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California State University, Fresno Department of Counseling, 
Special Education and Rehabilitation Leadership for Diverse 
Communities  

Syllabus for Special Education (SPED 120): Introduction to Special 
Education 

  
Not Just Special: Exceptional  

Term:    Instructor Name:  Credit: 3.0 units Location:          
Day and Time:  Email:  Telephone:       Office:    Office Hours:  By Appointment  

Course Description This course provides an introduction to the terminology, 
identification, and issues commonly encountered when addressing the needs of diverse 
students with disabilities. Emphasis will be placed on diversity issues, federal and state 
legislative mandates pertinent to nondiscriminatory assessments, parental involvement 
and individualized educational plans; and professional practice and foundations in 
special education. Course addresses the collaborative roles of a multidisciplinary 
approach to supporting children and youth with disabilities in a diverse society. 
Assignments include 20 hours of fieldwork. Course will include varied instructional 
techniques (i.e., lecture, small/large group activities and discussion, issue investigation, 
debate, role-play, collaborative activities, etc.). This course is approved by the Liberal 
Studies Committee as meeting the required standards as part of the blended program in 
undergraduate teacher preparation, which prepares Multiple Subject candidates by 
connecting subject matter, and pedagogical studies in a manner that emphasizes 
quality, depth, rigor and scope.  This course adds to the candidates’ knowledge of major 
themes, concepts, principles, and way of knowing of discipline-based studies and of 
interdisciplinary studies. Students also learn the delivery of content-specific instruction 
consist with state-adopted content standards for students.  

Prerequisites Previous or concurrent enrollment in EHD 50 or EHD 115. This course 
extends this prerequisite by examining special education and the diverse populations 
served. This course will be web-enhanced. PowerPoint presentations and Internet 
resources will be provided through Blackboard. The University provides free email 
accounts to all students. 
 
Required Text  
Text: Heward, W. L.  (2009). Exceptional Children: An Introduction to Special 

Education. Upper Saddle River, NJ:  Merrill Prentice Hall.  
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Primary Learning Outcomes Upon completion of this course, the student will 
exemplify in practice the Kremen School of Education and Human Development’s 
(KSOEHD) broad vision and mission of ethically informed community leaders for 
classroom teaching, education administration, and/or higher education who advocate 
for high standards and democratic values with attention to professional ethics and 
diversity. The KSOEHD Faculty promotes the development of the following candidate 
professional dispositions across all coursework: Reflection, Critical Thinking, 
Professional Ethics, Valuing Diversity, Collaboration, and Life-long Learning. Candidates 
will increasingly reflect these dispositions in their work with students, families, and 
communities.  

1.  Discuss the major components of an IFSP/IEP and their processes, as well as the 
roles of students, families and professionals on the team (Standard 10 & 16).  

2.  Demonstrate knowledge of current legislation pertaining to students with 
disabilities and their families, as well as ethical standards related to professional 
practices in the filed (Standard 10 & 11).  

3.  Discuss significant philosophical and historical aspects of special education, as well 
as emerging issues, practices and research in the field (Standard 11).  

4.  Demonstrate awareness of differences and similarities of students with and without 
disabilities, and the teaching implications of diversity, including culture, language, 
ethnicity, race, socioeconomic status, gender, religion, and lifestyle orientation 
factors (Standard 12 and LS Standard 8).  

5.  Complete 20 hours of contact with students with disabilities in a school, 
community, or leisure/community setting (Standard 13).  

6.  Maintain direct contacts with individuals with disabilities, their teachers and 
families and demonstrate an ability to integrate theory into practice (Standard 13).  

7.  Demonstrate awareness of effective communication strategies with parents from 
diverse backgrounds and professionals from other disciplines and community 
useful for those working with exceptional students (Standard 16 and LS Standard 8).  

8.  Discuss formal and informal assessment in academic and nonacademic areas and 
how information is used for identification and to plan for individual needs (Standard 
17).  

9.  Demonstrate knowledge of a variety of disabilities including etiologies, 
characteristics, specialized physical health care procedures and regulations related 
to such care, educational and social impact, educational approaches and available 
resources (Standard 12; Standard 15; Mild)  

10.  Demonstrate knowledge concerning movement, mobility, sensory, and health care 
needs for learners to participate in schools and community (Standard 27: Severe)  
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Classroom Environment  
1.  Keep audible communication devices (cell phones, pagers, iPods, and other portable 

media players) turned off and refrain from using them during class. Talking and/or 
text-messaging  is NOT permitted.  

2.  Use of laptops, computers, and/or PDAs is permitted only for SPED 120 student 
presentations only. No other use is acceptable.  

3.  Obtain advanced permission from the instructor for visitors.  
4. Although discourse will be encouraged during group and selected participatory 

activities, excessive talking during lecture and/or presentations will be considered 
disruptive to the classroom environment.  
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Attendance and Participation  
The Special Education Faculty place great importance on attendance and 
participation, as these are professional expectations. Attendance is arriving on time 
and staying for the entire class session. You are expected to be present and participate 
by asking and answering questions in class, actively engaging in discussions, 
activities, instructional presentations, and in-class assignments, and by supporting 
and respecting the class expectations.  

If you are absent, tardy, or leave early, it is your responsibility to do all of the 
following:  
1. Obtain handouts, notes, and other materials from peers. Copies off all materials will 

not be kept beyond the class session in which they were given.  
2. Submit all assignments on time. Assignments are collected at the beginning of each 

class session. Assignments are considered late if turned in any time after the initial 
collection. Late assignments will only be accepted until 7:00 pm on the following class 
session and NOT after that point. All late assignments are subject to a 20% point 
reduction (reflected on assignment rubrics).  

3.  It is your responsibility to actively communicate any knowledge regarding planned 
absences or tardiness. If the absence should occur on a day when an assignment is 
due, it must be turned in electronically PRIOR to the class session at 7:00 pm on the 
date of your absence. All assignments turned in after 7:00 pm on the date of your 
absence will be considered late and are subject to a 20% deduction.  

 
Assignments  
Each student is responsible for completing assignments and chapter readings prior to 
each class session to actively participate in discussions, activities, and presentations.  
1. Assignments for this class must be each student’s own work.  
2. All assignments must be completed independent/individually, except where 

otherwise indicated.  
3. All assignments must follow the formats/instructions provided in the syllabus and 

evaluation rubric. It is the student’s responsibility to obtain and follow all 
formats/instructions exactly and to seek clarification if needed (prior to date of 
submission).  

4.  
1. All assignments have an evaluation rubric: It is the student’s responsibility to 

staple/clip the paper rubric as the first page of the corresponding assignment. 
Assignments submitted without the appropriate rubric, without name and date, and/or 
not following the formats provided will be returned ungraded.  

2. All assignments will be submitted in paper copy and follow the guidelines listed 
below:  

 
• Written in narrative and word-processed  
•  1” margins, 12-point font, 1.5 spaces between lines.  
•  Labeled with first name, last name, date, professor’s name, and title of 

assignment centered on a title page attached as the last page of each assignment  
•  Page numbered in lower right-hand corner  
• Labeled with headings within each assignment to identify each section of the 
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paper  
• Refer to the “Areas to be Evaluated” in each rubric to determine the headings.  
• Checked and corrected for spelling, organization, syntax, structure, grammar, 

and mechanics prior to submission. Assignments with an excess of errors in 
syntax, grammar, mechanics, spelling, or structure will be returned and labeled 
“RESUBMIT.” These assignments are expected to be corrected and returned at 
the start of the next class session. There will be no grade deduction for the first 
assignment returned for editing, however, a 5% grade deduction will be applied for 
each subsequent request for resubmission.  

 
Assignment Timelines/Due Dates:  
All assignments must be submitted in paper copy at the beginning of the class session 
on the due date. Electronic submissions will not be accepted without prior consent from 
the instructor. If assignments are submitted electronically they must be in Microsoft 
Word 2003 (or newer), PDF, or Pages format. Any assignment submitted late (any time 
after the assignment is collected) will receive a 20% deduction. Late assignments will 
only be accepted as late as 7:00pm on the date of the next class session.  

 
Course Assignments  

• Grading  

The total points received on each assignment are recorded in the grade roster. Grades 
are calculated by percentage (the total points received divided by the total points 
possible). Percentages: 100-90% = A; 89-80% = B; 79-70% = C, 69-60% = D; 59%-0 = F.  

Total Class Points Possible: 620 points A- 558-620 B- 496-557 C- 434-495 D- 
372-495 F- > 372  
 
 Quizzes: 100 points (Candidate Dispositions: Reflection, Critical Thinking, 
Lifelong Learning)  
Ten, multiple choice, quizzes (10 pts. each) will be given over the course of the 
semester. Each quiz will be based on the previous week’s assigned reading and will be 
given during the first 20 minutes of each class session. You will be allowed to use the 
Heward text and any course notes during these quizzes and you will be allowed 20 
minutes to complete each quiz. Upon being tardy, you will be allowed only the remaining 
time left to complete your quiz. If you are tardy-excessive of the 20 minute time 
allotment- you will not be allowed to take the quiz.  

• Exams: 300 points (Candidate Dispositions: Reflection, Critical Thinking, 
Lifelong Learning)  
There will be 4 exams (50 pts. each) and 1 comprehensive final (100 pts) will be given 
over the course of the semester as indicated on the schedule. These exams will cover 
information from the text and class discussion. The format for these exams may be fill-
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in-the-blank, matching, multiple choice, and/or short answer questions. Makeup exams 
will be allowed only for documented, excused/authorized absences as stated above. The 
student must contact the instructor prior to the scheduled exam in order to be eligible 
for a make-up. No makeup exams will be allowed for unexcused absences, unauthorized 
absences, or low grades on exams previously taken.  

• Fieldwork Experience: 30 points (LS Standard 8; Candidate Dispositions: 
Reflection, Professional Ethics, Collaboration, and Critical Thinking)  
During this semester, each student will engage in 15 hours of documented field 
experience with individuals identified as having disabilities. Each student will:  
1.  Observe and/or interact with diverse learners identified with one or more mild to 

severe disabilities, who have an IEP, IFSP, or ITP, and who are served through 
special education or related agencies.  

2.  Select sites for the field experience from public, private, or residential facilities that 
serve persons with mild to severe disabilities (e.g. autism, behavior disorders, 
mental retardation, physical disabilities, learning disabilities, etc.)  

3.  Contact the appropriate school personnel (i.e. the principal/administrator, the 
director of the facility, and/or the teachers of the classrooms in which you wish to 
observe) to pre-arrange the hours for field experience.  

4.  Conduct the 10 hours of observations/interactions across two or more settings 
and/or grade levels (i.e., elementary, middle school, high school).  You must conduct 
a minimum of 5 hours in the second setting.  

5.  Document field experience hours spent in the classroom on the provided form with 
signatures from the supervising teacher, director, or administrator.  

6.  Student may not document/sign his/her own field experience hours.  
7. If obtaining a SPED credential, complete the cumulative fieldwork form for this course 

and obtain instructor’s signature when presenting the course fieldwork form.  You will 
need to keep the cumulative form for your Level I portfolio. 
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• Special Educator/Related Service Provider Report : 50 points (LS Standard 8 
and Candidate Dispositions: Reflection, Valuing Diversity, Collaboration)  
During your field experience, observe and interview one special educator or related 
service provider who provides a direct service to students with identified disabilities. 
You will use this same person for both the observation and the interview. It’s important 
that you see the broad spectrum of special education and how many different 
professionals work together to provide the best educational experiences for students. 
Observe a lesson as well as the instructional strategies and behavior/classroom 
management strategies. Then interview the professional and record his/ her responses. 
Prepare a written report (3-5 pages) that addresses the observation, interview, and 
your reflections including the following sections:  

• Overview  
Contact the special educator or related service provider. Schedule time for both the 
observation and the interview. You will need a minimum of 30 minutes for each. Some 
types/titles of special educator or related service providers may include: Special Day 
Class Teacher (SDC) of mild/moderate, moderate/severe, autism, emotionally 
disturbed, learning disabilities, functional/life skills etc. Resource Specialist (RSP) 
Speech/Language Pathologist Adapted Physical Education Teacher Assistive 
Technology Specialist Behavior Specialist Low Incidence Specialist for students who 
have visual, orthopedic, or hearing impairments, or who are deaf and/or blind 
Occupational Therapist  

• Observation  
1. Observe the professional for at least 30 minutes working with students and, if 

appropriate, teaching a lesson.  
2. During your observation and subsequent discussion with the professional, look for 

and take notes on all of the following: Specific role/ responsibilities working with 
students with special needs. Target audience (# of students, ethnicity/culture, grade 
levels, disabilities, languages spoken by students, etc.) Chart or table of 
professional’s typical daily or weekly schedule Overview of the lesson: Purpose of 
the lesson and expected outcomes, and the reason the professional is serving this 
particular group of students Instructional strategies used Behavior and classroom 
management strategies used  

 
• Interview  
Review the interview questions.  As you begin the interview, introduce yourself 
and share the purpose of the interview (working toward a teaching credential at 
CSU, Fresno). Tell the professional that his/her information will be helpful to you 
as a teacher of children with special needs. Assure the person that all information 
shared or discussed will be kept confidential. Ask the questions provided and 
take notes on what was discussed. Thank the person you interview for his/her 
time and commitment. Follow the interview with a brief thank you note. Please let 
him/her know that you appreciate his/her time and expertise.  
 Reflection Reflect on information obtained from the observation and the 
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interview. Respond to and elaborate on the questions below. What effective ideas and 
strategies did you observe that you could use in your classroom? What did you learn 
from this experience that relates to course content?  

Parent Interview Paper: 30 points (LS Standard 8 and Candidate Dispositions: 
Reflection, Valuing Diversity, and Collaboration)  
 
During your field experience, conduct an interview with a parent of a student with 
disabilities. It’s important that you understand the perspective, hopes, dreams, joys, 
obstacles and issues of the parent and family of the special education student. Write a 2-3 
page paper which reports all information accurately, except for the names. Use a 
fictitious name, Student X or Parent X, or first names only. Begin the paper with a 
narrative overview; the location, date, and time of the interview; describe the parent and 
his/her child, information about the child’s disability, and other relevant information 
shared by the parent. Then write both the interview questions and responses. Conclude 
with the reflection. 
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• Interview Schedule the appointment for the interview (a minimum of 30 minutes). 
As you begin the interview, introduce yourself and share the purpose of the 
interview (working toward a teaching credential at CSU, Fresno). Tell the parent 
that his/her perspective will be helpful to you as a general education or special 
education teacher of children with disabilities. Assure the parent that all 
information shared or discussed will be kept confidential. Ask the questions 
provided, and take notes on what was discussed. Thank the parent for his/her time 
and commitment. Follow the interview with a brief note of appreciation. Write both 
the questions and responses in the paper. Reflection Reflect on information 
obtained from the interview. Elaborate on the questions below. What was your 
reaction to the parent’s comments? How will you use the information learned from 
the parent’s perspectives, hopes, and issues to become a better teacher? Student 
Observation/Classroom Experience Report: 50 points (LS Standard 8 and 
Candidate Dispositions: Reflection, Valuing Diversity, and Critical Thinking)  

During your field experience, observe and interact with one student with disabilities 
who receives special education services and has an IEP, IFSP, or ITP.  Focus your 
interactions and observations on this one student. Shadow the student across one or 
more days, attending his/her classes, activities, and breaks. Obtain the following 
information through observation of the student and discussion with the teacher(s). 
Then write a 3-5 page narrative report that addresses all points. Use headings and 
organize your paper in the same order as the outline.  

1. Description of facility and staff  
a. Name of school, address, director/principal, and special educator or general 
educator you observed.  
2. Description of classroom and students  
a. Number of students by gender, general education and special education, 
their grade level(s), ethnicities, and languages spoken. 

 b. Identify the disability of each student receiving special education services.  
3. Description of the one student with disabilities you selected  
Background information including fictitious name, age, grade, gender, ethnicity, and 
language spoken. Description of the disability General appearance, including any apparent 
physical issues Behavior (active, shy, aggressive, etc) Responsiveness (attentive, 
impulsive…) Mobility (gait, ambulatory or mobility assistance, wheelchair, walker, etc.) 
Motivation to learn, as demonstrated by what behaviors? Communication skills (verbal 
language, nonverbal language, talkative, quiet, speaks in sentences, etc.) Social interactions, 
including friendships and peer relationships Student’s interests, hobbies, likes, dislikes 
Academic strengths and weaknesses Opportunities for interactions with non-disabled peers  
4. Student’s typical daily schedule in each setting/environment  
a. This should be written as a chart or table and not in narrative  
5. Special Education services and supports  
Description of type, setting, frequency, duration, and long-term goals of special 
education services and supports the student receives Content areas in which special 
education services and supports are delivered.  



 

SPED 120  
 

 

Note: Student records/files are confidential, and you might not be able to obtain 
permission to see them. This is perfectly acceptable and will not have an effect on your 
grade. Ask your master/ supervising teacher for the long-term IEP goals so that you are 
prepared to teach the students.  
6. Reflection  
What effective strategies and accommodations/modifications are in place for this 
student? If you were the parent and what changes might you suggest? Did you observe 
anything that appeared to be in conflict with what was covered in SPED 120? Explain 
reason or rationale. What did you learn from this experience that you could apply in 
your own teaching?  

Topic Presentation & Paper: 70 points (LS Standard 8; Candidate Dispositions: 
Reflection, Critical Thinking, Valuing Diversity, Professional Ethics, Lifelong 
Learning)  
You will be assigned critical thinking topic based on current ‘hot button’ issue in 
the field of special education covered in the Heward text. Write a 5-7 page research 
paper including:  
1. An overview of the topic  
2. History of this topic in the field of education  
3. Current views on the topic  
4. Implications for students and teachers  
5. Implications for parents  
6. Reflection  
 
On the night your topic is scheduled to be discussed, you are responsible for presenting 
a 5-7 minute discussion including relevant information to class based on your topic 
question. Relevant information includes (but not limited to) opposing viewpoints, pros, 
cons, facts, etc. This discussion should also elicit meaningful class-wide participation. 
You should utilize a multi-modal approach during the presentation. You will be allowed 
to use no more than 2 slides if you choose to utilize Powerpoint. You will also need to 
provide handout(s) for each classmate and instructor.  Handouts must include relevant 
information from discussion/activity as well as a bibliography with a minimum of 3 
reputable resources. Handouts much be in paper copy on the day of the presentation or 
sent electronically to each class-member at least one day in advance of the presentation.  

*Confidentiality: The privacy and identity of children and their families should be 
protected at all times. Do not use the student’s or the family’s real name. Use 
pseudonyms to discuss the student or family. When speaking or writing about a 
student or family, use Student X or Family  
X. Do not discuss specific details of your observations or discussions with 
professionals with anyone. It is the law!  
 
** Please note: Schedule is subject to change at any time per instructor’s discretion**  
 
Date Topic Readings Assignments Due/ 
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Due Exams 
 Introduction/ Basics Quiz 

Syllabus Review 
 Assign Topics 

Presentations 
Quiz #1 

 The Purpose and Promise of 
Special Education 
 Who Are Exceptional Children? 
 How Many Exceptional Children 

are There? 
 Why Are Laws Governing the 

Education of Exceptional Children 
Necessary?  

 The Individuals with Disabilities 
Education Act 

 What Is Special Education? 
 Current and Future Challenges 
 

Ch. 1 Quiz #2 

 Planning and Providing Special 
Education Services 
 The Process of Special Education 
 Collaboration and Teaming 
 Individualized Education Program 
 Least Restrictive Environment 
 Inclusive Education 
 

Ch. 2 Quiz #3 

 Collaborating with Parents and 
Families in a Culturally and 
Linguistically Diverse Society 
 Support for Family Involvement 
 Understanding Families of 

Children with Disabilities 
 Developing and Maintaining 

Family-Professional Partnerships 
 Working with Culturally and 

Ch. 3 Quiz #4 
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Linguistically Diverse Families 
 Home-School Communication 

Models 
 Other Forms of Parent 

Involvement 
 

 Intellectual Disabilities 
 Definitions and Classification 

Systems 
 Identification and Assessment 
 Characteristics 
 Prevalence 
 Causes and Prevention 
 Educational Approaches 
 Educational Placement 

Alternatives 
 

Ch. 4 EXAM #1 Ch. 1-3 

 Learning Disabilities 
 Definitions 
 Characteristics 
 Prevalence 
 Causes 
 Identification and Assessment 
 Educational Approaches 
 Educational Placement 

Alternatives 
 

Ch. 5 Quiz #5 
Special 
Educator/Related 
Services Provider 
Report 
Topic Presentation 
(LD) 

 Emotional & Behavioral Disorders 
 Definitions 
 Characteristics 
 Prevalence 
 Causes 
 Identification and Assessment 
 Educational Approaches 
 Educational Placement 

Ch. 6 Quiz #6 
Topic Presentation 
(EBD) 
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Alternatives 
 Challenges, Achievements, and 

Advocacy 
 

 Deafness/Hearing Loss & 
Blindness/Vision Loss 
 Definitions 
 Characteristics 
 Prevalence 
 Types and Causes of Hearing 

Loss 
 Identification and Assessment 
 Technologies and Supports 
 Educational Approaches 
 Educational Placement 

Alternatives 
 

Ch. 9 & 10 EXAM #2 Ch. 4-6 
Topic Presentation 
(DHL) 

 Autism Spectrum Disorders & 
Communication Disorders 
 Definitions 
 Characteristics 
 Prevalence 
 Causes 
 Identification and Assessment 
 Educational Approaches 
 Educational Placement 

Alternatives 
 Distinguishing Unproven 

Interventions from Evidenced-
Based Practices for Children with 
Autism 

 

Ch. 7 & 8 Quiz #7 
Topic Presentation 
(ASD) 
Parent Interview 
Paper 

 Physical Disabilities, Health 
Impairments, and ADHD 
 Definitions of Physical Disabilities 

Ch. 11 EXAM #3 Ch. 7-10 
Topic Presentation 
(ADHD) 
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and Health Impairments 
 Prevalence 
 Types and Causes  
 Attention Deficit/Hyperactivity 

Disorder 
 Characteristics 
 Educational Approaches 
 Educational Placement 

Alternatives 
 

 Low-Incidence Disabilities: 
Severe/Multiple Disabilities, Deaf-
Blindness, and Traumatic Brain 
Injury; Giftedness & Talent 
 Defining Severe, Profound, and 

Multiple Disabilities 
 Characteristics of Students with 

Severe and Multiple Disabilities 
 Prevalence of Severe and Multiple 

Disabilities 
 Causes of Severe and Multiple 

Disabilities 
 Traumatic Brain Injury 
 Educational Approaches 
 

Ch. 12 & 13 Quiz #8 
Topic Presentation 
(LI) 

 Guest Speaker  Exam #4 Ch # 11-13 
 Early Childhood Special Education Ch. 14 Quiz #9 

Student 
Observation/Class 
Experience Report 
Field Work & Form 
Letter 
Topic Presentations 
(ECE) 

 Transition to Adulthood Ch. 15 Quiz #10 
   Comprehensive 

Exam Ch. # 1-14 
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Name: ___________________________________________Date: ______________  
 

Special Educator/Related Services Provider Report - SPED 120 Fall 2010  
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Name: _______________________________________________ Date: ______________  

Parent Interview Rubric - SPED 120 Fall 2010  

 

Area to be 
Evaluated  Evaluation Criteria  Grading Criteria*Grading 

Criteria*  
Your Score  

Overview  Comprehensive, narrative 
description of  5 = Achieved 2= Limited   

 the location, date, and time of the  4 =Developing 1-0=Not Met   
 interview, parent and his/her child, 

information about the child’s 
disability, and other relevant 
introductory information shared by 
the parent.  

3= Beginning   

Interview 
Questions and 
Responses  

10 responses to questions are 
typed, organized and 
comprehensive  

1 point per question and 
response (10 points maximum)  

 

Reflection 
(Comprehensi
ve,  

What was your reaction to the 
parent’s comments?  

5 = Achieved 4 =Developing 3= 
Beginning 2= Limited 1-0=Not 
Met  

 

narrative, 
detailed 
(Comprehensi
ve,  

How will you use the information  5 = Achieved 2= Limited   

explanation 
for  

learned from the parent’s 
perspectives,  4 =Developing 1-0=Not Met   

each prompt)  hopes, and issues to become a 
better teacher?  

3= Beginning   

How will the information learned 
from this interview relate to course 
content as well as what you have 
learned in class?  

5 = Achieved 4 =Developing 3= 
Beginning 2= Limited 1-0=Not 
Met  

 

Structure  Paper is essentially error free (0-2 
errors) -1 = Few (3-4) -5 = Abundant  (7   

(Deductions 
only)  

for spelling, grammar, syntax, 
mechanics, sentence structure, 
transitions, and organization of 
ideas  

errors, none interfering with 
comprehensibility -2 = Some (5-
6) errors, none interfering with 
comprehensibility or more) 
errors, or any errors that 
interfere with comprehensibility-
RESUBMIT  
 

 

 
 

  

      
      

    

        
 
 

        

 

          
   

            

  
  

  

    
     

     
   

      
      

 

  
  

  

    
      

     

      
      

 



 

SPED 120  
 

 

 

Area to be 
Evaluated  Evaluation Criteria  Grading Criteria*Grading 

Criteria*  
Your Score  

Overview  Comprehensive, narrative 
description of  5 = Achieved 2= Limited   

 the location, date, and time of the  4 =Developing 1-0=Not Met   
 interview, parent and his/her child, 

information about the child’s 
disability, and other relevant 
introductory information shared by 
the parent.  

3= Beginning   

Interview 
Questions and 
Responses  

10 responses to questions are 
typed, organized and 
comprehensive  

1 point per question and 
response (10 points maximum)  

 

Reflection 
(Comprehensi
ve,  

What was your reaction to the 
parent’s comments?  

5 = Achieved 4 =Developing 3= 
Beginning 2= Limited 1-0=Not 
Met  

 

narrative, 
detailed 
(Comprehensi
ve,  

How will you use the information  5 = Achieved 2= Limited   

explanation 
for  

learned from the parent’s 
perspectives,  4 =Developing 1-0=Not Met   

each prompt)  hopes, and issues to become a 
better teacher?  

3= Beginning   

How will the information learned 
from this interview relate to course 
content as well as what you have 
learned in class?  

5 = Achieved 4 =Developing 3= 
Beginning 2= Limited 1-0=Not 
Met  

 

Structure  Paper is essentially error free (0-2 
errors) -1 = Few (3-4) -5 = Abundant  (7   

(Deductions 
only)  

for spelling, grammar, syntax, 
mechanics, sentence structure, 
transitions, and organization of 
ideas  

errors, none interfering with 
comprehensibility -2 = Some (5-
6) errors, none interfering with 
comprehensibility or more) 
errors, or any errors that 
interfere with comprehensibility-
RESUBMIT  
 

 

Headings 
(Deductions 
only)  

Headings match the rubric and are 
used to signal and connect sections 
of the paper.  

-2 = Headings do not match the  
 
 
rubric. -5 = Headings are not used  

 

Point Totals  Total possible= 30Total possible= 30   
Area to be 
Evaluated  Evaluation Criteria  Grading Criteria*Grading Criteria*  Your Score  

Description of 
Facility and 
Staff  

Comprehensive, narrative response to 
prompt: Name of school, address, 
director/principal, and special educator or 
general educator  

5 = Achieved 4 =Developing 3= 
Beginning 2= Limited 1-0=Not Met  

 

Description of 
Classroom and 
Students  

Comprehensive, narrative response to 
prompt: Number of students by gender, 
general education and special education  

     
     

5 = Achieved 4 =Developing 3= 
Beginning 2= Limited 1-0=Not Met  

 



 

SPED 120  
 

 

Field Work Rubric- SPED 120   

 

Area to be 
Evaluated  Evaluation Criteria  Grading Criteria*Grading 

Criteria*  
Your Score  

Overview  Comprehensive, narrative 
description of  5 = Achieved 2= Limited   

 the location, date, and time of the  4 =Developing 1-0=Not Met   
 interview, parent and his/her child, 

information about the child’s 
disability, and other relevant 
introductory information shared by 
the parent.  

3= Beginning   

Interview 
Questions and 
Responses  

10 responses to questions are 
typed, organized and 
comprehensive  

1 point per question and 
response (10 points maximum)  

 

Reflection 
(Comprehensi
ve,  

What was your reaction to the 
parent’s comments?  

5 = Achieved 4 =Developing 3= 
Beginning 2= Limited 1-0=Not 
Met  

 

narrative, 
detailed 
(Comprehensi
ve,  

How will you use the information  5 = Achieved 2= Limited   

 
  

    
        

         
   

    

     
      

       
    

      
    

  

 

        
            

 
  

    
   
    

  

    
    

     
   

     
  

  
 

 

 
 

  

      
      

    

        
 
 

        

 

          
   

            

  
  

  

    
     

     
   

      
      

 

  
  

  

    
      

     
     

     

      
      

 



 

SPED 120  
 

 

Topic Presentation Rubric- SPED 120
Area to be 
Evaluated  Evaluation Criteria  Grading Criteria*Grading 

Criteria*  
Your Score  

Overview  Comprehensive, narrative 
description of  5 = Achieved 2= Limited   

 the location, date, and time of the  4 =Developing 1-0=Not Met   
 interview, parent and his/her child, 

information about the child’s 
disability, and other relevant 
introductory information shared by 
the parent.  

3= Beginning   

Interview 
Questions and 
Responses  

10 responses to questions are 
typed, organized and 
comprehensive  

1 point per question and 
response (10 points maximum)  

 

Reflection 
(Comprehensi
ve,  

What was your reaction to the 
parent’s comments?  

5 = Achieved 4 =Developing 3= 
Beginning 2= Limited 1-0=Not 
Met  

 

narrative, 
detailed 
(Comprehensi
ve,  

How will you use the information  5 = Achieved 2= Limited   

explanation 
for  

learned from the parent’s 
perspectives,  4 =Developing 1-0=Not Met   

each prompt)  hopes, and issues to become a 
better teacher?  

3= Beginning   

How will the information learned 
from this interview relate to course 
content as well as what you have 
learned in class?  

5 = Achieved 4 =Developing 3= 
Beginning 2= Limited 1-0=Not 
Met  

 

Structure  Paper is essentially error free (0-2 
errors) -1 = Few (3-4) -5 = Abundant  (7   

(Deductions 
only)  

for spelling, grammar, syntax, 
mechanics, sentence structure, 
transitions, and organization of 
ideas  

errors, none interfering with 
comprehensibility -2 = Some (5-
6) errors, none interfering with 
comprehensibility or more) 
errors, or any errors that 
interfere with comprehensibility-
RESUBMIT  
 

 

Headings 
(Deductions 
only)  

Headings match the rubric and are 
used to signal and connect sections 
of the paper.  

-2 = Headings do not match the  
 
 
rubric. -5 = Headings are not used  

 

Point Totals  Total possible= 30Total possible= 30   
Area to be 
Evaluated  Evaluation Criteria  Grading Criteria*Grading Criteria*  Your Score  

Description of 
Facility and 
Staff  

Comprehensive, narrative response to 
prompt: Name of school, address, 
director/principal, and special educator or 
general educator  

5 = Achieved 4 =Developing 3= 
Beginning 2= Limited 1-0=Not Met  

 

Description of 
Classroom and 

  

Comprehensive, narrative response to 
prompt: Number of students by gender  

     
     

     
    

5 = Achieved 4 =Developing 3= 
Beginning 2= Limited 1-0=Not Met  

 


	Primary Learning Outcomes
	 Teacher candidates will demonstrate knowledge about a broad range of critical topics in learning and development and their relationship to professional practice in schools and classroom.  (CCTC 4; TPE8; NAEYC 1a-1c; NCATE 1.1, 1.2, 1.3)
	 Teacher candidates will learn major psychological, cognitive and motivational principles, theories and research strategies related to child and adolescent development.  Candidates will learn and utilize knowledge of human learning theory in designing, pl�
	 Teacher candidates will become familiar with professional perspectives on teaching that includes: professional, legal and ethical obligations, a commitment to maintain high expectations, to teach every student effectively, and to develop as a professiona�
	 Teacher candidates will gain overall knowledge of assessment, which is inclusive of, but not limited to: informal, formal, formative, summative, systematic observation, thematic anecdotal, criterion referenced, normative, standardized and other diagnosti�
	Major Assignments and Examinations (assignments will be posted on Blackboard)
	* Subject to Change:  This syllabus and schedule are subject to change in the event of extenuating circumstances. If you are absent from class, it is your responsibility to check on announcements made while you were absent.
	Topics Descriptions
	CI 171 ECE
	1. Infant Observation: Affect and Assessment
	The period of early childhood education is considered to be birth-8 years, but the younger ages are often overlooked in teacher preparation coursework.  It is important for our students to explore the vagaries of infancy and to understand some significant concepts related to infant development, infant-caregiver interaction, infant learning, etc.  ECE teacher candidates will read and react to summaries of some current infant research; will observe the behavior of at least one infant and compare its behavior to a scale of normative infant development; will interview the infant’s parent/caretaker about the parenting role and concepts derived from the ASQ-SE.  Class discussions will focus on infant characteristics and the increasing varieties of professional opportunities in infant care.
	2. Understanding the Cognitive Development of Children, K-6
	Understanding the cognitive development of elementary school students is prerequisite to understanding how to tailor instruction for them.  Several weeks will be devoted to this topic, culminating in an assessment by teacher candidates of children at two age levels (lower primary and upper elementary).  The core concept is the qualitative difference in children’s thinking over time.  Class lectures and demonstrations will reveal these differences and then teacher candidates are to engage several children at various ages in conservation/classification assessments and document the procedures and results, comparing them with Piagetian theory.
	3. Understanding Affective Development of Children, K-6
	Understanding how to communicate effectively with children and understanding how children think about social issues is crucial to the teaching role.  Teacher candidates need to understand how children understand issues related to rules, interacting with each other, sharing, telling the truth,.  These understandings are garnered from the work of Erik Ericson (psychosocial development), Jean Piaget (socio-moral development) and Lev Vygotsky (cultural and interpersonal communication).  Class readings and discussions will focus on the affective side of children’s development. Teacher candidates will be asked to assess children’s socio-cognitive understandings at several age levels, as well as documenting various aspects of social interaction in school classrooms.
	4. Understanding Classroom Management and Child Guidance
	One of the major obstacles to effective teaching is the teacher candidate’s difficulty in structuring a positive environment for students.  A significant component of the class is to familiarize teacher candidates with principles of behavior management, including a variety of types of reinforcement and schedules for positive reinforcement.  Operant strategies will be presented, discussed and demonstrated.  Students will read about the rationale for such strategies and describe such strategies they might use in their own classroom.
	5. Using Research to Understand Effective Teaching Strategies
	University Policies Related to Instructional Processes
	Primary Learning Outcomes:
	Texts and Instructional Materials:
	*Exam: Legal Obligations


	Course Policies:
	Preparation for Class.  Reading assignments are expected to be completed prior to attending class and knowledge of the content of reading assignments may be sampled in performance assessments.  One such example is the Dewey vs. Jefferson Debate in whi...
	University Policies
	Assignment:  Service Learning
	Professional  Dispositions: Reflection, Collaboration, Professional Ethics, Valuing Diversity and Life-Long Learning
	Definition: Service learning is a pedagogical approach in which students learn and develop through active participation in thoughtfully organized experiences that meet a community need while addressing academic standards.
	“In teacher education service learning exemplifies reciprocal benefit in which preservice teachers increase their understanding of being a teacher, while members of the community benefit from the efforts of preservice teachers and the university” (Buc...
	Typical teacher education program field experiences, although essential, are not considered to be service learning unless they include specific characteristics; some of which are:
	1. The connection between service and course objectives is explicit.
	2. Students are provided time and opportunity for reflection on the         experience in the context of assignments.
	3. The relationship among participants is collaborative and the benefits are reciprocal.
	Reed and Stadler (2004)  put it this way, “…learning while helping others helps students develop the ethical grounding, intellectual facility, and maturity to consider the impact of their work on present users and future generations.”
	Additionally, interprofessional collaboration experienced in service learning assists teacher education candidates in coming to the realization that today, the classroom door is not closed; the teacher is not isolated—but part of a team of professison...
	Elementary School Classroom Connections:  When you become a teacher, you will build your own classroom community of learners (classroom climate). You will rely upon a thoughtfully designed discipline plan, explicit character education, and hopefully, ...
	Candidate Service Learning Sites: You will be given a copy of Fresno Metro Ministry’s Community Connections resource book.  Any site, program, or agency that has as its goal the support of children and families will be appropriate for your service lea...
	The following foci will help you organize your required 2-3 page Reflection Paper and Log.
	Dates of Service Learning:
	Activities:
	Association--connect your service experience to prior learning, current reading.
	Affect--Discuss the feelings that were evoked as a result of your service learning.
	Aha!-Write about insights that you have come to as a result of your service learning.
	Note to Candidates:  Remember, experience that evokes emotion, motivates us to learn! Definition: Service learning is a pedagogical approach in which students learn and develop through active participation in thoughtfully organized experiences that me...
	Evaluation:  In order to satisfy the service learning requirement for this course, the following conditions must be met:
	Reflection Paper
	Log
	Competency Connections
	At the end of the semester, candidate writes and submits a 2-3 page paper summarizing each service learning experience.  This paper should integrate class content and field experiences.  An organizing schema might be the five questions introduced as class content organizers.  
	Candidate has kept a log of service learning activities, dates, locations and brief reflections throughout the semester.
	Candidate has annotated, dated and completed 80% of the competency terms and these have been deemed acceptable by the instructor.
	10 points
	COMPONENTS OF LITERACY: STRUGGLING READERS
	Book Collection: Photographs and Films
	READING WORKSHOP
	Teaching Processes, TWS Standards, and Indicators
	Clarity
	Use of Technology



	Assignment:  Cultural Awareness Paper
	Format for paper

	Mallory, B. L. & New, R. S. (2009). Diversity and Developmentally Appropriate Practices: Challenges for Early Childhood Education.
	Sherris, A., Bauder, T. and Hillyard, L. (2007). An Insider’s Guide to SIOP Coaching. Pearson, OH
	Spangenberg-Urbschadt, K. & Pritchard, R., Eds. (2005).   Kids come in all Languages: Reading Instruction for ESL Students. International Reading Association.

	BLACKBOARD REQUIREMENT
	CLASS AND UNIVERSITY POLICIES
	Attendance:  Attend all class sessions unless ill. Due to literature co-inquiry discussions and lab activity requirements, more than 2 absences may result in a lower grade.
	SOCIAL STUDIES
	Cohen, E. (1994). Designing groupwork. 2nd ed. NY: Teacher’s College Press.


	The report of the National Reading Panel:  Teaching children to read:  Report of the subgroups.  (2000).  Washington, DC:  National Institute of Child Health and Human Development.
	Primary Learning Outcomes
	1. Teacher candidate will formulate specific pedagogical skills for the instruction of reading-language arts and math (CCTC 6, 7A, 8Aa, 12; TPE 1; NAEYC 4 b,c,d; RICA 2, 3, 5, 6, 8, 12, 14; NCATE 1.1, 1.2)
	2. Teacher candidate will monitor student learning during instruction (CCTC 4, 6; TPE 2; NAEYC 3; NCATE 1.5).
	3. Teacher candidate will interpret and use assessments for planning instruction (CCTC 4, 6; TPE 3; NAEYC  3; NCATE 1.5).
	4. Teacher candidate will make content accessible (CCTC 3, 5, 6, 8a,c, 9, 12; TPE 4; NAEYC 4b,d;  RICA 6, 10, 12, 14; NCATE 1.3, 1.4).
	5. Teacher candidate will engage students in the learning process (CCTC 3, 4, 5; TPE 5; NAEYC 4d; NCATE 1.3).
	6. Teacher candidate will utilize developmentally appropriate teaching practices (CCTC 3, 4, 5, 6, 9; TPE 6; NAEYC  4b; NCATE 1.2, 1.3).
	7. Teacher candidate will apply pedagogical theories, principals and instructional practices for comprehensive instruction of English learners. (CCTC 9, 12; TPE 7; NAEYC 4d; NCATE 1.2, 1.3, 1.4, 3, 4)
	8. Teacher candidates plan instruction that is comprehensive in relation to the subject matter to be taught and in accordance with state-adopted academic content standards for students. (CCTC 4, 6, 14; TPE 9; NAEYC 4c;  NCATE 1.1, 1.2, 1.3)
	9. Teacher candidate will exhibit appropriate ethical and legal behavior (CCTC 6; TPE 12; NAEYC 5;  NCATE 1.4).
	10. Teacher candidate will evaluate and reflect upon his/her own teaching practices for the purpose of improvement (CCTC 4, 6; TPE 13; NAEYC 5; NCATE 3).
	Course Requirements and Assessment:
	Teacher candidates will be assessed through written work and performance. These performance-based assessments will verify the application of theory and research in making instructional decisions and improving pedagogical practices in working with indi...
	Students will be required to:
	 attend weekly sessions in assigned classrooms;
	 document lesson planning using assigned lesson plan form;
	 post lesson plans and reflections on BLACKBOARD by scheduled date and time
	 document required competencies on attached forms;
	 provide written evaluation of field experiences.
	 meet with supervisor as scheduled
	 Complete Comprehensive Lesson Plan Project (TPA) Formative Assessment
	The teacher candidates will plan and teach weekly language arts lessons.  These lessons must align with the California Content Standards in the area of reading. All lessons plans require written reflections after being implemented in the classroom.  T...
	Tentative Course Schedule
	Course Policies:
	University Policies

	Competency
	EHD 174ECE Field Placement ASSIGNMENT CALENDAR
	Course Policies:
	* Subject to Change:  This syllabus and schedule are subject to change in the event of extenuating circumstances. If you are absent from class, it is your responsibility to check on announcements made while you were absent.
	Possible Course Schedule* [Check Blackboard for changes]
	University Policies
	EVALUATION OF PROJECT
	The Renaissance Partnership
	For Improving Teacher Quality

	 Performance Prompt
	The Vision
	Your Assignment
	Format
	Teaching Processes Assessed by the Renaissance Teacher Work Sample


	Contextual Factors
	TWS Standard
	Learning Goals
	Rubric
	Rubric
	Design for Instruction
	Rubric

	Instructional Decision-Making

	Reflection and Self-Evaluation
	Reflection and Self-Evaluation
	Rubric


	Primary Learning Outcomes:
	University Policies
	Required Texts and Instructional Materials:

	Primary Learning Outcomes:
	The learning outcomes are aligned with the Standards of Quality and Effectiveness for Professional Teacher Preparation Programs adopted by the California Commission on Teacher Credentialing (CCTC), the Teaching Performance Expectations (TPE), the RICA...
	University Policies

	The report of the National Reading Panel:  Teaching children to read:  Report of the subgroups.  2000)  Washington, DC:  National Institute of Child Health and Human Development.
	Guidelines for Literature Unit Assignment
	Scoring Standards for Literature Unit
	LITERACY & WORD WALL ACTIVITIES
	Appendix B:
	Practice Case Study Guidelines
	Yopp – Singer, Rosner's TASS, and Kindergarten Phonemic Awareness Tests
	Scoring Standards for Case Study Performance Assessment to be done in class
	Summary written in professional language
	Clear connection between assessment and instruction
	Appendix C:
	Prompt and Rubric for Reflection and Self Evaluation
	Reflection and Self-Evaluation Prompt

	Reflection and Self-evaluation Rubric
	Required Texts and Instructional Materials
	 Science Framework for California Public Schools
	Enrollment in TaskStream.
	Access to Blackboard.
	The teacher candidate will demonstrate specific pedagogical skills for the instruction of reading-language arts, history/social science, science, visual and performing arts (CCTC 7A, 8A(a)(b)(d); TPE 1; NAEYC 4b-d; NCATE 1.1, 1.2).
	The teacher candidate will monitor student learning during instruction (TPE 2; NAEYC 3; NCATE 1.5).
	The teacher candidate will interpret and use assessments for planning instruction (CCTC 5, 6; TPE 3; NAEYC 3; NCATE 1.5).
	The teacher candidate will make content accessible (CCTC 9; TPE 4; NAEYC 1, 4; NCATE 1.2, 1.3).
	The teacher candidate will engage students in the learning process (TPE 5; NAEYC 1, 4; NCATE 1.3).
	The teacher candidate will utilize developmentally appropriate teaching practices (CCTC 13; TPE 6; NAEYC 4; NCATE 1.3).
	The teacher candidate will allocate instructional time to maximize student learning (TPE 10; NAEYC 1d; NCATE 1.3).
	The teacher candidate will develop and maintain clear expectations for academic and social behavior and create a positive environment for learning (CCTC 6,10; TPE 11; NAEYC 1; NCATE 1.3).
	The teacher candidate will exhibit appropriate ethical and legal behavior (TPE 12; NAEYC 5a; NCATE 1.4).
	The teacher candidate will evaluate and reflect upon his/her own teaching practices for the purpose of improvement (CCTC 4, 6; TPE 13; NAEYC 5d; NCATE 3).
	Assignment and Examination Schedule:
	Course Policies
	To receive credit for Fieldwork 2, students must attend all required seminars, complete all major assignments at a satisfactory level as verified by the university supervisor and receive a passing score each of the TPEs evaluated by the Site Visitatio...
	Topic Descriptions
	University Policies
	Bibliography
	EHD 178-ECE FIELD STUDY B - ECE COMPETENCIES LOG
	The purpose of this log is to document the successful attainment of competency in various teaching activities.  The Teacher Candidate is responsible for documentation of these competencies.  Upon completion of all the competencies and the verification...

	Name:_______________________________                                 ID.__________________________

	Assignment
	Date
	Week 1-5
	Week 3-15
	Week 14-15
	Supervisor’s      Competency
	______1. Teacher Candidates completed a classroom/organization activity as part of their Teacher Work Sample (LEE148).  Provide a description and reflection on the following: the physical arrangement of the classroom including, school policies such as...
	________2. Teacher Candidates plan, teach, document, and reflect upon a 10-lesson integrated thematic unit in a primary classroom (NAEYC Key Assessment) [TWS in LEE 148]
	EVALUATION OF PROJECT
	Primary Learning Outcomes
	1. Teacher candidate will formulate specific pedagogical skills for the instruction of reading-language arts, math, and science (CCTC 7A, 8Aab; TPE 1; NAEYC 1, 4; NCATE 1.1, 1.2)
	2. Teacher candidate will monitor student learning during instruction (CCTC 10; TPE 2; NAEYC 3; NCATE 1.5).
	3. Teacher candidate will interpret and use assessments for planning instruction (CCTC 5, 6; TPE 3; NAEYC 3; NCATE 1.5).
	4. Teacher candidate will make content accessible (CCTC 5, 6, 9, 12; TPE 4; NAEYC 1, 4; NCATE 1.3, 4).
	5. Teacher candidate will engage students in the learning process (CCTC 6; TPE 5; NAEYC 1, 4; NCATE 1.3).
	6. Teacher candidate will utilize developmentally appropriate teaching practices (CCTC 3; TPE 6; NAEYC 1, 3b, 4b; NCATE 1.3).
	7. Teacher candidate will apply pedagogical theories, principals and instructional practices for comprehensive instruction of English learners. (CCTC 9, 12; TPE 7; NAEYC 1b, 2a, b, 4b; NCATE 1.3, 4)
	8. Teacher candidates will draw upon an understanding of patterns of child and adolescent development to understand their students. (CCTC 3; TPE 8; NAEYC 1; NCATE 1.3)
	9. Teacher candidates plan instruction that is comprehensive in relation to the subject matter to be taught and in accordance with state-adopted academic content standards for students. (CCTC 6; TPE 9; NAEYC 4; NCATE 1.1, 1.2, 1.3)
	10. Teacher candidates will allocate instructional time to maximize student achievement in relation to state-adopted academic content standards for students, instructional goals and scheduled academic tasks. (CCTC 6, 9; TPE 10; NCATE 1.3)
	11. Teacher candidate will develop and maintain clear expectations for academic and social behavior and create a positive environment for learning. (CCTC 5, 6, 10; TPE 11; NAEYC 1c, 2b; NCATE 1.3, 1.4, 4).
	12. Teacher candidate will exhibit appropriate ethical and legal behavior (TPE 12; NAEYC 5b; NCATE 1.4).
	13. Teacher candidate will evaluate and reflect upon his/her own teaching practices for the purpose of improvement (CCTC 6; TPE 13; NAEYC 5d; NCATE 3).
	Examinations and Major Assignments:
	Teacher candidates will be assessed through written work but the majority of assessments will be performance based. These performance-based assessments will verify the application of theory and research in making instructional decisions and improving ...
	The teacher candidates will plan and teach lessons throughout their student teaching assignment.  These lessons must align with the California Content Standards in the areas of reading, math, science, and social studies. The teacher candidates will al...
	Course Policies:
	To receive credit for Fieldwork III, students must: participate and meet minimum standards during required fieldwork, attend ECE Program Seminars, receive a passing score on the Teacher Performance Assessment Competencies (FAST: Holistic Proficiency) ...
	Tentative Course Schedule
	ORIENTATION and SEMINARS

	ECE Orientation - First two days of semester.
	Content: course requirements, policies and procedures,
	letters of introduction to parents (NAEYC 2 b, c)
	ECE Seminars - Weeks 3, 5, 7, 9, 11, 13
	Content: ethics, classroom management, portfolios. Candidate Professional Dispositions on reflection, critical thinking, professional ethics, valuing diversity, collaboration and life-long learning.
	(NAEYC  5 a –e)
	FIELD WORK

	University Policies

	Read Aloud
	Grand Conv/Lit. Circles
	Word Recog. Assess
	Weeks 1-12




