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A Basis for the Design of a Curriculum Incorporating Music
and Drama in Children’s English Language Instruction

Fundamentos para el disefio de un curriculo que incorpora la musica
y el arte dramatico en la ensefianza de inglés a nifios

Monica Rodriguez-Bonces’
Universidad de la Sabana, Chia and Pearson Education, Bogota, Colombia

This article presents the foundations to design a curriculum that integrates music and drama as strategies
for the teaching of English as a foreign language. Besides promoting interdisciplinarity, this curriculum
seeks to improve the language level of those children attending continuing educational programs at any
higher education institution. The interdisciplinary curriculum not only innovates the offer of English
courses for children—music and drama—but also promotes meaningful learning and creates a positive
attitude in children so that a high degree of interest in learning a foreign language exists. The article,
besides explaining the basis for curriculum design, highlights the advantages of integrating music and
drama as a medium for the teaching of a foreign language.
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El presente articulo presenta el fundamento para el disefio de un programa curricular para el aprendizaje
del inglés que integra la musica y el arte dramético como vehiculos de aprendizaje. Dicho programa,
ademads de propiciar un trabajo interdisciplinario, busca mejorar el nivel de lengua requerido por un
grupo de nifos participantes de los cursos de un programa de extension. El programa no solo innova
el tipo de cursos de inglés para nifios —musica y arte dramatico— sino que promueve el aprendizaje
significativo y crea en los infantes una actitud positiva que promueve un alto nivel de interés en el
aprendizaje del idioma extranjero. Ademas de presentar las bases de la estructura curricular, el articulo
también menciona multiples beneficios al integrar la musica y el arte dramdtico como medios de
enseflanza de una lengua extranjera.
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Introduction

Bilingualism has become one of the major aspirations
in today’s society. Advances in communication and
technologies place increasingly higher demands on
the knowledge of another language. Today, in many
Latin American countries, English occupies the focus
of the curriculum, from pre-school to higher education.
Countries such as Colombia, Panama, Mexico, Ecuador,
Peru, Argentina, and Brazil have invested in school
reforms and teacher training programs to better English
language proficiency (Kambhi-Stein, Diaz-Maggioli, &
de Oliveira, 2017). In fact, they have established national
bilingual programs in which English is the main foreign
language for learning. Many Latin American countries
usually begin bilingual education during the first years
of schooling. For example, “Ecuador” and “Panama
Bilingiie” demand that schools offer foreign languages
from first grades (Ministerio de Educacién [MEDUCA],
2016).

Curriculum planning and within it school vision,
mission, and syllabi should be formed in response to
not just global tendencies but also local needs. It means
every country has particular needs and contexts that
should be considered when offering bilingual education
programs. For instance, some regions may demand
people learn English for tourism while others English
for health. In the same way, some students learn English
for travelling while others for working. Additionally, the
task of developing and implementing bilingual education
programs falls not just to institutions of primary and
middle school, but also to those of higher education that
offer foreign language extension/enrichment programs,
especially for children.

Bearing in mind that in Colombian higher education
institutions must follow the national government’s
objectives for standards of quality in foreign language;
and after reviewing the types of programs for children
offered by various universities, I observed that while
many universities offer programs that make use of
games and music, so far no program has integrated

music and drama for the teaching of English. For this
reason, it was worth investigating a curricular structure
that integrated methodological strategies for English
language teaching with music and drama for children
from the ages of 7 to 11.

This article presents the key aspects to consider in
undertaking the design of a music- and drama-based

foreign language curriculum for children.

Context

A principal challenge in the attainment of a
high level of language mastery rests in the effective
transition from one level of schooling to another. In
Colombia, one hopes that by 2025 a fifth grader will have
reached level A2 according to the Common European
Framework of Reference for Languages (CEFR, Consejo
de Europa, 2002). While many primary and middle
school institutions have increased their hours of English
instruction or modified curricula in order to offer content
subjects in English, chiefly math and science, many
families still turn to enrichment programs in order to
supplement their children’s foreign language formation.
Some of these enrichment programs are offered by
universities and/or language institutes.

The supplemental English classes many children take
to enhance their learning of the language permit greater
weekly contact with the language and thus superior
levels of competence, especially if one takes the CEFR’s
recommendations for instructional hours into account
(see Table 1).

Table 1. CEFR Class Hours

Level Number

of Hours
Al 90
A2 200
B1 375
B2 575
C1 775
c2 995
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According to Nunan (2001), in spite of the various
disadvantages related to time (number of class hours)
or with the fact that students do not actually learn
everything that is covered in class, class time should
be used efficiently in order to emphasize the linguistic
aspects which are most pressing for students.

Nunan (2001) also explains that although the
improvement of communicative abilities is one teaching
objective, there are other objectives concerning the
development of learning habits. This seems evident if
one considers that an improvement in learning habits
may result in an improved level of language. One way
of bolstering learning habits and developing learning
strategies is through programs that integrate the arts.
Some studies done about the relation between arts and
learning explain this statement. As a way of example, the
Dana Foundation (2008) did research which evidenced
that motivation, abilities for learning, memory, and habits
of thought improved when studying arts. Consequently,
any curriculum should consider, among other aspects,
the interests and needs of students, set clear content
learning outcomes, guide learning strategies, set the
hours of instruction, and strengthen students’ skills
and knowledge. Likewise, one must consider which
concepts and components of music and drama will be
taught and how.

In conclusion, a curriculum that integrates music
and drama represents innovation in terms of processes
of teaching and learning. Additionally, it fulfills national
requirements and allows universities to strengthen goals
related to quality and the provision of services through

enrichment/extension programs.

State of the Art

As part of the basis for the development of a
curricular proposal, familiarity with the work of other
researchers in the field of music- and drama-based
English teaching is essential. The following section

presents several studies pertinent to this subject.

Foreign language instruction must involve
meaningful communication. It means any exchange
of information should be relevant and related to the
background of the learner (Echevarria, Vogt, & Short,
2017). For instance, Marschke (2004) examined how a
specific form of drama in education—drama methods—
can create communication and authentic experience
in foreign language learning. The concepts of acting
and motivation comprise the theoretical pillars of the
project. Drama is a practical process that can occur
through task-based learning (TBL). TBL in this research
is defined as an approach that permits learners to engage
in communicative interactions through “authentic”
tasks. Thanks to the integration of drama and TBL,
one of the most basic goals of curriculum design is the
development of cultural competence, understood as
the ability to interact in different cultures. This study,
in one of its main contributions, definitively shows
that a task-based curriculum leads to a critical stance
regarding culture. Another study that incorporates
drama, specifically process drama and TBL is the one
done by Hitotuzi (2014). The dramatic problematizer
model (ppM), which is a seven-stage framework that
incorporates critical pedagogy, process drama, and TBL,
was used in a pedagogic intervention in a rural school
in Brazil. Process drama let participants talk and reflect
on local issues while using the foreign language.

Incorporating drama techniques not only enriches
children’s social interactions but also provides the
professor with innumerable tools related to the
construction of characters, scenes, and contexts for
communication to take place. In this vein, Naoko
(2006) explored how six-year-olds in primary school
and their teachers reacted to the integration of drama as
apedagogical tool in English class. Participants discussed
the applicability of drama as a method of instruction in
an academic environment where it previously had not
been used. Results varied, as students overwhelmingly
welcomed drama while some teachers did not see it as
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useful. The study reveals that drama has great potential
to create communicative situations in various contexts.

Chukueggu (2012) examined dramatic activities
as a tool to foment a positive and receptive attitude
toward English. Through a theoretical review, having as
a basis the socio-cultural theory of Vygotsky, the author
summarizes the activities, theoretical basis, and benefits
of drama in language learning. The strategies proposed in
this paper shed light on the diversity of activities that can
be included in an interdisciplinary curriculum. Benefits
relate to motivation and self-confidence, betterment
of communication skills, authentic language use, and
proper pronunciation.

Research also exists as regards the use of drama in
the study of English in situations involving linguistic
difficulties related to phonetics, pragmatics, or
sociolinguistics. Peldez Falla and Segura Fernandez
(2008) concluded that role-play, improvisation, and
physical theater improve students’ oral performance. It
is possible to say that these studies propose drama as a
valid method for improving students’ communicative
competences.

The following studies, unlike those already described,
discuss the use of music in the study of English. To begin
with, Lowe (2002) defines the contextual components
derived from the integration of music and other art
forms in the language curriculum. The results suggest
that children were able to communicate more efficiently
through the integration of music in their language class.
Along the same lines, Sharifah (2002) investigated the
effects of a music-based methodology for the study of
English in Shah Alam (Malaysia). Findings indicated
that teachers perceive music to be a useful tool for
English instruction. Teachers who used music in class
felt that student learning improved.

Other studies have identified a direct relationship
between music and communicative skills, such as
those by Milovanov, Huotilainen, Valiméki, Esquel,
and Tervaniemi (2008), regarding pronunciation, and
Bedoya Bedoya, Lozano Nustez, Mufioz Riafio, Pal

Forero, and Sarmiento Ceballos (2007) for vocabulary.
The goal of Milovanov et al’s study was to examine the
relationship between musical aptitude and pronunciation.
The objective of the study by Bedoya Bedoya et al.,
on the other hand, was to identify deficits in English
vocabulary comprehension, retention, and transfer
due to social, economic, and academic aspects through
incorporating drawing and painting in the English class
syllabus. Both studies explored whether artistic and
musical features directly influenced learning. Results
showed that students with good oral skills exhibited
higher musical achievement and, in the second case,
that lexical competence improved by virtue of these
artistic components.

Medina (2002, 2003) carried out studies that provide
a firm base for the use of music in language teaching for
children. Research made use of various musical formats,
including sung and illustrated texts, texts sung without
illustrations, spoken and illustrated texts and spoken
texts without illustrations. Findings showed that music
facilitates information retention, takes students’ needs
into consideration, activates prior knowledge, helps
children reach linguistic goals, improves pronunciation
through repetition, is pleasing to the ear, creates trust,
is relaxing, offers authentic language, and provides
examples of the language as used in real situations.

Pérez Aldeguer and Leganés Lavall (2012) analyzed
the value of language as an interdisciplinary tool for
primary school language instruction. Although their
exploratory study focused on the teacher’s perspective, it
sheds light on music’s ability to catalyze student learning
as a “high-quality learning tool” (p. 137). Another
important finding involved teachers’ lack of knowledge
regarding the use of music as a versatile didactic resource
for objectives related to lexical substitution, phonological
patterns, or cultural education. According to the study,
foreign language teachers’ weak musical training places
these objectives out of reach.

The European Music Portfolio: A Creative Way Into

Languages project (Ludke & Weinmann, 2012) is perhaps
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one of the most important contributions regarding the
interdisciplinary approach to music and languages. Its
principal goal is to enable primary school teachers to
integrate music and language instruction so that students
meet learning objectives in both subjects. The project
presents the foundation for the learning and teaching
of music and of foreign languages. It then explores the
interrelation of the two subjects from an intercultural,
cognitive, and communicative point of view. Finally,
from a practical standpoint the European Music Portfolio
(EmP) provides online and classroom activities for teacher
use. The relationship between music and language has to
do with motivation, development of concepts, learning
environments, and creativity.

Theaspects of music established in the EMP reinforce
the curricular focus mapped out in the design proposed
by this article. The authors focus on four domains of
music that interconnect in the development of musical
competence (see Figure 1).

Figure 1. Four Domains of Music Learning
in the EMP

Representing
music

While the curriculum described in this article does
not aim to produce musicians, it is still instructive to
consider these domains, as they allow us to formulate
relevant goals. Children enjoy music and develop
musical and linguistic skills while they participate in
activities especially designed for language learning.
In fact, the EMP integrates musical activities such as
percussion, playing instruments, dance, and so on,

Figure 2. Parallels Between Elements of Music and Language Through a Communicative Focus
(Ludke & Weinmann, 2012, p. 30)

Language and (Inter-)Cultural Awareness
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Sentence
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Stress Meter
Timbre Pitch
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Interaction BaRRoe  Music Interaction
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with the development of communicative, lexical, and
intercultural skills. Figure 2, taken from the EMP, makes
use of an interdisciplinary approach in order to show
parallels between common elements of music and
language, aspects which Jordana (2008) delves into
regarding the use of musical exercises to correct speech
disorders.

At the time of writing this paper, no evidence shows
the results of integrating language and arts in Latin
America. Barriga Monroy (2011) says this research in
language-arts is new and what has happened in countries
like Colombia is some practitioners teach arts focusing
on creativity, innovation, and reflection.

In conclusion, the various studies described in this
section show that existing projects separately incorporate
music and drama as instructional strategies. Therefore,
the principal objective of study for this article is the
creation of a program that integrates both drama and
music. As Casals and Sudrez (2012) state:

The interdisciplinary is indispensable in the skills-based framework

to which today’s education must adhere. In this context, music as

well as language (and in this case drama) are not only instruments of
learning, construction and communication of knowledge, but also
of artistic creation and the guidance of actions in diverse contexts.

Consequently, the union of both (or all) of these can aid in the

development of communicative (linguistic and cultural-artistic)

competences. (p. 1, translated by the author)

Theoretical Framework

A theoretical underpinning is as crucial as know-
ledge of previous investigations into the integration
of music and drama in English language teaching.
When considering the possibility of designing a
curriculum that includes two art forms, one should
consider at least two key concepts along with theories
of language learning: first, curriculum design and
second, interdisciplinary learning as viewed from a
competence-based perspective.

Curriculum Design

In agreement with Richards (2010), curriculum
design refers to all the actions related to planning and
implementation in the development or refurbishment
of a curriculum. This process is systematic; it involves a
series of steps that, properly carried out, will guarantee
the successful attainment of the objectives developed
by any institution; in this research, a higher education
institution that offers an enrichment English class for
children.

Chapter 11 0f 1994’s Law 115 in Colombia addresses
all aspects of curriculum and plan of studies. In this
sense, one would define a curriculum as:

The whole of the criteria, plans of study, programs, methodologies,

and processes that contribute to the integral formation and

construction of cultural identity at the national, regional, and
local level, including human, academic, and physical resources,
in order to put policies into practice and carry out the proyecto
educativo institucional.' (Ministerio de Educacién Nacional [MEN],

1994, Article 76, translated by the author)

At the same time, the CEFR defines curriculum as:

A sequence of educational experiences which may or may not be

under the control of an institution. In this way, the curriculum does

not end with the finalization of formal studies, but rather continues

as part of a lifelong learning process. (Consejo de Europa, 2002, p.

173, translated by the author)

In other words, a curriculum establishes a process of
teaching and learning that goes beyond a list of content
topics or set of learning strategies. The definition given
by Rodgers (as cited in Richards, 2010) clarifies that
a curriculum is broader than a syllabus; the syllabus
refers to content while a curriculum includes all
activities associated with the norms and guidelines of
the institution.

1 In Colombia, every educational institution must have a proyecto
educativo institucional (PE1), a document which serves as a mission
statement and long-term plan, covering everything from pedagogical
strategies to staff and student regulations and management.
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Table 2. Types of Curricula

Constantly revised and modified. The teacher is the principal agent of
curricular revision. Centered on process and formative assessment.
Prioritizes meaningful learning.

Open or flexible

Predetermined in its strategies, content, and activities. Usually several
actors are in charge of its design. Focused on progress more than process,
and rote learning.

Closed

Content-based. Represented by plans and programs of study, which
clearly show evidence of information from various subjects. Based on the
experiences of students. Design involves teachers and other actors.

Overt

Not necessarily in written form. Content-based. Represented by a system
of roles, expectations, and functions which are modified according to
circumstance. The teacher basically controls its execution.

Latent

Based on the pursuit of knowledge. Questioning develops the student’s
critical capacity and stimulates creative potential.

Inquiry-based

Based on the type of assessment. Expresses an achievement or milestone

Outcome-based which a student should reach by the end of the process.

In the twenty-first century, students are prepared to handle global issues.
The inclusion of knowledge, skills, values, and attitudes is recommended.

Globalized

Aimed at developing competences, which are integrated into the
development of knowledge.

Interdisciplinary
or integrated

Various classifications of curricula according to
type are possible. Table 2 summarizes several kinds
of curricula.

The open or flexible and the interdisciplinary or
integrated curricular models facilitate the inclusion of
the arts in the teaching of English. The former allows for
creativity on the part of the teacher and can be revised
according to context. It can be recreated by teachers
and is centered on processes that underlie formative
assessment. The latter, according to Ortiz (2006), allows
the study of important topics from the perspective of each
academic area, and for the sharing of skills, expertise, and
knowledge, specifically. Ortiz summarizes the following
characteristics of the integrated curriculum:

1. Knowledge, skills, and concepts are connected
with new ideas.
2. The student is important, but learns at her/his

own pace.

3. The student uses information from her/his
environment in order to acquire authentic learning.

4. Theteacher isa facilitator who foments the thought
processes that help students understand and
assimilate new information meaningfully.

5. The teacher presents facts and skills through
generative topics that originate in the real lives of
students.

6. The curriculum aims at students’ possessing the
skills and concepts to function effectively as a

member of society.

Without a doubt, the integration of the arts into
English language instruction offers varied options for
learning; by making use of the competences related to
each subject, teachers base planning around generative
topics related to English language learning. For this
reason, the resulting syllabus is thematically organized.
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We cannot say that the development of a curriculum
is finite, as it allows for evaluation and adjustment.
However, we can affirm that familiarity with the
curriculum design and its implications is necessary
before going on to develop the syllabus, given that the
syllabus is a list of contents that comprises only one

part of the curriculum.

Competences
The development of an interdisciplinary curriculum
such as that proposed here should take into account
two basic competences: communicative and artistic.
The basic standards of competence in artistic
education (MEN, 2011) are related to other basic
competences such as communicative, scientific,
mathematic and civic. The MEN (2011) clearly states,
“Artistic education, through interaction with other areas
of knowledge, contributes to the strengthening of basic
competences, while also benefiting the development of the
competences proper to artistic practices” (p. 79). Without
adoubt, this beliefis borne out by this curricular proposal.
In agreement with the MEN, three essential
competences must be taken into account in order
to create plans of study consistent with institutional
intentions and pedagogical currents of thought:
o The institutional component, which corresponds
to the institutional mission.
« The pedagogical component, which involves the
institution’s pedagogical model.
o The disciplinary component, which encompasses
the artistic and cultural practices the institution

wishes to implement.

With regard to the final component, we must clarify
that here, art functions as a means and not an end, given
its role in an interdisciplinary approach.

Artistic competence is itself defined through the
competences associated with artistic education. These
are knowledge, skills, and attitudes, related to particular

contexts, within specific domains (MEN, 2010).

The MEN based artistic education on four aspects

(2010):

1. Three competences: sensibility, aesthetic
appreciation, and communication

2. Three types of processes to acquire these
competences: reception, creation, and sharing

3. The different products that the student creates
because of these processes

4. The cultural and social contexts with which the

student interacts (p. 12)

A curriculum that involves the arts has an inter-
relation with communicative competence through
the reception of an audience, students as creative
agents, and the representation of what has been learned
and created in a disseminating event. These artistic
products are the result of a learning process and,
finally, a framework that moves from the cultural
to the intercultural through contact, which reaches
beyond the local to the interpretation of and relation
to the global.

When integrating drama and music in the English
class, communicative competence relates to two visions,
one from the perspective of the arts and one from the
perspective of language, being the language embedded
in the arts. From the artistic perspective, communicative
competence

seeks for the subjects that exercise it to gain access to and from

ties with artistic and cultural contexts in order to relate to these

through artistic production and symbolic transformation. A work
of art as an aesthetic fact not only permits the establishment of
astudent’s level of mastery of artistic language, but also enables
union and dialogue between spectators around this work.

Consequently, this competence is comprised of two fundamental

components: production and symbolic transformation. (MEN,

2010, P. 43)

This means that communication will take place
when the student transmits her or his interpretation

of reality to an audience.
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Table 3. Components for the Organization
of Artistic Education in the Curriculum
(Translated by the Author)

Institutional Pedagogical Disciplinal .
Social component
component component component
* PEI « Pedagogical model o Areas « Social and cultural

o Curriculum  Conception of arts

« School mission « Learning environments

o Knowledge, processes, contexts
o Partnerships with

cultural organizations

products, contexts

Table 3 presents the components for the organization
of artistic education in the curriculum (MEN, 2010, p. 82).

Artistic education allows for the integration of
knowledge. It is precisely here that communicative
competence from a linguistic perspective relates to the
arts. Artistic education creates a learning environment
in which English communicative competence develops.
Communicative competence presents language
in different communicative situations in which the
linguistic, sociolinguistic, and pragmatic aspects of the
language play a significant role (MEN, 2007).

Proposal for a Model of

Curriculum Design

The model of curriculum design shown in Figure
3 is based on the work of Johnson (1989), Tyler (1986),

and Brown (2007).

Figure 3. Curricular Design Model

A

1. Needs Analysis

5. Documentation

4. Assessment
of Curriculum

2. Objectives and
Content Statement

3. Implementation

This model suggests a cyclical practice, as the final
stage allows for self-evaluation, through which one
can reconsider or reformulate the diagnosis of needs,
resulting in improvement of pedagogical practices. I
explain this further below.

Needs Analysis

The curriculum should respond to the needs and
interests of the learners. One should bear in mind that
most of the children participating in an enrichment
course also receive English instruction in their respective
schools. Therefore, the primary consideration is that the
program be innovative and motivating for the children,
thus giving them the opportunity to meet the proposed
standards while also maximizing their cognitive potential
through the arts.

Needs vary from one institution to the next, and
from one student to another. The analysis allows us to
consider the population, including not just students but
also teachers, directors, and parents; all of these actors,
directly or indirectly, are involved in the program’s
development. Through the needs analysis it is also
possible to recognize existing resources as well as
those that one can eventually obtain. It is even possible
to diagnose language level and formulate a suitable
implementation according to the context. For example,
given that in an enrichment course schedule there is
a variable, it may be more practical to offer courses in

the afternoons or on the weekends.
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Table 4. Format of Table of Contents
(Dubin & Olshtain, 2000)

Syllabus Format Characteristics

Linear Linguistic principles determine the intensity of the content. It is strict in
that it does not permit the teacher to modify the content sequence.

Modular Integrates thematic content with grammar. Appropriate for programs that
seek to make materials more flexible.

Cyclical Themes reappear in different units, with increasing complexity.

Matrix Begins with thematic content and continues with a progression of the
same topics in different situational contexts. Includes communicative
activities.

Story-line One story makes up the thematic focus of grammatical and functional
concepts.

We can collect this information from multiple
sources, including interviews, questionnaires, document
analysis, and comparisons or benchmarking with the
offerings of similar programs at other universities.
Appendix a sketches an example of a diagnosis of needs.
The diagnosis forms the basis of curriculum design.

Graves (2000) judges that in order to design a foreign
language course, the context should be taken into account,
as this is where the initial needs of the population can
be identified, leading to a more meaningful teaching
and learning process. In general, institutions of higher
education convene students of distinct cultural, social,
and economic backgrounds. For this reason and in
accordance with the model of curriculum design in this
article, conducting a diagnosis is indispensable in order
to clearly identify the type of population and its needs
and interests. Appendix B shows an interview used as an
instrument to diagnose. The interview seeks to create a
teacher profile in order to determine if the course teacher
should be a language teacher with additional artistic

formation, or an arts teacher with knowledge of English.

Objectives and Content Statement

Determining the objectives allows for the creation of
a flow chart, given that other large-scale actions derive
from the objectives. According to Richards (2010, p.

120), the purposes of formulating objectives are to:

=

Define the program
Give guidance

Focus instruction

£ on

Describe changes in learning

Once one defines the objectives, the next step is
the syllabus or table of contents. According to Dubin
and Olshtain (2000) this can take any of five formats,
as shown in Table 4.

Ortiz (2006) says that interdisciplinary topics “are
organized by the intermingling of emergent concepts,
patterns, and designs. Larger disciplines are mixed
by utilizing skills, concepts, and attitudes which are
themselves universal” (p. 44). In this case, the thematic
focus will be a point of departure in order to teach
the language by means of music and drama. For this
reason, the matrix format is reccommended as it begins
with a thematic focus and permits flexibility, as was
stated above.

Itis worth noting that with the arts, contents is adapted
by the institutions, as the MEN (2010) clarifies below:

The understanding and the pedagogical application of knowledge

in general, based on the development of competences...is not

concerned with the definition of thematic content in artistic
formation, as these are determined according to each artistic
practice and, accordingly, their establishment is the work of the

teachers and institutions. (p. 21)
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Table 5 shows the artistic activities that may be

incorporated.

Table 5. Musical and Dramatic Activities for the
Teaching of English

Drama Music
Games Round
Improvisation Phonemic awareness
Mimesis Setting literature to
Physical theater music
Sound and movement Troupe
Props and costumes Rhythm
Immediate reaction Song
Imitation Percussion
Gesture and emotional | Composition
interaction Musical genres
Non-verbal Pantomime
representations Appreciation
Narrative skills Instruments
Dramatic composition Melody
Scenic recreation Verses

Role-playing
Staging
Caricature
Sketch

Future drama
Mimicry
Comic strip
Puppets
Acting

Background noises
Vocal sounds and
emotions

Plays on words
Musical games
Soundtracks
Ballads

Vocal reproduction
Intonation
Pronunciation
Interpretation

Once the program’ target population and its teachers
have been decided upon, the administrative staff can
formulate the program objectives. At this point, is it
possible to include language learning objectives based
on the cerr? The answer is affirmative.

For example, the institution of higher education,
which developed the curriculum proposed here,
formulated the following objectives for its English
program for children:

a. Prepare the children in diverse competences (com-
municative, intercultural, and artistic) in order to
reach level A2 according to the CEFR.

b. Offer children the opportunity to learn English
through two methodological strategies, music and
drama.

The selection of content is important for program
development. Content should be selected in accordance
with the guidelines provided by the cerr. Since the goal
isto create an interdisciplinary curriculum, content must
depart from a thematic focus that allows teachers of
other subjects to integrate the interdisciplinary aspects.
This integration will be easier if, after deciding on
themes, the communicative and intercultural aspects are
incorporated. Then the arts teacher will be able to decide
on a series of activities involving the proposed themes.

Appendix c shows the contents of one part of a three
part lesson which makes up a unit in an enrichment
program for children. We can clearly see several
aspects including theme, communicative competence,
intercultural competence, and the contributions of the
arts in the dramatic and musical components. This
example also includes linguistic components such as
vocabulary, auditory discrimination, and grammar.
Table 6 explains each component of an interdisciplinary
matrix, which goes beyond a simple list of topics.

In conclusion, a curriculum design, which integrates
different subjects must also strengthen an interdisciplinary
content matrix. It not only tackles a thematic focus but
also develops linguistic, interdisciplinary, cultural, and
communicative components, all in light of learning

objectives.

Implementation

One should consider four factors related to
implementation: resources, time, methodologies, and
content assessment. Owing to university autonomy,
each institution of higher education will decide how
to take these on.
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Table 6. Components of a Matrix of Interdisciplinary
Curriculum

Thematic focus List of themes for each
lesson. The selection
of themes was made
in accordance with the

age and interests of the

children.
Communicative The communicative
competence functions for each topic

are determined by the
competences proposed
by the cEFR. Pragmatic
aspects, communicative
skills, and curriculum
guidelines established by
the MEN are also taken
into consideration.

Intercultural competence | Interculturality is defined
as the cultural aspects

of the home language in
relation to other cultures.
Many of these aspects
strengthen the civic

competences established

by the MEN.
Interdisciplinary The contributions
component of music and drama

to English language
instruction. The artistic
competences are
formulated in terms of
activities.

Linguistic component Aspects related to
language, including
syntactic, phonologic,
orthographic, semantic,

and grammatical.

Content provides the basis for the adoption,
adaptation, or creation of materials. The generation of
language and arts activities will follow the selection of

thematic, communicative, and intercultural content.

At this step, the process of language acquisition in
children should be taken into consideration. In our
time, social and cognitive learning theories have gained
greatly in importance; in addition to the studies of brain
functioning, we can determine distinct learning styles
and strategies. These theories are fundamental in an
arts-integrated curriculum so that teachers can plan
student-centered learning.

One can plan instruction from three different
perspectives: linguistic, dramatic, and musical.
Keeping in mind that program content has already
been established, I feel the Internet may prove useful
to those teachers who require materials or activities.
Various web sites exist in which teachers share their
lesson plans and activities. Nonetheless, at the procedural
level the adoption of a format such as that presented
in Appendix D is recommended. Using this form as a
guide, teachers plan first at the linguistic and then at
the artistic level.

The contribution of musical as well as drama
activities to foreign language acquisition is well defined.
Table 7 briefly presents the principal contributions—in
terms of methodological and theoretical aspects—of
each art form toward the creation of an interdisciplinary
curriculum.

The process of assessment is constant. After finishing
each module, the students will complete an evaluation
which will prepare them for the future when they take
standardized tests. Given the role of artistic competence,
part of the assessment will consist of a “show” in English.

Although music and drama are the means through
which learning takes place, I recommend the rubric
shown in Table 8 in order to assess the child’s process in
the use of these arts toward English language learning.

As part of the artistic education competence, self-
assessment is recommended. This is

the student’s assessment of her own work and goals that she has

met; meant to recognize areas of competence, and identify areas of

difficulty. The teacher in charge of artistic education must encourage

skills related to self-criticism in students. If pedagogical purposes
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Table 7. Drama and Music from a Methodological Perspective

Drama

Music

Athiemoolam (2004) defines the role of drama in
education as the use of different theater techniques as
a transversal curricular tool that allows the student
to examine reality through fantasy and delve into

the true significance of actions as a linguistic and
communicative objective.

Explores inter- and intra-personal strengths.
Augments and reinforces physical and social skills.
Role-play is a method of teaching and learning in
which children create imaginary worlds.

Drama helps the student explore the social and
linguistic implications of language learning.

The student and the teacher are always able to give
feedback on what has been accomplished, discuss its
implications, and negotiate future activities.

The students are able to deepen their learning through
process drama, which promotes critical thinking
(Hitotuzi, 2014).

Drama stimulates and strengthens intelligences
including the inter/intrapersonal and the kinesthetic.

Naturally explores interculturality.

Provides other purely linguistic elements such as
prosody, semantics, etc.

Speech and listening are related.

Stress, volume, speed, and tempo all give the listener a
clear concept of the emotion being spoken (prosody).
Music develops distinct intelligences, including
linguistic, logical-mathematic, spatial, and
interpersonal.

Songs permit the examination of lyrics and vocabulary
comprehension (Lynch, 2005).

Rhythm, tempo, and stress improve pronunciation.
Facilitates the distinguishing of sounds.

Positive influence on memory and retention of terms.
Creates an environment in which children are
emotionally and socially stimulated.

and process results are clear, the student should always be able to

critically judge her own processes and its product. (MEN, 2011, p. 78)

In this manner, the rubric (see Table 8), which the
teacher uses to evaluate the student, can always be used

by the student as a self-assessment tool.

Assessment of the Curriculum

In this phase, we determine whether our objectives
on all sides have been met or not. In fact, this assessment
integrates the processes related to teaching, learning,
and administration. Constant assessment, whether
formal or informal, allows us to decide how well the
curriculum has been implemented and what steps are
necessary for continued improvement.

Using the work of Rogers (as cited in Gelineau,
2012), the evaluator should ask the following questions
while carrying out a curricular evaluation:

o Have the objectives been met?

«  What has occurred in the university and in the
classroom with the implementation of the new
curriculum?

o What opinion do the people directly involved with
the curriculum hold?

o Istheenrichment program a success compared with
those of other universities? Here can be included, for
example, data on the number of students entering
the program.

o Is the interdisciplinary work sufficient?

o Isitnecessary to provide teachers with some kind
of professional development?

o Whatare children’s and parents’ perceptions of the
English program?

Documentation
Documenting the curriculum design is especially
important for processes of certification and quality

assurance. These documents also can serve as a guide
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Table 8. Music and Drama Rubric

2

4 5

ideas precisely,
Communication | clearly, and fluidly or

masters vocabulary.

Never communicates | Almost never
communicates ideas
precisely, clearly, and
fluidly or masters
vocabulary.

Most of the time
communicates ideas
precisely, clearly, and

Always
communicates ideas
precisely, clearly, and
fluidly and masters
vocabulary.

fluidly and masters
vocabulary.

Never attempts to
use the language
Performance | in musical and

dramatic activities.

Almost never
attempts to use the
language in musical
and dramatic
activities.

Most of the time
attempts to use the
language in musical
and dramatic

Always attempts to
use the language
in musical and
dramatic activities.
activities.

Never demonstrates
a positive attitude
toward following
directions. Does not

Almost never
demonstrates a
positive attitude
toward following

Usually
demonstrates a
positive attitude
toward following

Always demonstrates
a positive attitude
toward following
directions.

Participation | display a positive directions. Almost | directions. Excellent attitude
attitude toward class | never displays a Positive attitude toward class
participation. positive attitude toward class participation.
toward class participation.
participation.

Easily becomes Frequently oft-task. | Occasionally off-task | Excellent use of

. oft-task. Wastes time | At times disrupts the | but does not disrupt | class time. Is never
Use of class time . .
or wastes the time of | learning of others. class. off-task.
classmates.
for teachers and assist the leadership in self-assessment Conclusion

and improvement.

The institution can evaluate its curriculum design
process and, with data collection, analyze the results. In
fact, the MEN’s Guide No. 4 or Self-Assessment Manual
(MEN, 2014) can be used as the chief tool for annual
institutional review and therefore document the impact
of the interdisciplinary curriculum proposed here
through responses to the questions related to the
academic administration indicator (Table 9).

The options for conducting the self-assessment also
include interviews, questionnaires, and observations. There
should always bea file with the results of the initial phase of the
cycleof curriculum design and subsequent recommendations.
All the documents that account for the curriculum

design show evidence of a rigorous, high-quality process.

The presented curriculum design offers an
opportunity for teaching innovation. An enrichment
English program for children can follow the groundwork
discussed in this article and thus institutions become able
to fulfill their extension programs mission as demanded
by the Higher Education Colombian system.

Among the general characteristics of the curriculum
proposed in this article, one can find it aligns with
national standards. It also takes into account art-and-
drama competences, theories of children’s language
learning, interdisciplinary activities, and formative
and summative assessment.

This proposal, while simple in appearance, confronts
multiple considerations for enrichment programs. First,

interdisciplinary work is advised. The collaboration
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Table 9. Academic Indicators Guide 4 MEN and support from interdisciplinary curriculum

Topic Questions Documents
Pedagogical Is the pedagogical strategy defined in the PEI clear and Methodological basis for the
strategy explicit, and has it been adopted by the teaching staff? teaching of music and drama

Plan of studies

Has a coherent plan of studies been constructed in
conjunction with members of the teaching staft?

Plan of studies
Classroom observations

Standards Have guidelines and standards been adopted for all levels Standards
and subject areas? Competences
Student Is there an institution-wide system of student assessment Rubrics
assessment used by all members of the educational community? Videos of shows
Quizzes
Second Is there a structured process of foreign language teaching | Plan of studies
language and learning? Curricular sequence

between English-, music-, and drama-area teachers
promotes the integrated curriculum. The incorporation
of music and drama goes beyond the mere singing of
a song or simple role-plays. The integration of music
and drama promotes meaningful learning and creates
a positive attitude since children engage in “authentic”
situations while using the foreign language. Second, the
adoption or design of materials is a concern. At present,
this type of curriculum faces a lack of materials on the
market suitable for an approach in which English is
taught through art and drama. Educators need to plan
carefully to evidence language and content objectives.

Third, the curriculum design proposed in this article
provides different tools for practitioners. A cyclical
process starts with a needs analysis and ends with
assessment. The process includes rubrics, activities,
themes, and outcomes.

Finally, this article, rather than presenting a
thoroughly prepared curriculum, leaves the door open
so that each institution can use this approach together
with its own innovations in order to improve the quality

of its educational offerings.
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Appendix A: Needs Analysis Sample

Questionnaire:

«  Why do you want to study in an English extension program at this university?
« How often do you practice English outside your school?

«  What would you like to do different in this program?

« Do you like speaking English? Writing, listening to and reading it?

« Do you feel comfortable in front of an audience?
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Appendix B: Teacher’s Interview

« Should an interdisciplinary language program be created? Explain.

« Which artistic component should be included in a language program for children?

» What is the suggested teacher’s profile for a language program that integrates music and drama?

« How would you integrate language and arts in a children’s language course?

« How would you plan a language lesson integrating music and drama with it? How would you organize
the group of children?
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Appendix C: Sample of Content Matrix, English Program for Children

Initial 1
Thematic Communicative | Intercultural Drama Musical Linguistic
focus competence competence component component component
Saying hello Polite behavior: | Utilize basic Combine word | Vocabulary:
and goodbye. addressing theater tools, games with colors, greetings.
Introducing oneself | people according | such as clapping in Grammar: My
and others. Spelling | to age and level | competitive binary rhythm, | nameis, I am,
My names. Telling age. | of formality. games, using English He/She is, Her/
classmates | Describing objects necessary to vocabulary His name is.
and me! by color. establish simple | to strengthen Phonics: a, b
communication | learning specific
in English to the topic
Describing Recognizing Using the body | Sing simple Vocabulary:
family. Asking the importance | to develop songs and numbers, family
and answering of family in stories or use gestural members.
questions about our society. situations which | and physical Grammar:
M . family members. Being aware of | have been set up | expression in demonstrative
y family - . . L . -
portrait! Iden.tlfymg names of d1ffe‘r.ent kinds of | in ljlnghsh and | order to des'crlbe ad)ec'Flves, who-
family members. families which are related | the composition | question
to characters of the family. Phonics: ¢, d
and/or the topic
of family.
Talking about food: | Recognizing Developing Reproducing Vocabulary:
likes and dislikes. the gastronomy | expressive short rhythmic | food and flavors.
Describing food from different skills based sequences with | Grammar:
and drinks. Making | countries. on gestural constant rhythm, | simple
My favorite polite requests and Valuin.g respect descriptioTls involving present, ?Ies/
food responses. and fairness. of food using vocabulary no questions,
mimetic games. | related to affirmative
favorite foods. | answers using
“have” and “have
got”.
Phonics: e, f
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Appendix D: Interdisciplinary Lesson Plan Form

Date: Level:
Unit/Theme:
Arts objective(s):

Language objective(s):

Key Vocabulary Materials and resources

Learning strategies

Language skills Product (write the artistic product) Assessment
o Reaﬁmg " For Drama: _ Individual
__ Writing _ Group
_ S[.)eak{ng  For Music: __ Written
__ Listening _ Oral

Sequence: (Write the class sequence — indicate times)
Comments: (to be written at the end of the lesson)
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