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Response to Intervention

Workshop Topics
1. RTI and the Common Core. How can Response to Intervention 

help schools to address the academic & behavioral  needs of 
struggling learners?struggling learners?

2. ‘First Responder’ Interventions. What are examples of 
i t ti  th t  t h  ld  i  th  l ?interventions that a teacher could use in the classroom?

3. Tiers of Intervention. What are the 3 levels of intervention in 
RTI—and how should those levels be organized?

4. Schoolwide Screening. How do schools using screening tools to g g g
proactively find and address student problems?

5 RTI Audit: Next Steps  What are the next steps that your school 

www.interventioncentral.org

5. RTI Audit: Next Steps. What are the next steps that your school 
or district can take to strengthen and expand RTI implementation?



Response to Intervention

“ ”In a completely rational society, 
the best of us would be the best of us would be 
teachers and the rest of us 
would have to settle for 

thi  lsomething less.
-Lee Iacocca
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Response to Intervention

RTI: The Big Picture. What is 
Response to Intervention? And how p
can RTI support the Common Core 
Standards? Standards? 

www.interventioncentral.org 7



Response to Intervention

Essential Elements of RTI (Fairbanks, Sugai, Guardino, & Lathrop, 2007)Essential Elements of RTI (Fairbanks, Sugai, Guardino, & Lathrop, 2007)

1. A “continuum of evidence-based services available to 
all students" that range from universal to highly g g y
individualized & intensive

2. “Decision points to determine if students are 
performing significantly below the level of their peers performing significantly below the level of their peers 
in academic and social behavior domains"

3. “Ongoing monitoring of student progress"
4. “Employment of more intensive or different 

interventions when students do not improve in 
response" to lesser interventionsresponse  to lesser interventions

5. “Evaluation for special education services if students 
do not respond to intervention instruction"

www.interventioncentral.org 8

Source: Fairbanks, S., Sugai, G., Guardino, S., & Lathrop, M. (2007). Response to intervention: Examining classroom behavior 
support in second grade. Exceptional Children, 73, p. 289.
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Response to Intervention

What does RTI look like when applied to an 
i di id l t d t?individual student?

A widely accepted method for determining whether a 
student should be referred to Special Education under RTI 
is the ‘dual discrepancy model’ (Fuchs, 2003). 

Di  1  Th  t d t i  f d t  b  f i  – Discrepancy 1: The student is found to be performing 
academically at a level significantly below that of his or her 
typical peers (discrepancy in initial skills or performance).yp p ( p y p )

– Discrepancy 2: Despite the implementation of one or more well-
designed, well-implemented interventions tailored specifically for 
the student  he or she fails to ‘close the gap’ with classmates the student, he or she fails to ‘close the gap’ with classmates 
(discrepancy in rate of learning relative to peers). 
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Avg Classroom Academic 
Performance Level

Discrepancy 1: Skill Gap Discrepancy 1: Skill Gap 
(Current 
Performance Level)

Discrepancy 2:
Gap in Rate of 
Learning (‘Slope 

Target 
Student

‘Dual Discrepancy’: RTI Model 

Learning ( Slope 
of Improvement’)
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Dual-Discrepancy : RTI Model 
of Learning Disability (Fuchs 2003)



Response to Intervention

RTI: Decision Rules: Identifying the Academic ‘Non-
R di ’ St d tResponding’ Student

The student:
• received interventions in current classroom to address concerns• received interventions in current classroom to address concerns.
• has completed 3 or more ‘intervention trials’ at Tiers 2 & 3 (with at 

least one at Tier 3)—with each trial lasting 6-8 weeksleast one at Tier 3)—with each trial lasting 6-8 weeks.
• continues to show a large academic ‘performance deficit’.
• has failed to close the academic gap with peers (as measured by • has failed to close the academic gap with peers (as measured by 

school-wide screening tools).
The RTI ‘evidence trail’ shows that the student’s interventions were:The RTI evidence trail  shows that the student s interventions were:
• research-based.
• appropriately matched to the student concern

www.interventioncentral.org

• appropriately matched to the student concern.
• carried out with integrity.
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Response to Intervention

Common Core State 
Standards InitiativeStandards Initiative
http://www.corestandards.org/

View the set of Common Core View the set of Common Core 
Standards for English Language 
Arts (including writing) and 
mathematics being adopted by mathematics being adopted by 
states across America.

Source: National Governors Association Center for 
Best Practices and Council of Chief State School Best Practices and Council of Chief State School 
Officers. (2010). Common Core State Standards for 
English Language Arts & Literacy in History/Social 
Studies, Science, and Technical Subjects.. 
Retrieved on September 23, 2012, from 

www.interventioncentral.org

http://www.corestandards.org/; p. 6.



Response to Intervention

Common Core State Standards: 
Supporting Different Learners in ELA

“The Standards set grade-specific standards but do The Standards set grade specific standards but do 
not define the intervention methods or materials 
necessary to support students who are well below or necessary to support students who are well below or 
well above grade-level expectations. No set of 
grade-specific standards can fully reflect the great grade specific standards can fully reflect the great 
variety in abilities, needs, learning rates, and 
achievement levels of students in any given achievement levels of students in any given 
classroom.”

www.interventioncentral.org 14

Source: National Governors Association Center for Best Practices and Council of Chief State School Officers. (2010). Common 
Core State Standards for English Language Arts & Literacy in History/Social Studies, Science, and Technical Subjects.. Retrieved
on September 23, 2012, from http://www.corestandards.org/; p. 6.
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Common Core State Standards: 

“ It is also beyond the scope of the Standards to 
Supporting Different Learners in ELA

…It is also beyond the scope of the Standards to 
define the full range of supports appropriate for 
English language learners and for students with English language learners and for students with 
special needs. At the same time, all students must 
have the opportunity to learn and meet the same have the opportunity to learn and meet the same 
high standards if they are to access the knowledge 
and skills necessary in their post–high school lives ”and skills necessary in their post high school lives.
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Source: National Governors Association Center for Best Practices and Council of Chief State School Officers. (2010). Common 
Core State Standards for English Language Arts & Literacy in History/Social Studies, Science, and Technical Subjects.. Retrieved
on September 23, 2012, from http://www.corestandards.org/; p. 6.
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Response to Intervention (RTI)
Response to Intervention (RTI) is a blue-print that schools can 
implement to proactively identify students who struggle with 

d i  d/  b h i l d fi it  d id  th  ith academic and/or behavioral deficits and provide them with 
academic and behavioral intervention support. RTI divides 
school support resources into 3 progressively more intensive school support resources into 3 progressively more intensive 
levels--or 'tiers'--of intervention. RTI first gained national 
recognition when written into congressional legislation, the g g g ,
Individuals with Disabilities Education Improvement Act 
(IDEIA) of 2004. 
Because the focus of RTI is on the underperforming 
learner, schools can use this approach as the 'toolkit' for 
h l i  t li  l  t  tt i  th  biti  

www.interventioncentral.org

helping struggling learners to attain the ambitious 
standards of the Common Core. 
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Response to Intervention

Activity: What Are Your School’s 
Greatest Challenges?
• In your groups  discuss the most significant • In your groups, discuss the most significant 

challenges that your school faces in educating 
your studentsyour students.

• Narrow the list of challenges to your TOP 2-3.
• Be prepared to share with the larger group.

www.interventioncentral.org 1717
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RTI Tiers. What do the 3 levels, or 
‘tiers’  of RTI look like and what ‘tiers’, of RTI look like and what 
students do they serve? 

www.interventioncentral.org 18



Response to Intervention

RTI  Ti  1 C  I t tiRTI: Tier 1 Core Instruction

Focus of Inquiry: Because it benefits all 
students and is the most efficient way to y
improve academic skills, core instruction is the 
most important element of RTI  most important element of RTI. 

www.interventioncentral.org 19



Response to Intervention

www.interventioncentral.org
Source: Grosche, M., & Volpe, R. J. (2013). Response-to-intervention (RTI) as a model to facilitate inclusion for students with learning and 
behaviour problems. European Journal of Special Needs Education, 28, 254-269. http://dx.doi.org/10.1080/08856257.2013.768452



Response to Intervention

RTI Plan: Tier 1 Core InstructionRTI Plan: Tier 1 Core Instruction
Tier 1: High-Quality Core Instruction. The student 
receives high quality core instruction in the area of receives high-quality core instruction in the area of 
academic concern. ‘High quality’ is defined as at least 
80% of students in the classroom or grade level 80% of students in the classroom or grade level 
performing at or above grade-wide academic screening 
benchmarks through classroom instructional support 
alone (Christ, 2008). 
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Response to Intervention

RTI Support: Tier 1 (Classroom) Core Instruction
Tier I core instruction:
• Is universal—available to all students.
• Can be delivered within classrooms or throughout the school. g
• Is an ongoing process of developing strong classroom instructional 

practices to reach the largest number of struggling learners.

All students have access to Tier 1 instruction/interventions. Teachers have 
the capability to use those strategies without requiring outside assistance.

Tier 1 instruction encompasses:

• The school’s core curriculum.
• All published or teacher-made materials used to deliver that curriculum.
• Teacher use of ‘whole-group’ teaching & management strategies.

www.interventioncentral.org 22

Tier I instruction addresses this question: Are strong classroom instructional 
strategies sufficient to help the student to achieve academic success?



Response to Intervention

How To: 
Implement 

Strong Core 
Instruction
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Response to Intervention

How To Implement Strong Core Instruction
Increase Access to Instruction
1 I t ti l M t h  L  t t i  i t l  1. Instructional Match. Lesson content is appropriately 

matched to students' abilities (Burns, VanDerHeyden, & 
Boice  2008)Boice, 2008).

2. Content Review at Lesson Start. The lesson opens with 
a brief review of concepts or material that have previously a brief review of concepts or material that have previously 
been presented. (Burns, VanDerHeyden, & Boice, 2008, 
Rosenshine, 2008).

www.interventioncentral.org 24



Response to Intervention

How To Implement Strong Core Instruction
Increase Access to Instruction
3 P i  f L  G l( )  At th  t t f i t ti  th  3. Preview of Lesson Goal(s). At the start of instruction, the 

goals of the current day's lesson are shared (Rosenshine, 
2008)2008).

4. Chunking of New Material. The teacher breaks new 
material into small  manageable increments  'chunks'  or material into small, manageable increments, chunks , or 
steps (Rosenshine, 2008).

www.interventioncentral.org 25



Response to Intervention

How To Implement Strong Core Instruction
Provide ‘Scaffolding’ Support
1 D t il d E l ti  & I t ti  Th h t th  1. Detailed Explanations & Instructions. Throughout the 

lesson, the teacher provides adequate explanations and 
detailed instructions for all concepts and materials being detailed instructions for all concepts and materials being 
taught (Burns, VanDerHeyden, & Boice, 2008).

2. Talk-Alouds/Think-Alouds. Verbal explanations are given 2. Talk Alouds/Think Alouds. Verbal explanations are given 
to explain cognitive strategies: ‘talk-alouds’ (e.g., the 
teacher describes and explains each step of a cognitive 
strategy) and ‘think-alouds’ (e.g., the teacher applies a 
cognitive strategy to a particular problem or task and 

b li  th  t  i  l i  th  t t ) (B  

www.interventioncentral.org

verbalizes the steps in applying the strategy) (Burns, 
VanDerHeyden, & Boice, 2008, Rosenshine, 2008).
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Response to Intervention

How To Implement Strong Core Instruction
Provide ‘Scaffolding’ Support
3 W k M d l  Th  t h  k  l  f d i  3. Work Models. The teacher makes exemplars of academic 

work (e.g., essays, completed math word problems) 
available to students for use as models (Rosenshine  available to students for use as models (Rosenshine, 
2008).

4. Active Engagement.  The teacher ensures that the lesson 4. Active Engagement.  The teacher ensures that the lesson 
engages the student in ‘active accurate responding’ 
(Skinner, Pappas & Davis, 2005) often enough to capture 
student attention and to optimize learning.

www.interventioncentral.org 27



Response to Intervention

How To Implement Strong Core Instruction
Provide ‘Scaffolding’ Support
5 C ll b ti  A i t  St d t  h  f t 5. Collaborative Assignments. Students have frequent 

opportunities to work collaboratively--in pairs or groups. 
(Baker  Gersten  & Lee  2002; Gettinger & Seibert  2002)(Baker, Gersten, & Lee, 2002; Gettinger & Seibert, 2002).

6. Checks for Understanding. The instructor regularly 
checks for student understanding by posing frequent checks for student understanding by posing frequent 
questions to the group (Rosenshine, 2008).

www.interventioncentral.org 28



Response to Intervention

How To Implement Strong Core Instruction
Provide ‘Scaffolding’ Support
7 G  R di  Th  t h   f ll l  7. Group Responding. The teacher ensures full class 

participation and boosts levels of student attention by 
having all students respond in various ways (e g  choral having all students respond in various ways (e.g., choral 
responding, response cards, white boards) to instructor 
questions (Rosenshine, 2008).q ( , )

8. High Rate of Student Success. The teacher verifies that 
students are experiencing at least 80% success in the 
lesson content to shape their learning in the desired 
direction and to maintain student motivation and 

t (G tti  & S ib t  2002)
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engagement (Gettinger & Seibert, 2002).
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Response to Intervention

How To Implement Strong Core Instruction
Provide ‘Scaffolding’ Support
9 B i k R t  f I t ti  Th  l   t  b i k 9. Brisk Rate of Instruction. The lesson moves at a brisk 

rate--sufficient to hold student attention (Carnine,1976; 
Gettinger & Seibert  2002)Gettinger & Seibert, 2002).

10. Fix-Up Strategies. Students are taught fix-up strategies 
(Rosenshine  2008) for use during independent work (e g  (Rosenshine, 2008) for use during independent work (e.g., 
for defining unknown words in reading assignments, for 
solving challenging math word problems).
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How To Implement Strong Core Instruction
Give Timely Performance Feedback
1 R l  F db k  Th  t h  id  ti l  d 1. Regular Feedback. The teacher provides timely and 

regular performance feedback and corrections throughout 
the lesson as needed to guide student learning (Burns  the lesson as needed to guide student learning (Burns, 
VanDerHeyden, & Boice).

2. Step-by-Step Checklists. For multi-step cognitive 2. Step by Step Checklists. For multi step cognitive 
strategies, the teacher creates checklists for students to 
use to self-monitor performance (Rosenshine, 2008).
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Response to Intervention

How To Implement Strong Core Instruction
Provide Opportunities for Review & Practice
1 S i  f P ti  Th h t L  Th  l  1. Spacing of Practice Throughout Lesson. The lesson 

includes practice activities spaced throughout the lesson. 
(e g  through teacher demonstration; then group practice (e.g., through teacher demonstration; then group practice 
with teacher supervision and feedback; then independent, 
individual student practice) (Burns, VanDerHeyden, & p ) ( , y ,
Boice). 
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How To Implement Strong Core Instruction
Provide Opportunities for Review & Practice
2 G id d P ti  Wh  t hi  h ll i  t i l  th  2. Guided Practice. When teaching challenging material, the 

teacher provides immediate corrective feedback to each 
student response  When the instructor anticipates the student response. When the instructor anticipates the 
possibility of an incorrect response, that teacher forestalls 
student error through use of cues, prompts, or hints. The g , p p ,
teacher also tracks student responding and ensures 
sufficient success during supervised lessons before having 

d  i  h   kill   k l d  students practice the new skills or knowledge 
independently (Burns, VanDerHeyden, & Boice, 2008).
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Response to Intervention

How To Implement Strong Core Instruction
Provide Opportunities for Review & Practice
3 S t f  I d d t P ti  Th  t h   3. Support for Independent Practice. The teacher ensures 

that students have adequate support (e.g., clear and 
explicit instructions; teacher monitoring) to be successful explicit instructions; teacher monitoring) to be successful 
during independent seatwork practice activities 
(Rosenshine, 2008).( , )

4. Distributed Practice. The teacher reviews previously 
taught content one or more times over a period of several 
weeks or months (Pashler et al., 2007; Rosenshine  & 
Stevens, 1995).
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Response to Intervention

Activity: Core Instruction Fidelity Checks

• Lembke et al (2012) recommend that schools 
periodically use teacher self-  collegial  or periodically use teacher self , collegial, or 
administrative checks to ensure that strong explicit 
core instruction is occurring in classes.g

• Discuss how your school could use a ‘core instruction’ 
checklist like the one just reviewed to ensure strong 
Tier 1 (core) instruction across all classrooms.

www.interventioncentral.org 35

Source: Lembke, E. S., Hampton, D., & Beyers, S. J. (2012). Response to intervention in mathematics: Critical elements. 
Psychology in the Schools, 49(3), 257-272.
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RTI: Decision Points and Quality IndicatorsRTI: Decision Points and Quality Indicators
The next 3 sections of this presentation summarize 

RTI t h i t ti  ti   RTI at each intervention tier as: 
• ‘Decision points’: People looking at data, talking 

about individual student needs, deciding what 
intervention supports those students need, 
designing intervention plans for those students.

• ‘Quality indicators’: The elements that must be in y
place to ensure quality interventions.
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Response to Intervention

Intervention Sampler   What are Intervention Sampler.  What are 
examples of reading 
instruction/interventions that instruction/interventions that 
teachers can use in the 
classroom? 
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Response to InterventionInterventions:
1. Reading Racetrack (Vocabulary)g ( y)
2. Paired Reading (Fluency)
3. Group-Based Repeated Reading (Fluency)
4. Click or Clunk (Comprehension)
5. Read-Ask-Paraphrase (RAP) (Comprehension)
6. Ask-Read-Tell Cognitive 

Strategy(Comprehension)
7 Learning Contract7. Learning Contract

www.interventioncentral.org 39



Response to Intervention

Big Ideas in Reading
1. “Phonemic Awareness: The ability to hear and 

manipulate sounds in words. 
2. Alphabetic Principle: The ability to associate sounds 

with letters and use these sounds to form words. 
3 Fl  ith T t  Th  ff tl  t ti  bilit  t  3. Fluency with Text: The effortless, automatic ability to 

read words in connected text. 
4 Vocabulary: The ability to understand (receptive) and 4. Vocabulary: The ability to understand (receptive) and 

use (expressive) words to acquire and convey 
meaning. 

5. Comprehension: The complex cognitive process 
involving the intentional interaction between reader 
and text to convey meaning ”

www.interventioncentral.org 40

and text to convey meaning.
Source: Big ideas in beginning reading. University of Oregon. Retrieved September 23, 2007, from 
http://reading.uoregon.edu/index.php
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Sample Strategy to Promote…Sight-Word  p gy g
Vocabulary
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Response to Intervention

Reading Racetrack
• The teacher selects 28 words from a sight word list 

(e.g., Dolch, Fry) to create ‘Reading Racetracks’.( g y) g
• In one session, the student reads through four target 

Racetracks with 7 words each and one review Racetracks with 7 words each and one review 
Racetrack with all 28 words.

• The student reads words aloud from a ‘Reading • The student reads words aloud from a Reading 
Racetrack’ sheet for 1 minute.
The student engages in repeated readings from that • The student engages in repeated readings from that 
Racetrack wordlist until reaching a 90-word criterion 
or having read the list five times in a row

www.interventioncentral.org

or having read the list five times in a row.

42
Source: Rinaldi, L., Sells, D., & McLaughlin, T. F. (1997). The effect of reading racetracks on the sight word acquisition and fluency of 
elementary students. Journal of Behavioral Education, 7, 219-233.
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elementary students. Journal of Behavioral Education, 7, 219-233.



Response to Intervention

www.interventioncentral.org 44
Source: Rinaldi, L., Sells, D., & McLaughlin, T. F. (1997). The effect of reading racetracks on the sight word acquisition and fluency of 
elementary students. Journal of Behavioral Education, 7, 219-233.
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Sample Strategy to Promote…Reading p gy g
Fluency
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Response to Intervention

Classroom Academic Interventions: Reading Fluency
• PAIRED READING: INCREASE READING FLUENCY. Teacher 

and student begin the session reading aloud in unison. 

During the session, at the student’s choosing, he/she gives a silent 
signal (e g  lightly tapping the teacher's wrist); at this signal  the signal (e.g., lightly tapping the teacher s wrist); at this signal, the 
teacher stops reading aloud and instead follows along silently 
while the student continues to read aloud. Whenever the student 
commits a reading error or hesitates for 3 seconds or longer 
(during either unison or independent reading), the teacher corrects 
th   d  di  i  i  the error and resumes reading in unison. 

www.interventioncentral.org 46
Source: Homan, S. P., Klesius, J. P, & Hite, C. (1993). Effects of repeated readings and nonrepetive strategies on students' 
fluency and comprehension. Journal of Educational Research, 87(2), 94-99.



Response to Intervention

Group-Based Repeated Reading
(A il bl   C f  W b P )(Available on Conference Web Page)

An effective group repeated reading interventiong p p g
(Klubnik & Ardoin, 2010) has been developed that 
allows a tutor to work on reading fluency with up to 3 
t d t  i    f t  Thi  t t i  k  students in a group format. This tutoring package 

includes several components, with repeated reading as 
the 'engine' that drives student growth in reading the engine  that drives student growth in reading 
fluency. A tutoring session using this group intervention 
will last about 15 minutes. 

www.interventioncentral.org 47
Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.



Response to Intervention

Group-Based Repeated ReadingGroup Based Repeated Reading

Preparation. To prepare for each tutoring session, the p p p g
tutor creates or obtains these materials:

• 1 student reading passage: This passage should be 150 
words or longer and at students' instructional level. 
Instructional as defined here means that students are able 
t  tl  d t l t 90% f th  d  i  th   to correctly read at least 90% of the words in the passage. 
Copies of the passage are made for each student and the 
tutortutor.

• 1 copy of the Group Repeated Reading Intervention 
Behavior Rating Scale (two versions of which appear later 
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Behavior Rating Scale (two versions of which appear later 
in this document).

48
Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.



Response to Intervention

Group-Based Repeated ReadingGroup Based Repeated Reading

Procedure. The group repeated reading intervention has 4 g p p g
components: passage preview, repeated readings, phrase-
drill error correction, and contingent reward:

1. Passage Preview. The tutor reads the practice passage 
aloud once while students follow along silently, tracking 
th i  l  ith  i d  fi  D i  thi  i iti l dtheir place with an index finger. During this initial read-
through, the tutor stops several times at unpredictable 
points and asks a student selected at random to read the points and asks a student selected at random to read the 
next word in the passage. (NOTE: This 'assisted cloze' 
strategy -- Homan, Klesius, & Hite,1993--ensures that 

www.interventioncentral.org

gy
students pay close attention to the tutor's modeling of text.) 

49
Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.



Response to Intervention

Group-Based Repeated ReadingGroup Based Repeated Reading

Procedure.
2. Repeated Readings. The tutor next has the students read 

the practice passage aloud 3 times . For each read-aloud, 
th  t d t   i  ti l di  ith th   the students engage in sequential reading, with the process 
continuing in round-robin fashion until the passage is 
completed   When a student misreads or hesitates in completed.  When a student misreads or hesitates in 
reading a word for 3 seconds or longer, the tutor states the 
correct word. At the beginning of each repeated reading, the g g p g
tutor selects a different student, to ensure that by the end of 
the 3 readings, each student will have read each sentence 
i  th   

www.interventioncentral.org

in the passage once.

50
Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.



Response to Intervention
Group-Based Repeated Reading

P dProcedure.
3. Phrase Drill Error Correction. At the end of each reading, the 

tutor reviews error words (misreads or hesitations for 3 tutor reviews error words (misreads or hesitations for 3 
seconds or longer) with students. The tutor points to each error 
word  ensures that students are looking at the word  and asks word, ensures that students are looking at the word, and asks 
them to read the word aloud in unison.

If students misread or hesitate for 3 seconds or longer, the 
tutor pronounces the error word and has students read the 

d l d t th  ( h l di )  Th  th  t t  h  word aloud together (choral responding). Then the tutor has 
students read aloud a phrase of 2-3 words that includes the 
error word--performing this action twice

www.interventioncentral.org

error word--performing this action twice.

51
Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.



Response to Intervention
Group-Based Repeated Reading

P dProcedure.
4. Contingent Reward. At the start of each tutoring session, the 

tutor reviews with the group the 3 behavioral expectations from tutor reviews with the group the 3 behavioral expectations from 
the Group Repeated Reading Intervention Behavior Rating 
Scale:Scale:
– When asked to read aloud, I did my best reading. 
– When others were reading  I paid close attention– When others were reading, I paid close attention.
– I showed good behaviors and followed all directions quickly.

The tutor reminds the students that they can earn a reward if 
they observe these behavioral expectations

www.interventioncentral.org

they observe these behavioral expectations.

52
Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.
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Response to Intervention
Group-Based Repeated Reading

P dProcedure.
4. Contingent Reward (Cont.) At the end of the session, the tutor 

rates each student's behavior on the Group Repeated Reading rates each student's behavior on the Group Repeated Reading 
Intervention Behavior Rating Scale. Any student who earns a 
top score (3 points) on all rating items receives a nickel top score (3 points) on all rating items receives a nickel 
(Klubnik & Ardoin, 2010), sticker, or other modest reward.

www.interventioncentral.org 55
Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.



Response to Intervention

Sample Strategies to Promote…Reading p g g
Comprehension
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Response to Intervention

Reading Comprehension: Self-Management Strategies
CLICK OR CLUNK: MONITORING COMPREHENSION

• The student continually checks understanding of sentences, 
paragraphs, and pages of text while reading. 

• If the student understands what is read, he/she quietly says 
‘CLICK’ d ti  di  ‘CLICK’ and continues reading. 

• If the student encounters problems with vocabulary or 
h i  h / h  i tl   ‘CLUNK’ d   h kli t comprehension, he/she quietly says ‘CLUNK’ and uses a checklist 

to apply simple strategies to solve those reading difficulties. 
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Source: Babbs, P. J. (1984). Monitoring cards help improve comprehension. The Reading Teacher, 38(2), 200-204.



Response to Intervention

‘Click or Clunk’ 
Check SheetCheck Sheet
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Response to Intervention

Reading Comprehension: Self-Management Strategies
• RETAIN TEXT INFORMATION WITH PARAPHRASING (RAP). 

The student is trained to use a 3-step cognitive strategy when 
reading each paragraph of an informational-text passage: (1) 
READ the paragraph; (2) ASK oneself what the main idea of the 
paragraph is and what two key details support that main idea; (3) paragraph is and what two key details support that main idea; (3) 
PARAPHRASE the main idea and two supporting details into one's 
own words. This 3-step strategy is easily memorized using the own words. This 3 step strategy is easily memorized using the 
acronym RAP (read-ask-paraphrase). OPTIONAL BUT 
RECOMMENDED: Create an organizer sheet with spaces for the 
student to record main idea and supporting details of multiple 
paragraphs—to be used with the RAP strategy-to be used as an 

i  d ifi bl  k d t
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organizer and verifiable work product.
Source: Hagaman, J. L., Casey, K. J., & Reid, R. (2010). The effects of the paraphrasing strategy on the reading 
comprehension of young students. Remedial and Special Education, 33, 110-123.



Response to Intervention

READ-ASK-
PARAPHRASE 

(RAP) Sheet: (RAP) Sheet: 
Reading 

Comprehension: 
C iti  St t  Cognitive Strategy 

(Available on 
Conference Web 

Page)
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Response to Intervention

ASK-READ-TELL 
(ART): Reading 

Comprehension: Comprehension: 
Cognitive Strategy 

(Available on 
C f  W b Conference Web 

Page)
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Response to Intervention

H  T C b t L d H l l  How To…Combat Learned Helplessness: 
The Learning Contract
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Response to Intervention

L i  C t t  Learning Contract: 
Example: 

Negotiable and 
Non-Negotiable 

Elements
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Response to Intervention

Learning Contracts: Put Student Promises in Writing…
Benefits. Learning contracts:
• provide academic structure and support  • provide academic structure and support, 
• motivate struggling learners by having them 

l d  bli l  t   i  ifi  iti  pledge publicly to engage in specific, positive 
study and learning behaviors, and

• serve as a vehicle to bring teachers and 
students to agreement on what course goals are 
important and how to achieve them.
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Sources: Frank, T., & Scharff, L. F. V. (2013). Learning contracts in undergraduate courses: Impacts on student behaviors and academic
performance. Journal of the Scholarship of Teaching and Learning, 13(4), 36-53.

Greenwood, S. C., & McCabe, P. P. (2008). How learning contracts motivate students. Middle School Journal, 39(5), 13-22. 



Response to Intervention

L i  C t t  Learning Contract: 
Example: 

Negotiable and 
Non-Negotiable 

Elements
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Response to Intervention

Statement of Purpose. The 
contract opens with a 
statement presenting a statement presenting a 
rationale for why the contract 
is being implemented.
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Response to Intervention

L i  C t t  Learning Contract: 
Example: 

Negotiable and 
Non-Negotiable 

Elements
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Response to Intervention

Student Actions. The 
contract lists any 
actions that the 
student is pledging to 
complete to ensure complete to ensure 
success in the course.  
This example divides 

ti  i t  2  actions into 2 groups: 
‘Negotiable’ & ‘Non-
Negotiable’.
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Response to Intervention

L i  C t t  Learning Contract: 
Example: 

Negotiable and 
Non-Negotiable 

Elements
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Response to Intervention

Teacher Actions  Listing teacher Teacher Actions. Listing teacher 
responsibilities on the contract 
emphasizes that success in the 
course is a shared endeavor and 
can prod the student to take 
advantage of instructor supports that advantage of instructor supports that 
might otherwise be overlooked.

www.interventioncentral.org 70



Response to Intervention

L i  C t t  Learning Contract: 
Example: 

Negotiable and 
Non-Negotiable 

Elements
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Response to Intervention

Sign-Off. Both student and teacher Sign Off. Both student and teacher 
(and, optionally, the parent) sign the 
learning contract. The student 
signature in particular indicates a signature in particular indicates a 
voluntary acceptance of the learning 
contract and a public pledge to 
follow through on its terms.
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Response to Intervention

L i  C t t  Learning Contract: 
Example: 

Negotiable and 
Non-Negotiable 

Elements
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Response to Intervention

Reading Interventions:
Group Activity: 
Reading 

g
1. Reading Racetrack (Vocabulary)
2 Paired Reading (Fluency)Reading 

Interventions
At your tables:

2. Paired Reading (Fluency)
3. Group-Based Repeated Reading 

(Fluency)At your tables:
• Consider the 

intervention ideas 

(Fluency)
4. Click or Clunk (Comprehension)
5 Read-Ask-Paraphrase (RAP) 

shared here.
• Discuss how you 

i ht    

5. Read Ask Paraphrase (RAP) 
(Comprehension)

6. Ask-Read-Tell Cognitive might use one or 
more of these 
strategies in your 

6. Ask Read Tell Cognitive 
Strategy(Comprehension)

7. Learning Contract

www.interventioncentral.org 74

strategies in your 
school

g



Response to Intervention
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Response to Intervention

RTI: Tier 1 General-Education Classroom 
Intervention

Focus of Inquiry: Because the teacher is the 
Tier 1 (classroom) RTI ‘first responder’ who can Tier 1 (classroom) RTI first responder  who can 
potentially assist any struggling student, 
schools should prepare necessary resources 
and define clear guidelines for how to g
implement Tier 1 interventions.
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Response to Intervention

www.interventioncentral.org
Source: Grosche, M., & Volpe, R. J. (2013). Response-to-intervention (RTI) as a model to facilitate inclusion for students with learning and 
behaviour problems. European Journal of Special Needs Education, 28, 254-269. http://dx.doi.org/10.1080/08856257.2013.768452



Response to Intervention

Tier 1: Teacher Consultation/Team
• At Tier 1, problem-solving occurs when the teacher meets 

briefly with a team (e.g., grade-level team, instructional team, 
department) or a consultant.

• The teacher defines the student problem(s), selects 
intervention(s)  decides how to monitor the intervention  and intervention(s), decides how to monitor the intervention, and 
documents the intervention plan—with the guidance of the team 
or consultant

• The teacher meets again with team or consultant several weeks 
later to check on the status of the intervention.

• The classroom teacher is the person primarily responsible for 
the integrity of the Tier 1 intervention plan.
Th  b  f t d t  i i  Ti  1 i t ti  d d  
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• The numbers of students requiring Tier 1 interventions depends 
on district decision-rules defining classroom ‘at-risk’ status.
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Response to Intervention

RTI Blockers: Tier 1RTI Blockers: Tier 1

When teachers fail to document (write down) classroom ( )
interventions before carrying them out, they may:
– have only a vague plan lacking research-based y g p g

interventions or a progress-monitoring component
– forget to implement important intervention elements
– fail to receive credit for their intervention efforts
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Response to Intervention

How To: Create a Written 
Record of Classroom 

I t tiInterventions
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Response to Intervention

Creating a Written Record of Classroom Interventions: Form 
C  i f ti  Th  i  ti  f th  f  i l d  • Case information. The opening section of the form includes 
general information about the case, including:

Target student– Target student
– Teacher/interventionist
– Date of the intervention planDate of the intervention plan
– Start and end dates for the intervention
– Description of the student problem to be addressed
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Response to Intervention

Creating a Written Record of Classroom Interventions: Form 
I t ti Th  t h  d ib  th  id b d • Intervention. The teacher describes the evidence-based 
intervention(s) that will be used to address the identified 
student concern(s)  As a shortcut  the instructor can student concern(s). As a shortcut, the instructor can 
simply write the intervention name in this section and 
attach a more detailed intervention script/description to p p
the intervention plan.

82
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Response to Intervention

Creating a Written Record of Classroom Interventions: Form 
M t i l Th  t h  li t   t i l  (  • Materials. The teacher lists any materials (e.g., 
flashcards, wordlists, worksheets) or other resources 
(e g  Internet connected computer) necessary for the (e.g., Internet-connected computer) necessary for the 
intervention.

83
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Response to Intervention

Creating a Written Record of Classroom Interventions: Form 
T i i If d lt  d/  th  t t t d t i   • Training. If adults and/or the target student require any 
training prior to the intervention, the teacher records 
those training needs in this section of the formthose training needs in this section of the form.

84
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Response to Intervention

Creating a Written Record of Classroom Interventions: Form 
P M it i Th  t h  l t   th d t  • Progress-Monitoring. The teacher selects a method to 
monitor student progress during the intervention, to include:

what type of data is to be used– what type of data is to be used
– collects and enters student baseline (starting-point) information
– calculates an intervention outcome goalcalculates an intervention outcome goal
– The frequency that data will be collected.

85
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Response to Intervention

How To: Create a Written 
Record of Classroom 

I t tiInterventions
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Response to Intervention

Solutions for RTI Blockers: Tier 1Solutions for RTI Blockers: Tier 1

• Recommendation : Tier 1 Intervention Documentation: 
Teachers should have a standard, streamlined form for 
documenting Tier 1 interventions that provides an RTI 
problem-solving overlay and helps the instructor to 
develop a workable intervention plan.
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Response to Intervention

Tier 1 Interventions Are NOT…Tier 1 Interventions Are NOT…
• The classroom teacher trying strategies informally 

without documentationwithout documentation.
• Minor actions such as ‘called the parent’ or ‘moved the 

student’s seat’student s seat .
• A restatement of the core instructional strategies given 

to all students in the classto all students in the class.
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Response to Intervention

Tier 1 Intervention
Activity: Discuss 
h   h l how your school 
might develop 
expectations for Tier expectations for Tier 
1 interventions like 
those presented here.
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Response to Intervention

Tier 1: Teacher Consultation/Team
• At Tier 1, problem-solving occurs when the teacher meets 

briefly with a team (e.g., grade-level team, instructional team, 
department) or a consultant.

• The teacher defines the student problem(s), selects 
intervention(s)  decides how to monitor the intervention  and intervention(s), decides how to monitor the intervention, and 
documents the intervention plan—with the guidance of the team 
or consultant

• The teacher meets again with team or consultant several weeks 
later to check on the status of the intervention.

• The classroom teacher is the person primarily responsible for 
the integrity of the Tier 1 intervention plan.
Th  b  f t d t  i i  Ti  1 i t ti  d d  

www.interventioncentral.org

• The numbers of students requiring Tier 1 interventions depends 
on district decision-rules defining classroom ‘at-risk’ status.
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Response to Intervention

RTI  Ti  2 S l t l I t tiRTI: Tier 2 Supplemental Intervention

Focus of Inquiry: Tier 2 interventions occur 
above and beyond core instruction, usually in y , y
small-group format. Tier 2 interventions are 
often ‘standard-protocol’ programs that match often standard protocol  programs that match 
common student intervention needs in a 
schoolschool.
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Response to Intervention

www.interventioncentral.org
Source: Grosche, M., & Volpe, R. J. (2013). Response-to-intervention (RTI) as a model to facilitate inclusion for students with learning and 
behaviour problems. European Journal of Special Needs Education, 28, 254-269. http://dx.doi.org/10.1080/08856257.2013.768452



Response to Intervention

Tier 2/3 Interventions: Quality Indicators
Each Tier 2/3 intervention plan shows evidence that:
• Instructional programs or practices are ‘evidence-based’.
• The intervention has been selected because it logically addressed the 

area(s) of academic deficit for the target student (e.g., an intervention 
to address reading fluency was chosen for a student whose primary to address reading fluency was chosen for a student whose primary 
deficit was in reading fluency).

• All students enrolled in the Tier 2/3 intervention group have the same 
shared intervention need.

• The student-teacher ratio in the group provides adequate student 
support: Tier 2 up to 7 students; Tier 3 up to 3 studentssupport: Tier 2 up to 7 students; Tier 3 up to 3 students.

• The intervention provides contact time adequate to the student 
academic deficit. Tier 2 interventions occur a minimum of 3-5 times per 
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week in sessions of 30 mins or more; Tier 3 interventions occur daily in 
sessions of 30 mins or more (Burns & Gibbons, 2008).
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Response to Intervention

Scheduling Elementary Tier 2 Interventions
Option 3: ‘Floating RTI’:Gradewide Shared Schedule. Each grade has a scheduled RTI time Option 3: Floating RTI :Gradewide Shared Schedule. Each grade has a scheduled RTI time 
across classrooms. No two grades share the same RTI time. Advantages are that outside 
providers can move from grade to grade providing push-in or pull-out services and that 
students can be grouped by need across different teachers within the grade. 

Classroom 1 Classroom 2 Classroom 3Grade K

Anyplace Elementary School: RTI Daily Schedule
g y g

9:00-9:30

Classroom 1 Classroom 2 Classroom 3Grade 1

Classroom 1 Classroom 2 Classroom 3Grade 2

9:45-10:15

10:30 11:00Classroom 1 Classroom 2 Classroom 3Grade 2

Classroom 1 Classroom 2 Classroom 3Grade 3

10:30-11:00

12:30-1:00

Classroom 1 Classroom 2 Classroom 3Grade 4

Classroom 1 Classroom 2 Classroom 3Grade 5

1:15-1:45

2:00-2:30
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Source: Burns, M. K., & Gibbons, K. A. (2008). Implementing response-to-intervention in elementary and secondary schools: 
Procedures to assure scientific-based practices. New York: Routledge. 
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Response to Intervention

Caution About Tier 2 Supplemental Interventions: Avoid 
th  ‘H k H l ’ Tthe ‘Homework Help’ Trap

• Group-based interventions are an efficient Group based interventions are an efficient 
method to deliver targeted academic support to 
students (Burns & Gibbons, 2008).

• However, students should be matched to 
specific research-based interventions that p
address their specific needs.

• RTI Tier 2 intervention support should not take pp
the form of unfocused ‘homework help’, test 
preparation, or reteaching of 
l  t t
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classroom content.



Response to Intervention

What Works 
Clearinghouse
http://ies.ed.gov/ncee/wwc/

This website reviews core 
instruction and intervention instruction and intervention 
programs in reading/writing, as 
well as other academic areas.

The site reviews existing 
studies and draws conclusions 
about whether specific p
intervention programs show 
evidence of effectiveness.
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Response to Intervention

Best Evidence 
Encyclopedia
http://www.bestevidence.org/

This site provides reviews of 
evidence based reading and evidence-based reading and 
math programs.

The website is sponsored by The website is sponsored by 
the Johns Hopkins University 
School of Education's Center for 
Data-Driven Reform in 
Education (CDDRE) .
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Response to Intervention

National Center on Intensive 
Intervention Academic 
Intervention Tools Chart
http://www.intensiveintervention.or
g/chart/instructional-intervention-

ltools

Sponsored by the National Center 
on Intensive Intervention  this page on Intensive Intervention, this page 
provides ratings to intervention 
programs in reading, math, and 
writingwriting.

Users can streamline their search 
by subject and grade level 

www.interventioncentral.org

y j g
(elementary or middle school).



Response to Intervention

Planning Tier 2 Interventions: Data Analysis Team
The school has established a Data Analysis Team at Tier 2 to evaluate 
the school-wide screening data collected three times per year and to 
place students who need Tier 2 interventions  place students who need Tier 2 interventions. 

The Data Analysis Team
• is knowledgeable of all intervention personnel and evidence-based 

programs available for Tier 2 interventions.
knows how to identify students who have failed to meet expected • knows how to identify students who have failed to meet expected 
screening benchmarks

• can use the benchmarks to estimate the risk for academic failure of 
each student picked up in the screening

• is able to match identified students to appropriate interventions while 
idi  t d t  ith ffi i t i t ti l t
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providing students with sufficient instructional support.
• can document the Tier 2 intervention set up for each student
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Response to Intervention

Tier 2 Interventions Are NOT…Tier 2 Interventions Are NOT…

• Homework help or test preparation.
D li d d i   i t ti l ti• Delivered during core instructional time.
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Response to Intervention

RTI: Tier 3 Intensive Intervention

Focus of Inquiry: General-education students 
who receive Tier 3 services take up the 
greatest amount of RTI resources and are at g
risk for referral to special education if they fail 
to improve  So these high-stakes casesto improve. So these high stakes cases
require  the RTI Problem-Solving Team, 
which follows a customized  which follows a customized, 
team-based ‘problem-solving’ 

h
www.interventioncentral.org

approach.
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Response to Intervention

www.interventioncentral.org
Source: Grosche, M., & Volpe, R. J. (2013). Response-to-intervention (RTI) as a model to facilitate inclusion for students with learning and 
behaviour problems. European Journal of Special Needs Education, 28, 254-269. http://dx.doi.org/10.1080/08856257.2013.768452



Response to Intervention

Tier 3: RTI Problem-Solving Team
• At Tier 3, the RTI Problem-Solving Team (‘RTI Team’) meets on 

students with intensive academic or behavioral needs to develop 
customized intervention plans. 

• The RTI Team is prepared to develop Tier 3 plans for up to 5 
percent of students in a schoolpercent of students in a school.

• RTI Team meetings follow a version of the investigative ‘problem-
solving’ consultation model (e g  Bergan  1995)—to include:solving  consultation model (e.g., Bergan, 1995) to include:
– Problem Identification
– Problem Analysisy
– Plan Development and Implementation
– Problem Evaluation
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Source: Kovaleski, J. F., Roble, M., &  Agne, M. (n.d.).  The RTI Data Analysis Teaming process. Retrieved on May 3, 2011, 
from http://www.rtinetwork.org/essential/assessment/data-based/teamprocess



Response to Intervention

Tier 3 Interventions: ‘Problem-Solving’ Approach
Schools define Tier 3 interventions in one of two ways:
1. Failure to Respond to Lesser Interventions. The student 

requires an intervention sufficiently intensive (e.g., group size 
of 3 or fewer; daily sessions of 30 minutes or more) to quality 

 Ti  3  as Tier 3, or
2. Case Complexity. The student has multiple factors (e.g., 

academic and behavioral) that demand immediate attention  academic and behavioral) that demand immediate attention, 
and require an open-ended problem-solving approach.

The RTI Problem Solving Team is the appropriate group to The RTI Problem-Solving Team is the appropriate group to 
oversee Tier 3 interventions, (1) ensuring fair access to 
intensive resources and (2) having the breadth of knowledge 
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( ) g g
to design unique, customized interventions.
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Response to Intervention

Team Roles

• Coordinator
• Facilitator
• Recorder
• Time Keeper
• Case ManagerCase Manager
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Response to Intervention

RTI Problem-Solving Team Agenda
Step 1: Assess Teacher Concerns

Step 2: Inventory Student Strengths/Talentsp y g

Step 3: Review Background/Baseline Data  

Step 4: Select Target Teacher ConcernsStep 4: Select Target Teacher Concerns

Step 5: Set Academic and/or Behavioral Outcome Goals and Methods for 
Progress MonitoringProgress-Monitoring

Step 6: Design an Intervention Plan

Step 7: Plan How to Share Meeting Information with the Student’s Parent(s)

Step 8: Review Intervention & Monitoring Plans
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Response to Intervention

The Tier 3 RTI Problem-Solving Team Is NOT…The Tier 3 RTI Problem Solving Team Is NOT…

• A group whose purpose is to screen students to see if 
they should be referred to Special Educationthey should be referred to Special Education.

• A place to bring students who need only classroom 
(Tier 1) interventions(Tier 1) interventions.
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Response to Intervention

Avg Classroom Academic 
Performance Level

Discrepancy 1: Skill Gap Discrepancy 1: Skill Gap 
(Current 
Performance Level)

Discrepancy 2:
Gap in Rate of 
Learning (‘Slope 

Target 
Student

‘Dual Discrepancy’: RTI Model 

Learning ( Slope 
of Improvement’)
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Dual-Discrepancy : RTI Model 
of Learning Disability (Fuchs 2003)



Response to Intervention
Activity: RTI Self-Check
• Look over the sections of 

the handout Critical RTI 
Elements Checklist that Elements Checklist that 
deals with Tiers 1-3 (up to 
the top of page 4)the top of page 4).

• Use the checklist to evaluate 
your current implementation y p
of the RTI academic model 
for each Tier. 

• Note any gaps in your 
present RTI model.
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• Be prepared to report out.




