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ral Definition of LEP
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Permutations of Consortia

Current as of 6/17/15

Academic / ELP WIDA ASSETS CCSSO ELPA-21 Stand-Alone

DE, HI, ID*, ME,

MI, MO, MT, NC,

ND, NH, NV, SD,
VT, WI, Wy*

Smarter Balanced [A, OR, WA, WV CA, CT

AK, CO, DC, IL, LA
PARCC MA, MD, M§, NJ, OH NY
NM, RI

AL, FL*, GA, IN,
Stand-Alone KY, MN, OK, PA, AR, K§, LA, NE, SC AZ, TX
TN, UT, VA

*Transitioning to WIDA
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Ke v/Process Tasks

1. Ide ential English learners

— guage surveys (HLS)
2. Est itial EL classification
ication instruments & process
lish proficient”
ment performance standard

nglish learners
‘exit” criteria & process

(Linquanti & Cook, 2013)
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(Linqguanti & Cook, 2013; adapted from NRC, 2011)
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Stage 1.

nguage Survey Guidance

e Explicitly state purposes & uses
e Clarify the construct

e Develop questions —e.g.,

— Which language(s) does your child
currently understand and speak?

Reprising the Home Language Survey:
Summary of a National Working Session on
Policies, Practices, and Tools for ldentifying

Potential English Learners

~ — Which language(s) does your child
most often use at home, in school,
outside school?

— Which language does your child
most often hear at home, in school,
CCSSO% outside school?

Set administrative procedures,

January 2014

(Linquanti & Bailey, 2014)



Stage 1.
tion to ELP “Screener”

Initial ELP Assessment Result

(Stage 2)
Proficient Not Proficient
HLS Result Potential EL I-FEP EL
(Stage 1)
Not Potential [“EOQ”] “Discovered”

EL
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Stage 1.

2012-13

Potenti

00,000
: 52,000+ (17%) False Negatives: ??

Performance
Level K 1 2 3 4 5 6 i 8 9 10 11 12 Total

Advanced 3,765 1,920 983 828 995 1.144 1,323 1,401 1.111 2625 1,002 1.106 848 19,051
(2.0%)] (12.0%)| (10.0%)| (10.0%)| (13.0%)| (16.0%)| (20.0%)| (21.0%)] (20.0%)| (22.0%)| (15.0%)| (20.0%)] (21.0%)| (6.0%
Early 14,115 3,749 1,803 1,328 1,355 1,469 1,134 1,301 945 2,445 1,321 1,316 965 33,250

Advanced 23.0% 16.0% 18.0% 17.0% 19.0% 24 0%
Intermediate 44 889 3,875 2412 2,124 1,741 1,374 1,253 955 329 1,857 1,120 1.016 757 64,202
(22.0%)] (24.0%)| (24.0%)| (25.0%)| (23.0%)| (20.0%)| (18.0%)| (14.0%)] (15.0%)| (15.0%)] (17.0%)| (18.0%)]| (19.0%)]| (22.0%)
Early 55,122 2,059 1.502 1,132 TN 542 705 638 553 1.144 854 G54 514) 66,160
Intermediate | (27.0%)] (13.0%)] (15.0%)| (13.0%)| (9.0%)| (8.0%)] (10.0%)| (10.0%)| (10.0%)| (9.0%)] (13.0%)| (12.0%)] (13.0%)| (22.0%)
Beqinnin 83,484 4 628 3,433 3,067 2,787 2476 2,364 2,408 1,999 3,970 2,450 1.518 959 115,543
g g (41.0%)] (29.0%)] (34.0%)| (36.0%)| (37.0%)| (35.0%)| (35.0%)| (36.0%)| (37.0%)| (33.0%)] (36.0%)| (27.0%)| (24.0%)| (39.0%)
Number 201,375 16,231 10,133 8,479 7,589 7,005 6,779 6,703 5437 12,045 6,747 5,640 4.043| 298,206
lested {(100_U% )| (100.0% )| (100.0% )| {100 0% ) [{ T00_U%) | (T00.0%) | {100.0%) | (T00.U% ) | { TO0.0%) [{T00.0%) [ {TOD.U%) [ {100.0%) | {100.0%) [( 100.U%)

12



Current CA HLS Questions

Which language did your child learn
language when he/she first began to talk?

Which language does your child most
frequently speak at home?

Which language do you (the parents or
guardians) most frequently use when
speaking with your child?

Which language is most often spoken
by adults in the home? (Parents,

guardians, grandparents, or any other
adults)

Frequ
language

13



eeeeeeeeeeeeee oposed CA HLS Questi

Which language(s) does your child currently...

e.

a.
b.
C
d

GEEEEE

oaFEREa

e.

Stage 1.

ons

understand?
speak?!?

read [for Grades 1 and higher]?
write [for Grades 1 and higher]?

Which language does your child usually use...

at home with parent(s)/guardian(s)?

at home with brothers and sisters (if applicable)?
at home with other family members (if applicable)?
in school, including preschool if enrolling kinder (if

e

in other places, with friends and others (if applicable) ?

Which language does your child usually hear?...

at home with parent(s)/guardian(s)?
at home with brothers and sisters (if applicable)?
at home with other family members (if applicable)?

in school, including preschool if enrolling kinder (if
applicable)?
in other places, with friends and others (if applicable)?

L For American Sign Language (ASL) users, to “speak” means to sign using ASL.
2 For ASL users, to “hear” means to view ASL being signed.

14



CA

Pilot Q’s
(post-
Focus
Groups)

Language Survev (Home and Other Contexts)

Student Name: School:

Date of Birth: (rade Entering;

Directions: Please answer all questions_ If a question 1s not applicable to your child, please check the “Not
applicable™ box for that question. For questions 2.a-e and 3 a-e, if your child uses (or hears) more than one
language with equal frequency in a situation, please list all languages that apply.

1.a Which langunage/ or languages does your child currently understand?

1. b Which language’ or languages does your child eurrently l;pealil?

1. Which langnage/ or languages does your child currently read?
Mot applicable |:|

1.d. Which langnage’ or languages does your child currently write?
Mot applicable [ ]

2.a. Which langpage does your child most frequently use at home with parent{s)/guardian(s)?

2b. Which langnage does vour child most frequently nse at home with brothers and sisters?

Not applicable [_]
2.c. Which langrage does your child most frequently use at home with other family members/
caregivers? Not applicable ]
2.d. Which langnage does vour child most frequently nse in school or preschool?

Not applicable [_]
2.e. Which langpage does your child most frequently use outside of home and school with friends and
others?

3.a. Which langrage does your child most frequently hear’ at home with parent(s)/ guardians?

3b. Which langnage does vour child most frequently hear at home with brothers and sisters?

Not applicable [_|
3.c. Which langpage does your child most frequently hear at home with other family members/
caregivers? Not applicable [_|
3.d. Which language does vour child most frequently hear in school or preschool?

Not applicable [_]

3.e. Which langpage does your child most frequently hear outside of home and school with friends and
others?

15



Stage 1.
sortium Activity with HLS

idation study of proposed HLS
REL-West, CA CC, UCLA)

S: Common EL Def. Committee
process in volunteer states

egulations regarding HLS
jon in place

> Con -state/consortium communication

16



Stage 2.
L Classification Guidance

1. Guidelines for initial EL
classification

Strategies to address EL
misclassification

Approaches to support
comparability of criteria
and procedures within and
across states and consortia

CE550 % .

(Cook & Linquanti, 2015)



Stage 2.
L Classification Issues

e Variability ow ELs initially classified

to identify & correct misclassifications

Table 1. State EL Classification Assessments and Locus of Authority (as of May 2014, includes District
of Columbia)’

Authority for Defining EL Classification Process

Initial EL Classification ELP LEA, with SEA
Assessment (Type and Number) LEA Alone Guidelines Total
State Summative ELP Test 2 3 5
Single State-developed Screener 1 0 1
Single Commercial Screener 6 0 6
Multiple Commercial Screeners 6 1 7
Single Consortium Screener 14 2 16
Multiple Consortium Screeners 11 5 16
Total 40 11 51

(Cook & Linguanti, 2015)



sclassifications Can Occur

Initial ELP Assessment Result

(Stage 2)
Proficient Not Proficient
. )
I-:;i ReS:;t Potential EL I-FEP (s Ei
age
A Pgtent'al [“EOQ”] “Discovered”

(Cook & Linquanti, 2015)
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ow Students Can Be

ssified/Misclassified

Stage 2.

Table 2. Permutations of language classification and special education status

Language Classification

Not Special Ed-identified

Special Ed-identified

English Learner

Non-EL linguistic-minority
(Initially English fluent / native bilingual)

IV

Monolingual English (“English Only”)

VI

(Cook & Linguanti, 2015)



Initial EL Classification Model >*&¢%

"Pre-classification Period"
Identify potential ELs

Provisional Classification Period

How Long?

Mot English
Proficient w
{gtuclent identified | Classification Initially classified ELP Support Annual ELP
as a "Potential Instrument & as Program & Summative
'\5”9”5“ Learner” Procedure English Learner Content Classes Assessment
S " /:/
[ ]
'
Glassify EL '
Initially classified Struggling with Clearly — 2.year
as Academic Misclassified Monitoring
Fluent in English English .
Clearly English
Proficient / Reclassify
. ! : No ELP Support
Successfully managing Academic English ){ z -
Services Provided |
L
Stage 1 ~ Stage 2 Stages 3 & 4

National Working Session Idea u% (Cook & Linquanti, 2015)



Initial Classification of English Learners:
“““““““““ - Insights from a National Working Session

I n it i al E L C I a S S ifi Ca t i O n Strengthening Policies and Practices for the

ntly implemented

3. con visional classification" period to
allo rection of misclassifications

4. diffe procedures and tools for K-1, yet
en al decisions

5. alig lassification assessment to state ELP
stan

(Cook & Linquanti, 2015)



I n it i a I E L C I a SS ifi Cat i O n Strengthening Policies and Practices for the

Initial Classification of English Learners:

f 2 ) Insights from a National Working Session

6. dity of instruments and procedures used

7. d share policies, practices, and tools that
r assifications

§—D ithin state/states within consortia should
u itial class. assessment; allow multiple
a ts only w/ evidence of comparability

ELP as onsortia should:

9. p ance on instrument(s), data collection/
a tocols, admin. policies & procedures

10. c ies of instruments, procedures, and
p assure comparability of initial

on outcomes

(Cook & Linquanti, 2015)
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Stage 3.
g “English Proficient”

should explore common English
rformance descriptors

proaches should be used to

sh proficient range

(See Cook, Linguanti, Chinen, & Jung, 2012)



Stage 3.
sh Proficient Mean?

e English language proficiency level range
lish proficient”

ntent assessment performance without
imum content test performance

relationship exists between ELP and content
erformance

mes less related to content achievement as
oach English language proficiency

(Cook, Linquanti, Chinen, & Jung, 2012)
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Stage 3.

ole Methods to Identify

Proficient “Sweet Spot”

tency — ELP Level & content achievement

ion — Likelihood that ELs at given ELP
proficient on content assessment

Plots — Graphically represents ELP and

ent relationships

ibution — ldentifies ELP score/level where
rformance distribution of comparably-
non-ELs is equivalent

(See Linquanti & Cook, 2013; Cook, Linquanti, Chinen, & Jung, 2012)
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(See Linquanti & Cook, 2013; Cook, Linquanti, Chinen, & Jung, 2012)



Coming to a CCR assessment near you...

Grade 3 ELA Assessrﬁent CDFs by ACCESS CompSS Ranges (CPL 6.0 = CSS 369)

Cumulative Proficient
Frequency Cut Score
11 e

0.91 /’/7
/
0.8 / Non ELs
Level 5.0

0.71
0.61

Level 6.0 7
0.5

0,4«/

0.31 HOSS

0.21

0.11
OAN T T T T T T
150 200 250 300 350 400 450

ELA Scale Score
PLOT — NonEL — ELCSSLE300 — ELCSSLE 325

— ELCSSLE350 — ELCSSLE375 EL CSS LE 400

— EL CSS LE 425



Estimated Probability
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Reference Performance Level Descriptors:
Outcome of a National Working Session on

January 2014

Cook & MacDonald, 2014)

RANGE OF PE|

Stage 3.
riptors

PRODUCTIVE

RECEPTIVE

Low

Moderate

Low

Moderate

High

-

ol

Discourse

Word Phrase/Sentence

Engages in basic oral
interactions in direct
informational exchanges on
familiar and routine social
and academic topics

Uses repetitive phrasal and
sentence patterns with
formulaic structures
common across discipline
areas

Uses commonly used words
and phrases

Engages comfortably in most
social and academic discussions
on familiar topics using
extended discourse

Uses a variety of sentence
structures with varying
complexity

Uses specific and some:
technical content-area
vocabulary and words or
phrases with shades of meaning

Produces, initiates, and
engages in sustained
exended interactions
tailored to specific purposes
and audiences on a variety of
social and academic topics,
including new and unfamiliar
topics

Uses a variety of sentence
structures with varied levels
of complexity tailored to the
communicative task

Uses a range of abstract,
specific and technical
content-related vocabulary;
uses a range of idiomatic
expressions and words or
phrases with multiple
meanings

e most social

ar
routine directions and short,
simple conversations and
discussions on familiar social
and academic topics

and academic discussians on
familiar topics and follows
discussions related to
feelings, needs and opinions
in extended discourse

an
understanding of repeated
phrases and simply-
constructed sentences

Demaonstrates an
understanding of words and
phrases from familiar
contexts and previously
learned content material

Comprehends longer,
elaborated directions, and
extended conversations and
discussions on familiar and
unfamiliar opics in academic
and social contexts

[ avariety of Comprehends a wide variety
grammatical constructions of complex and sophisticated
and sentence patterns sentence structures in varied
common in spoken language | academic and social
in academic and social interactions
contexts

Understands a wide range of
Understands specificand some | specific, technical and
technical content-related diomatic words and phrases;
vocabulary; some idk
expressionsand words or phrases with muftiple
phrases with multiple meanings | meanings

TEXT-BASED

Phrase/Sentence  Discourse

Word

Produces basic written texts
in directed tasks or activities
on familiar and routine
topics

Produces simple sentences

Uses high frequency and
commoniy-learned
vocabulary and phrases
drawn from social contexts
and content areas

Produces texts that express
ideas to meet most social and
academic needs

Produces texts that reflect a
grasp of basic grammatical
structures and sentence
patterns with evidence of
emerging use of more complex
patterns

Uses more varied vocabulary
that extends beyond the
everyday to include content-
specific vocabulary, some
idiomatic expressions, and
words or phrases with multiple
meanings

Produces texts to meeta
variety of social needs and
academic demands for
specific purposes and

D

an
understanding of simple
sentences in short, connected
texts with visual cues, on

of increasingly complex texts,
identifies detail
information on unfamiliar

audiences familiar topics topics with fewer contextual
clues

Produces texts using a variety

of ical structures and an D

abroad range of sentence
patterns matched to purpose

Uses a broad range of
betract

understanding of basic,
routinely used language
structures in social and
centent-area texts

of a variety of complex
grammatical constructions
and sentence patterns in
social and content-area texts

comprehension of a variety
of complex texts and
identifies general and
detailed information in texts
on familiar and unfamiliar
topics

Demonstrates
eomprehension of a wide
variety of complex and
sophisticated sentence
structures from varied social

and technical terms; uses a
broader range of idiomatic
expressions and words or
phrases with multiple
meanings appropriate to
context

D and cor texts
of frequently | of more varied vacabulary that
occurring content wordsand | extends beyond the everyday | Demonstrates
phrases in social and content- | 1o include content-speciic comprehension of a wide

areatexts

vocabulary; some idiomatic
expressions, and words or

range of vocabulary, including
abstract and technical terms;

lings

phrases with mutiple
meanings




Stage 3 (English proficient) to Stage 4 (Exit)

Reclassification criteria based on Federal definition:

English Learner no Ionger denied...

9101(25)

1. ability to meet State's 2. ability to successfully
proficient level of achieve in classrooms where 3. opportunity to participate
achievement on State the language of instruction is fully in society in English

assessments English

Evidence of receptive &

accomplish social and

occupational goals within &
beyond school

- Assessment tools
supporting and standardizing
) local criteria & evidence

\ h ) l
|
Multiple Evidence Sources of ELP  (Linquanti & Cook, 2013)

Empirical Analysis of ELP &
Content Assessment results

- Determine English
Language Proficient Criterion

- Establish AMAO 2
Criterion

Evidence of receptive &
productive lanquage uses to
accomplish tasks appropriate
to grade level, content areas
- Assessment tools
supporting and standardizing
local criteria & evidence

o
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