| NSW Department of Education Literacy and Numeracy Teaching Strategies - Reading

Literal Comprehension

Stage 2

Overview
Learning intention

Students will learn use a range of texts to locate and interpret directly stated information. Students will use
the strategy of scanning to quickly identify the main ideas in a text and skimming to find key words to
respond to literal comprehension questions.

Syllabus outcomes

The following teaching and learning strategies will assist in covering elements of the following outcomes:
EN2-4A: uses an increasing range of skills, strategies and knowledge to fluently read, view and
comprehend a range of texts on increasingly challenging topics in different media and technologies.
EN2-8B: identifies and compares different kinds of texts when reading and viewing and shows an
understanding of purpose, audience and subject matter.

success criteria

The following Year 3 NAPLAN item descriptors may guide teachers to develop success criteria for student
learning.

locates directly stated information in a - locates directly stated information in a text
narrative - identifies the use of a list in a text

locates similar information from different - interprets directly stated information on a sign
sections of a text . locates directly stated information from
locates directly stated information on a poster different sections of an information text
interprets the meaning of a phrase from - locates directly stated information in a table in
context in a persuasive text an information text

locates directly stated information in a - locates directly stated information in a
persuasive text footnote in a text

locates directly stated information in a - analyses the impact of an event in an
persuasive text information text

interprets directly stated information in a - interprets directly stated information in an
persuasive text information text

interprets directly stated information in
information text

Literacy Learning Progression guide
Understanding Texts (UnT6-UnT9)

Key: C=comprehension P=process V=vocabulary
unT6
- reads and views simple texts and some predictable texts (see Text Complexity) (C)
locates specific information in a predictable text or a given set of digital sources (C)
recounts or describes the most relevant details from a text (C)
identifies parts of a text used to answer literal and inferential questions (P)
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unT7

uses common signposting devices such as headings, subheadings, paragraphs, navigation bars and
links to navigate texts (P)

unT8

uses knowledge of the features and convention of the type of text to build meaning (recognises that the
beginning of a persuasive text may introduce the topic and the line of argument) (P)
skims and scans texts for key words to identify the main idea (P)

unT9

selects reading/viewing pathways appropriate to reading purpose (scans text for key phrase or close
reading for learning) (P)

Teaching strategies

Tasks Appendices

Locating directly stated information in imaginative Appendix 1 - Anchor Chart: ‘It's Right Here!’
texts

Skimming Appendix 2 - Skimming texts: School holiday
activities at the library

Scanning Appendix 3 - Scanning texts: ‘Chocolate trees’

Restructuring the text Appendix 4a - Interview with Andy Griffith text and
activity

Appendix 4b — Interview with Andy Griffith-
restructure the text

Locating directly stated information in texts Appendix 5 — ‘Geronimo Zero’

Appendix 6 - Text and structural features of text
Appendix 7 - Jingle task

Appendix 8 - Information text joint analysis
Appendix 9 - Student led analysis and questions

Background information
Literal comprehension

Literal comprehension is often referred to as ‘on the page’ comprehension. Surface level is the simplest
form of comprehension and requires students to locate directly stated information from a text.

Questioning before, during and after reading a text is the key component of building comprehension skills
(Singer, 1978).

Literal comprehension questions are the “how, what, who, when, where” types of questions. Readers will
use decoding skills, as well as syntax and semantic skills to recognise and remember directly stated
information.

Skimming

Skimming happens when the reader is unfamiliar with a text and skims to find out the type of text to get the
general idea. Some strategies to use include:

read the first and last paragraphs
look for general information
use headlines, page layout, graphs and charts, pictures and highlighted text
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Scanning

When the reader knows something about what the text is about but wants to find out more, they scan to find
specific information and key words. Strategies to use include:
look over the text quickly to locate words and sentences that link to what you need to find out
use contents pages, first and last sentences in paragraphs, subheadings, captions, bold key words and
hyperlinks

Reference: English K-10 Syllabus © NSW Education Standards Authority (NESA) for and on behalf of the Crown in
right of the State of New South Wales, 2012.

Where to next?

Main idea
Fact and opinion
Inference
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Overview of teaching strategies
Purpose

These literacy teaching strategies support teaching and learning from Stage 2 to Stage 5. They are linked to

NAPLAN task descriptors, syllabus outcomes and literacy and numeracy learning progressions.

These teaching strategies target specific literacy and numeracy skills and suggest a learning sequence to

build skill development. Teachers can select individual tasks or a sequence to suit their students.

Access points

The resources can be accessed from:

NAPLAN App in Scout using the teaching strategy links from NAPLAN items
NSW Department of Education literacy and numeracy website.

What works best

Explicit teaching practices involve teachers clearly explaining to students why they are learning something,
how it connects to what they already know, what they are expected to do, how to do it and what it looks like
when they have succeeded. Students are given opportunities and time to check their understanding, ask

guestions and receive clear, effective feedback.

This resource reflects the latest evidence base and can be used by teachers as they plan for explicit

teaching.

Teachers can use assessment information to make decisions about when and how they use this resource

as they design teaching and learning sequences to meet the learning needs of their students.

Further support with What works best is available.

Differentiation

When using these resources in the classroom, it is important for teachers to consider the needs of all

students, including Aboriginal and EAL/D learners.

EAL/D learners will require explicit English language support and scaffolding, informed by the EAL/D

enhanced teaching and learning cycle and the student’s phase on the EAL/D Learning Progression.

Teachers can access information about supporting EAL/D learners and literacy and numeracy support

specific to EAL/D learners.

Learning adjustments enable students with disability and additional learning and support needs to access

syllabus outcomes and content on the same basis as their peers. Teachers can use a range of adjustments

to ensure a personalised approach to student learning.

Assessing and identifying high potential and gifted learners will help teachers decide which students may

benefit from extension and additional challenge. Effective strategies and contributors to achievement for

high potential and gifted learners helps teachers to identify and target areas for growth and improvement. A

differentiation adjustment tool can be found on the High potential and gifted education website.
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https://education.nsw.gov.au/teaching-and-learning/curriculum/literacy-and-numeracy/teaching-and-learning-resources/literacy/teaching-strategies
https://education.nsw.gov.au/about-us/educational-data/cese/publications/research-reports/what-works-best-2020-update
https://education.nsw.gov.au/teaching-and-learning/aec
https://education.nsw.gov.au/teaching-and-learning/curriculum/literacy-and-numeracy/resources-for-schools/eald/enhanced-teaching-and-learning-cycle
https://education.nsw.gov.au/teaching-and-learning/curriculum/literacy-and-numeracy/resources-for-schools/eald/enhanced-teaching-and-learning-cycle
https://education.nsw.gov.au/teaching-and-learning/curriculum/multicultural-education/english-as-an-additional-language-or-dialect/planning-eald-support/english-language-proficiency
https://education.nsw.gov.au/teaching-and-learning/curriculum/multicultural-education/english-as-an-additional-language-or-dialect
https://education.nsw.gov.au/teaching-and-learning/curriculum/literacy-and-numeracy/resources-for-schools/eald
https://education.nsw.gov.au/teaching-and-learning/disability-learning-and-support/personalised-support-for-learning/adjustments-to-teaching-and-learning
https://education.nsw.gov.au/teaching-and-learning/high-potential-and-gifted-education/supporting-educators/assess-and-identify#Assessment1
https://education.nsw.gov.au/teaching-and-learning/high-potential-and-gifted-education/supporting-educators/evaluate
https://education.nsw.gov.au/teaching-and-learning/high-potential-and-gifted-education/supporting-educators/implement/differentiation-adjustment-strategies

Using tasks across learning areas

This resource may be used across learning areas where it supports teaching and learning aligned with

syllabus outcomes.

Literacy and numeracy are embedded throughout all K-10 syllabus documents as general capabilities. As
the English and mathematics learning areas have a patrticular role in developing literacy and numeracy,
NSW English K-10 and Mathematics K-10 syllabus outcomes aligned to literacy and numeracy skills have

been identified.

Text selection

Example texts are used throughout this resource. Teachers can adjust activities to use texts which are

linked to their unit of learning.

Further support with text selection can be found within the National Literacy Learning Progression Text

Complexity appendix.

The NESA website has additional information on text requirements within the NSW English K-10 syllabus.
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https://educationstandards.nsw.edu.au/wps/wcm/connect/c58c993f-b4ea-4ea0-a9a2-37a432d939e3/literacy-appendix-6.pdf?MOD=AJPERES&CVID=
https://educationstandards.nsw.edu.au/wps/wcm/connect/c58c993f-b4ea-4ea0-a9a2-37a432d939e3/literacy-appendix-6.pdf?MOD=AJPERES&CVID=
https://educationstandards.nsw.edu.au/wps/portal/nesa/k-10/learning-areas/english-year-10/english-k-10/content-and-text-requirements

Teaching strategies

Locating directly stated information in imaginative texts

1. Teacher introduces literal questions as those that you can find answers to on the page. They ask us for
information that is found directly in the text. Teacher models using the ‘It's Right Here!” anchor chart
with a question to prompt discussion (Appendix 1 - Anchor Chart: ‘It's Right Here!").

2. Modelled Reading: Teacher reads a quality text (a big book works well in this context) to the students,
modelling their thinking and processing to answer the ‘It's Right Here!’ questions.

Before reading

Students predict what the text might be about using the front cover, title and blurb. They can
continue their predictions as the story progresses, evaluating if the prediction changes based on
new information: “I used to think ..., this has changed now because | now know...”

Students use white boards or sticky notes to jot down any questions they have using the stem |
wonder...?” Teacher reads through these and categorises them into “whao”, “where”, “when”
guestions and so on.

During reading

Ask students to be text detectives - as the questions are answered in the text, the students locate
the sticky note with the question and sticks it on the text. (If on device, digital sticky notes can be
used in a similar way).

Teacher prompts while reading to build understanding e.g. “l can see details right here on the
page to help me answer the ‘who’ question.”

After reading

Character Hot Seat: Select a couple of students to be a character from the story. The class
interviews them using ‘It's Right Here!” anchor chart as they respond in character.

3. Text Investigators: Teacher sets up six stations with six texts at each one, including multimodal texts.
Students are given one of six question starters (who, where, when, what, how, which) to devise 2-3
guestions for their peers to answer. These can be put on sticky notes (question at the top, answer on
the reverse side). Once questions are devised, each station rotates to answer as many questions as
possible within 3 minutes, then they move to the next station.

Skimming

1. Explain to students that when they are viewing a text for the first time, such as a program, they don’t
need to read all the information with the first glance. A skilled reader will look over or skim the text,
to read the headings, subheadings, images, text layout, author and so on. This skimming can help
the reader to gauge two key things:

a. the purpose of the text, whether it is to persuade, inform and entertain,
b. the audience, for example, a fact sheet for parents or a program for people attending the Easter
show.

2. Teacher displays heading ‘School holiday activities’. Brainstorm holiday activities. What activities
might children participate in during the holidays? What are some indoor activities? What are some
outdoor activities?

3. Ask the class if they know what a ‘program’ might be. Discuss what information a program might
contain, where they might find one, and what it might look like. Give an example of an event, such as
the town show, which might use a program to tell people what activities are available.
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5. Share the ‘School holiday activities at the library’ text (Appendix 2 - Skimming texts: School holiday
activities at the library). Explain to students that you are going to use skimming to gauge the
purpose of the text and who the audience might be.

6. Using a ‘think aloud’, the teacher might model how to skim with the following suggested script:

“Let’s look at this text. | am going to skim my eyes from the top of the page to the bottom of the page
to see if | can determine the purpose of this text, who it might be created for, or its audience. | can
see a large heading ‘School holiday activities at the library’, the word ‘activities’ is written in a fun font
which might indicate that the audience for this text might be children. | can see this text is using a
table layout and information is divided into ten boxes with images about an activity on one side, and
details about the activity on the other. This is a text that is giving information.

| can see some subheadings in each of the activity boxes which is detailing the activity, when it will
be run, the cost and who might attend. These will help me if | need to directly locate some
information.

| can see an asterisk in the second box which is telling me more information about Eva Leung, who
is a cartoonist. We can link the asterisk from the activity subheading linking to the asterisk
underneath the details, in the same box.

I don’t need to read all the information to understand the purpose of this text when skimming, | can
see this is a program of events available at the library.

And finally, | can see that there are some contact details at the end with a phone number and an
email address. | can see that this is an informative text as it is telling me key information, and its
audience is children and their families who might be looking for some entertainment in the holidays.”

7. Students are given a variety of texts linked to current unit of learning and use the scanning strategy
to determine the purpose and audience. Students might like to show their reading path with a marker
or by pointing.

Scanning

1. Explain to students that they will be learning to use the strategy of scanning to directly locate
information in a text.

2. Display the word ‘chocolate’ and have students brainstorm vocabulary. Use this opportunity to add
more sophisticated, Tier 2 vocabulary.

3. Ask students: What do you know about chocolate? Share experiences and build background
knowledge on chocolate, including any experience as to how it is made.

4. Model reading aloud the text ‘Chocolate trees’ (Appendix 3 - Scanning texts: ‘Chocolate trees’).

5. Teacher to use a ‘think aloud’ process to demonstrate how to use scanning to answer a literal

comprehension question: How many pods can a cacao tree produce?’

“l am going to use scanning to find some information — scanning is where | am using the layout of the
text and key words to find key information.

Let’s look at this question, | need to read it carefully to make sure | know what | am looking for to
answer correctly. | can see the words “how many” at the beginning of the question, this tells me we
are looking for a number or an amount. | am going to highlight this yellow.

Let’s see if there are more clues in the question to help me. | can see the key words ‘pod’, ‘cacao
tree’ and ‘produce’; these are words | need to look for when finding my answer, | am going to
highlight these in pink.

I am going to rephrase this question and put it in my own words so | know what | need to find. | know
that | need to find how many pods the cacao tree makes or produces”.

Let’s now go to the text. | am going to keep my key words in my brain and scan my eyes over the
words until | come across these terms. | can see the words in the third paragraph. | am going to read
the text again to make sure it is answering the question. | can see that the cacao tree produces 2000
pods — that's a lot of pods. So, to answer the question, “A cacao tree produces 2000 pods.”

© NSW Department of Education, Nov-21 7



Students are given the following three questions and use the skimming strategy to find the answers.
Students will use the text to highlight question stems yellow and the key words in the questions, pink.

Why can't the chocolate be eaten straight from the pod? (It would taste very bitter.)
How is the flavour of the pod improved? (Left in piles for seven days.)
According to the text, what makes chocolate taste different? (Area it is grown.)

Students answer the questions on Appendix 3 using the skimming and scanning strategies explored
in the previous two tasks. Come together as a class to discuss student answers.

Restructuring the text

1.

Teacher uses the text ‘Interview with Andy Griffiths’ (Appendix 4a) and only displays the title, image
and description. As a class, students predict what they think the text might be about and support
their ideas with evidence.

Discuss with students that this is an interview. Ask class what an interview is, where they have seen
one, what language might you hear in an interview and why might someone be interviewed?

Share some books written by Andy Griffiths and asks students if they are familiar with any of the
texts.

Ask students — what would you like to know about Andy Griffiths? Brainstorm ideas and display
guestions on the board, highlighting the question stems (who, what, when, which, where, how, why).
Prompt students to create open questions rather than closed and discuss how an interviewer would
use open questions to gain more information. Have students work in pairs to create some interview
guestions.

Read ‘Interview with Andy Griffiths’ with the class, modelling scanning the text initially and
highlighting the text navigation path.

Students work in pairs. One student is given the set of questions and the other student will have the
set of answers from Appendix 4b — Interview with Andy Griffith- restructure the text Students take
turns to call out either a question or an answer and their partner needs to find the connecting
information. Alternatively, this can be played as a memory game with all questions and answers cut
up and face down, with one student turning over two at a time until a match is made.

Have students discuss their strategies to match the question and answer — what did you look for to
make the pair? What key words stood out to you?

Locating directly stated information in texts

1.

Teacher displays any suitable text relevant to a current unit of learning or Appendix 5 — ‘Geronimo
Zero’ and have students predict what they think the text might be about, using pictures and title to
guide ideas. Brainstorm predicted vocabulary and display.

Reading pathways: Ask students to point with their fingers the pathway they might use to navigate
the text; the teacher may prompt this by asking “Where do your eyes go first, after that? Next?
Finally?” etc. Teacher reads aloud to the class, indicating the reading path they have taken. Discuss
key elements of the text and prompt students to think of an ‘It's Right Here!” question.

Walk and talk: Students think of a literal question and walk around the room. When the teacher calls
out ‘talk’, the students stop and ask their question of the person closest to them. Students begin to
walk again, finding a new partner and asking their question when the teacher calls out ‘talk’.
Additional task: Repeat process with any text relevant to a current unit of learning, or ‘New Zealand
Fur Seals’. (Appendix 6 - Text and structural features of text.)

Students are given an information card from Appendix 7 - Jingle task. Each one gives information
about a key structural component, for example, sub-heading or diagram. Students create a jingle or
a short presentation about their structural element. Share and discuss.
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Additional task: Students create an accompanying poster or product of their choice.

5. Teacher displays the ‘On Your Bike!’ text. (Appendix 8 - Information text joint analysis.) Teacher asks
students to predict what vocabulary they might find in this text and display on butchers paper. Draw
attention to the features of this text including heading, and complete a think aloud showing students
how to answer the questions by skimming and scanning the text.

6. Students use texts in Appendix 9 - Student led analysis and guestions to devise their own literal
guestions. Once complete, swap with a peer to answer their questions, highlight or underline the
answers in the text and peer review.

© NSW Department of Education, Nov-21 9



Appendix 1
Anchor chart — It's Right Here!

It's Right Here!

Who...?

Who is the main character? Who blew down the house?

Where...?

Where is the story set? Where can you find the park?

When...?

When did he go to the concert? On what day did the event occur?

What..?

What did she say to her friend? What did they take on their trip?

How did...? How far...?

How did they fix the sunglasses? How far did they run?

Which...?

Which character chose the cheese sandwich? Which puppy did they adopt?

10 Reading: Stage 2 - Literal comprehension




Appendix 2

Skimming texts

School holiday aCtjvjties
at the library

Activity
When
Cost

Who

Activity
When
Cost

Who

SR ] i
o =1 Activity

When
Cost
Who

Activity
When
Cost

Who

Activity
When
Cost

Who

Cartooning with Eva Leung*

Monday 6 June, 9-11am
$3.00 to cover the cost of art
paper and pencils

5 to 8-year-olds

Cartooning with Eva Leung®
Tuesday 7 June, 9-11am
$3.00 to cover the cost of art
paper and pencils

9 to 10-year-olds

* Eva Leung is famous for her cartoons published
regularly in KIDStime magazine.

Meet writer Harry Pope
(author of The Jillybop)

Wednesday 8 June, 9-11am
Free
5 to 10-year-olds

Kite-making

Wednesday 8 June, 2-4pm
$3.00 to cover the cost of
paper, string and other materials

5 to 10-year-olds

Kite-making

Thursday 9 June, 2-4pm
$3.00 to cover the cost of
paper, string and other materials

5 to 10-year-olds

To book your place, contact Marcus at the library on 7777 8899
or book online at www.library.gov.au/fun

Year 3 NAPLAN Reading Magazine, 2015 ACARA

© NSW Department of Education, Nov-21
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Skimming texts — accessible version

School holiday activities at the library

Activity: Cartooning with Eva Leung
When: Monday 6 June, 9-11 am

Cost: $3:00 to cover the cost of art paper and pencils.

Who: 5 to 8-year olds

Activity: Cartooning with Eva Leung

When: Tuesday 7 June, 9-11 am

Cost: $3:00 to cover the cost of art paper and pencils.
Who: 9 to 10-year olds

*Eva Leung is famous for her cartoons published regularly in
KIDStime magazine.

Activity: Meet writer Harry Pope (author of The Jillybop)
When: Wednesday 8 June, 9-11 am

Cost: Free

Who: 5 to 10-year olds

Activity: Kite- making
When: Monday 8 June,2- 4pm

Cost: $3:00 to cover the cost of paper, string and other
materials.

Who: 5 to 10 year olds

Activity: Kite -making
When: Thursday 9 June,2-4 pm

Cost: $3:00 to cover the cost of paper, string and other
materials.

Who: 5 to 10-year olds

To book your place, contact Marcus at the library on 7777 8899 or book online at www.library.gov.au/fun

Year 3 NAPLAN Reading Magazine, 2015 ACARA
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Appendix 3

Scanning texts

Chocolate trees

Wouldn't it be great if chocolate grew on trees? Well, in a
way, it does! The main ingredient used to make chocolate
comes from the fruit of the cacao tree.

Tree to pods

The fruit, known as cacao pods, grow straight from the tree’s
trunk. They are oval-shaped like footballs and contain about
30-40 seeds. These seeds are used to make chocolate, but

if you were to eat one straight from the pod, it would taste
very birtter.

One cacao tree can produce 2000 pods a year, but collecting
the pods is a difficult job. Cacao trees are delicate and cannot
support a person’s weight, so the pods are knocked to the
ground using a long stick with a blade attached to one end.

Pods to beans

Once picked, the pod is split open. The seeds, which are
covered in a sticky, white pulp, are scooped out and leftin
piles for abour seven days. This helps to improve their flavour.
They are then dried out in the sun for another five to seven
days o become hard. Once they have reached this stage, the
seeds are called cocoa beans.

Beans to chocolate

The cocoa beans are taken to factories where they are
processed. Extra ingredients like sugar and milk are added to
turn the beans into chocolate.

Cacao trees were originally found only in the warm, tropical
rainforests of Central and South America, but as people
developed the taste for chocolate, other countries began
growing and harvesting large crops of cacao trees. In fact,
most of the world’s cocoa beans are now produced in

West African countries. Depending on which area of the
world the cocoa beans are grown, the taste of chocolate is
slightly different.

Year 3 NAPLAN Reading Magazine, 2014 ACARA
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Scanning texts— accessible version

Chocolate trees

Wouldn'tit be great if chocolate grew on trees? Well, in a way, it does! The main ingredient used to

make chocolate comes from the fruit of the cacao tree.
Tree to pods

The fruit, known as cacao pods, grow straight from the tree’s trunk. They are oval-shaped like
footballs and contain about 30—40 seeds. These seeds are used to make chocolate, but if you were
to eat one straight from the pod, it would taste very bitter.

One cacao tree can produce 2000 pods a year, but collecting the pods is a difficult job. Cacao trees
are delicate and cannot support a person’s weight, so the pods are knocked to the ground using a
long stick with a blade attached to one end.

Pods to beans

Once picked, the pod is split open. The seeds, which are covered in a sticky, white pulp, are
scooped out and left in piles for about seven days. This helps to improve their flavour. They are
then dried out in the sun for another five to seven days to become hard. Once they have reached
this stage, the seeds are called cocoa beans.

Beans to chocolate

The cocoa beans are taken to factories where they are processed. Extra ingredients like sugar and
milk are added to turn the beans into chocolate. Cacao trees were originally found only in the
warm, tropical rainforests of Central and South America, but as people developed the taste for
chocolate, other countries began growing and harvesting large crops of cacao trees. In fact, most
of the world’s cocoa beans are now produced in West African countries. Depending on which area
of the world the cocoa beans are grown, the taste of chocolate is slightly different.

Year 3 NAPLAN Reading Magazine, 2014 ACARA
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Scanning texts— student questions

1. What do cacao pods look like?

2. What makes the pods so difficult to collect?

3. What happens to the pods after they have been in the sun?

4. When are sugar and water added to the beans?

5. When do the pods become beans?

6. According to the text, why are cacao trees now harvested around the world?

7. What word first alerts the reader that the cocoa trees are fragile?

8. Write your own question and answer.

© NSW Department of Education, Nov-21
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Appendix 4a

Interview with Andy Griffiths text and activity

An interview with Andy Griffiths

Andy Griffiths is well known as a writer of children’s books.
Here are some interesting things you might not know
about him!

What do you like to do besides write?

| go for long runs and bike rides beside the beach.

An hour of exercise after a long day of writing helps me
recharge. Then I'm ready to write some more.

Do you write using a computer or by hand?

| write the first drafts of stories by hand, and then

| transfer my drafts onto a computer. | like to write by
hand when | travel. | find it very easy to lose myself in my
journal when | am away from my usual distractions.

What super power would you like to have?
X-ray vision as long as | could turn it off sometimes.

What is your favourite food?

I'm never happier than when I'm drinking banana and
blueberry milkshakes. And | love fish. But | don't like
drinking fish milkshakes — they are just disgusting!

What is your favourite book?
Alice in Wonderland. It has so many surprises and such
silliness in it.

Do you write for adults too?
Only if | really have to. | much prefer the freedom and fun
of writing for children.

What do you say to kids who say, “Why should |
read?ﬂ

| quote the words of Dr Seuss: “The more that you read,
the more things you will know. The more that you learn,
the more places you'll go.”

ANDY GRIFFITHS

I've found this to be true in my own life.

Year 3 NAPLAN Reading Magazine, 2013 ACARA
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Interview with Andy Giriffiths text and activity— accessible version

Year 3 NAPLAN Reading Magazine, 2013 ACARA

An interview with Andy Griffiths

Andy Giriffiths is well known as a writer of children’s books. Here are some interesting things you might not
know about him!

What do you like to do besides write?

I go for long runs and bike rides beside the beach. An hour of exercise after a long day of writing helps me
recharge. Then I'm ready to write some more.

Do you write using a computer or by hand?

| write the first drafts of stories by hand, and then | transfer my drafts onto a computer. | like to write by hand
when | travel. | find it very easy to lose myself in my journal when | am away from my usual distractions.

What super power would you like to have?

X-ray vision as long as | could turn it off sometimes.

What is your favourite food?

I’'m never happier than when I'm drinking banana and blueberry milkshakes. And | love fish. But | don't like
drinking fish milkshakes — they are just disgusting!

What is your favourite book?

Alice in Wonderland. It has so many surprises and such silliness in it.

Do you write for adults too?

Only if | really have to. | much prefer the freedom and fun of writing for children

What do you say to kids who say, “Why should | read?”

I quote the words of Dr Seuss: “The more that you read, the more things you will know. The more that you
learn, the more places you'll go.” I've found this to be true in my own life

Year 3 NAPLAN Reading Magazine, 2013 ACARA
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Appendix 4b

Interview with Andy Giriffiths - restructuring the text

Work with a partner to match the questions to the answer.

Questions

Do you write using a computer or by hand?

\What would you say to kids who say, “Why should | read?”

\What is your favourite food?

\What superpower would you like to have?

\What is your favourite book?

Do you write for adults too?

\What do you like to do besides write?

Answers

X-ray vision as long as | could turn it off sometimes.

I’'m never happier than when I'm drinking banana and blueberry milkshakes. And I love fish. |
don't like drinking fish milkshakes- they are just disgusting.

| write the first drafts of stories by hand, and then | transfer my drafts onto a computer. | like to
write by hand when | travel. | find it very easy to lose myself in my journal when | am away from
my usual distractions.

| quote the words of Dr Seuss, ‘The more that you read, the more things you will know. The
more that you learn, the more places you'll go.’

I've found this to be true in my own life.

Alice in Wonderland. It has so many surprises and such silliness in it.

| go for long runs and bike rides beside the beach. An hour of exercise after a long day of
writing helps me recharge. Then I’'m ready to write some more.

Only if | have to. | much prefer the freedom and fun of writing for children.
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Appendix 5

‘Geronimo Zero’

A new afttraction at Bampjg; Water p
T Park

Ride Australia’s only verfical-drop
water slide.

Your breath will be taken away
as you:

«jump into the revolving cone

« travel through the twisted tube

« drop into the splash pool.

Have your photo taken underwater
when you have splashed down.

Buy a souvenir T-shirt to remember
this awesome experience! e

Water Park
opening hours
Normal hours
Mon-Fri: 3 pm-2 pm
Sat: 10 am—8 pm
sSun: 10 am-6 pm

During school holidays : "

; ® | gring along this voucher to claim
?:r!‘il‘ }%mﬁm | your free ride on 0 2309
S REERE D 1his voucher may only be used once.
Not valid on weekends.

Year 3 NAPLAN Reading Magazine, 2014 ACARA
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‘Geronimo Zero’ — accessible version

Geronimo Zero
A new Attraction at Bambidi Water Park

Ride Australia’s only vertical-drop water slide.
Your breath will be taken away as you:

* jump into the revolving cone

« travel through the twisted tube

* drop into the splash pool.

Have your photo taken underwater when you have splashed down.

Buy a souvenir T-shirt to remember this awesome experience!

numbidi"‘ -
Water Park 3y

opening hours

Normal hours

Mon-Fri: 3 pm-9 pm
Sat: 10 am-8 pm
Sun: 10 am-6 pm

During school holidays
Mon-Fri: 12 pm-9 pm
Sat: 10 am-9 pm
Sun: 10 am~6 pm

Bambidi Water Park opening hours

Normal hours

Mon—Fri: 3 pm-9 pm
Sat: 10 am-8 pm

Sun: 10 am—6 pm
During school holidays
Mon—Fri: 12 pm-9 pm
Sat: 10 am-9 pm

Sun: 10 am-6

@ gring along this voucher fo claim
= vourg free ride on Gerenime 2800.
ﬁj. This voucher may only be used once.

&= | Not valid on weekends. ~ I

Free ride. Bring along this voucher to claim your free ride on Geronimo Zero.
This voucher may only be used once. Not valid on weekends.

Year 3 NAPLAN Reading Magazine, 2014 ACARA
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Appendix 6

Text and structural features of texts

Zealand | Al v

grey/brown

fur seals § o

Baby T saaks 30-180 kilograms
Seals are mammals. S, like all . 15-20 years
manimals, baby firr seals (also called '

pups) drinik mrilk froms their mothers.

The pups leam to swim m rock pools.
Later they swim out in the sea. The pups
stay with thewr mrothers for about  year.
The pups are then able to leave their
mathers and cateh fish,

| Where do they live?
WMew Zealand fur seals are found w the
waters of New Fealand ac well as i the
| waters south of Anstralia {see map).

Fur scals were hunted wntil they were
almast totally gone. The good news is
that there ane now around 100 000 fur
seals m Australion and New Zealand
walcrs,

Fur seal or sea lion?
Somectimes fur seals are mistaken for
sea lions. But if you look carefully, it 15
eady 1o tell them apart. Fur s2als have a
pointed nose and o thick coat of for. Sea
hioms, on the other hand, have a more
roumded nose and a thinner coad of fur.

Another big differenee 1 where you 'ﬁ
find them on land. Fur seals like rocky [ Arees where New

places, while sea hons like fo be on Zoaland fur seals
sandy beaches. are found

< il i 4 "

Year 5 NAPLAN Reading Magazine, 2015 ACARA
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Heading/Title — Introduces topic

Sub/heading/Subtitle — Topic of
each paragraph

'!.

Images/graphics — Maps,
diagrams, photos, drawings.

Key facts

Gives clear information and
summaries.
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Text and structural features of texts - accessible version

New Zealand Fur Seals

Baby fur seals
Seals are mammals. So, like all mammals, baby fur seals (also called pups) drink milk from their mothers.

The pups learn to swim in rock pools. Later they swim out in the sea. The pups stay with their mothers for
about a year. The pups are then able to leave their mothers and catch fish.

Where do they live?

New Zealand fur seals are found in the waters of New Zealand as well as in the waters south of Australia
(see map).

Fur seals were hunted until they were almost totally gone. The good news is that there are now around 100
000 fur seals in Australian and New Zealand waters.

Fur seal or sea lion?

Sometimes fur seals are mistaken for sea lions. But if you look carefully, it is easy to tell them apart. Fur
seals have a pointed nose and a thick coat of fur. Sea lions, on the other hand, have a more rounded nose
and a thinner coat of fur.

Another big difference is where you find them on land. Fur seals like rocky places, while sea lions like to be
on sandy beaches.

Key facts

Location: New Zealand and southern Australian waters
Colour: grey/brown

Length: 1.2—2.5 metres

Weight: 30—180 kilograms

Life span: 15-20 years

r &
ot b
| |
i Y
1 Austraka 11
1_’4-.‘__._.1”__1 '11.!_.
| g Areas where New tj E
| Zealand fur seals Miwr
arg found Zealand
L

Areas where New Zealand fur seals are found.

Year 5 NAPLAN Reading Magazine, 2015 ACARA
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Appendix 7
Jingle Task

In 5 minutes create a jingle to perform that will teach your class the function of your element. A jingle is a

short, catchy tune that explains an idea, they are often in advertisements.

Each group is given one of the following sections:

Heading

==y Potatoes
How fo cook pofatoes

Thera is no better way to cook potatoes
then to mix them with butter and make
classic mashed potaloes.

L

Found at the top of the fext
Larger font
Grabs attention

Tells what the text is about

Sub-heading

Potatoes

B How to cook potatoes

There is no better way to cook potatoes
then to mix them with butter and make
classic mashed potatoes.

« Found at the top of section
= Tells what the section 5 aboul
= Smaller font than heading

All sub-headings look the same

Graphs and charts

Chart Title

* law ol Bat It

Cany HOny Lalegony Lalegosy 4 dlEgory
y 9

Diagrams

Diwcic %o i
el i v
S E=E L) )

i e g e

Lrugin 13-09
Thrigha - L0 s g s
Ll g 1920

+ [Key facts, maps and pholographs
* Helps reader 1o visualisa

B5eries] ®ES5eries? W Seriesd
= Shows data « lliustration or picture that has labels
« [Easy fo compare facts and statistics « Shows an example for the reader
- II"J-E-IIE“.B wihal was alrﬂ‘ad}' slated in taxt - Has o3 pllﬂns o hlghllgrﬁ Hgbl par‘ls_
Graphics and images Font style
ey facts Fr» Bold draws attention

lfalics may show name, key ferms or pronunciation
Underline key words or important phrases

« These are all ways fo draw the reader's
attention fo details
= Be consistent

© NSW Department of Education, Nov-21
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Appendix 8

Information text joint analysis

It is important to make sure your bike seat is in the correct position,
» If your bike seat is too low, you will get sore knees.
» Ifyour bike seat Is too high, you will get sore heels.

» If your bike seat is too far from the handiebars, you will get a sore back. 8

* Your bike seat will need to be adjusted as you grow.

You can check whether your bike seat is in the correct position by

Sit on the bike seat and put your feet on the pedals.
. Your feet should be flat.

Lean forward and hold on to the handlebars.
Your elbows should be slightly bent.

Move one of the pedals to Its lowest position.
Your knee should bend just a little bit.

If everything feels fine, you can go for a ride. But if your bike
. is not comfortable, adjust your bike seat and try again.

bend elbows slightly

bend knee slightly

keep foot flat

Year 5 NAPLAN Reading Magazine, 2014 ACARA
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What will happen if your seat is
too low?

How can you check whether your
bike seat is in the correct
position?

Which step tells you about
pedals?

What position should elbows be
in?

Where should your feet be?
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Information text joint analysis — accessible version

On your bike
It is important to make sure your bike seat is in the correct position.

@ If your bike seat is too low, you will get sore knees.

@ If your bike seat is too high, you will get sore heels.

@ If your bike seat is too far from the handlebars, you will get a sore back.
@ Your bike seat will need to be adjusted as you grow.

You can check whether your bike seat is in the correct position by following this simple guide.
Step 1 Ask a friend to hold your bike for you. This will stop you falling off when you get to Step 2.
Step 2 Sit on the bike seat and put your feet on the pedals. Your feet should be flat.

Step 3 Lean forward and hold on to the handlebars. Your elbows should be slightly bent.

Step 4 Move one of the pedals to its lowest position. Your knee should bend just a little bit.

Step 5 If everything feels fine, you can go for a ride. But if your bike is not comfortable, adjust your bike seat
and try again.

Iean forward a.__\“
= -/hend elbows slightiy
- S . s

=

bend knae slightly

keep fool flat

Lean forward

Bend elbows slightly
Keep foot flat

Bend knee slightly

Year 5 NAPLAN Reading Magazine, 2014 ACARA
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Appendix 9
Student led analysis and questions

Who...

What...

Candy is a fun-loving dog who could come home with you straightaway -
or in bwo wags of a tail. She is a much-loved pet but sadly, her family has
moved overseas. Candy is now searching for a new family. Could Candy

be the pertect pet you are looking for?

The Evans family found their perfect pet last year when they adopted a
Labrader. Here's what they said: “We love Rocky. He is really part of our

family, He loves to be walked and to play with the kids,” Wh
At Adopt-a-Dog we know that each of our furry friends will make a great e r e e
addition to your family, Kids, are you having trouble convinding your
parents? Tell them that Candy is friendlier than a cat, more interesting
than a fish and cheaper to teed than a pony. And if vou are lucky enough
to take Candy home, vou can even start using the excuse, “The dog ate
my homework!”

We are proud to say that Adopt-a-Dog has helped more than 50 dogs

to find a home this year. All our dogs have been to the vet so they are
desexed, microchipped, vaccinated and wormed.

You can adopt Candy now for $300.

You would have to be barking mad to miss out. When...

& &

- e
Year 3 NAPLAN Reading Magazine, 2013 ACARA

l Candy has our full 4 paws of approval.

Free choice...
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Student led analysis and questions — accessible version
Adopt-a-Dog

N i e e
a SR

Candy

Size: small

Breed: Australian Terrier cross
Colour: black, white and tan
Age: 4 years old

Personality: gentle

Adopt-a-Dog, Candy
0898761234 Size: small
adoptadog@dogmail.com Breed: Australian Terrier cross

Colour: black, white and tan
Age: four years old

Personality: gentle

Candy is a fun-loving dog who could come home with you straightaway-or in two wags of a tail. She is a
much-loved pet but sadly, her family has moved overseas. Candy is now searching for a new family. Could
Candy be the perfect pet you are looking for?

The Evans family found their perfect pet last year when they adopted a Labrador. Here’s what they said:
“We love Rocky. He is really part of our family. He loves to be walked and to play with the kids.”

At Adopt-a-Dog we know that each of our furry friends will make a great addition to your family. Kids, are
you having trouble convincing your parents? Tell them that Candy is friendlier than a cat, more interesting
than a fish and cheaper to feed than a pony. And if you are lucky enough to take Candy home, you can
even start using the excuse, “The dog ate my homework!”

We are proud to say that Adopt-a-Dog has helped more than 50 dogs to find a home this year. All our dogs
have been to the vet so they are desexed, microchipped, vaccinated and wormed.

You can adopt Candy now for $300.

You would have to be barking mad to miss out.

Candy has our full 4 paws of approval.

Year 3 NAPLAN Reading Magazine, 2013 ACARA
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Student led analysis and questions

Who...

People all over the world eat eggs. Most of the eges we eat come from hens. Eggs are

easy to cook. They can be cooked in lots of ways such as fried, scrambled or hard-boiled.
Eges can be used with other things to make cakes, ice-cream and spaghetti,

What...

Shell

The shell protects
the egg. Shells can
be brown or white.

White (albumen)

The egawhile is mostly water,
protein and some minerals.
Before it is cooked, the white
is not white; it is clear.

Where...

The yolk has maost of

the egg's vitamins and minerals.

The yolk can be pale yellow o dark orange.
The colour depends on what the hen eate,

The fresh test

Put your egg in a saucepan of water and use the guide below

to find out how old your egg is.

Sinks to the bottomn of the pan and stays there 3-6 days old

Sinks, but floats at an angle Just over 1 week old
Sinks, and then stands on end ﬂ.mut__E weeks oid
Floats on top or just under the surface Owver 2 weeks old

When...

Eggs last a long time. You can keep them for about four weeks in your fridge.

Year 3 NAPLAN Reading Magazine, 2013 ACARA Free choice...
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Student led analysis and questions - accessible version
Eggs

People all over the world eat eggs. Most of the eggs we eat come from hens. Eggs are easy to cook. They
can be cooked in lots of ways such as fried, scrambled or hard-boiled. Eggs can be used with other things to
make cakes, ice-cream and spaghetti.

White (all

e {dIOUIme

The shell protects
the ege. Shells can
be brown or white

The egEwhite is mostly water,
protein and some minerals
Before it is cooked, the white
15 not white; it 5 clear,

The yalk has most of

the egr’s vilamins and minarals.

The yolk can be pale yellow to dark orange.
The colour depends on what the hen eals

Shell
The shell protects the egg. Shells can be brown or white.
White (albumen)

The egg white is mostly water, protein and some minerals. Before it is cooked, the white is not white; it is
clear.

Yolk

The yolk has most of the egg’s vitamins and minerals. The yolk can be pale yellow to dark orange. The
colour depends on what the hen eats.

The fresh test

Put your egg in a saucepan of water and use the guide below to find out how old your egg is.

What happens to the egg Age of egg

Sinks to the bottom of the pan and stays there 3-6 days old

Sinks, but floats at an angle Just over 1 week old
Sinks, and then stands on end About 2 weeks old
Floats on top or just under the surface Over 2 weeks old

Eggs last a long time. You can keep them for about four weeks in your fridge.

Year 3 NAPLAN Reading Magazine, 2013 ACARA
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Student led analysis and questions

Who...

Brain freeze

Do you ever 2af an ice-cream on a hot day and get a headache
from the cold? Some people call this a ‘brain freeze’.

The ica-cream makes your mouth vary cold, very quickly. Your

body sends messages from your mouth 1o your brain. Elood then Wh
rushes in to wam up your mouth. It hurtst at .

But there = something you can do 1o make the pain go away.
ou need to warm he reof (or top part) of your mouth. You can
0 this with your tongue. If you can, roll your tongue. then prass
it on the roof of your mouth. IT's better 1o use the undemeath of
your fongue because It's warmer than the top. You could also
whe your thumb. But be sure It's clean.

A brain freaze shouid ﬂl'll}' ever last for about 30-60 saconds,

Where...

When...

s N
- hl_
E]
L]
»
a4
A

Year 5 NAPLAN Reading Magazine 2016 ACARA B
Free choice...
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Student led analysis and questions

Brain Freeze

Do you ever eat an ice-cream on a hot day and get a headache from the cold? Some people call this a

‘brain freeze’'.

The ice-cream makes your mouth very cold, very quickly. Your body sends messages from your mouth to

your brain. Blood then rushes in to warm up your mouth. It hurts!

But there is something you can do to make the pain go away. You need to warm the roof (or top part) of
your mouth. You can do this with your tongue. If you can, roll your tongue, then press it on the roof of your
mouth. It's better to use the underneath of your tongue because it's warmer than the top. You could also use

your thumb. But be sure it's clean.

A brain freeze should only ever last for about 30—60 seconds.

Year 5 NAPLAN Reading Magazine, 2016 ACARA
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Student led analysis and questions

The tree of life

The coconut is aclually the seed of a coconut paim iree WhO -
It was given its name by Spamish salors who hkened the
three dents on the shell's base to a smiling monkey and
named it ‘coco’ meaning monkey face

Alarge part of the world's population depends on the
coconut. The stringy tough brown husk (ooir) can be
wowven into ropes and yams for househoid goods.

Jewellery and musical instruments can be created from
the hardened shell, After iU's dried, the lasty coconut
meat is called copra. This copra produces ail which is

used for cooking and beauty products, soap and animal
feed. People also use cocanul odl for il health benelits What -
The clear coconut water from fresh green coconuts is a
delicious sweel drink

Where...

When...

Year 5 NAPLAN Reading Magazine, 2013 ACARA
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Student led analysis and questions — accessible version

The Tree of life

The coconut is actually the seed of a coconut palm tree. It was given its name by Spanish sailors who
likened the three dents on the shell’'s base to a smiling monkey and named it ‘coco’ meaning monkey face.

A large part of the world’s population depends on the coconut. The stringy tough brown husk (coir) can be
woven into ropes and yarns for household goods. Jewellery and musical instruments can be created from
the hardened shell. After it's dried, the tasty coconut meat is called copra. This copra produces oil which is
used for cooking and beauty products, soap and animal feed. People also use the coconut oil for its health
benefits. The clear coconut water from fresh green coconuts is a delicious sweet drink.

It's not surprising that the coconut palm is called ‘the tree of life’.

coconut
water

Coconut husk Coconut water Coconut meat

Year 5 NAPLAN Reading Magazine, 2013 ACARA
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Student led analysis and questions

Parramatta, Australia Weather 8 ADDTO MY LOCATIONS

14 Day Trend

Here is your temperature trend for the next 14 Days. To see the daily forecast, scroll to the table below.
42°C
39°C
36°C
33°c Who '
30°C
27rc
24°C
21°C
18°C
15°C
12°C

9°C
6°C
Tue Wed Thu Fri Sat Sun  Mon Tue Wed Thu Fri Sat Sun  Mon

112 1113 1114 1S 116 117 118 1119 11720 11721 11022 1123 11724 1025

What...

Daytime high [l Nighttime low

14 Days
Nov 12 - Nov 25 NEXT 7 DAYS >

Tue Wed Thu Fri Sat Sun Mon

112 113 11/14 11/15 11/16 mnz 1118
sunny sunny Mainly sunny sunny Mainly sunny Rain A mix of sun
and clouds

y Where...

e e

FITT] el

37° 24° 29° 34° 27° 21° 27°
34 23 27 31 26 21 27

e 120 10° 13~ 16° 17° 150 15#
0= 0= 10 % 0= 20 = 90 = 30 %

When...

e 31 w 20w 18w 17w 22 se 16¢€ 19 ne

M 46 30 28 26 33 24 29

24H
Ra.': - - - - 1 '3 mm -~ 5 mm -

Source: The Weather Network

https://s.theweathernetwork.com/au Free choice...

Date accessed: 12/11/2020
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