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Response to Intervention
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How To: Implement Strong Core Insfruction

When feachers must presani challenging academic material o sinuggling leamers, they can make that
matenal more accessinie and promole fasier leaming by bullding assE@Ence direcly ino instnodtion.
Researchers use several temms o refer o TS increased leval of student instrudional support: esgiict

irstnuction, direc instnuction, supporied insTucion (Rossrshing, 2008).

The checidist below summarzes the essential elements of 3 supporied-nsruction apgeoac. When
pregaring lesson plans, NErucions can use this resource = a pre-Sight’ checidist to make sure that their

lE=50N5 rEach Tie widest range of diverss leamers.

1. Increase Access to Insruction

Inswuctional Elment

Holes

O mnstructional Match. Lesson content is appeopriakely mached o
] studenis” abilities (Bums, YanDerHeyden, & Boice. 2005].

O cContent Review at Lesscn Start The lesson opens with @ Dnisd review
of concepts or matenal that have previously besn peessnied. [Hums,
] WanDerHeyden, & Boice, 2008, Rosenshine 2008).

O Preview of Leason Goaljs). Al the start of insTucion, the goals of the
curent day's lesson are shared (Rosenshine, 2008).

O chunking of Mew Mabsrial. The t=acher breaks new matenal imo
small, managesitie increments, chunks', of sieps (Rosenshine, 2008).

2. Provided 'Scafiolding Support

Insructional Elment

Holes

O Detailed Explanations & Insfrucons. Throughou! the lesson, the
teacher provides adequate explanations and detailed nstroctions sor all
concepts and material being taught [Bums, VanDerHeyden, & Boice,
200,

O Think-2lowdsTalk-Alouds. When pressning cognitve stalegies that
cannot be pbserded directly, the teacher describes Miose stalsges for
students. Verbal explanations inclde ‘ik-alouds' (2.0, e leacher
desiibes and explains each 53 of 2 cogritive sirategy) and ‘think-
aiourds’ (e.g., the teacher applies a cognitve sTaleqy 1o 3 paticular
problem or @5k and veralizes the sieps in apphying the sirategy)
{Erns, WanDerHeyden, & Boice, 2008, Rosenshine, 2008).

O work Modsts. The 123chel Makes SESMDars of Academic wor (e,
£55ayS, Compieled math word problems) availabie o students fr use
| a5 models (Rosenshine. 2008).

O active Engagement. The teacher ensures that Tie lesson engages
e student in “active accurate responding’ [Skinner, Pappas & Danis,
2005) ofien encugh b capture shident afsndion and bo cpimize
leaming.

O cCollaborative Assigriments. Students nave #equent opporunities 10
work collaborativaly—n pairs or geoups. (Baksr, Garsien, & Les, 2002
Gaffinger & Seinert 20031

|0 Checks for Understanding. The instniclor requiarty chetis for sludent
understanding by posing fequent questions to the group [Rosenshing,
2008,

P (i | i P et il anirpe




Response to Intervention

Workshop Topics
% 1. Reading Interventions. What are reading interventions (and

one writing strategy) that can be applied in a variety of
classrooms?

% 2. Teacher as ‘First Responder’. What is the role of the teacher
In organizing and implementing classroom interventions?

www.interventioncentral.org




Response to Intervention J
= Reading Interventions. What are
~ reading interventions (and one writing
~ strategy) that can be applied in a
B variety of classrooms?
| —

www.interventioncentral.org




Response to Intervention

Reading Interventions Selected for This
Workshop
* Practical for classroom use
« Span a wide grade range

« Demonstrate different agents for delivery
(teacher, student, peers)

www.interventioncentral.org




Small-Group Repeated Reading

Reading/Writing Interventions

"}" H Reading Comprehension
Phonic/AIphabetics * Click or Clunk

* Incremental Rehearsal * Main |dea Sentences
Sight-Word Vocabulary  Linking Pronouns to Referents
« Reading Racetracks * Read-Ask-Paraphrase
Reading Fluency * Ask-Read-Tell

« Paired Reading * Phrase-Cued Text Lessons

e HELPS Program: Tutoring Grammar/Syntax

Sentence Combining



Response to Intervention

Big Ideas in Reading

1. “Phonemic Awareness: The ability to hear and
manipulate sounds in words.

2. Alphabetic Principle: The ability to associate sounds
with letters and use these sounds to form words.

3. Fluency with Text: The effortless, automatic ability to
read words In connected text.

4. Vocabulary: The ability to understand (receptive) and
use (expressive) words to acquire and convey
meaning.

5. Comprehension: The complex cognitive process

Involving the intentional interaction between reader
and text to convey meaning.”

Source: Big ideas in beginning reading. University of Oregon. Retrieved September 23, 2007, from
http:/reading.uoregon.edu/index.php

www.interventioncentral.org




Response to Intervention

Sample Strategy to
Promote...Phonics/Alphabetics

www.interventioncentral.org




Response to Intervention

| etter Names: Incremental Rehearsal

K P
Step 1: The tutor writes

down on a series of flash
cards the letters that the t m

student needs to learn.

D
W G
N C

www.interventioncentral.org
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Response to Intervention

Incremental Rehearsal of Letter Names

'‘KNOWN' Letters

‘UNKNOWN' Letters

Step 2: The tutor reviews
the letter identification b
cards with the student.

Any card that the student
can answer within 2 Y

seconds is sorted into

the ‘KNOWN’ pile. Any
card that the student

cannot answer within two
seconds—or answers D
Incorrectly—is sorted into

the ‘UNKNOWN' pile.

K
N
h W
I
m C
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Response to Intervention

Incremental Rehearsal of Letter Names

Step 3: The tutor is now ready to follow a nine-step incremental-rehearsal
sequence: First, the tutor presents the student with a single index card
containing an ‘unknown’ letter. The tutor reads the letter aloud, then prompts
the student to read off the same unknown letter.

www.interventioncentral.org
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Response to Intervention

Incremental Rehearsal of Letter Names

Step 3 (Cont.): Next the tutor takes a letter from the ‘known’ pile and pairs it
with the unknown letter. When shown each of the two letters, the student is
asked to identify It.

www.interventioncentral.org




Response to Intervention

Incremental Rehearsal of Letter Names

Step 3 (Cont.): The tutor then repeats the sequence--adding yet another
known letter card to the growing deck of flash cards being reviewed and each
time prompting the student to answer the whole series of letter names. This
process continues until the review deck contains a total of one ‘unknown’ letter
and eight ‘known’ letters (a high ratio of ‘known’ to ‘unknown’ material ).

K b P
Y C h
g D a
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Response to Intervention

Incremental Rehearsal of Letter Names

Step 4: At this point, the last ‘known’ letter that had been added to the
student’s review deck is discarded (placed back into the original pile of ‘known’
items) and the previously ‘unknown’ letter name is now treated as the first
‘known’ letter in new student review deck for future drills.

K ) b P

e ]
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Response to Intervention

Incremental Rehearsal of Letter Names
Step 4: The student is then presented with a new ‘unknown’ letter to identify-

and the review seqguence Is once again repeated each time until the ‘unknown’
letter is grouped with nine ‘known’ letters—and on and on. Dally review
sessions are discontinued either when time runs out or when the student
answers an ‘unknown’ letter incorrectly three times.

N K b
p Y C
h Q D

www.interventioncentral.org 16




Response to Intervention

Sample Strategy to Promote...Sight-Word
Vocabulary

www.interventioncentral.org
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Response to Intervention

Reading Racetrack

The teacher selects 28 words from a sight word list
(e.g., Dolch, Fry) to create ‘Reading Racetracks'.

* In one session, the student reads through four target
Racetracks with 7 words each and one review
Racetrack with all 28 words.

 The student reads words aloud from a ‘Reading
Racetrack’ sheet for 1 minute.

 The student engages in repeated readings from that
Racetrack wordlist until reaching a 90-word criterion
or having read the list five times in a row.

Source: Rinaldi, L., Sells, D., & McLaughlin, T. F. (1997). The effect of reading racetracks on the sight word acquisition and fluency of
elementary students. Journal of Behavioral Education, 7, 219-233.




;cﬁh en
%ive
® five ' some
3 Reading
stop then
‘ Racetrack .a
know were
Student: JAKE
: Diate: oept 17, 2014 7
then ‘.“.i-trdlist: - had
- Circle List T*,.I or Review .
were know
I 3
some stop
five étup w:n.rere had I;:nuw some then

Source: Rinaldi, L., Sells, D., & McLaughlin, T. F. (1997). The effect of reading racetracks on the sight word acquisition and fluency of
elementary students. Journal of Behavioral Education, 7, 219-233.



Response to Intervention

=

Core Works' Series © 2014 Jim Wright

(IR

Reading Racetrack Score Sheet  stugent Wordiist Date:

TARGETLIST1 | #Words | #Errors | Practice Words TARGETLIST 3 | #Words | #Errors | Practice Words
Correct Correct

First Read First Read

Second Read Second Read

Third Read Third Read

Fourth Read Fourth Read

Fifth Read Fifth Read

Source: Rinaldi, L., Sells, D., & McLaughlin, T. F. (1997). The effect of reading racetracks on the sight word acquisition and fluency of
elementary students. Journal of Behavioral Education, 7, 219-233.




Response to Intervention

Sample Strategies to Promote...Reading
Fluency

www.interventioncentral.org
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Response to Intervention

Classroom Academic Interventions: Reading Fluency

« PAIRED READING: INCREASE READING FLUENCY. Teacher
and student begin the session reading aloud in unison.

During the session, at the student’s choosing, he/she gives a silent
signal (e.g., lightly tapping the teacher's wrist); at this signal, the
teacher stops reading aloud and instead follows along silently
while the student continues to read aloud. Whenever the student
commits a reading error or hesitates for 3 seconds or longer
(during either unison or independent reading), the teacher corrects
the error and resumes reading in unison.

Source: Homan, S. P, Klesius, J. P, & Hite, C. (1993). Effects of repeated readings and nonrepetive strategies on students'
fluency and comprehension. Journal of Educational Research, 87(2), 94-99. 29




Response to Intervention
Tutorial: Distinguishing Between an
Intervention Practice and a Program
« Practice. An intervention ‘practice’ is an educational

practice that has been found through research to be
effective in improving student academic or behavioral

performance.

* Program. An intervention ‘program’ is usually a packaged
approach that has multiple components and that is
scripted. Programs often incorporate several research-
based practices.

Both ‘practices’ and ‘programs’ have their place on RTI
Intervention plans.

www.interventioncentral.org 23




Response to Intervention
Intervention Practice Example:
Repeated Reading
This intervention targets reading fluency (Lo, Cooke, &
Starling, 2011). The student is given a passage and first
rehearses' that passage by following along silently as the
tutor reads it aloud. Then the student reads the same

passage aloud several times in a row, with the tutor giving
performance feedback after each re-reading.

www.interventioncentral.org 24




Response to Intervention

ntervention Program Example:
HELPS (www.helpsprogram.org)

—

HELPS (Helping Early Literacy with Practice Strategies) Is a free
tutoring program that targets student reading fluency skills.
Developed by Dr. John Begeny of North Carolina State University,

the program is an evidence-based intervention package that
includes:

— adult modeling of fluent reading,

— repeated reading of passages by the student,
— phrase-drill error correction,

— verbal cueing and retell check to encourage student reading
comprehension,

— reward procedures to engage and encourage the student reader.

www.interventioncentral.org
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HELPS Reading Fluency

Program
www.helpsprogram.org
LINK AVAILABLE ON
CONFERENCE WEB PAGE

One-on-One
Program Is Now
Available!

Learn more sbout ths
progrem, such sx mhach
mducstors have caed the
progrem succmasfully, whach
szudunts showld besefit oot
from the program, and bow
sducetory can cbénin the
progrem amd beining for free

i Helping Earfy Literacy with Practice Strategies

Strengths of
One-on-One
Program

= Evidence-bused and
wzimn bifecaiby —we o w
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part of 5 school's Assponee-
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Tor stadic=a froe ccoromically dacthorloged Eockgroondts,. Through O HELPS
Srieralios Furell, tescicry end schooh cen spplly T oo s ohecstione] e
redai=d o meadfing iminection. Toadhora ond adhooh con dheo apply for s
=hoalional melcrich boyond e T, Sownioedoli: mol—mty <o from T
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Program mulcesh [for only £88 por 3. 5o, indheatechs or orporecations con
maks Tt ciole donoliors deoxlly T The Perd. 100% of procesth o
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o i o improes cfhecations] sutooes e sty
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Response to Intervention

Group-Based Repeated Reading

(Available on Conference Web Page)

An effective group repeated reading intervention
(Klubnik & Ardoin, 2010) has been developed that
allows a tutor to work on reading fluency with up to 3
students in a group format. This tutoring package
Includes several components, with repeated reading as
the ‘engine’ that drives student growth in reading
fluency. A tutoring session using this group intervention
will last about 15 minutes.

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.




Response to Intervention

Group-Based Repeated Reading

Preparation. To prepare for each tutoring session, the
tutor creates or obtains these materials:

« 1 student reading passage: This passage should be 150
words or longer and at students' instructional level.
Instructional as defined here means that students are able
to correctly read at least 90% of the words in the passage.

Copies of the passage are made for each student and the
tutor.

1 copy of the Group Repeated Reading Intervention
Behavior Rating Scale (two versions of which appear later
in this document).

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.



Response to Intervention

Group-Based Repeated Reading

Procedure. The group repeated reading intervention has 4
components: passage preview, repeated readings, phrase-
drill error correction, and contingent reward:

1. Passage Preview. The tutor reads the practice passage
aloud once while students follow along silently, tracking
their place with an index finger. During this initial read-
through, the tutor stops several times at unpredictable
points and asks a student selected at random to read the
next word in the passage. (NOTE: This ‘assisted cloze'
strategy -- Homan, Klesius, & Hite,1993--ensures that
students pay close attention to the tutor's modeling of text.)

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.




Response to Intervention

Group-Based Repeated Reading

Procedure.

2. Repeated Readings. The tutor next has the students read
the practice passage aloud 3 times . For each read-aloud,
the students engage in sequential reading, with the process
continuing in round-robin fashion until the passage Is
completed. When a student misreads or hesitates in
reading a word for 3 seconds or longer, the tutor states the
correct word. At the beginning of each repeated reading, the
tutor selects a different student, to ensure that by the end of
the 3 readings, each student will have read each sentence
In the passage once.

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.




Response to Intervention

Group-Based Repeated Reading

Procedure.

3. Phrase Drill Error Correction. At the end of each reading, the
tutor reviews error words (misreads or hesitations for 3
seconds or longer) with students. The tutor points to each error
word, ensures that students are looking at the word, and asks
them to read the word aloud in unison.

If students misread or hesitate for 3 seconds or longer, the
tutor pronounces the error word and has students read the
word aloud together (choral responding). Then the tutor has
students read aloud a phrase of 2-3 words that includes the
error word--performing this action twice.

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.




Response to Intervention

Group-Based Repeated Reading

Procedure.

4. Contingent Reward. At the start of each tutoring session, the
tutor reviews with the group the 3 behavioral expectations from
the Group Repeated Reading Intervention Behavior Rating

Sca
- W
- W

e.
nen asked to read aloud, | did my best reading.

nen others were reading, | paid close attention.

— | showed good behaviors and followed all directions quickly.

The tutor reminds the students that they can earn a reward If
they observe these behavioral expectations.

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.




Response to Intervention

Group Repeated Reading Intervention Behavior Rating Scale

Student Mame: Beading Groupn Stydants Ciate:

Rater: Tutor Classroom:

Directions: Review each of the Behavior Heport Card items below. For each item, rate the degree to which the student showed the
behavior or met the behavior goal.

Student 1 Student 2 Student 3

When asked fo read aloud, | did my best
readimng.

The degres to which Reading Group Students met
this behawior goal

® @ 6
1 3

r

~®
®
@
~®
®
@
~®
®
=@

When others were reading, [ paid close
atfentiomn.

The degree to which Reading Group Students met
this behawior goal

@& @ ©
1 i E

-®
®
“©
-®
®
“©
-®
®
@

I showed good behawviors and followed all
directions gquickly.

The de to which Reading G Student i X, X, e
e ﬂ;iEbeiiuli;?gnr.:llupa =reme {? %} {?:}

® ® ©
1 a
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Response to Intervention

Group Repeated Reading Intervention Behavior Rating Scale

Student Mame: Reading Group Studants Diate:

Rater: Tutor Classnoom:

Directions: Review each of the Behavior Report Card itemns below. For each item, rate the degree to which the student showed the
behavior or met the behavior goal.

Student 1 Student 2 Student 3
When asked fo read aloud, | did my best
reading.
How well Reading Group Students did in meeting P F G P F G P F G
the behavior goal? 1....2..3 1.2 1. .23
1 s K|
Foar Far  Good
When others were reading, [ paid close
atferntiomn.
How well Reading Group Students did in meeting P F G P F G P F G
the behavior goal? 1....2..3 1.2 1. .23
) 1 s 3
Pogr Far  Good
| showed good behaviors and followed all
directions gquickly.
How well Reading Group Students did in meeting P F G P F G P F G
the behavior goal? 1....2..3 1.2 1. .20
1 s K|
Poar Far  Good

www.interventioncentral.org




Response to Intervention

Group-Based Repeated Reading

Procedure.

4. Contingent Reward (Cont.) At the end of the session, the tutor
rates each student's behavior on the Group Repeated Reading
Intervention Behavior Rating Scale. Any student who earns a
top score (3 points) on all rating items receives a nickel
(Klubnik & Ardoin, 2010), sticker, or other modest reward.

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.




Response to Intervention

Sample Strategies to Promote...Reading
Comprehension

www.interventioncentral.org
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Response to Intervention

Reading Comprehension: Self-Management Strategies
CLICK OR CLUNK: MONITORING COMPREHENSION

 The student continually checks understanding of sentences,
paragraphs, and pages of text while reading.

« |f the student understands what is read, he/she quietly says
‘CLICK’ and continues reading.

« [f the student encounters problems with vocabulary or

comprehension, he/she quietly says ‘CLUNK’ and uses a checklist

to apply simple strategies to solve those reading difficulties.

Source: Babbs, P. J. (1984). Monitoring cards help improve comprehension. The Reading Teacher, 38(2), 200-204.
www.interventioncentral.org
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Response to Intervention

‘Click or Clunk’
Check Sheet

—.A_ T 3 e —_'-—I. irter wertior: Thet Wk - Bt || semoniererien mrtraloy

-

]

MY READING CHECK SHEET”

Hame: Class:

+

Sentence Check... “Did I understand thir

221
TEHTERCES
. . - L. .
L ___.-n g trawil nu:rr:sumésw:u: a5 2Es = e .‘-_:-_'_. . -'t-
o Reading the senisncs oer o

- !
o MeEsding e fad senence )

o Lookng wo the word in the glossary (i the book or sriicls has
.:.re:.

o Asking someone

5

Ak Egg frawEl g ?"_«Sl-\.-.d-\.- T moEIETEE g T -
o Resding the seniznce ower

o Reading the whols paragraph agan

o Readng on

o Asking somsons

b}

Paragraph Check... “What did the

paragraph sqy?”

If yow Esd zrowtdz n-s*:-'_qsk-s'i;g what b parsprank seid, ...
o Resdieg the paragranh oves

Page Check... “What do I remermber?”

: | S -L'S" ?‘";'-ﬂﬁ ?“.ﬂ"".ﬁ'd ?‘l-\.-"a.--'.'f...-\s\. 5\."5-\.-.{ .-\5"" -
o Ae-resdeg eath pasgEDn on the Dage, and sﬁ-(fgx:-.-'s-:{ Wt

.-I.-Ini_s;},-‘;l'

* Adegesd Eom Asdemes (UEY), Bablba Ll 334)
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Response to Intervention

Reading Comprehension ‘Fix-Up’ Skills: A Toolkit

o [Student Strategy] Identifying or Constructing Main Idea
Sentences (Question Generation) (Davey & McBride, 1986;
Rosenshine, Meister & Chapman, 1996). For each paragraph
In an assigned reading, the student either (a) highlights the
main idea sentence or (b) highlights key details and uses them
to write a ‘gist’ sentence. The student then writes the main idea
of that paragraph on an index card. On the other side of the
card, the student writes a question whose answer Is that
paragraph’s main idea sentence. This stack of ‘main idea’
cards becomes a useful tool to review assigned readings.

www.interventioncentral.org
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Response to Intervention

Reading Comprehension ‘Fix-Up’ Skills: A Toolkit (Cont.)

 [Student Strategy] Linking Pronouns to Referents (Hedin &
Conderman, 2010). Some readers lose the connection
between pronouns and the nouns that they refer to (known as
‘referents’)—especially when reading challenging text. The
student Is encouraged to circle pronouns in the reading, to
explicitly identify each pronoun’s referent, and (optionally) to
write next to the pronoun the name of its referent. For example,
the student may add the referent to a pronoun in this sentence
from a biology text: “The Cambrian Period is the first geological
age that has large numbers of multi-celled organisms
associated with it ©@mbrian Period -

www.interventioncentral.org 40




Response to Intervention

Reading Comprehension: Self-Management Strategies

« RETAIN TEXT INFORMATION WITH PARAPHRASING (RAP).
The student is trained to use a 3-step cognitive strategy when
reading each paragraph of an informational-text passage: (1)

PARAPH
own word
acronym

READ the paragraph; (2) ASK oneself what the main idea of the
paragraph is and what two key details support that main idea,; (3)

RASE the main idea and two supporting detalls into one's
S. This 3-step strategy is easily memorized using the

RAP (read-ask-paraphrase). OPTIONAL BUT

RECOMMENDED: Create an organizer sheet with spaces for the
student to record main idea and supporting details of multiple
paragraphs—to be used with the RAP strategy-to be used as an
organizer and verifiable work product.

Source: Hagaman, J. L.,

Casey, K. J., & Reid, R. (2010). The effects of the paraphrasing strategy on the reading

comprehension of young students. Remedial and Special Education, 33, 110-123. 1




Resp Read-Ask-Paraphrase (RAF) Sheet
Mame: Dot THePages of Reading
Siuden| Directions: For 2act paragapiifom your sesigred reading, (1) READ fhe peragraph; (2] A3K yoursel whet the main
deawl:f::?;r:p-;;:dmﬂﬁ;ltta:::-.ﬁ: ;ﬂ:ﬁi;:;.-a"hu: 13 PARAPHRAEE the main idea snd beo supporiing
Paragraph 1
READ-ASK- —
PARAPHRASE
(RAP) Sheet:
Reading
. Paragraph 3
Comprehension:
Cognitive Strategy
(Available on
Conference Web S
Page)
Paragraph 5
ww




Response to Intervention

Reading Comprehension: Self-Management Strategies

« A means to develop self-monitoring skills in comprehension is to teach
students a cognitive strategy : ART: Ask-Read-Tell (McCallum et al., 2010).
For challenging passages, the student is trained to apply a 3-step ART
sequence, which maps to the pre-reading/reading/post-reading timeline:

1. ASK: Before reading the text, the student looks over the title of the passage,
asks what the topic is likely to be, considers what he or she already knows
about that topic, and generates 2 questions that the student hopes to
answer through reading.

2. READ: While reading, the student stops after each paragraph to query
whether he or she has adequately understood that section of the passage
and, if necessary, applies comprehension fix-up skills.

3. TELL: After reading, the student attempts to answer the 2 questions posed
earlier based on the content just read.

Source: McCallum, R. S., Krohn, K. R., Skinner, C. H., Hilton-Prillhart, A., Hopkins, M. Waller, S., & Polite, F. (2010). Improving
reading comprehension of at-risk high-school students: The art of reading program. Psychology in the Schools, 48(1), 78-86. 43




RESPOI  [ASK-READ-TELL (ART): Student Worksheet pecam =a, 2
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Step 2: Goal While Reading: | READ the passage carefully for full understanding:
While reading, | stop after each paragraph to ask, "Did | understand what | just read?"

If | do understand the paragraph, | mark it with a plus sign (+) and continue reading.

If | do not understand the paragraph, | mark it with a minus (-) sign and:

- reread the paragraph;

- slow my reading;

- focus my full attention on what | am reading;

- underline any words that | do not know and try to figure them out from the reading (context).

Conference e 0 undersiznd the parmgrach, | merk i with & plus =g [+) 2nd contnue reading.

i |00 Mot undersiand Bre parsgraph, | menk & with & minues (-] sign and:
Pag6) - rerend bhe prmgeaph
- slowr mry rending;
- forue: my (L sftesbon on whel | am meading
- underiine smy words et | do mof know and by fo figume them out from the reading [confed).

I:l Siep I Goal Aler Reading: | TELL what | learned Irom the passage:
Based om my reading, ke are arewers fo my 180 questions from Sk 1

When | mest wilh my peer padner, we TELL each olher whial e TR from e passsge. sharing our
quieshons and armeee. Then we il shout any ofver inbere=ifing infioemation from e meding.

WWW.I




Response to Intervention

Phrase-Cued Text Lessons

« Phrase-cued texts are a means to train students to
recognize the natural pauses that occur between
phrases in their reading. Because phrases are units that
often encapsulate key ideas, the student’s ability to
Identify them can enhance comprehension of the text
(Rasinski, 1990, 1994).

Sources: Rasinski, T.V. (1990). The effects of cued phrase boundaries on reading performance: A review. Kent, Ohio: Kent
State University. (ERIC Document Reproduction Service No. ED313689).

Rasinski, T. V. (1994). Developing syntactic sensitivity in reading through phrase-cued texts. Intervention in School and Clinic,

29, 165-168.

www.interventioncentral.org
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Response to Intervention

Phrase-Cued Text Lessons

MATERIALS:

« Two copies of a student passage: One annotated with
phrase-cue marks and the other left without annotation.

Sources: Rasinski, T.V. (1990). The effects of cued phrase boundaries on reading performance: A review. Kent, Ohio: Kent
State University. (ERIC Document Reproduction Service No. ED313689).

Rasinski, T. V. (1994). Developing syntactic sensitivity in reading through phrase-cued texts. Intervention in School and Clinic,

29, 165-168.

www.interventioncentral.org
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Response to Intervention

Phrase-Cued Text Lessons

PREPARATION: Here are guidelines for preparing phrase-cued
passages:

1. Select a Passage. Select a short (100-250 word) passage that
IS within the student’s instructional or independent level.

2. Mark Sentence Boundaries. Mark the sentence boundaries of
the passage with double slashes (//).

3. Mark Within-Sentence Phrase-Breaks. Read through the
nassage to locate ‘phrase breaks’ —naturally occurring pause
noints that are found within sentences. Mark each of these
phrase breaks with a single slash mark (/).

Sources: Rasinski, T.V. (1990). The effects of cued phrase boundaries on reading performance: A review. Kent, Ohio: Kent
State University. (ERIC Document Reproduction Service No. ED313689).

Rasinski, T. V. (1994). Developing syntactic sensitivity in reading through phrase-cued texts. Intervention in School and Clinic,
29,
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Response to Intervention

Example: Passage With Phrase-Cued Text Annotation

Phrase-Cued Text

For animals that drift through the sea without the benefit of eyesight, [jellyfish have
managed to survive remarkably well. [l In fact, [ in areas where overfishing and
habitat destruction have reduced fish populations, [ jellyfish are now becoming the

dominant predators. Il

It turns out that jellyfish, /despite their sluggish looks, /arejust as effective at hunting
and catching meals as their competitors with fins. [/ They may not move as quickly, /
but in a study published in the journal Science, [ researchers found that many jellyfish
use their body size to increase their hunting success. /] With their large, watery bodies

and long tentacles, /thev conserve enerqy by letting currents quide them into their

www.interventioncentral.org
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Response to Intervention

Phrase-Cued Text Lessons

INTERVENTION STEPS: Phrase-cued text lessons should be carried out In

1.

10 minute sessions 3-4 times per week. Here are steps to carrying out this
Intervention:

[When first using this strategy] Introduce Phrase-Cued Texts to the
Student. Say to the student: “Passages are made up of key ideas, and
these key ideas are often contained in units called ‘phrases’. Several
phrases can make up a sentence. When we read, it helps to read phrase
by phrase to get the full meaning of the text.”

Show the student a prepared passage with phrase-cue marks inserted.
Point out how double-slash marks signal visually to the reader the longer
pauses at sentence boundaries and single slash marks signal the shorter
phrase pauses within sentences.

Sources: Rasinski, T.V. (1990). The effects of cued phrase boundaries on reading performance: A review. Kent, Ohio: Kent
State University. (ERIC Document Reproduction Service No. ED313689).

Rasinski, T. V. (1994). Developing syntactic sensitivity in reading through phrase-cued texts. Intervention in School and Clinic,
29,

www.interventioncentral.org
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Response to Intervention

Phrase-Cued Text Lessons
INTERVENTION STEPS (Cont.):

2. Follow the Phrase-Cued Text Reading Sequence: The tutor prepares a
new phrase-cued passage for each session and follows this sequence:

a) The tutor reads the phrase-cued passage aloud once as a model,
while the student follows along silently.

b) The student reads the phrase-cued passage aloud 2-3 times. The
tutor provides ongoing feedback about the student reading, noting the
student’s observance of phrase breaks.

c) The session concludes with the student reading aloud a copy of the
passage without phrase-cue marks. The tutor provides feedback
about the student’s success in recognizing the natural phrase breaks
In the student’s final read-aloud.

Sources: Rasinski, T.V. (1990). The effects of cued phrase boundaries on reading performance: A review. Kent, Ohio: Kent
State University. (ERIC Document Reproduction Service No. ED313689).

Rasinski, T. V. (1994). Developing syntactic sensitivity in reading through phrase-cued texts. Intervention in School and Clinic,
29,

www.interventioncentral.org
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Response to Intervention

Phrase-Cued Text Lessons

Additional Ideas for Using Phrase-Cued Texts. Educators might consider

these additional ideas for using this strategy (Rasinski, 1994):

Use Phrase-Cued Texts in a Group-Lesson Format. The teacher would
modify the intervention sequence (described above) to accommodate a
group or class. The teacher models reading of the phrase-cued passage;
the teacher and students next read through the passage chorally; then
students (in pairs or individually) practice reading the phrase-cued text
aloud while the instructor circulates around the room to observe. Finally,
students individually read aloud the original passage without phrase-cue
marks.

Encourage Parents to Use the Phrase-Cued Text Strategy. Parents
can extend the impact of this strategy by using it at home, with training and
materials provided by the school.

Sources: Rasinski, T.V. (1990). The effects of cued phrase boundaries on reading performance: A review. Kent, Ohio: Kent
State University. (ERIC Document Reproduction Service No. ED313689).

Rasinski, T. V. (1994). Developing syntactic sensitivity in reading through phrase-cued texts. Intervention in School and Clinic,
29,
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Phrase Cued Text Generator

Step 1 of 3

Fill out the title, author, and copy & paste a passage of text into the form below:

Title
Jellyfish Are Effective Pre

Buthor
MY Times

Passage

For animals that drift through the =sea without the benefit of =yesight,
jellyfish have managed to surviwe remarkably well. In fact, in areas
where overfishing and habitat destruction hawve reduced fish populations,
jellyfish are now becoming the dominant predators.

It turn=s out that jellyfish, despite their slnggish looks, are just as=
effertive at hunting and catching meals as their competitors with fins.
They may not move a9 guickly, but in a study published in the journal
Joience, ressarchers found that many jellyfish use their body size to
increass their hunting =success. With their large, watery bodies and long
tentacles, they conserve energy by letting currents guide them into their
prey, =aid Jo=& Luis Acufa, an author of the paper and a biologis=t at the
Tniversity of Criedo in Spain.

“To our surprise, jellyfish were a=s good predators as visually predating
fish in =spite of being =slow and blind, becauss they play an entirely
differsnt hydromechanical trick,”™” he said in an e—mail.

Word Count: 163 (Mim: 20 Mace: 500)

[C] Remowve all line breaks to creste s single-paragraph passage

| »

m




Response to Intervention

Sample Strategy to Promote...Writing:
Grammar & Syntax

www.interventioncentral.org
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Response to Intervention

Sentence Combining (Online)

Students with poor writing skills often write sentences that lack
‘syntactic maturity’. Their sentences often follow a simple,
stereotyped format. A promising approach to teach students use of
diverse sentence structures is through sentence combining.

In sentence combining, students are presented with kernel sentences
and given explicit instruction in how to weld these kernel sentences
Into more diverse sentence types either

— by using connecting words to combine multiple sentences into
one or

— by isolating key information from an otherwise superfluous
sentence and embedding that important information into the base
sentence.

Sources: Saddler, B. (2005). Sentence combining: A sentence-level writing intervention. The Reading Teacher, 58, 468-471.

Strong, W. (1986). Creative approaches to sentence combining. Urbana, OL: ERIC Clearinghouse on Reading and
Communication Skill & National Council of Teachers of English.

www.interventioncentral.org
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Response to Intervention

Formatting Sentence Combining Examples

In each example, the base clause (sentence) appears first. Any sentence(s) to be combined or
embedded with the base clause appear below that base clause.

Example: Base clause: The dog ran after the bus.
Sentence to be embedded: The dog is yellow.
Student-Generated Solution: The yellow dog ran after the bus.

‘Connecting words’ to be used as a sentence-combining tool appear in parentheses at the end
of a sentence that is to be combined with the base clause.

Example: Base clause: The car stalled.
Sentence to be combined: The car ran out of gas. (because)
Student-Generated Solution: The car stalled because it ran out of gas.

The element(s) of any sentence to be embedded in the base clause are underlined.

Example: Base clause: The economic forecast resulted in strong stock market gains.
Sentence to be embedded: The economic forecast was upbeat.
Student-Generated Solution: The upbeat economic forecast resulted in strong
stock market gains.
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Response to Intervention

Table 1: Sentence-combining types and examples (Saddler, 2005; Strong, 1986)

Type of Sentence

Sentence Combining Example

Multiple (Compound) Sentence
Subjects or Objects:

Two or more subjects can be
combined with a conjunction

(e.g., or, and).

Two or more direct or indirect
objects can be combined with a
conjunction (e.g., or, and).

Skyscrapers in the city were damaged in the hurmcane.
Bridges in the city were damaged in the humcane.
Skyscrapers and bridges in the city were damaged in the
hurmicane.

When they travel, migratory birds need safe habitat.
When they travel, migratory birds need regular supplies of
food.

When they travel, migratory birds need safe habitat and
regular supplies of food.

Adjectives & Adverbs: When a
sentence simply contains an
adjective or adverb that modifies
the noun or verb of another
sentence, the adjechive or adverb
from the first sentence can be
embedded in the related
sentence.

Dry regions are at nsk for chronic water shortages.
Overpopulated regions are at nsk for chronic water
shortages.

Dry and overpopulated regions are at risk for chronic
water shortages.

Health care costs have nsen nationwide.
Those health care costs have nsen quickly.
Health care costs have nisen quickly nationwide.

www.interventioncentral.org

56




Response to Intervention

Table 1: Sentence-combining types and examples (Saddler, 2005; Strong, 1986)

Type of Sentence

Sentence Combining Example

Connecting Words: One or
more sentences are combined
with connecting words.

Coordinating conjunctions (e g,
and, but) link sentences on an
equal basis.

Subordinating conjunctions (e.q.,
after, until, unless, before, while,
because) link sentences with one
of the sentences subordinate or
dependent on the other.

¢ The house was falling apart.
No one seemed to care. (but)

¢ The glaciers began to melt.
The earth’'s average temperature increased. (because)
The glaciers began to melt because the earth’s average
temperature increased.

The house was falling apart, but no one seemed to care.

Relative Clauses: Sentence
contains an embedded,
subordinate clause that modifies
a noun.

¢ The artist was the most popular in the city.
The artist painted watercolors of sunsets. (who)
The artist who painted watercolors of sunsets was the
most popular in the city.

Appositives: Sentence contains
two noun phrases that refer to the
same object. When two
sentences refer to the same
noun, one sentence be reduced
to an appositive and embedded

in the other sentence.

¢ The explorer paddled the kayak across the raging nver.
The explorer was an expert in handling boats.

The explorer, an expert in handling boats, paddled the
kayak across the raging river.

www.interventioncentral.org
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Response to Intervention

Table 1: Sentence-combining types and examples (Saddler, 2005; Strong, 1986)

Type of Sentence Sentence Combining Example

Possessive Nouns: A sentence | «  Some historians view the Louisiana Purchase as the most
that descnbes possession or important expansion of United States temtory.

ownership can be reduced to a The Louisiana Purchase was President Jefferson’s
possessive noun and embedded achievement.

In another sentence.
Some historians view President Jefferson’s Louisiana
Purchase as the most important expansion of United
States temitory.

www.interventioncentral.org
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Reading/Writing Interventions
Reading Comprehension

Reading Interventions:
Activity

 Discuss the reading

Interventions reviewed today.

« Select at least one idea that
you would like to try in your
classroom or share with
teachers in your school.

Click or Clunk

Main Idea Sentences

Linking Pronouns to Referents
Read-Ask-Paraphrase
Ask-Read-Tell

Phrase-Cued Text Lessons

Grammar/Syntax

Sentence Combining




Response to Intervention

Teacher as ‘First
Responder’. What is the
role of the teacher in
organizing and
Implementing classroom
interventions? (Online)

www.interventioncentral.org
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ACADEMIC RTI
Tier 3: High-Risk Students: 5%

« [Diagnostic assessment of
academic problems

o RTITeam Meetings

« Customizedintensive
academic intervention plan

« Daily progress-monitoring

Tier 2: At-Risk Students: 15%

o Small-group interventions to
address off-grade-level
academic deficits

« Regular progress-monitoring

N

AN

BEHAVIORAL RTI
Tier 3: High-Rizk Students: 5%

« Functional Behavioral
Assessments (FBAs)

« Behavior Intervention Plans
(BIPs)

« Wrap-around RTI Team meetings

« Daily progress-manitoring
Tier 2: At-Risk Students: 15%

« amall-group interventions for
emerging behavioral
prablems

» Regular progress-monitoring

Tier 1: Universal: Core lnstruc:tian:“"

B0%

» Effective group instruction

* Universal academic screening

« Academic interventions for
struggling students

-

“ Tier 1: Universal: Classroom

Management: 80%

» (lear behavioral expectations

« [Effective class-wide
management strategies

« Universal behavior screening

Source: Grosche, M., & Volpe, R. J. (2013). Response-to-intervention (RTI) as a model to facilitate inclusion for students with learning and

behaviour problems. European Journal of Special Needs Education, 28, 254-269. http://dx.doi.org/10.1080/08856257.2013.768452




Response to Intervention

RTI: Tier 1: Classroom Intervention

 Teachers sometimes need to put academic interventions
In place for 'red flag' students. These are students whose
academic delays or difficulties require a sustained
remediation plan that will last at least several weeks.

Tier 1 interventions take place in the classroom, typically
during core instruction.

Tier 1 interventions are often modest in scope but can still
nave strong positive outcomes. They follow the full RTI
problem-solving approach--adapted to the realities of a
puSy classroom environment.
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Response to Intervention

Tier 1 Intervention Plans: Essentials... q

m At Tier 1, problem-solving occurs when the teacher
meets briefly with a team (e.g., grade-level team,
Instructional team, department) or a consultant.

m The teacher defines the student problem(s), selects
Intervention(s), decides how to monitor the
Intervention, and documents the intervention plan—
with the guidance of the team or consultant

m The teacher meets again with team or consultant
several weeks later to check on the status of the
Intervention.
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Reg| Classroom Infervention Planning Sheet

This workczheel & designed fo help teschers fo quickly eeate dessmom plans for scedemic and behaviom

m==ventions

Case Information

Wral i0 Wrile: Recond the important case informarion, induding shadent, peron deffuening the intesvecbion, dete of plan, =ard snd
wry] defas jor e inlersenficon plan, snd e ol numnber of inshuchonal wesles that Bre imlenenSon sl mun.

D Infervenion

Zhlent Inkeraenfionist{ = Plan W= Wirten:

Dale Dl Infreerdion Tolal Numbesr of

Inlersention = o End Inlerveniion

2 by Sk Wilerlcs:

Descripbon of fhe Sudent Probiem
Classroom ez

Wil o Write: V= n beef desmipion of the infereertion(s) in be wsed with this shudent. TIP: Eyou heee 5 sept for this

rieverbon, ywou can peshwrbe iy same hese and afach e scopl bn bhis shesd

Intervention
Planning Sheet

Matenalz Training

Wial b0 Wirile: Job down maleasls (=g fsshcands) or Wial b0 Write: Mol whal tbeising—if any—i= resded fo prepare
rearurcas (2.0, nemet-connected computer] resded to aduif{=) sndior e shuder] fo cary ol the imlerenbon
sy oul e imlevandion

Progress-Monrtoring

Wial b0 Wirile: Sefect s method do moidor student progresz on this imlenention. For the method sdeced moond wha bype of dets
= o b umend, e whodent beasadine | safing-poin) ifformtion, cabaulais sn inkesvenlion oulcome goal, snd nobe howr frequenty
you gian o moniior fhe imlerenbion. Tip: Severl ides= for da==mom dals coll=clion sppesr on fhe nghl side of this b=

Type of Datn Lized fo Monior ldzzes for Infersention Progres=-Lioniiosing
Exizting dsis: gmadies, homewost logs, =ic.
Curmiefe masiery log

Fubrg

Cumculum-besed messuremen
Eeshamcior report cand

Bshumcior checkds]

Hmam i Chptzome Goal

Hiow oflen will deis be colledied? 2.y, deily, svery obher daw, wesiy):




Re!

How To: Create a Written
Record of Classroom
Interventions

Classroom Intervention Planning Sheet
Thrs worksheet is designed to help teachers to quickly creale classroom plans for academic and behavioral
ItErventons.

Case Information

What to Wirrle- Record the important case rformation, ncluding student, person deivenng the misnenton date of pn, star and
£nd dates for the Mervention pian, and the 10t number of NErucional weels Tat he ntervenson wil run.

Mr. Smith, Soc Date imenvention |3 (et 2014
. LJosh H. . Sﬂﬂ‘}i Pl s
Date Date Interventon Total Namber of
wesrvenson [ Oct 2014 soene |0 202015 msevensicn |° eekS
513 St Vieeks.

e m - T »
s et Srnoni A el wein e ke Loy gy

Intervention

Whiat to Wirrle: Wee 3 brief descnption of (e intefventon(s) 1o Be used with s student. TIP- ¥ you Rave 3 Sonpl 8 s
imiervention, You c3n st wile its name hene and aach the Sonpt 10 TS sheel

Ask-Read-Tell Cognitve Strategy

Matenials Training

What to Winte- Jot down matenals (2.g., fashcarss) or What to Write: Note what Faning— any—s nesded 1o prepare
resourtes (e.g., Inlemet-tonnedsd computer) needed 1o 20utys) andior The student 1o Ly oul The MiErverton.
carry out TS roervention.

A copy of the mteractve Ask-Read-Tel cognitive  [Mr. Smith will train Josh to use the ART strategy and will
|strategy organizer will be emaded to the student  |direct the student to kg its use and o email completed
and to the parent. wes of the ART form to the teacher after each

5 Mortor

What to Wiite: Seiect 3 method 1o mendor SIGent progress on Tes mienventon. For Te method Selected, recon what type of L
is 1 be used, enter student baseine (SLrtng-poi) NfoMMation, Caicylate an MenEntion CULome goal, and note how frequently
you plan 12 monitor e intervention. Tip: Several iteas for Classmom 03l collecion appear on the nght 5ide of Tis tbie.

Type of Data Used to Morvior: e Igeas for imenenton Progress-Monitonng
completed ART sheets; quiz grades l_ e dat Sk
- m:.
None for ART sheets 100% completon/ART sheats e e
Quiz grades: 65% 5% for quiz grades : St
How often will data be coleciad T (e.g. daly, every ofer day, weeltyl: «  Bahovior checkist

sheets/as readngs are assigned; quzes weekly




Response to Intervention

Creating a Written Record of Classroom Interventions: Form

 Case information. The opening section of the form includes
general information about the case, including:
— Target student

— Teacher/interventionist
— Date of the intervention plan

— Start and end dates for the intervention
— Description of the student problem to be addressed

Case Information

What to Write: Record the important case information, including student, person delivering the intervention, date of plan, start and
end dates for the intervention plan, and the total number of instructional weeks that the intervention will run.

Student:

Josh H.

Date
Intervention
is to Start:

27 Oct 2014

Interventionist(s):

Date Intervention
s to End:

Mr. Smith, Social
Studies/Grade 7

Date Intervention
Plan Was Written:

23 Oct 2014

8 Jan 2015

Total Number of

Intervention
Weeks:

8 weeks

Description of the Student Problem:

Josh has difficulty creating a reading plan, monitoring understanding
while reading, applying fix-up skills, and processing inform. text.




RESPOI  [ASK-READ-TELL (ART): Student Worksheet pecam =a, 2
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Step 2: Goal While Reading: | READ the passage carefully for full understanding:
While reading, | stop after each paragraph to ask, "Did | understand what | just read?"

If | do understand the paragraph, | mark it with a plus sign (+) and continue reading.

If | do not understand the paragraph, | mark it with a minus (-) sign and:

- reread the paragraph;

- slow my reading;

- focus my full attention on what | am reading;

- underline any words that | do not know and try to figure them out from the reading (context).

Conference e 0 undersiznd the parmgrach, | merk i with & plus =g [+) 2nd contnue reading.

i |00 Mot undersiand Bre parsgraph, | menk & with & minues (-] sign and:
Pag6) - rerend bhe prmgeaph
- slowr mry rending;
- forue: my (L sftesbon on whel | am meading
- underiine smy words et | do mof know and by fo figume them out from the reading [confed).

I:l Siep I Goal Aler Reading: | TELL what | learned Irom the passage:
Based om my reading, ke are arewers fo my 180 questions from Sk 1

When | mest wilh my peer padner, we TELL each olher whial e TR from e passsge. sharing our
quieshons and armeee. Then we il shout any ofver inbere=ifing infioemation from e meding.
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Response to Intervention

Creating a Written Recorc

 |ntervention. The teacher describes the evidence-based

Intervention(s) that wil

of Classroom Interventions:

-orm

be used to address the identifiec

student concern(s). As a shortcut, the instructor can
simply write the intervention name in this section and

attach a more detailed
the intervention plan.

Intervention script/description to

Intervention

What to Write: Write a brief description of the intervention(s) to be used with this student. TIP: If you have a script for this
intervention, you can just write its name here and attach the script to this sheet.

Ask-Read-Tell Cognitive Strategy




Response to Intervention

Creating a Written Record of Classroom Interventions: Form

« Materials. The teacher lists any materials (e.g.,
flashcards, wordlists, worksheets) or other resources
(e.g., Internet-connected computer) necessary for the
Intervention.

Materials

What to Write: Jot down materials (e.qg., flashcards) or
resources (e.g., Internet-connected computer) needed to
carry out this intervention.

A copy of the interactive Ask-Read-Tell cognitive
strategy organizer will be emailed to the student

and to the parent. 69
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Response to Intervention

Creating a Written Record of Classroom Interventions: Form

 Training. If adults and/or the target student require any
training prior to the intervention, the teacher records
those training needs in this section of the form.

Training
What to Write: Note what training--if any--is needed to prepare
adult(s) and/or the student to carry out the intervention.

Mr. Smith will train Josh to use the ART strategy and will
direct the student to log its use and to email completed
copies of the ART form to the teacher after each

assigned reading.

70
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Response to Intervention

Creating a Written Record of Classroom Interventions: Form

 Progress-Monitoring. The teacher selects a method to
monitor student progress during the intervention, to include:

— what type of data Is to be used

— collects and enters student baseline (starting-point) information

— calculates an intervention outcome goal
— The frequency that data will be collected.

Progress-Monitoring

What to Write: Select a method to monitor student progress on this intervention. f
is to be used, enter student baseline (starting-point) information, calculate an inter

you plan to monitor the intervention. Tip: Several ideas for classroom data collectic

Type of Data Used to Monitor: completed ART sheets; quiz grades

Baseline Qutcome Goal
None for ART sheets 100% completion/ART sheets
Quiz grades: 65% 75% for quiz grades

How often will data be collected? (e.g., daily, every other day, weekly):

71

ART sheets/as readings are assigned; quizzes weekly




Req Classroom Intervention Planning Sheet
Y This worksheet is designed to help ieachers to guickly create classroom plans for academic and behavioral

iriervertions.

Case Informaton
What to Write: Record the imporiant case imsemation, including student, person delivening the imervention, daie of pln, sEn and
end dates for the imervention plan, andl the iotal numb=e of instnuctional weeks that Te interverdon will nun.

Josh Mir. Smith, Socisl Date imervention |29 Ot 2014
Shuient H. Interverionisys): St:.ﬂbﬁ'ﬁ?df? Plan Was Winitten:
Cate Date Interyention
eerverton, |27 Ot 2014 i
& 1o Start

] . |[Josh has difficulty creating a reading pfan, monitoring understanding
e whilz reading, apphying fox-up skills, and processing inform. text

How To: Create a Written —
ReCOrd Of ClaSSIOOIM | | Mo e s e s o ne oy o 1 ¥t

. E_s-l:t-.ﬂead-Tel Cognitive Srategy:
| nte f've ntl ons it iwwew jmwrightonline. comimixed._flesW]_ED._2014/cognitive_strategy reading_comprehension_ART i
nieractve_form pdf

Materials Training

What to Write- Joi down maienals (2.g., flashcands) or What bo Write: Mote wial Tairing—if any—s nesded 1o pregare
Pescrnes (2.9, Infemet-conmeried computer) nesded 10 aduitys) andior he student to camy cul the inlervention.
carry ol Tis inlsrvention.
A copy of the mieractive Ask-Read-Tell cognitive  [Mr. Smith will train Josh to use the ART srategy and will
strategy crganizer will b= emailed o the student  |direct the student to bog its use and o email completed
and to the parent. copies of the ART fiorm to the teacher afier each
assigned reading.

Progress-Monitoring

What to Write: S=lect a method o monior shufent peogress on this imtensention. For 2 method sslecied, recond whal type of data
is 10 be used, enler student baseline |siaring-poind] information, cEiculie an insnendion cuwicome goal, and nobe how frequenty
Yol plan io manior the intervention. Tip: Several ieas i classnoom data collecion appear on the night side of Tis able.

Type of Data Used bo Moritor; completed ART sheets; quiz grades Idegs for Intervention Progress-Monitonng

=  Existing data: grages, homework logs, eic.
Baseine Cuicome Goal +  Cumdalive maztery log
= Fubnc
Mone for ART sheets 100% completon/ART sheets I N — —
Quiz grades: B5% 75% for quiz grades . oo
Hiow ofien will dala be colecied T (2.g., daiy, every ofer day, weekiyl: =  Behawior checkiist

V| JART shests'as readings are assigned; guizzes weekly




InterventioficentrAl

§-Minute ‘Count Dowm’ Timer

Response to Intervention

Reading Intervention: Activity 05:00

www.interventioncentral.org

Today’s workshop reviewed a range of reading
Interventions, as well as a form and process for
documenting academic interventions in the classroom.

Discuss how you or your school might take resources like
these and begin to assemble a toolkit, to make classroom
Interventions more practical.
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