Dowm’ Timer — ‘

05:00 .LM
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LAB WORK: Which
Big |dea Do You Find
Most Useful?

« Discuss the big ideas in
nehavior management
nresented here.

 Selectthe 1-2 ideas that
you believe are most
important for educators
at your school to keep in
mind when working with
challenging students.

cS

S

'Big ldeas’ In Behavior
Management

1. Teach expected behaviors.

Check for academic problems.

3. ldentify the underlying function
of the behavior.

4. Eliminate behavioral triggers.

5. Focus on factors within the
school’s control.

6. Be flexible in responding to
misbehavior.

N
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HANDOUT 1
pp. 32-38

Jin Wrghl, Pressenie’
'u& ETIMTES for Babmwior: District-Wide FI-unninETnuI 2 1045 lim '.F.I'r'iEhl:

i ’ wRW_INienven boncantno) org

RTI/MTSS for Behavior: District-Wide Planning Tool

Darsections: Use this pianning tool to audit your distnct or school RTUMTSS system for benavieralsocia-emaotional
suppon and selec thase priorty goaks Tat should be addressed immediately, To complete it

Appoint 3 recorder.

® F B @

review each RTIMTSS goal and rate on a sc@le of  (low) fo 3 (highl, e goals current priority for your distnict.
usa e Discussion Motes column b recoed any notes from your discussion.
‘when you have compieted this pianning tool, count up Te goals with prionly r@iings of 2 or higher. Use this sub-

52 of prionities as a starting jpoint for generaling an RTUMTSS-behanior plan for your school of distict

those behaviors.

Tier 1: School-Wide Behavioral Expectations. The school has defined univerzal
behavioral expeciations for all students and staff—and frained the school community in

RTLMATSS Element

Feing: How Important?

Discussion Motes

Leww Priaiiny | High Priosiny
o.1.2_3

O [B.1.1] Develop Schocd-Wite Bahavioral
Expactations. Toestablish its Shehavor
curmicuium®, the school develops a general set of
universal behavioral cepectations that apgey in any
27N

O [B.12] Translate Schook-Wide Expactabons inbo | Low Priari] Fa Pricrity
Site-Specific Rulss. The school [1) idenifies the o..1..2_.3
range of different saTings in which students are
expected bo Runction, (2) delemmines Te adulys)
responsiole for managing behavior in each of these
sefings, and 3] enlists Tese supensing aduls o
tramsiate buiding-wide expectations fr behaviaor
i e detiked Sie-specific ks,

O [B.1.3] Teach Expecied Behaviors fo Studenta. | Low Priariy| High Prisity

The schodl Frains siudents in expecisd behaviors— o_.1._2_3
treating those behaviors = a formal curiculum iz
be faught.

O [B.1.4] Reinfores Positive Bahaviors. The school | Lew Priarity | High Prisrity
adopts a buiding-wide sysiem o consisiently o..1..2_3

acknowiedge and reirsorce posithie student
benhaviors. This system indudes adoption of lokens
o e distriouted contingent on posiee behavior
[E.5., "gond behavior ickets”), 3 mechanism o
redisem eamed tokens for indvidual or group
rewards, and linking of awanied iokens 1o praiss
o the oisenied positve benaviors.

www.Interventioncentral.org
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Response to Intervention

Activity: Begin Your RTI/MTSS Behavior ‘Action Plan’

As a building team:
1. Appoint a recorder.

2. List first steps that your
school will take to start
MTSS for Behavior before the
end of the year (e.g., ‘Conduct behavioral needs assessment
with staff’).

3. Be prepared to report out.

P T InteérventioficentrAb
: 15-Minute ‘Count Down’ Timer

15:00

www.interventioncentral.org
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