The Core Six
Reading for Meaning




Reading for

Meaning
o Whal s LE?

o A practice that helps students develop the
skills that proficient readers use to make
sense of rigorous bexts.

o In friendlier terms: A reading strateqgy
that uses simple statements to help
students find and evaluate evidence and
build thoughtful interpretations,




How does ik align to
Commoin Core?

o Using this strateqy helps build these skills:
o Managing text complexily
o Evaluating and using evidence
o Developing the core skills of reading

o Finding main idea, making inferences,
amai.vz.i,ng characters and conkent




Three phases of
critical reading:

o 1. Previewing and
predicting before
reading

o 2. At&i,vei.v searching
for relevank
information during
reading

o 3. Reflecting on
learning after reading.




3 Reasons for Using
Reading for Meaning

o 1. Text campi&x&j
@ 2. Evidence

o 3. The Core Skills of Reading




1. Text Campiﬁx&v

o Reading for meaning builds in all
students the skills used by
proficient readers to extract
meaning from even the most
rigorous texts



2. Evidence

o Students cite spe«:b&t evidence when
offering an oral or written
interpretation of a text. They use
relevant evidence when supporting their
owi points in writing and speaking,
making their reasoning clear to the
reader or Listener, and they
constructively evaluate others’ use of
evidence,




3. The Core Skills of
Reading

o Build and assess skills CC identifies
as crucial bo sbudents’ success,
including identifying main ideas,
making inferences, and supporting
nterpretations with evidence.




What the research says:

| “Compr&kéhswm
Inskruckion”

Sebting students up
for failure

 Reading correctly
and fi.ueu&i.v does
not mean &hev are
tomprekemdav\g!




o Grood Reading is Active Reading

o Excellent reading begins before the reading,
continues during reading, and persists after
reading is tompia&ed

o Comprehension nvolves a repertoire of skills, or
reading and thinking strategies

o Making connections to background khowledge,
drawing inferences, and determining importance

o These skills can be taught to nearly all readers

o Teaching students Comprehenswm skeills has “a
significant and lasting effect on students’
understanding”




In Your Pacieek:

[Implementing Reading for Meaning in the Classroom

. Identify a short text that you want students to “read for
1 meaning.” Any kind of text Is fine—a poem, an article, a blog post, a
: I L ‘ & b ] primary document, a fable, or a scene from a play. Mathematical word
@ m F em QM ng problems, data charts, and visual sources like paintings and photographs

also work well.

Qeadi‘“g nfor 2. Generate a list of statements about the text. Students will
g : ultimately search the text for evidence that supports or refutes each
] statement. Statements can be objectively frue or false, or they can be
. [ g open to Interpretation and designed to provoke discussion and debate.
MQQMLMS LM &hﬁ " They can be customized to fit whichever skill, standards, or objectives
4 you're working on—Ffor example, Identifying main idea or analyzing
' characters and Ideas.

CL& ssro 0 m . Introduce the topic of the text and have students preview the

statements before they begin reading. Encourage students to think
about what they already know about the toplc and to use the
statements to make some predictions about the text.

% | S&QF bv [ &QP . :;v: ;‘fx.t’l‘:y roderd evidence for and against each statement while

T\ Y ”" . Have students discuss their evidence in pairs or small groups.
' k C}N &O ‘ Encourage groups to reach consensus about which statements are
' supported and which are refuted by the text. If they are stuck, have
them rewrite any problematic statements In a way that enables the to
reach consensus.

Conduct a whole-class discussion in which students share and
justify their positions. If necessary, help students clarify their
thinking and call their attention fo evidence that they might have
missed or misinterpreted.

Use students’ responses to evaluate their understanding of the
reading and their ability to support a position with evidence.




Gretbysburg Address

o Sktabementks:

o 1. The primary goal of the speech was to honor the
soldiers who had fought and died.

0 2. Lincoln believed Fhak cur nation was af a
crossroads.,

o 3. Lincoln koo his Listeners on a Jourhefj through
Eime,

o 4. Lincoln would agree that actions speak louder
Ehawn words.

o &, The style of the speech (sepm*o&e from its content)
contributes to its power, persuasiveness, and beauty,



Supports/Refutes Organizer Topic;,

Evidence For (Supports) Statement Evidence Against (Refutes)

The primary goal of
the speech was to
honor the soldiers who
had fought and died.

O

Organizer

Students use the organizer to help them stay focused
oh close reading and finding and citing evidence.




Planning Considerations

Te deveiop a Reading for Meaning lesson, think about what you will need fo
do to intreduce the lesson and fo prepore for each phase of the lesson.

* Begin by asking yourself, "What standards do I Intend to address?”

* After you select the reading for your lesson, ask yourself, "What
article, document, or passage needs emphasis and Intensive analysis?

How will this reading help me address my chosen standards?”

* To analyze the reading, ask yourself, “What themes, main Ideas, and

detalls do my students need to discover?”

* To develop Reading for Meaning statements, ask yourself, "What
thought-provoking statements can I present to my students before
they begln reading to focus and engage thelr attention? How can I use
different kinds of statements to help my students bulld cruclal reading

skllls found In the Commen Core?”

* To decide how to begin the lesson, ask yourself, "What kind of hook, or
attentlon-grabbing question or actlvity, can I create to capture student

Interest and activate prior knowledge at the outset of the lesson?”

* To develop leading questions that provoke discussion, ask yourself,
“What questiens about the content or the process can I develop to
engage my students In a discussion throughout the lessen and after the
reading?”

-
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Aligning Reading for Meaning Statements to Anchor Standards

Anchor Standard Concepts

Sample Statements

Determine what a text says explicitly. (R.CCR.1)

Everyone is unkind to Little Bear.
Animals prepare for winter in different
ways.

Make logical inferences from a text. (R.CCR.1)

We can tell that Pooh and Piglet have
been friends for a long time.

Without taking Franklin's data, Watson
and Crick wouldn't have succeeded.

Identify main ideas and themes. (R.CCR.2)

The moral of the story is that teams can
do more than individuals.

Structure and function are intricately
linked.

Analyze how and why individuals, events, and ideas
develop, connect, and interact. (R.CCR.3)

Pickles goes from being a bad catto a
good cat.

After Maxim's revelation, the new Mrs.
de Winter is a changed woman.

The seeds of social change for women in
America were planted during WWII.

Assess how point of view or purpose shapes the
content and style of a text; distinguish between what is
said and what is meant or true. (R.CCR.6)

Chekhov wants us to judge Julia harshly.
The writer's personal feelings influenced
his description of this event.

Integrate and evaluate content that is presented visually
and quantitatively as well as in words. (R.CCR.7)

Munch’s The Scream shares many
stylistic elements with Impressionism.
According to the table in this article, sun
worshippers would be happier living in
Phoenix than in Seattle.

Analyze how two or more texts address similar themes
or topics in order to build knowledge or compare the
authors' approaches. (R.CCR.9)

The two fables we read are more similar
than different.

The Cherokee people’s account of their
relocation differs from the account in your
textbook.




Identify main ideas and
themes. (R.CCR.2)

The primary goal of the speech
was to honor the soldiers who
had fought and died.

Lincoln believed that our nation
was at a crossroads.

Analyze how and why
individuals, events, and
ideas develop, connect, and
interact. (R.CCR.3)

Lincoln took his listeners on a
journey through time.

Make logical inferences from
a text. (R.CCR.1)

Lincoln would agree that actions
speak louder than words.

Interpret words and phrases
as they are used in a text,
and analyze how specific
word choices shape meaning
or tone. (R.CCR.4)

The style of the speech
(separate from its content)
contributes to its power,
persuasiveness, and beauty.




Writing Extensions:
Written Arquments

o Use a reading for meaning statement to
get started

o Skudenks must draw heavilj o khe text ko
moalkee bEheir case

o A 3 X 3 Writing frame is a great tool to
use to help students plan and structure
arqunents because it makes clear what
the beginning, middle, and end of their
argument needs to contain




[Beginning

What are you trying to
prove?

Middle

What is your evidence? Prove it.

End
Close the writing.

Make your case or restate
the question.

Magic THREES:

Reasons, Causes, Purposes

Elaborate on each reason
(or provide an example).

Wrap it up.

*One reason:

*Another reason:

*Finally:




