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ABSTRACT

Despite the Government effort of ensuring community direct involvement and ownership of
development projects in their locality such as education, the extent of parents input in students
discipline through the Parent Teachers Association (PTA) remains obscure in many secondary
schools. This study was to determine the role of Parents Teachers Association (PTA) in
enhancing discipline in Public Secondary Schools in Ongata Rongai Zone of Kajiado County,
Kenya. The study was guided by four research questions that investigated the following aspects:
The activities of PTA in enhancing students’ discipline, the extent to which PTA role enhances
discipline, the challenges facing PTA in students discipline management and suggestions on how
the PTA can be more effective in enhancing discipline. The study employed both quantitative
and qualitative research methodologies with a cross-sectional survey and phenomenological
design. The target population consisted of 4 public secondary schools, principals, discipline
masters, PTA members, class teachers, and all students of the 4 public secondary schools in
Ongata Rongai Zone. The sample size consisted of 4 principals, 4 discipline masters, 36 class
teachers, 36 PTA members and 160 students. Data was collected by use of interview guides,
questionnaires, and document analysis guide, which were personally administered by the
researcher. Quantitative data was analyzed in frequencies and percentages using SPSS version
20, while qualitative data was organized into themes and analyzed descriptively. Conclusions
and recommendations were made based on the findings. The study found that even though PTA
does many activities towards development of school facilities, very little is done on students
discipline management. In most schools, head teachers rarely involve PTA when dealing with
students’ indiscipline and in case of serious issues such as drugs abuse only the concerned parent
is invited. This denies PTA the opportunity to forge a common front of tackling the menace. The
study has found that in each secondary school in Ongata Rongai education Zone, there is a
growing percentage of students on hard drugs. Students’ absenteeism and truancy is anathema in
both boarding and day schools. Students hardly know their class PTA representatives and no
class meetings are done. Most parents are ever busy to monitor their students’ home and school
progress. The study also established that as much as the PTA was effective in certain activities
they ignored certain important activities where they should have been more effective. For
example, visiting the school occasionally(uninvited) to monitor their child’s progress.
Facilitating guidance and counseling for students and teachers, and ensuring school leadership is
democratic as opposed to autocratic. It was established that PTA face challenges such as role
conflict with Board of Management (BOM). Lack of commitment by some PTA members was
also noted and difficulties in dealing with drug addicted students. Ignorance on the part of the
parents caused by low education levels was also another challenge. The study recommended that,
PTA having been recognized by the Kenya Basic Education Act (2013) should be more
proactive. They should demand more consultative engagements not only on money matters but
also in regard to students discipline management.
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CHAPTER ONE

INTRODUCTION
1.1 Background of the Study

The involvement of parents in the management of various issues in schools is a development that
seems to challenge practitioners engaged in school reform despite being a required component of
many school improvement initiatives. A growing body of research such as Charles and Senter
(2004), Johnson and Duffet (2003) and Igbal, Tatlarand Zafar (2011), show that successful
parent involvement improves not only student behavior and attendance but also positively affects
student achievement. Despite this important observation, many schools in most countries
including Kenya continue to struggle with defining and measuring meaningful parental
involvement, and many do not feel that their efforts are successful. The findings of a survey
conducted in the United States of America revealed that approximately 20 percent of new
teachers and nearly one fourth of principals identify their relationships with parents as a cause of
significant stress in their jobs (MetLife, 2005). There is therefore need for parents to step in
through the Parents Teachers Association (PTA), and forge a good relationship between teachers

and students, as this will go along way in enhancing discipline in the schools.

According to Okumbe (2001), Parents Teachers Association is defined as an organization
made up of parents and teachers of a secondary school. The main objective of any PTA is to help
enrich the educational environment and learning experience of all students through parents and
teachers involvement. PTA can engage in various activities such as providing support or input to

major school events. Channel parent’s views on school policy issues to the school administration



and contribute to school newsletter. They can also assist to organize and supervise co-curricular

activities, fund-raise for their schools and enhance students’ discipline.

PTAs may have varying aims and objectives depending on the country where they
operate, but there are some universal aims and objectives that seem to cut across all regions
(Igbal et al. 2011). They are charged with the responsibility of working for the well-being of
every student of the institution, in the home and in the society. They can also enhance awareness
and understanding of parents to the fact that they have a vital role to play in the provision of
quality education. They encourage parents’ involvement in improving the standard of the
institutions. It is also their duty to create awareness among the people involved that optimum use

should be made of the educational facilities being offered by the government.

PTA also aims to motivate parents especially in the rural areas, to send their children to
school. It is their responsibility to find ways and means to decrease students’ dropout ratio and
teacher absenteeism in the institutions. They can achieve all these by developing a congenial and
harmonious relationship between parents and teachers avoiding bureaucratic rigidity on either
side (Igbal et al. 2011). The researcher sought to find out if the PTAs in Ongata Rongai public
secondary schools were carrying out the above stated roles effectively, which can enhance

discipline in the students and produce good results.

1.1.1 Structure of PTA in Kenya

A typical PTA association in Kenya consists of all parents and teachers of a given
learning institution. The Basic Education Act (2013), states that; there shall be a Parents
Association in every public and private secondary school, consisting of all parents and

representatives of teachers in the school. An Executive Committee will be elected annually at a
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general meeting, which will elect their chairperson. The headteacher of the school automatically
becomes the secretary of the committee and of all meetings. The members can hold meetings as
often as they deem necessary, and they can regulate their own procedure’s. The PTAs in Kenya
have an umbrella body that represents these associations at the national level. This is a civil
society organization that endeavors to bring together all PTAs and to ensure proper management
of learning institutions in Kenya (Kenya National Association of Parents, 2013). This study
sought to establish whether the PTAs in Ongata Rongai public secondary schools were actively
involved in school activities, and more especially in enhancing discipline in their schools, and
whether they are following the Basic Education Act 2013, and the Kenya National Association
of Parents, 2013 directive.

1.1.2 PTA and Discipline in Schools

Discipline in schools is very significant since it contributes a great deal towards
maintenance of order. It involves the management of the behaviours of students through conduct
codes and security methods, suspension and punishment. Discipline can be enhanced by teachers
together with school social workers and to some extent parents (Cameron, 2006). Enhancing
learner discipline in schools seems to be a universal challenge. Joubert and Prinsloo (2000) assert
that discipline has been deteriorating and learners have little respect and trust for teachers. This
situation is very detrimental to the effective management and running of schools. According to
Charles (1996) lack of discipline in public schools seems to be a universal problem that

contributes to teachers leaving the profession in countries such as UK and USA.

The need for this collective approach to students discipline issues in Ongata Rongai

educational Zone cannot be gain said. Most of the schools in Ongata Rongai Educational Zone



are within reach of the fast growing and ill planned cosmopolitan Ongata Rongai town. Though
Kajiado County was recently rated as the richest county in Kenya (Commission on Revenue
Allocation, 2013), majority of secondary school students are from needy families and reside in
shanties around Rongai town. These students face numerous challenges ranging from food
shortage, lack of clean water, poor sanitation, breakdown of social fabric and exposure to
extreme moral decadence. Further, some students witness their parents eking out their livelihood

from sale of illicit liquor, hard drugs and prostitution.

According to background research done by Kenya National Bureau of Statistics (2011),
Ongata Rongai division has been experiencing demographic upheaval since 2008 post-election
violence in Kenya. A large section of Nairobi population from hot spot areas such as Kibera
slum, immigrated to relatively calm Ongata Rongai and its environs. In addition, the KNBS
(2012) report disclosed that since 2010 there has been a phenomenal increase of tertiary and
university colleges in and around Ongata Rongai division. This has translated to an upsurge of

pleasure seeking young people residing in Ongata Rongai town.

It is perhaps due to these rapid demographic changes and other underlying factors that
Ongata Rongai education Zone has experienced an upsurge of indiscipline cases among
secondary school students. Some of these cases include; use of hard drugs, drunkenness, strikes
and arson, truancy, teenage pregnancy and high prevalence of premarital sex. Some students
even steal school properties and money from their fellow students to sell and buy drugs. Many
student are also reported to be extremely rude to teachers and parents (Ministry of Education,
2013).Therefore there is an urgent need to reassess and enhance the role of PTA in inculcating

sound morals in students in a bid to contain the escalating students’ indiscipline.



Manyuira (2011) the then District Education Officer (DEO) Kajiado North District,
observed that students indiscipline, syllabus coverage and laissez-fare attitude among education
stakeholders were among issues that militated against quality grades at Kenya Certificate of
Secondary Education level in Ongata Rongai Zone. He also wondered why some of the least
performing secondary schools in Kenya are in Ongata Rongai Zone albeit the same zone having
some of the best performing primary schools nationally. According to an argument propagated
by Canter (1992), a good relationship between parents and teachers has many benefits such as
students earning good grades and attending school regularly. It also helps students to develop
good behavior as well as showing more positive attitudes towards the school. School programs
that include strong parent involvement are more effective, yet collaboration between parents and
teachers is not always a smooth process. Parent involvement in children’s education goes much
beyond the contributions they make to class parties or attending Parents Teachers Association
(PTA) meetings.

This study was conducted in Ongata Rongai Zone of Kajiado County, where indiscipline
cases have become rampant. For example, records from Ongata Rongai Education Zonal office
(Ministry of Education, 2013) show that in 2012, students in one of the secondary school burned
a dormitory complaining of poor diet. In the same year, in another school students went on a sit-
in and tried to burn the Principal’s office because their choice of prefects was not approved by
the administration, but the administration acted fast and sent them home for two days. Another
school suspended students for stealing construction materials, and selling them to buy alcohol
and hard drugs. In the same school, March 2013, some students under the influence of alcohol,
stripped naked and wanted to have sex in a bus on their way from a drama festival, but they were

stopped by their peers and teachers. This happened at Ongata Rongai town in full view of people
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passing-by on the road sides. In all these cases, the researcher wanted to find out how PTA was

involved in resolving the issues.

Students’ discipline is critical to the attainment of positive school outcomes and as such
the field has been extensively researched not only in Kenya but also worldwide. In a study to
find the relationship between principals’ management approaches and students’ discipline in
public secondary schools in Nyandarua and Laikipia Districts in Kenya, Kiumi, Bosire and Sang
(2009) found that the likelihood of principals enlisting the support of teachers and parents in
discipline management increased towards large schools with more than two streams. Similarly,
teachers and parents in large schools were more likely to play a proactive role in discipline
management compared to their counterparts in small schools. However, the level of students’
discipline lowered in large schools and thus need more input apart from teachers and parents
support. All the five public secondary in Ongata Rongai Zone being small schools according to
this category, implies that principals are likely to disregard teachers and parents input in

students’ discipline issues.

1.2 Statement of the Problem

The level of discipline maintained in secondary schools will largely depend on the
willingness of the school principal to enlist support from parents in maintaining discipline
(Kiumi, Bosire and Sang, 2009). In spite of existence of PTA in all public secondary schools in
Ongata Rongai Education Zone, the high prevalence of indiscipline cases among students
connotes a serious disconnect between parents, teachers and students. Document analysis from
Ongata Rongai Education office (MOE, 2013) and information gathered from Rongai Division

Chiefs Offices (Ministry of Interior and Coordination of National Government, 2013) reveals



that there exists a worsening secondary students’ indiscipline. Students in school uniforms are
often found roaming in market centers during school hours. Class attendance registers show a
shocking truancy trend among students. In one of day secondary school, a teacher complained of
teaching different students every day of the week and thus severely undermining his efforts to
cover the syllabus in time. Absenteeism is a major area of indiscipline in schools. Reid (2006) in
his study reported a positive correlation between performance and school attendance. Parents
should therefore make sure their children attend school regularly for better performance.

Students have been found buying and using alcohol and hard drugs, taking part in
robbery with violence and engaging in sexual immorality (MICNG, 2013). In one of the
secondary schools, the Principal confirmed that 20 students have confessed to be already hooked
to hard drugs and would appreciate any form of rehabilitation assistance. It was further noted that
in most schools, 45% of students who got admitted in form one dropped or got transferred to
other schools before their fourth year due to indiscipline issues (School Document Analysis,
2013) . It is thus tragic that while Kajiado North District has been spending 90% of its allocated
Constituency Development Fund (CDF) on building and equipping public secondary schools and
thus achieving a transition rate from primary to secondary of 65%, students drop out before they
sit for Kenya Certificate of Secondary Education (KCSE) is as high as over 30% (Manyuira,
2011).

A few studies have targeted Kajiado County education issues but none has researched on
PTA involvement in the emerging students ’discipline issues in Ongata Rongai Zone. A number
of studies done in Kajiado North district such as Omao (2007) and Mwangi, Gongera and
Thinguri (2013) have however concurred that principal’s apathy towards frequent stakeholders’

engagement in school affairs has had significant negative effect towards provision of quality and
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standard education and thus jeopardizing the realization of Kenya Vision 2030 ( Ministry of
Planning and National Development, 2007).

It is therefore incumbent for the parents, teachers, and other stake holders to urgently
combine synergies in order to prevail over the effect of students’ indiscipline on quality and
standards of education. This brings the role of PTA in school discipline into sharp focus. This
study aimed at examining the role of PTA in maintaining students discipline and exploring other
possible innovative methods of tackling the emerging self-destructive behavior among
technologically savvy youth, which has hitherto never been experienced in Ongata Rongai Zone.

Indiscipline among students has reached alarming levels. Tragically, school principals
and teachers are claiming to be partly incapacitated to stem the rising indiscipline since they are
bound by Education Act (2013) in which errant students should not be expelled but rather get
rehabilitated. Consequently some teachers have become apathetic to student discipline issues
while principals have adapted laissez faire leadership style in a bid to avoid conflicts with
students and their parents. Conversely, the delayed attempt to remedy the situation has

tremendously lowered quality and standards of education in the Zone (DEO, 2013).

1.3 Research Questions

The study was guided by the following questions:

i.  What activities do Parents Teachers Association (PTA) use in enhancing discipline in

public secondary schools in Ongata Rongai Education Zone?

ii. To what extent are the PTA activities used in enhancing discipline effective in Ongata

Rongai Zone public secondary schools?



iii.  What are the challenges facing PTA in enhancing discipline in public secondary schools

in Ongata Rongai Zone?

iv.  Which measures can be put in place to enhance PTA roles in enhancing discipline in

public secondary schools?

1.4 Significance of the Study

This study aimed at establishing the activities undertaken by PTA in enhancing discipline
in public secondary schools in Ongata Rongai Educational Zone. It also sought to assess the
effectiveness of PTA activities in curbing students’ unrests, restraining rogue students and
restoring hope and determination to students exposed to obnoxious environment. In addition the
study endeavored to identify innovative strategies in which PTA can employ as they encounter
the emerging intricate indiscipline issues.

The findings of the study were expected to provide deep insight to all education stake
holders into the role of PTA in students’ discipline. New and potent methods of dealing with
digital era indiscipline cases and in conformity with the Basic Education Act (2013) might be
brought forth. The research findings also will influence policy makers in the ministry of
education to entrench more powers to PTA in cognizance to its crucial role in enhancing
students’ discipline.

According to KNBS(2011) report on population and housing census, people are
increasingly settling in urban centers and day secondary schools in these centers are enrolling
more students. This study is therefore of invaluable use to education stakeholders as they tackle
students’ indiscipline issues encountered in these emerging ill planned towns. It will provide
more information to school administration on the benefits of parental involvement, and assist

9



head teachers of schools to improve their management skills on discipline matters. It also will
provoke the Ministry of Education to detect the problems facing head teachers in dealing with
parents, re-examine and clarify the roles of parents vis a vis those of teachers in enhancing
discipline in their schools. The students will benefit too as the study aimed to find ways to attend
to their grievances in an effort to solve them amicably.

1.5 Scope and Delimitation of the Study

According to Mugenda and Mugenda (2003), delimitation is the process of reducing the
study population and area of study to a manageable size among other variables. Though PTA
representatives are mandated to accomplish several tasks in the school, the study delved
specifically into PTA role in students’ discipline. The study therefore focused on the activities of
PTA enhancing discipline in public secondary schools in Ongata Rongai Division in Kajiado
County Kenya. The main reason for narrowing down to public schools in Ongata Rongai was
because Kajiado County is vast and has many private and public secondary schools, but most of
the indiscipline incidences are reported from public schools (MOE 2013), Kajiado County was
chosen because of its geographical territory which extends from an expansive rural setting into
the metropolitan Ongata Rongai town, where the public secondary schools are located. Research
has been done in other zones in Kenya but none of this kind involving PTA roles in enhancing
discipline has been done in Ongata Rongai leaving a gap to be filled.

Delimitation to principals was necessary because they are the administrators of the
schools mandated to keep order. Discipline masters were interviewed because they deal with
discipline cases first hand and only report severe cases they are not able to handle to the
principals. Class teachers were included because of their daily contact with the students; PTA

representatives were questioned because their role of enhancing discipline in schools was the
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concern of the research, while students were involved because their discipline status was the
subject of the study. The area chosen enabled the researcher to conduct a detailed in-depth study
which was necessary for this sensitive discipline issue in public schools, within the specified

time and budget.

1.6 Theoretical Framework

This study was based on two behaviorist theories of school discipline. These theories are
Behavioral modification model by Skinner (1992) and Assertive behavioral model by Canter and
Canter (1997). Skinnerian model takes its starting point from the fact that behavior that is
rewarded tends to be repeated, while behavior that receives no rewards tends to be eliminated.

This theory was chosen because this research study was focused on the role played by
PTA in enhancing students discipline in secondary schools amidst numerous legislations and acts
geared at eliminating human and specifically children’s rights violations. According to this
theory, in maintaining discipline one generally rewards good behavior and punishes bad
behavior. The Skinnerian model assumes that behavior is learnt and that reinforcements
contribute towards achieving good behavior, when reinforcement procedures are used to shape a
learners behavior in a desired direction. It is vital that educators who utilize this model consider
their own behavior and how it may be used to reinforce good behavior among students by being
role models. Skinner believes that consequences shape an individual’s behavior. He focused his
approach on reinforcement and reward.

Skinner made use of terms such as operant behavior, reinforcing stimuli, schedule of
reinforcement, successive approximations, positive and negative reinforcements. Operant is a

purposeful, voluntary action. Reinforcing stimuli are rewards that individual receives directly
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after performing an appropriate behavior. Schedule of re-enforcement occur when re-
enforcement is produced in an on-going basis. Successive approximations are meeting a given
criterion, similar to what is expected. Positive re-enforcement is a process of supplying rewards
to students like giving them free time praises from the teachers or whatever they like. While
negative re-enforcement is taking away from students what they like. In a school situation the
PTA should endeavor to ensure that students who perform well, show improvement in their
academic work and excel in co-curriculum activities are rewarded.

Skinner does not believe in punishment as a preferred method of changing behavior or
maintaining discipline. He however observes that when bad behavior is punished, it may merely
be suppressed and may reappear later under different circumstances. Ironically the punisher may
serve as a model for future aggressive behavior on the part of the person being punished. This
claim implies that educators who have been subjected to corporal punishment as a child may as

an adult also prefer to use corporal punishment.

However, Baum (2005), a behaviorist observes that there are two circumstances when
punishment, as a last resort, may be used effectively. The first one is when the undesirable
behavior is so frequent that there is virtually no desirable behavior to reinforce, extreme
aggressiveness in a child may leave no room for reinforcement. Secondly, punishment may be
necessary when the undesirable behavior is so intense, that someone including the child may get
hurt. In support of Skinner Behaviorist theory Driscoll (2000), believes that negative
reinforcement such as verbal confrontations, scolding, sarcasm, and corporal punishment,
engender students’ low self-esteem. While hitting or beating students as a way to solve problems,

creates mental and emotional depression, and will scar their relationships with those punishing
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them. Driscoll (2000), advocates for guidance and counseling, positive reinforcement of

rewarding good behavior and ignoring bad behavior.

1.6.1 Strengths of Skinner Behaviorist Theory

Reinforcement procedures are used to shape a learners behavior in a desired direction.
Educators reward good behavior by praises and by giving prizes, while punishing undesirable
behavior by withholding all rewards. Students, who perform well, show improvement in their
academic work and excel in co-curriculum activities, are rewarded, while those who misbehave
are ignored, but not punished. This will make the misbehaving students change their attitudes
and behave well to receive rewards too. In addition, students who adhere to the laid down
regulations with little or no infractions should be duly recognized as a signal to maintain the
desired behavior. According to Skinner Behaviorist theory, the effective use of reinforcement
should make the use of punishment unnecessary. Reinforcement is a positive way to discipline

students, as all students will want to behave well in order to get rewards.

1.6.2 Weaknesses of Skinner Behaviorist Theory

Strategies such as ignoring errant students may be counter productive in persuading
students to behave appropriately. Students may regard misbehavior as a way of getting attention
though negative from educators, and may persist with negative behavior. This is aggravated
when their misbehavior is positively rewarded through the attention and sympathy that they
receive from peers. The behaviorist theory also supports rewards for good behavior which may
not be practical to achieve since schools have huge numbers of students. This may not
necessarily be the reason since some cases of indiscipline might reflect bad influence that may

need urgent correction.
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It is therefore evident that Skinners’ behaviorist theory can work well with students who
are mature, self-disciplined and focused. Another disadvantage of Skinner’s model is that
educators making use of it sometimes overlook important issues in students’ history and home
environment. This is because a disconnect between learner’s background and the present
behavior may result in ineffective communication between educator and the learner (Van Wyk,
2000).

1.6.3 Justification for using Skinner Behavioural Model Theory

The Skinner behavioral modification theory is of great practical application in dealing
with students’ management in and out of classroom. When this theory is applied ethically and
professionally, it works better than other theories that use negative reinforcement (LeClaire and
Rushin, 2010).Coincidentally, the United Nations Bill of Rights (1948), Kenya constitution
(2010) Chapter 4 and the Basic Education Act (2013) all seem to reinforce the approach to
behavior change as advocated by Skinner’s behaviorist theory. Specifically, the Kenya Basic
Education Bill (2013) part four subsections 36(1) categorically prohibits any pupil to be
subjected to torture, cruel, inhuman or degrading treatment or punishment, in any manner,
whether physical or psychological. It is therefore obvious that education stakeholders have to
abandon some of the traditional methods of handling students’ indiscipline and instead conform
to ideals as espoused in the Skinners’ behaviorist theory. This study will use this theory to find
out if PTA is applying the use of positive reinforcement to reward students who are disciplined.
The rewards can be in the form of praises for a good behavior or work well done; free time to be

with friends; material rewards or monetary rewards.
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1.6.4 Canter and Canter Assertive Behavioural Model

The second theory that undergirds this study is the Assertive behavioural theory
developed by Canter and Canter (1992). They developed an approach which they termed as
“assertive discipline” that cannot be described as purely behaviorist in nature, but does contain
elements of a behaviourist approach. Assertive behavioral theory was chosen to guide this study
since in the absence of physical punishment teachers and parents are still expected to be pro-
active and decisive in students discipline issues. This can only succeed when they are firm and
assertive instead of embracing Leissez faire approach to emerging issues. Proponents of this
theory assert that an educator who uses assertive discipline has a clear sense of how students
should behave in order for the teacher to accomplish his or her teaching objectives. Assertive
discipline is unique model in that it provides a system of dealing with behavior at the time it
occurs, through a plan that makes the learners responsible for their behavior and resulting
consequences (Rachlin, 1991).

Educators have rights; they must teach in an environment that is conducive to learning
and enjoy support from both parents and learners. Learners also have the right to an educator
who will be firm, consistent, provide positive encouragement and motivate good behavior
(Canter and Canter, 1998). The educator should be able to communicate to the learners what is
wrong and provide a model of good behavior. In illustrating the effectiveness of their model, the
Canters distinguish three types of educators: non-assertive, hostile and assertive educators. Non-
assertive educators are those who allow themselves to be pushed around and manipulated by

learners; hostile educators err by imposing control in an arbitrary manner. Assertive educators,
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on the other hand, believe in their abilities and their right to use them to foster learning (Lattal
and Chase, 2003).

The Canters’ approach emphasizes rules and consequences which should be put on a
chart and displayed to all students. Different charts should be used for different sets of rules. Just
as with rules, consequences should be explained and be visible to all learners. Therefore the
emphasis in assertive discipline is on classroom control strategy that places educators in charge
in the classroom in a humane and yet firm manner.

1.6.5 Strengths of Canter and Canter Assertive Behavioural Theory

According to the Canter’s (1992) key ideas that form the core of assertive discipline
include the fact that students have rights and that they need a caring educator who will provide
warmth attention and support. Educators must be assertive and communicate their needs freely;
they should also provide a model of good behavior. Assertive discipline is premised on the
notion that the educator’s attitude influences his or her behavior that in turn influences learner’s
behavior.

Assertive educators also know when and how to instill good behavior. Being assertive is
different from being aggressive. The goal of assertive discipline is to foster in educators a feeling
that they are in control in the classroom. An educator taking calm but firm control shows
assertiveness by calmly enforcing agreed-upon rules of conduct. Assertive educators do not
express an intention to hurt, but want to help. It is a system that allows educators to invoke
positive and negative consequences calmly and fairly and is a technique for dealing with difficult
learners and teaching the class as a whole how to behave. This theory is also easy to administer
because a clear standard plan of rules and regulations is drawn is a simplified way for all

concerned to understand.
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1.6.6 Weaknesses of Canter and Canter Assertive Behavioural Theory

Assertive discipline cannot be effective without communication. Any discipline
management system the educator wishes to implement should first be discussed with school
management because both the management and the parents should be aware of the proposed
system. This will ensure that the parents know of the educators’ attitude regarding the
importance of good conduct and its influence on teaching and learning. However some parents
may fail to support the proposed consequences to the offenders resulting in time wasting
conflicts. It deals with students’ classroom behavior more than the behavior problems they may
exhibit outside class (Mottapi, 2007). Assertive discipline approach has also failed to work
effectively where it is used by a few teachers in a school thus attracting hostilities from students.
1.6.7 Justification for using Assertive Behavioral Theory

The Kenya Basic Education Act (2013) has explicitly stated the importance of involving
all education stake holders in all decisions that affect students. Unlike in the past, a student
representative is mandated to be present in a board meeting, students are also actively involved
in selection of students governing council and drafting the school’s rules and regulations.
Therefore the assertive theory is of much relevance since it advocates the setting of expected
behavior and the resulting consequences which are visible to all.

This theory was applied in the study to find out if PTA was working with teachers to set
clear rules to be followed by students. It also helped the researcher to find out if PTA and school
administration were assertive and consistent in dealing with students indiscipline issues. Since
the Canters advocate dealing with indiscipline cases confidentially and quickly as they occur, the
theory was used to find out whether PTA responded quickly to schools, invited or uninvited, to

deal with discipline matters as they arise. This theory can be embraced by both teachers and
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parents as they interact with students in and out of the classroom since the rules of engagement
will be quite clear to all parties.
1.6.8 Relationship between the two theories of Skinner and Canter

The two discipline theories are similar because both of them are simple and easy to
understand. They have a discipline plan that outlines consequences for misbehaving, and treat
each fairly and equally. They supplement one another.

However the Skinner theories as some weakness of laying down firm rules, which is why
the assertive theory of Canter and Canter, which is consisted and firm was used as a second

theory in this study.
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1.

7 Conceptual Framework

Independent Variable

PTA Activities

Good exemplary behavior
Ensure students enrolment
Motivate teachers & students
Provide Physical resources
Share information with teachers
Encourage students good behaviour
Learn school policy on discipline
Get involved in co-curricular
activities with teachers.

Counsel students on discipline
matters

Dependent Variable

Y

A

A 4

Expected outcome

e Better attitude and behavior

¢ Attend school regularly

e Obedient

e Good relationship with teachers
and peers

e Good morals

e Improved performance

e More time spent in school

o Respect parents and teachers

e Higher completion rates

o Fewer or no strikes

Fig 1.1

Relationship between variables

Y

Students

Imitate good examples

Work hard

Do homework

Register & retained in school.
Follow school rules

Are involved in learning & co-
curricular activities

Good performance

Class Teachers

Displaying good example

ensure rules are followed by students
Treat all students fairly.

Maintain discipline in class and in
school

Provide safe and supportive
environment.

Reward good & punish bad behavior
Prepare for lessons well

Share discipline issues with parents
Involve parents
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This study was based on the concept that: When teachers, Parents and students work
closely with mutual respect and understanding, they can forestall any kind of impediment to
provision of quality education such as indiscipline. The success of such tripartite cooperation is
largely dependent on teachers’ and parents’ level of commitment to roles and readiness to keep
abreast to fast changing environment. The researcher formulated a conceptual framework for this
study as illustrated in figure 1.1

Parents Teachers Associations play a number of roles that can be very instrumental in
maintaining discipline in public secondary schools in Kenya. These roles include: displaying
exemplary behavior; rewarding good behavior and not giving any rewards nor paying attention
to bad behavior according to Skinner (1992) theory. PTA should also share information on
maintenance of discipline and get involved in school policy on discipline issues. It is important
too that parents are involved in their children’s co-curricular activities in school. They should be
firm and assertive when setting rules and make sure these rules are followed. The rules must be
clear and displayed on notice boards with consequences for not following them spelt out Canter
and Canter (1997). PTA should act as role models as students copy their behavior at home and
at school. All these activities as illustrated in conceptual framework will assist in maintaining
discipline but the outcome and success will depend on government policy on discipline, the
effectiveness and commitment of PTA members and the kind of working relationship established
among the members.

When schools and families work together, a partnership of support for children develops.
Education becomes a shared venture, characterized by mutual respect and trust in which the

importance and influence of each partner is recognized. Although children, families, teachers,
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and schools benefit individually, their partnership enhances the entire process of education

(Christenson and Sheridan, 2010).

1.8 Operational Definition of Key Terms

PTA: Parents teachers association is an organization which represents parents and teachers of a

given school.

Discipline: Training given for the improvement of self-control, in order to obey rules and
regulations and also respect authority. A discipline student is well behaved and keeps order and

good morals in and outside school.

Parent: In a school setting, a parent could be a father/mother, a guardian, member of the local
community or any other person responsible for the school children. This study dealt with parents

who representing each class from Form 1-4.

Public school: A school that is fully owned and managed by the government of Kenya, like the

five public secondary school in Ongata Rongai zone.

Students: A person in a formal setting, for example a school, being taught to follow some course

of instructions or training e.g. the secondary school students in Ongata Rongai public schools.
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CHAPTER TWO

REVIEW OF RELATED LITERATURE

2.0 Introduction

Review of related literature is a scholarly critique of the status of knowledge of a
carefully defined topic. It focuses on past studies that are closely related to the subject under
investigation (Mc Millan and Schumacher, 2001). Literature review is conducted to generate a
picture of what is known about a particular situation and the knowledge gaps that exist in the
situation. In this study, the review of related literature consisted of relevant information required
to address the research questions raised in chapter one. It particularly focused on the roles of
Parents Teachers Association (PTA) in maintaining discipline in public secondary schools, the
benefits of PTA involvement, the challenges PTA face in carrying out their activities in schools,
and the suggested measures to address the challenges in order to solve the discipline issues in

schools.

2.1 Roles of Parents Teachers Association

Farrant (2004), notes that roles are the particular tasks or duties undertaken by people in
the course of their work. A growing body of research suggests that parents play a larger role in
their children’s education. According to Marchant, Sharon, and Rothlisberg (2010), parents are
the primary agents of socialization in the society. They observe that it is within the family
relationships that children learn their first lesson in social living and social behavior. Parents are
crucial agents of socialization in the society. This understanding is grounded in the observation
that parents train the child on the roles of behavior and thus set the child’s basic personality

pattern from early childhood to the adolescence (Nasibi, 2003).
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Mabeba and Prinsloo (2000) argue that parents have a very important role to play in supporting
teachers to maintain discipline in public schools. PTA can assess the school rules and values to
make sure they are clearly stated and can be understood by the students. They should also ensure
all students are treated fairly and without personal preferences or prejudice. Students should be
encouraged by PTA to ask questions and are be counseled when they have problems or when
they make mistakes. In addition PTA should set a good example by not breaking rules such as
not smoking or using drugs in school or at home (Nzuve, 2012). However many parents or PTA
officials have no time to go to schools and follow up on this, leaving all the above mentioned
activities to teachers. If these parents would get more involved in the students school lives,
many of the unrests could be avoided. This study sought to find out if parents in Ongata Rongai
schools through the PTAs assess their children’s school rules to see if they are clearly stated for
easy understanding.

Abdulkareem and Oduwaiye (2011) reiterate that in the modern educational setting, it
may be a great omission if parents leave the responsibility of managing schools to teachers alone.
Parents must be at the forefront of ensuring that there is efficiency and effectiveness in the
management of the schools where their children are schooling. Abdullah, (1996) affirms that
parents are the first teachers of students and they must play a major role in ensuring that their
children’s schools are properly managed. He further indicates that schools are situated in
communities with parents hence the need to give them an opportunity to shape the destiny of
these institutions. This study sought to find out if the parents in Ongata Rongai Division through
their PTAs are involved in their children’s school activities and whether they play any major role

to ensure the schools are well managed.
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Promotion of quality education has also been associated with parents’ involvement in the
activities of schools. Mahmood, Majoka, Basharat& Syed (2012) carried out a study on the Role
of PTAs for promoting quality education in Islamabad. The main aim of the study was to
establish the effectiveness of PTA in Islamabad. The study involved 50 government secondary
schools in Islamabad that were selected through stratified sampling. A Questionnaire was used to
collect data from 5 teachers in each school and 50 PTA chair persons. The teachers were selected
using simple random sampling technique, while PTA chair persons were picked using purposive
sampling. The findings from the study confirmed that overall role of PTA is positive for
promoting quality education in Islamabad. Other than the positive effects of PTA, it was also
established that there were negative effects of PTA such as involvement of politics in schools.
The overall position though indicates that PTA showed good performance in helping the
management of schools on various issues but not on discipline matters. Although the study
findings showed that PTA performed well in helping the management of schools in Islamabad, it
did not involve all the stakeholders like head teachers and students in the study. They used only
one instrument, questionnaires, to collect data which does not bring out in depth details of what

is happening in the really situation.

Ekundayo and Alonge (2012) carried out a study on strengthening the roles of parent
teacher association in secondary schools for better community participation in educational
development in Nigeria. The study examined the traditional role of PTA in secondary schools in
Nigeria. It used all the public and private secondary schools in Ondo State, Nigeria as the target
population. Stratified random sampling was used to select 65 public schools and 49 private
schools across the three districts in the state of Ondo. Data collected were analyzed using

Pearson Product moment correlation and t-test. The findings confirmed that schools where the
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involvement of PTA was not strong had some serious problems to be addressed. The problems
range from, inadequate financial support to the school, lack of appropriate cooperation between
the school and parents, shortcomings in the management of school activities and many others.
The study recommended that the roles of PTA should be strengthened through giving the PTA
more involvement in educational financing and giving them more responsibilities in school
administration. However, the study omitted the crucial role of PTA in maintaining discipline in
the schools. The researcher tried to establish if the PTAs in Kenya and in particular Ongata

Rongai Zone are active and fully involved in their schools’ students discipline issues.

Okendu (2012) did an investigation into the role of the school board, the school head and
the Parents Teachers Association in effective management of public secondary schools in
Nigeria. The study relied on data from 251 secondary school teachers in Khana Local
government area in Nigeria. He sampled 110 schools using cluster sampling technique. Simple
random sampling was used to select 8 teachers from each school, making a total sample of 880.
Data was collected by use of questionnaires with survey research design. The study established
that school heads perform a number of controlling functions which are very significant in the
management of the schools. PTAs were also found to have a significant impact on the
management of various operations in schools, yet these two were not working together in
harmony. Okendu (2012) further recommended that PTA and school heads’ roles should be
improved since they play a vital role that shapes the direction of public secondary schools in
terms of management. Okendu did not say how the roles of PTAs and school heads should be
improved. He did not interview school heads nor PTAs but only school teachers, yet he

mentions them in his study as in the case of improving their roles. This study used three
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instruments of questionnaires, interviews and document guide to collect data, unlike Okendu

who only used one which does not gather all the necessary information.

A lot of research has been done to understand the roles of Parents Teachers Association in
schools. Moturi (1985) carried out a study on the role of PTA, a case study of State House Girl’s
Secondary School, Nairobi. The sample consisted of 10 parents and 8 teachers selected using
simple random sampling. The only data collection instrument was a questionnaire. The study
found out that the PTA acted as a link between the school and the parents in promoting
understanding of pupil-teacher relationships and school development. The PTA had managed to
construct facilities like the kitchen, swimming pool and boarding facilities. The study found out
that 91% of the parents supported PTA activities in the school, that were meant to improve the
students’ welfare and academic performance. However, the study did not look at the roles of
PTA in maintaining discipline in the school. A case study normally requires non-probability
design of sampling techniques and qualitative data collection procedures like in-depth interview
guides, and yet the researcher went ahead to use quantitative sampling techniques in data
collection procedures. The researcher did not interview the head teacher and the students in this
case study and only used questionnaires instead of including other methods like interviews and
document guide as required in a case study. He also did not look at the role of PTA in

maintaining discipline in the school, leaving a research gap to be filled by this study.

Kimeu, (1996) carried out a case study on the role of PTA in the development of schools
in Kangundo Division of Machakos District. The study used a survey design and questionnaires
were given to parents, teachers and students; while interview schedules were used on principals

and PTA chairpersons. Stratified and simple random sampling was used to select the schools,
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parents, teachers and students; principals and PTA members were purposively selected. The
study found out that PTA improved the relationship between the school and the parents. It also
indicated that 62% rated their PTA as doing a good job, while 50% of the parents supported
school discipline. However, the researcher did not try to establish the roles of PTA in enhancing
discipline. Being a case study, the researcher could have combined the survey design with a
naturalistic design since some non-probability sampling techniques were used. Just like Moturi,
the researcher did not try to establish roles of PTA in enhancing discipline in the schools. The
role of PTA in maintaining discipline in public secondary schools in Kenya has hardly been
analyzed yet this is a disturbing issue that has led to destruction of property and even loss of
lives. It is this distraction aspect that necessitates an urgent research on this discipline
phenomenon.

A study done by Simatwa (2012) on management of student discipline in secondary
schools in Bungoma County revealed that many infractions were experienced in secondary
schools and headteachers used a wide range of methods managing student discipline in schools.
This included expulsion, suspension, caning, physical punishment, detention, reprimanding,
kneeling, guidance and counselling, fining, rewards, self-commitment in writing to maintain
good conduct, pinching, slapping and smacking. It was concluded that methods of establishing
and maintaining student discipline in schools could not be applied wholesale, but they were
contingent upon the environment. Thus, the effectiveness of each method depended on the
traditions ethos of schools and their environments.

Though the study by Simatwa (2012) ignored the contribution of parents in management
of students discipline, it brought to the fore the fact that teachers are still using illegal methods in

management of students indiscipline, a serious contravention of the Basic Education Act (2013).
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In support of Behaviorist theory, Driscoll (2000) asserts that negative reinforcement such as
verbal confrontations, scolding, sarcasm, and corporal punishment, engender students’ low self-
esteem, accept hitting as a way to solve problems, creates mental and emotional depression, and
will scar their relationships with parents, friends, and society throughout their lives. It is
therefore incumbent that the knowledge and potential possessed by PTA in management of
discipline in schools be exploited in earnest. The current study sought to explore the extent to
which schools enlist the PTA services in resolving and preventing students’ unrests in Ongata
Rongai Education Zone.

According to Section 23 of the Children’s Act (2001), parental responsibility means all
the duties, rights, powers and authority when by law a parent of a child has in relation to the
child’s property in a way that goes hand in hand with the child’s growth. The key responsibilities
of a parent are to provide a home for the child, have contact with and live with the child, protect
and discipline the child to bring up a well behaved pupil-student and responsible citizen in
his/her country, and to provide for the child’s good education among others (Mundia, 2009).

2.2 Effectiveness of PTA activities

According to the council of PTAs in Atlanta, Georgia, dubbed Georgia PTA (2013),
Parents Teachers Association promotes the welfare of children and youth not only in schools but
also at home, in the community and places of worship. The PTA is also charged with the
responsibility of raising the standards of life for young people and to secure adequate laws for
their care and protection. This will bring into closer relation the home and the school so that
parents and teachers may cooperate intelligently in the education of students. PTA should also
develop between educators and the general public such united efforts as will secure the highest

advantages in physical, mental, social and spiritual education for the students.
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The Georgia PTA council failed to recognize the fact that the constraints of life these days
for both the parent and the teacher may not allow them to follow the youth on their daily
activities. Moreover children these days know their rights such that any correction on their bad
behaviour might be considered infringement on their rights (Convention on the Rights of the
Child — UN Assembly in Resolution 44/25, 1989). The idea of checking on youth activities
closely, cannot however be dismissed wholesome as it can help shape the characters of the young
people when approached with caution. The researcher wanted to find out if this idea of closely
monitoring students’ activities is being practiced by the PTAs in Ongata Rongai Zone to benefit
their schools and maintain discipline.

According to Maurice (2002), PTA involvement in schools produces measurable gains in
student achievement. Parental involvement through PTA, and with the school, is vital and can
produce greater achievements and rewards to all concerned. Mbiti (2007) argues that the parent
body of any school has a rich fund of skills and expertise, knowledge and experience that goes
beyond the capacities of their teachers. This resource should be harnessed to support and
improve the education of the young people holistically. However many schools do not involve
parents in many of their activities citing lack of knowledge and skill in school affairs. This study
sought to find out if schools in Ongata Rongai involve parents in school activities.

Christen and Sheridan (2010), concurs with Maurice (2002), that when parents are fully
involved in their children’s education, the children earn higher grades, they are well behaved and
stay in school till they finish form four. When both parents and teachers (PTA) work together,
communicate and build a family and school partnership, everyone reaps the benefits.

According to Fan and Williams (2010) allowing the participation of parents in school

activities through PTA is one way of revealing the parents’ educational aspirations for their
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children. It gives the children an opportunity to understand what their parents would want them
to achieve. PTA has also been found to assist in the improvement of the performance of
adolescents in subjects such as Mathematics and English which are compulsory in schools.PTA,
through parental involvement has the potential of improving the academic self-efficacy of
students since it plays a significant role in ensuring that there is appropriate motivation among
the students. Fan and Williams, did not however address the issue of maintaining discipline in
public secondary schools as one of the benefits that PTA can provide, leaving a gap to be
researched on.

Mahmood, Majoka, Basharat and Syed (2012) argue that education for child development
is a process that involves three players, the school, teachers and parents. Each of the three
players has a significant role to play in order to make the process complete. It is therefore
evident that the place of the Parents Teachers Association is very vital in schools since it is part
of the three sides of the education process. Without these three parties coming together to
cooperate in almost all the activities they undertake, the education process is likely to have
serious challenges. The quality of education cannot be enhanced without full participation of the
community. Education is a triangular process of school, teachers and parents for child
development. Parents Teachers’ Association (PTA) is considered the essential component of any
institution.

According to Govinda and Diwan (2005) community participation is an effective source
of promoting education. PTA is a valuable asset of any well-organized school for the welfare of
the children. It helps to create mutual understanding and communication between parents and

teachers for solving educational matters of the school. The researcher wanted to find out if PTA
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which forms the two sides of the process is working in cooperation with the other side, the

school, to maintain discipline in Ongata Rongai public secondary schools.

2.3 Challenges faced by PTA Maintaining Discipline in Secondary Schools

There are several challenges that PTAs face in their efforts to maintain discipline among
public secondary schools. Makori and Onderi (2012) while giving an example from the Kenyan
experience confirmed that there are conflicts between the Board of Management (BOM) of a
school and the PTA. Each of these bodies feels that they are better placed to handle discipline
matters in public secondary schools. These forms of conflicts discourage harmony and lead to
poor working relationship between these two bodies. This makes it difficult for them to achieve
their objectives as required. Role conflict occurs when individuals do not know what each should
do and find themselves wanting to do the same thing. Lack of recognition of the PTA in the
education act until recently made it difficult for the organization to have the legal capacity to
discharge its responsibilities in maintaining discipline in schools.

Role confusion also occurs in a situation where an individual has trouble determining
which role to assume. According to Makori and Onderi, 2012), parents experience role conflicts
and confusion through the BOMs and PTAs, because they are not expected to interfere with the
running of schools, yet they are expected to co-operate with the administration to manage the
schools. Role ambiguity occurs when roles are inadequately defined or are substantially
unknown. In this case, the parents or their representatives (PTA) are not sure how they should
act in certain situations.

Makori and Onderi further stated that, where role conflict and role ambiguity exist,
satisfaction and commitment are likely to decline. This theory explains why the parents through

BOM and PTA are less involved in many school activities. This study sought to establish the
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specific roles PTA can play to maintain discipline in schools, and whether there existed conflict
and confusion between them and their counter parts BOMs on which roles they should either

perform.

Oyetunde (2009) indicates that there are different forms of violence that exist in
secondary schools and they are a challenge to the maintenance of discipline. Violence is one of
the acts of indiscipline found at every level of education be it tertiary, secondary and primary
though at varying degrees. Oyetunde argues that there is hardly any week or month when cases
of violence at secondary or tertiary level of education will not be reported in the media. It does
not matter whether the level of violence and magnitude found in the institutions is the same but
what is evident is that violence is prevalent in schools. The frequency of this violence is quite
overwhelming and makes it very difficult for PTAs to maintain discipline in schools. The
researcher sought to find out whether there are many cases of violence occurring in Ongata

Rongai Zone, and how the PTAs are dealing with it.

The increasing number of enrolment in schools especially in some African countries has
made it difficult for PTAs to maintain discipline in schools. According to Abdulkareem, Fasasi
and Akinnubi (2012), there has been an increase in the number of children enrolling in schools.
This expansion and enrolment with fewer resources to address the situation has made the
management and maintenance of schools very complex. This has an implication to the
maintenance of discipline by PTA since they have to deal with an increased number of discipline
related cases. This overwhelms the PTAs thus making it difficult to achieve the objective of
maintaining discipline in schools.

Ngigi (2007), did a study on the effectiveness of BOG and PTA in the management of

public secondary schools in Londian Division of Kericho District. The researcher used a survey
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research design for the study. The target population included school principals, BOG, PTA
members and DEOs. Stratified random sampling and purposive sampling were used to select the
respondents. The purposive sampling used in this study is not supported by any naturalistic
design. The only data collection instrument used was a questionnaire. The researcher ignored the
essence of triangulation. However, the research found out that there were insufficient teaching
and learning materials and facilities, funds were not properly managed, budgets were not drawn
and roles of BOGs and PTAs were not clearly stated nor supported by the authorities.

Abdulkareem et al. (2012) further notes that the management of school affairs has
changed in modern times. The various stakeholders must have a role to play in the issues related
to the management of the school. This situation more often than not leads to so much conflict
and slows the decision making process. Cases related to discipline are therefore not handled in
time by the PTAs since there are other stakeholders such as BOM who need to be consulted
before any decision is made. This is a situation that retards the efforts of PTA in maintaining
discipline in secondary schools.

According to Wanderi (2008), schools boards like PTAs are composed of members who
do not possess any managerial skills; expertise and experience are a major source of discontent
among students and parents. Parents typically oppose a school administration if they perceive it
to be incompetent, and or unaccountable. Whereas parents are very quick to blame the school
when things go wrong, they also shy away from making a conscious effort and practical
contribution to the management of the school. They are instead contented to play the perfunctory

roles of paying school fees, electing PTA representatives and attending annual PTA meetings.
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2.4 Measures to Enhance Parents Teachers Association Roles in Schools

There are many things that should be done to enhance parental involvement in their
children’s schools at secondary level, but the success of any program will depend on the support
and willingness of the headteacher to incorporate parents in his/her school activities. Some
school heads have an open communication system with parents, in which parents are encouraged
to give their ideas, opinions and suggestions to school matters (Ekundayo & Alonge, 2012).The
principals are the key contributors to helping parents and other educators understand each other
and work together to achieve their schools’ objectives. According to Simatwa (2012), the school
must convince parents that they are meeting their objectives by maintaining good discipline and
high academic standard in order to enjoy more support from them. The study sought to find out
if the school heads in Ongata Rongai Zone cooperate with parents through PTAs to enhance their
involvement and support in maintaining discipline in order to achieve the schools’ objectives.

The primary aim of the PTA is to foster good relations between parents and the school
and to encourage parents to support the school in all ways possible. Once there is good
relationships among all the stakeholders, the school goes a long way in achieving its’ goals and
objectives. External support systems or networks are found in all educational institutions in the
world and have been widely used in many ways to achieve educational aims and objectives. In
Kenya, BOM and PTA, should form a mutual understanding and work together for the benefit of
the schools they represent (Republic of Kenya, 2013). Bakhada (2004), states that, schools
should maintain a close relationship with parents through PTA, by taking time to explain the
different aspects of the school and encouraging their participation, as this will result in good

performance. He further reiterated that better communication should be established between the
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school and the parents; two-way formal and informal exchanges, between teachers and parents
on regular basis are very important.

It is not only the schools that should reach out to parents, but parents should also reach
out to schools through PTAs and offer suggestions and solutions to school issues. Kabuya (2010)
contends that parents should ensure that good moral values exist and are practiced at home and in
the community. Children imitate what they see; so parents should be role models. Kabuya goes
on to say that parents should nominate parents with leadership qualities and relevant expertise to
the school’s PTA officials. Such leaders should be capable of offering optimum education
solutions to school’s problems, especially of discipline cases, be committed and willing to attend
all PTA meetings. This study sought to establish if the PTAs in Ongata Rongai acted as role
models in the schools they represented and were committed to school activities and whether they
offered good leadership qualities to solving school problems.

Lin (2010) reiterates that while parents may not attend school with their children each
day, they can still exert some control over their children's behavior. By creating a system in
which parents are held accountable for their child's in-class behavior, schools can give parents
increased motivation to work on teaching their children the norms of appropriate behavior. While
this system can be difficult to implement, with proper structure and support it can be an effective
way to obtain the behavior desired from pupils.

Achoka (2003), carried out a study on parents’ involvement in the management of
secondary schools in Kenya: A case study of Busia and Uasin Gishu Districts. The study used a
survey design. Stratified random sampling was used on headteachers, parents, teachers and
school administrators. Both questionnaire and interview guides were used to collect data.

Quantitative data was analyzed using descriptive and inferential statistics using SPSS to compute
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the chi-square tests. Qualitative data was analyzed using grounded theory levels. The findings
revealed that majority of the parents were involved in the management of schools which helped
headteachers in their various roles. The study did not however link parental involvement
through PTA roles to enhance discipline in schools.

A lot can be accomplished in a school when parents know that the principal is a
trustworthy person and that he/she respects their opinion and values their contributions towards
the school’s progress (Mbiti, 2007). More and more parents should be urged to visit schools and
talk to teachers about their children’s school life. The school should open its doors to PTA,
inviting them to share their ideas on all matters involved in running the school, such as how best
to apply new education rules and regulations from the ministry of education, how to implement
any changes in the school calendar of events and/or new curriculum (Farrant, 2004).

2.5 Summary and Research Gaps

Literature reviewed included: roles, benefits and challenges faced by PTA in its
endeavour to maintain students discipline in secondary schools in Kenya and also some other
countries worldwide. In addition, several studies on measures taken to enhance PTA role in
schools have been reviewed too, and some research gaps have been identified.

Several studies (Dawo and Simatwa, 2010; Mahmood, et al. 2012; Kiumi, Bosire, and
Sang, 2009; Okendu, 2012) researched on PTA roles in management of schools. Surprisingly,
these studies did not collect information from parents, thus locking out a crucial source of
information that could possibly have a significance bearing in their findings. Further, the studies
did not specifically target the issue of PTA role in management of students’ discipline but

instead got more inclined towards financial management. This study intended to fill these gaps
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by gathering vital information from parents using a detailed questionnaire in which students’
discipline was the focal point.

Studies which dealt directly with students discipline issues such as Simatwa (2012);
Makori and Onderi, (2012) and Kimeu (1996) involved PTA chairman and BOM members in
their investigations. However, views from these officials may sometimes be very different from
other parents. Cohen and Manion (2000), regard triangulation as an attempt to map out, or
explain more fully, the richness and complexity of human behaviour by studying it from more
than one standpoint. Thus, the current study enriched its findings by soliciting information from
not only PTA officials but also other parents and stakeholders.

It was quite evident that most of the studies and other literature reviewed hardly took into
account the newest and little researched problem emanating from advanced communication
technology. For instance in 2012, over 50% of secondary schools in Murang’a North district
stormed out of their schools on the same day protesting of a prolonged term (DEO, Murang’a
North District, 2012). The well-coordinated move through mobile phones between students
marked the onset of a new dimension to management of students discipline issues. A report from
Communication Council of Kenya (2013) reveals that, there is tremendous increase in

communication through social media notably twitters; face book and more recently “WhatsApp”.
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CHAPTER THREE

RESEARCH DESIGN AND METHODOLOGY

3.1 Introduction

This chapter describes the research design and methodology that was used to conduct the
already established research questions. It presents a detailed description of the selected research
design. It describes in detail what was done and how it was done. The research design, target
population, sampling design, sample size, data collection instruments, procedures and analysis,

reliability and validity of the research instruments and ethical consideration were discussed.

3.2 Research Design

The study employed both quantitative and qualitative research approaches where a cross-
sectional survey design was combined with phenomenology. Quantitative research is the
collection and analysis of numerical data in order to describe, explain and predict or control
phenomena of interest. Numerical data is used to perform statistical analysis and the results are
used to answer the research questions and generalize to the target population (Ogula, 2005). A
cross sectional survey research design is appropriate for getting information at one point in time
to describe the current characteristics of randomly selected samples from each of the components
at the same time. It enabled the researcher to gather information from various respondents of
public secondary schools in Ongata Rongai within one term. It was also an appropriate system of
getting information at one point in time so as to describe the current characteristics of the
samples in their existing condition. According to Gall, Gall and Borg (2007), the survey research
yields much valuable knowledge about opinions, attitudes and practices of participants. Its
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weakness is that it does not bring out the direct voices and the context in which the participants
express themselves. That is why the phenomenological design makes up for this weakness

(Cresswell and Clark, 2007).

Phenomenological design was used for the qualitative research, where interview guides
and document analysis guides were used to collect first-hand in-depth information to supplement
data gathered using the survey design. This design is straight forward, and gets deeply into the
research setting to obtain understanding about the way things are and how participants perceive

them (Gall et al, 2007).

3.3 Study Locale

This study was conducted in Ongata Rongai Zone which is an administrative section of
Kajiado North District in Kajiado County. It is a fast growing middle class residential area in
what was formerly known as Rift Valley province. It is located between the Kaputiei plains and
the Western slopes of the Ngong Hills. Ongata Rongai is approximately 17 kilometers South of
Kenya’s Capital Nairobi. The town is largely cosmopolitan, accommodating residents of diverse
cultures, education levels, religion and both working class and businessmen/women (Directory
of Cities, 2011). It covered 4 out of 5 public secondary schools, the 5" school being used for
Pilot Testing. Preliminary background studies done by the researcher identified students’
indiscipline as the major problem bedeviling secondary schools in this region, and thus, confines
the study to PTA roles in enhancing students’ discipline.
3.4 Target Population

There are five public secondary schools in the Zone; four mixed day schools and one

Boys Boarding school as reflected in the District Education Office (MOE, 2013). One mixed day
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school took part in the pilot study. The remaining four schools formed the target population. All
Principals, discipline masters, class teachers, PTA representatives and students constituted the
target population of respondents in the study.

As the school overall manager, Principal’s approach to students’ discipline and level of
enlisting parents and teachers support forms an important part in school discipline management.
In most schools, discipline cases are first handled by discipline masters and class teachers.
However serious cases are handled by the principal who might also invite the parents. It is
therefore necessary to include all the key people directly involved in handling students’
discipline. PTA representatives are included because they represent the entire population of
parents and teachers. Students have been included because their discipline issue is the main
reason for this study and because they link the school and their parents.

3.5 Sample and Sampling Techniques

Kombo and Tromp (2006) assert that an effective population sample is one that attempts
to be as diverse as possible and should use a large sample so that any generalization to the whole
population is done with confidence.

The three mixed day schools in the study have two streams each while the only boys’
school has three streams. Thus, there were 36 classes in the 4 schools. It therefore follows that
there are 36 class teachers and 36 parents’ representatives. The 3 PTA executive members in
each school are normally drawn from these parents.

Automatic Inclusion sampling was used to select all the 4 principal and the 4 discipline
masters. Census sampling was used to select 36 class teachers and 36 PTA representatives.
Stratified and simple random sampling was used to select students, so as to ensure that all the

key groups in the population were involved. According to Mc Millan & Schumacher (2001), this
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technique involves “dividing the population into sub-groups or strata on the basis of a variable
the researcher has chosen” such as gender, age or education level. According to stratified
sampling the students were divided into sub-groups of gender to ensure both boys and girls were
involved. They were also grouped according to age, so as to include students of all ages. In order
to pick students of all classes another sub-group of education level was drawn. Samples were
then picked using simple random sample from each sub-group, and 40 students were selected
from each school to get a sample of 160 from a total population of 1500 students.

Therefore, using simple random sampling technique the researcher randomly selected
50% of the boys and 50% of the girls. Table 3.1 shows the sample size distribution.

Table 3.1

Sample Size Distribution

Participants Target Population Sampling Technique Sample Population  Percentage
Principals 4 Automatic Inclusion 4 100
Discipline Masters 4 Automatic Inclusion 4 100
Class Teachers 36 Census 36 100
PTA Representatives 36 Census 36 100
Students 1500 Stratified /Simple Random 160 10.7
Total 1580 240

Gay (1996) postulates that 10% to 20% of the population is sufficient for reliable
findings. Thus a representative sample of 160 students which constitutes 10.7%of the entire
population was adequate for reliable findings. The principals, discipline masters, class teachers
and PTA representatives were all included 100%, in the research because they had rich

information concerning the study.
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3.6 Data Collection Instruments

The researcher employed the following 3 types of research instruments: questionnaires,
semi-structured interview guide, and document analysis guide. The selection of these tools was
guided by the nature of data to be collected, the time available as well as the research questions
of the study.

According to Altrichter, Feldman, Posch and Somekh (2008), the use of several research
instruments or methodological triangulation is the surest way of minimizing threat to both
internal and external validity. They further contend that triangulation gives a more detailed and
balanced picture of the situation. In the same vein, Cohen and Manion (2000), regard
triangulation as an attempt to map out, or explain more fully, the richness and complexity of

human behaviour by studying it from more than one standpoint.

3.6.1Questionnaires

Kothari (2005) considers questionnaires as the heart of a survey operation. Uses of
questionnaires allow greater uniformity in the way questions are asked and hence ensuring
greater comparability in the process. In addition, the respondents feel free to give frank answers
to sensitive questions since they are not required to disclose their identity. The questions were
carefully prepared to ensure that the respondents were able to understand what they were
required to do.
Class Teachers’ Questionnaire

The questionnaire had four sections. Section A dealt with biographic data of the
respondents. Section B sought information on roles of PTA and the extent to which these roles

are effective in enhancing discipline in schools. Section C dealt with information on the
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challenges PTA face on their involvement to enhance discipline in public secondary schools.
Section D handled information on the possible solutions to enhance PTA involvement in public
secondary schools (Ref.AppendixI).

Parents’ Questionnaire

The questionnaire consisted of four sections. Section A gave demographic information of
the respondents. Section B sought information on the roles of PTA and the extent to which their
roles are effective in enhancing discipline in public secondary schools. Section Cdealt with
information on the challenges of PTA involvement in schools. Section D handled possible
suggestions on how to improve PTA roles in schools (Ref. Appendix I1).

Questionnaire for Students

This questionnaire had four sections. Section gathered demographic information of the
student; section B sought information on the roles of PTA and the extent to which their roles are
effective in enhancing discipline in public secondary. Section C inquired information on the
prevalence of indiscipline cases in schools. Section D dealt with challenges facing PTAs’
involvement and ways of involving them more in enhancing discipline in public secondary
schools (Ref. Appendix I1).

3.6.2 Interviews

Interviews are person to person verbal communications in which one person asks the other
questions intended to elicit information or opinions. According to Mugenda and Mugenda (2003,
pg. 83), “an interview is an oral administration of a questionnaire or an interview guide” which
makes it possible to obtain detailed information required to meet specific objectives of the study,

as one question provokes another question for more details.
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Interview Guide for Principals
In order to get in depth information on management of students’ discipline, semi-

structured interview guides were used to gather information from principals. Kothari (2005)
describes a semi-structured interview as one that involves not only the use of a set of
predetermined questions and of highly standardized techniques of recording but also includes
some questions which can generate varied responses from interviewees. The principals’
interview guides had open-ended and closed-ended questions (Ref. Appendix V).
Interview Guide for Discipline Masters

Discipline Masters, who are usually deputy principals were interviewed since they are the
first ones to deal with indiscipline cases before they are reported to the principals. Their
interview guides were also semi-structured with some open-ended and closed-ended questions

(Ref. Appendix V).

3.6.3. Document Analysis Guide

According to Mitchell and Jolley, (2009), a document analysis guide is a critical
examination of public or private recorded information related to the study. They also stated thatit
enables the researcher to obtain data that are accurate because the respondents have given
attention to compiling them. It also saves time and expenses in transcribing because the records
are analyzed as they were obtained.

The researcher used document analysis guide to collect primary data on the recorded
discipline cases and how they were resolved. Minor punishment book was to shed light on the
daily infractions teachers deal with while the school major offence or ‘Black’ book provided

information on students’ serious offences. In addition the daily occurrence and school log book
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content revealed vital information on overall school management. PTA activities file was also
scrutinized in order to collect vital information on, frequency of meeting; deliberation of students
discipline issues and short term and strategic plan on students’ discipline. (Ref. Appendix VI).
3.7 Validity, Pilot Study and Reliability of Instruments
3.7.1 Validity of Instruments

Validity is the most important consideration in developing and evaluating measuring
instruments. It is the extent to which an instrument measures what it is designed to measure (Ary,
Cheser, Jacobs, Razavieh & Sorensen, 2006). The researcher used content validity which is the
degree to which data is solicited using a particular instrument to represent a comprehensive
coverage of specific domains or content of a particular concept. Pilot testing was used to
reinforce the validity of the instruments. A pilot test was done in one of the schools in the Zone,
and this enabled the researcher to identify any deficiencies in the instruments, like unclear
instructions, inadequate space to write responses, clustered questions, wrong phrasing of
questions and wrong numbering among others.
3.7.2 Pilot study

A pilot, or feasibility study, is a small experiment designed to test logistics and gather
information prior to a larger study, in order to improve its quality and efficiency (Lancaster,
Dodd & Williamson, 2004). A pilot study was carried out in one of public secondary school in
Ongata Rongai Zone. The school did not take part in the actual study. Eight class teachers,
twenty students, one principal, four PTA representatives, and one discipline master responded to
questionnaires and interview guides. After a period of one week the same instruments were re-
administered to the same respondents to establish the consistency in answering the questions.

The respondents were requested to complete the questions and then comment on the clarity of
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instructions, the relevance of individual items, and whether they had enough space to fill the
answers. The findings of the pilot study were used to determine the validity and reliability of the
research instruments. This enabled the researcher to identify any deficiencies in the instruments,
and to determine the extent to which the instruments were useful in collecting data from the
field.
3.7.3 Reliability

Reliability of an instrument concerns the degree to which a particular instrument can
consistently yield a similar result over a number of repeated trials (Orodho, 2005). To ensure
reliability of research instruments the test-retest method which involves administering the same
instrument twice to the same group of respondents with time lapse between the first and the

second test was used.

The two sets of data for students, class teachers, discipline masters, principals and PTA
representatives were correlated by use of SPSS version 20.0 and their respective Spearman
reliability coefficients were 0.72, 0.66, 0.71, 0.65, and 0.76 respectively. Table 3.2 shows the

summary of reliability test results.
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Table 3.2
Summary of Reliability Tests Results

Respondents N of Cases N of Items Alpha
Students 20 23 0.72
Class Teachers 8 28 0.66
Discipline Masters 1 13 0.71
Principals 1 12 0.65
PTA Representatives 4 27 0.76

n=20 for students, 8 for class teachers, 1 discipline master, 1 principal, 4 PTA
representatives

According to Berthoud (2000) a reliability coefficient of 0.6 and above is satisfactory for
any research instrument. Since the instruments had a mean reliability coefficient of 0.7, the

researcher used them to collect the actual data from the sampled schools.

3.7.4 Qualitative Reliability of Research Instruments

According to Creswell (2009); the reliability of research instruments in qualitative data
focuses on the researcher for being the instrument itself. In qualitative research, both validity and
reliability are treated together. Credibility refers to confidence in the findings from informants
and the context in which the study was undertaken (Lincoln and Guba 1985). In this study, the
researcher allowed respondents to consent to participate in the study, the right to withdraw and
encouraged them to be frank. Respondents were assured that the status of the respondent was
independent and the findings would be treated with confidentiality and would not used to
implicate them whatsoever.
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The dependability of quantitative reliability indicates that the findings are steady if the
study could be repeated. The researcher ensured employment of triangulation of data collection
methods. In addition, the researcher reported in detail the processes within the study, thereby

enabling the future researchers to repeat the work, if not necessarily to gain the same results.

3.8 Data Collection Procedures

The researcher secured a letter of introduction from the Head of Post Graduate Studies,
Catholic University of Eastern Africa which stated the purpose of the study. The researcher then
obtained a research permit from the National Council for Science and Innovation (NCSI) to
enable collection of data from the field. The researcher also visited the DEO Kajiado North for
permission to collected data. The researcher then visited the school principals, established a
rapport with each of them and was allowed to go ahead with data collection. The researcher
agreed with principals and teachers on when to collect the filled questionnaires. Through the
school principal the researcher created a good rapport with PTA representatives before they were
requested to fill the questionnaires. To avoid collusion among students when giving responses,
the researcher personally administered and supervised students as they filled their questionnaires.

The interviews with principals and discipline masters were conducted on an agreed date and

notes on responses put down. Document analysis was conducted, checklists ticked and
necessary comments made.
3.9 Data Analysis Procedures

Upon completion of the data collection, the field questionnaires were sorted out, coded
and entered into the computer for analysis, using SPSS version 20. Quantitative data was
summarized into frequencies and percentages. The findings were presented using tables, charts

and graphs, and explanations given. Inferential analysis was used to draw conclusions about the
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relations and differences in the results. The researcher used the sample statistics to draw
conclusions about the population from which the sample was drawn.

Qualitative data from the interview guides and document analysis were edited, ambiguities
removed and categories created using codes. The data in each category was summarized and the
findings were presented using narratives and direct quotes. The most common response was
considered to be most prevalent in determining the role of PTA in enhancing discipline. The
findings were presented using tables and charts with their explanations and finally the results
were interpreted, conclusions drawn and recommendations made.

3.10 Ethical Considerations

The researcher at all times observed the ethics of research. Some of the ethical issues to
consider normally include privacy, confidentiality, and sensitivity to cultural differences, gender
and anonymity (Kitchin and Kate, 2000). Guiding principles of research such as
acknowledgement of sources of published information to avoid plagiarism (Kothari, 2004), were
also observed.

The researcher got a letter of introduction from the Catholic University of Eastern
Africa, which was used to get a research permit from the National Council for Science and
Innovation. Armed with the permit, the researcher reported to the county commissioner and
county education officer, Kajiado, who gave authority to visit the schools. The researcher then
visited the principals in the schools, established a rapport, and they gave consent for data
collection from class teachers and students. A rapport was also established with the class
teachers who agreed to fill in the questionnaires and connected the researcher with the students.

Before the data collection process, the researcher assured the respondents of

confidentiality and anonymity. The respondents were informed not to write their names or that of
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their schools on the questionnaires. Coding of respondents was done to indicate whether they
were, principals; discipline masters; PTA representatives; class teachers; or students. This coding
for anonymity was to elicit co-operation from the respondents to give valid and truthful

information for the successful completion of this study.
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CHAPTER FOUR

DATA PRESENTATION, INTERPRETATION AND DISCUSSION OFTHE FINDINGS

4.0. Introduction

This chapter presents data and discussions of the findings on the role of Parents Teachers
Association in enhancing discipline in public secondary schools in Ongata Rongai zone, Kajiado
County. The study targeted head teachers, discipline masters, class teachers, PTA representatives
and students. Data were obtained using questionnaires, Interview guides and document analysis
guides. The findings were presented in frequency distribution tables, graphs and pie charts. They
were presented according to the research questions. Table 4.1 shows the actual response rate of

the participants;

Table 4.1

Participants’ Questionnaires return rate

Represents Expected Actual Return Rate %
Head teachers 4 4 100

Discipline Masters 4 4 100

Class Teachers 36 31 81.6

Parents 36 26 72.22

Students 160 153 95.63

Total 240 218 90.83

As shown in Table 4.1, three target groups did not meet the initial targeted numbers. This
was because some class teachers took a long time after receiving the questionnaires and efforts
by the researcher to follow them up proved futile. Some of the parents contacted refused to

respond claiming that they cannot write. Efforts to ask them questions contained in the
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questionnaires were not accepted. Some students were sent home immediately after receiving the
questionnaires and did not come back even after two weeks.

The lowest return rate in this research was 72.22%, which is very good, according to
Mugenda and Mugenda (2003). They have reported that “authors feel that a return rate of 50% is
adequate for analysis and reporting, while a response rate of 60% is good and a response rate of

70% and above is very good. Therefore 72.22% rate is a very good return rate for the parents.

4.1Demographic Information of the Participants

This part describes the demographic features of the participants. The aspects of interest to
the study were gender, age, and education level, type of school and length of service of the
respondents.
4.1.1 Demographic Information of head teachers

This part presents demographic information of head teachers. Data were collected,

analyzed and presented in the table 4.2
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Table 4.2

Distribution of demographic information of head teachers

Variable Frequency Percentage
Gender Male 2 50
Female 2 50
Total 4 100
Age bracket 41-50 years 4 100
School type Mixed 3 75
Boys only 1 25
Total 4 100
Educational level B.ED 3 75
M.ED 1 25
Total 4 100
Length of service 10-20 years 1 25
Over 20 years 3 75
Total 4 100

The data presented in Table 4.2 shows that by gender, half of the head teachers were male
and the other half were female. These percentages are in line with the current gender policy, as
the female head teachers have a more than 30% representation. Concerning age bracket, all the
head teachers, 100% are between 41-50 years. This age bracket is supposed to be favourable in
enhancing discipline because they are mature, have enough wisdom, and know how to handle
students in discipline cases.

In terms of educational level, majority, 75% of the head teachers were bachelor’s degree

holders while 25% were master degree holders. This assumed to be good because all the head
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teachers are trained to high levels that enable them to handle discipline cases. As for length of
service, majority of the head teachers 75% had served in the teaching profession for more than
20 years while a minority 25% had served between 10-20years.This shows that most principals
had enough experience of dealing with discipline cases since they had served in the schools for a
long time they could understand well the discipline issues of the students and therefore should
handle them successfully.

4.1.2 Demographic information of Discipline Masters

This section sought information concerning gender, age bracket and type of school of

discipline masters. This is presented in Table 4.3.

Table 4.3

Distribution of discipline masters

Variable Frequency %
Gender Male 3 75
Female 1 25

Total 4 100
Age bracket 31-40 years 1 25
41-50 years 3 75

Total 4 100
Type of school Mixed 3 75
Boys only 1 25

Total 4 100
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The data presented in Table 4.3 shows that by gender, male discipline masters were
dominant 75%, while 25% were female. This is good for discipline for the schools in this area
because according to the Rongai Central Chief’s quarterly Report, male discipline masters are
more appreciated bearing in mind the cultural aspects (MICNG 2013). The chief further said that
most of the parents, who go to school, normally refuse to talk to female teachers because they
cannot imagine how a woman can be a discipline master. This has strong implications on P.T.A
involvement because parents cannot work with the female discipline teachers and female
discipline teachers cannot be able to bring the parents on board to work together.

Concerning age, it is clear that majority of the discipline teachers 75% are between 41-
50years. Teachers in this age bracket have been working for the past 11-25 years and can be
accommodative and understanding, which is a form of guidance and counseling, necessary as a
form of good discipline.

In terms of type of school, a majority 75% were from mixed schools while a minority

25% was from the boys’ only school

4.1.3 Demographic Information of Class Teachers

This section presents information on the demographic information on the class teachers.

Data on the same were collected, analyzed and presented in Table 4.4
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Table 4.4

Distribution Class Teachers

Variable Frequency Percentage
Gender Male 13 41.9
Female 18 58.1
Total 31 100
Age bracket Under 30 years 3 9.7
31-40 years 12 38.7
41-50 years 15 48.4
51-60 years 1 3.2
Total 31 100
Type of school Mixed 21 67.7
Boys only 10 32.3
Total 31 100
Academic level Diploma 1 3.2
B.ED 17 54.8
M.ED 13 41.9
Total 31 100

The data presented in Table 4.4 shows that there were more 58.1% female class teachers
while 41.9% were male class teachers. This could be an indication as to why there are many
indiscipline cases in Ongata Rongai public Secondary Schools because parents and students in
this area do not listen to female authority as indicated earlier.

In terms of age, most of the class teachers, 48.4% were between 41-50 years, 38.4%

were aged between 31-40yrs, while 9.7% were below 30 years, and the least 3.2% were between
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51-60 years. The implication of this is that most teachers in the schools were between the ages of
41-50 years. These are mature teachers who should understand the discipline issues and know
how to handle indiscipline students and their parents.

Concerning the type of school, majority of the class teachers 67.7% who participated in
the study were from mixed schools, while 32.3%were from the boys’ only schools. In terms of
education level, 54.8% of the class teachers have a bachelor’s degree, 41.9% have a masters’
degree and the least 3.2% of the teachers have a diploma. This is supposed to be good for
discipline because majority of the teachers are qualified and with this education level many could
have attended workshops and seminars on “how to deal with discipline issues in secondary

schools” and/or” managing indiscipline behavior”.

4.1.4 Demographic Information of Parents
This section sought information regarding gender, age bracket, and educational level,
length of service as PTA in the school, position held, class represented and occupation. The

summary is shown in Table 4.5.
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Table 4.5

Distribution of Parents

Variable Frequency %
Gender Male 9 34.6
Female 17 65.4
Total 26 100
Age group 30-40 years 14 53.8
41-50 years 10 38.5
Over 50 years 2 7.7
Total 26 100
Educational level Primary 2 7.7
Secondary 13 50.0
Bachelors’ degree 9 34.6
Masters’ degree 2 7.7
Total 26 100
Occupation Farmer 2 8.3
Teacher 2 8.3
Masonry 2 8.3
Administrator 10 375
Business 10 375
Total 26 100

The data presented in Table 4.5 shows that female PTA representatives were 64.5% while

malware 34.6%. This means that mothers create time and are more concerned about their

children’s welfare and discipline in school, an aspect which can both shape the children’s
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behavior or spoil them as mothers are termed to be accommodative and understanding. This
could explain why there were many indiscipline issues in Ongata Rongai schools.

Concerning age, 58.3% of the parents, were aged between 30-40years, 38.5% were
between 41-50years, while 7.7% were above 50 years. The age bracket 30- 40 years is the active
parenting age for most secondary school parents, who are busy looking for resources to support
their families and might not have enough time to monitor their children in terms of discipline.
This explains the rampant indiscipline cases in Ongata Rongai schools.

In terms of educational level, 50% of the parents who took part in the study were
secondary school levers,34.6% were bachelors’ degree holders, 7.7% were primary school levers
and 7.7% had a master’s degree. This shows that most parents have low levels of education and
no training in discipline matters. This shows why there have been questionable discipline levels
in most of these schools.

Concerning occupation, 37.5% of the parents were business people, another 37.5% were
administrators, while 8.3% were teachers. Another 8.3% were farmers and another8.3% were
masons. This has an effect on the follow up of students in terms of discipline and time to attend
to school once called. The administrators and the business people who are the majority in this
study were too busy to attend to their children in school, and this could explain the many
indiscipline cases in the schools. While the farmers and masons who could take time off their
duties to attend to their children’s discipline cases did not have any training/skills to handle

indiscipline issues.

4.1.5 Demographic Information of Students
This section presents demographic information of students covering areas like gender,

age, type of school and class level. Data were collected, analyzed and presented in Table 4.6.
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Table 4.6

Distribution of students

Variable Frequency %
Gender Male 87 56.9
Female 66 43.1
Total 153 100
Age bracket Below 15 years 12 7.8
15-17 years 110 71.9
18-21 years 27 17.6
Above 21 years 4 2.6
Total 153 100
School type Mixed school 113 73.9
Boys only 40 26.1
Total 153 100
Form Form one 23 15.0
Form two 54 35.3
Form three 49 32.0
Form four 27 17.6
Total 153 100

The data presented in table 4.6 shows that by gender 56.95% of the students were male
while 43.1% were female students. This kind of disparity was as a result of the cultural
background of this area, where parents put more emphasis in educating boys more than girls,

according to the area Chief (MICNG, 2013).
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Concerning age, majority 71.9% of the students were aged between 15-17 years, while
17.6% were aged between 18-21 years. Those below the age of 15 years were 7.8% while the
least 2.6% were those above 21 years. As for school type, it shows that73.9% of the students
were from co-educational institutions while 26.1% were from the boy’s only school. This is
because there were more mixed schools in the area as indicated in the table 4.6 above and only
one boys’ school.

In terms of class level, 35.3% of the students who participated in the study were form two
followed by32.0% form three,17.6% form four while15.0% were form ones. This findings of low
return rate for the form four students was because they were busy doing their Kenya Certificate
of Secondary Education examination. The form ones’ low return rate could be attributed to the
fact that, they were only one year in the schools and could be afraid to say anything about

indiscipline issues in their schools.

4.2 Activities of the PTA in enhancing discipline

All the respondents (Head teachers, discipline masters, class teachers, parents and
students) were asked for information on the activities of the PTA in enhancing students
discipline in schools.
4.2.1 Parents views on activities of PTA in enhancing students’ discipline

The researcher sought information on the roles of PTA in enhancing discipline in schools.

A question was posed to the parents and findings are as presented in Table 4.7.
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Table 4.7

Parents’ response on Activities of PTA

Activities of PTA

Very
effective

Effective

Sometimes

Rarery

Never
Effective

a) The school principal involves PTA in
school “students discipline issues

b) PTA was involved in setting school
behavioral rules with a clear
consequence structure

c) PTA and the school administration
meet with the students and parents yearly

d) PTA have strategies to minimize
students truancy such as encouraging
teachers to summon parents of affected
students

e) PTA representatives meet at least once
per term to deliberate on various issues
affecting the school

f) As a parent i visit the school
occasionally (uninvited to monitor my
child's progress

g) PTA facilitates counseling and
guidance of teachers and students

h) PTA work closely with BOM and
government administrators

i) PTA actively monitors the possible
issue of students-teachers sexual
relationship

F %

2 7.7

3 115

13 50.0

4 15.4

13

%

154

7.7

115

7.7

50.0

154

23

21

16

13

2690 2

%

30.8

80.8

61.6

7.7

50.0

7.7

20

16

10

17

%

76.9

61.5

19.2

7.7

26.9

38.5

67.4

F %

18 69.2

10 385

Table 4.7 displays the activities of PTA in enhancing students discipline according to

parents. Majority of the parents 76.9% said that the school principal rarely involves PTA in

62



school students’ discipline issues while a minority of the parents 7.7% said that the school
principal effectively involves them. This concurs with Omao (2007) and Mwangi et al. (2013),
who found out that most of the principals in Kajiado North district, rarely engage PTA in
students’ management issues.

The parental involvement is associated with school effectiveness and children
performance in general. This view is also held by Clase (2007) Parental involvement despite the
educational background or social position of the parents is an essential component for successful

education and teaching at school level.

Concerning setting school behavioral rules with a clear consequence structure, it is
disheartening to note that only 7.7% of the parents were in agreement while61.5% said it rarely
happens. While 80.8% of the parents feel that the school administration should meet with

students and parents yearly, as this is only done sometimes.

Another overwhelming majority of parents 80.8% stated that PTA is not effective in their
strategies to minimize student’s truancy, as this is sometimes or rarely done. Concerning parents’
representatives meeting at least once per term to deliberate on various issues affecting the school,
50.0% of the parents said that this is very effectively done while the same number 50.0% of them
said that this is effectively done. This is in accordance with the Kenya Basic Education (2013)
which states that all education stakeholders should be involved in all areas that affect students.
However, these termly meetings have not borne much fruits in eradicated indiscipline cases and
some better ways should be sought.

A majority of the parents 69.2%, said that they are not effective in visiting the school

occasionally (uninvited) to monitor their children’s progress,7.7% of the parents said that they
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rarely and sometimes visit schools, while15.4%of the parents agreed that they visit the school
occasionally uninvited to monitor their children’s’ progress. In terms of PTA facilitating
guidance and counseling of teachers and students, 50% of the parents said that it is sometimes
done, 26.9% said it is rarely done while 23.1% said that it is effectively done.

As to whether PTA works closely with BOM and the government administrators, 76.9%
of the parents said it is not very effectively. This is one of the challenges PTA face in their effort
to enhance discipline in schools (Makori and Onderi, 2012).

Majority of the parents, 75.1% said that PTA is not effective in monitoring the possible
issue of students-teacher sexual relationships while a mere, 7.7% said that they sometimes do so.
This indicates that PTA is not very much involved in students’ discipline issue and the role not

working closely with BOM complicates matters.

4.2.2 Head teachers and discipline masters’ views on PTA involvement in discipline

An interview with one of the head teachers revealed that PTA is only involved in
discussion of some extreme discipline cases, but not in all other cases, as he wished they should.
They not hold talks with student leaders as often as they should. He went further to say that he
stopped dealing with them because they were not of much help. This head was quoted as saying;

“..In fact PTA does not assist at all, especially in student discipline. They do not

motivate nor talk to the students on good moral behavior. ...even when you call them,

they don’t come unless it is their own child involved. Some have no time, and those who
come do not have the knowledge and do not understand when we tell them ..’your

son/daughter needs counseling’ ... only know corporal punishment...”
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An interview with the discipline masters confirmed the head teacher’s sentiments that PTA
representatives are not involved in discipline cases but only attend to some extreme ones. They
do not call for meetings to discuss discipline issues and when the schools calls them they do not
come. It therefore means that PTA is very fully involved and is not assisting the school

administration to curb this indiscipline menace.

4.2.3 Class Teachers’ views on PTA in Enhancing Student Discipline
The researcher sought information from the class teachers on PTA activities meant to

enhance discipline in schools. The findings are presented in Table 4.8.
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Table 4.8

Class teachers’ responses on Activities of PTA on students’ discipline

Activities of PTA Very Effective = Sometimes Rarely Never
effective Effective
F % F % F % F % F %

a) The school principal involves PTA - - 4 129 3 9.7 19 613 5 161

in school students discipline issues

b) PTA is involved n setting school 4 133 1 3.3 4 133 6 200 15 50.0

behavioral rules with a clear

consequence structure

c¢) PTA and school administration meet - - 11 379 1 3.4 5 172 12 414

with students and parents yearly

d) PTA has strategies to minimize - - 9 29.0 3 9.7 6 194 13 419

students truancy such as encouraging

teachers to summon parents of affected

students

e) PTA representatives meet at least - - 3 9.7 2 6.5 5 16.1 21 67.7

once per term to deliberate on various

issues affecting the school

f) Parents visit the school occasionally 4 133 3 100 17 56.7 4 133 2 6.7

(uninvited) to monitor their children

g) PTA facilitates G&C to teachersand 3 9.7 6 194 3 9.7 2 6.5 17 54.8

students

h) PTA works closely with BOM and 4 129 10 323 8 258 9 29.0

government administrators -

i) PTA actively monitor the possible 3 100 4 133 2 6.7 8 26.7 13 433

issues of student-teachers sexual
relationship
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According to Table 4.8, 77.4% of the class teachers indicated that PTA was not effective
in their involvement in students’ discipline issues. This is in contradiction with Christen and
Sheridan (2010) who state that, when parents are fully involved in their children education, the
children earn high grades, they are well behaved and stay in school till they finish form four. A
small number,12.9% of the class teachers said that PTA was involved while, 9.7% of the
teachers said that sometimes the parents get involved.

Most class teachers, 70.0% stated that PTA did not get involved in setting school
behavioral rules with a clear consequent structure, 20.0% of the class teachers said that PTA
rarely gets involved, 13.3% said that PTA sometimes gets involved while, 3.3% said that PTA is
effective in setting school behavioral rules. This means PTA is not working with the school to set
rules according to Canter and Canter (1992) theory of assertive behavior which states that clearly
understood rules and regulations should be drafted.

From the study, 83.8% of class teachers stated that PTA and the school administration
were not effective in meeting with students and parents yearly, 17.2% of the class teachers
agreed that PTA rarely meet with students and parents, while 3.4% said that sometimes, the PTA
meets with students and parents yearly. A number of the class teachers, 61.3% indicted that PTA
is not effective in their strategies that minimize student’s truancy, 19.4% said PTA rarely has
strategies to minimize student’s truancy, while a minimal number of 9.7% class teachers said
PTA sometimes has strategies to do so.

On issues affecting the school, 77.4% of the class teachers said that PTA is not very
effective in meeting at least once per term to deliberate on various issues affecting the school.

According to Fan and Williams (2010) allowing the participation of parents in school activities
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through PTA is one way of revealing the parents’ educational aspirations for their children. A
few number 16.1%, said that PTA rarely hold meetings, while, 6.5% said that PTA rarely hold
meetings at least once per term to deliberate on various issues affecting the school.

A number of class teachers, 56.7% said that parents sometimes visit the school
occasionally (uninvited) to monitor their children, 23.3% of the class teachers agree that parents
are very effective in visiting the school occasionally to monitor their children’s behavior, 13.3%
said that parents rarely visit the school, while, 6.7% stated that parents are not effective in
visiting school occasionally (uninvited) to monitor their children.

In terms of guidance and counseling, 54.8% said that parents are not effective in
facilitating guidance and counseling of students and teachers, 29.1% of the class teachers said the
PTA is effective in facilitating guidance and counseling to teachers and students, while 9.7% felt
that PTA sometimes facilitates guidance and counseling of teachers and students and the same
number 9.7% of the teachers said that PTA sometimes does so.

Some of the class teachers, 45.2% were in agreement that PTA works closely with BOM
and government administrators and that they are effective. This is in agreement with Mahmood,
Majoka, Basharat and Syed (2012) who stated that PTA showed good performance helping in
management of schools. A few number of 29.0% said that PTA rarely works closely with BOM
and government administrators, while 25.8% agreed that PTA sometimes work with BOM and
government administrators.

As for monitoring sexual relationships, 43.3% felt that PTA is not effective in monitoring
the possible issue of student-teacher sexual relations, 23.3% said that PTA is effective in
monitoring this aspect, 26.7% stated that PTA rarely monitors student-teacher sexual relations

while, 6.7% felt that sometimes PTA monitors student-teacher sexual relations.
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Parent Teachers Association’s involvement is very minimal from the above findings and
this can be a clear indication as to why there rampant indiscipline issues in Ongata Rongai

Education Zone.

4.2.4 Students Views on Activities of PTA in enhancing discipline
The researcher sought information from students on PTA activities meant to enhance
students’ discipline in schools. Data were collected, analyzed and presented as shown in Table

4.9.
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Table 4.9

Activities of PTA in enhancing students’ discipline.

Activities of PTA Very Effective Sometimes  Rarely Never
effective Effective

F % F % F % F % F %
PTA get involved in rehabilitation 6 3.9 8 5.2 20 131 44 288 75 490
of students with serious indiscipline
problems such as addiction to hard
drugs ,alcoholism, teenage sex and
theft

I know the parent who represents 4 266 10 653 18 118 41 268 80 523
our class in PTA

Our class representative 12 7.8 14 9.2 14 9.2 29 190 84 549
occasionally guides and counsels
our class on discipline

My parents visit the school to 12 7.8 15 9.8 26 170 44 288 56 36.6
monitor my progress even without
the official invitation

PTA representatives visit our school 82 543 53 35.1 - 8 53 8 53
at least twice per month

The school leadership is democratic 36 235 b 5.3 34 222 - 78 510
as opposed to dictatorship

When parents are invited for a - - 18 118 18 118 33 216 84 549
meeting, there is a session for

students guidance and motivation

by some parents

PTA representatives are good role 30 196 33 216 80 523 2 13 8 52
models

According to Table 4.9, a majority of the students, 77.8% said that PTA is not effective in
their involvement in rehabilitation of students with serious indiscipline problems like addiction
to hard drugs and alcoholism, while a minority 13.1% state that sometimes PTA get involved in

student rehabilitation. This is in contradiction with Mabeba and Prinsloo, (2000) who argue that
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parents have a very important role to play in supporting school administration to maintain
discipline in schools.

A majority of students, 79.1% said they do not know the parent who represents their class
in PTA, 11.8% were not sure whether they know their PTA class representative or not. Many of
the students73.9% stated that their PTA representatives did not occasionally guide and counsel
their classes on discipline, 17.0% of the students agree that PTA representatives are effective in
guiding and counseling their classes, while a minority,9.2% said that sometimes PTA
representatives do guide and counsel their classes. This is in contradiction with the resolutions
passed at a principal and PTA meeting in Atlanta, Georgia (2013) which states that PTA should
promote the welfare and good morals of the youth not only in school but at home, community
level and even in places of worship.

Visiting the school to monitor the progress of a student even without official invitation
was only supported by, 17.6% of the students as effective, 17.0% of the students felt that it was
sometime and rarely done while 65.4% of the students said that it was not done. An
overwhelming majority of students, 89.4% said that PTA representative’s visit their school at
least twice per month,5.3% of the students felt that PTA representatives sometimes do visit,
while 5.8% of the students were of the opinion that the PTA representatives are not effective in
this. This is in accordance with Maurice (2002), who argues that PTA involvement in schools
produces measurable gains in students’ achievements.

The findings show that 51.0% of the students disagree that school leadership is
democratic as opposed to dictatorship, 26.8% of the students felt that school leadership was
democratic and effectively so, while 22.2% of the students felt that the school leadership was

sometimes democratic as opposed to dictatorship. According to Abdulkareem and Oduwaiye
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(2011), parents should not leave the responsibility of managing schools to teachers alone but

should step in to make sure their schools are managed democratically and not authoritatively.

A majority 76.5% of the students agreed that when parents are invited for a meeting, there is a
session for students’ guidance and motivation by some parents, 11.8% of the students felt it is
done sometimes, while, 11.8% of the students felt it is never effective. A number of students,
52.3% said that sometimes PTA representatives were good role models,41.2% of the students felt
that the PTA representatives were effective in good role modeling, while a minority 6.5% of the
students felt that the PTA representatives were not good role models. This is in agreement with
Nzuve 2012 who states that PTA should be good role models to students.

An analysis of the school documents like the school log book, school daily occurrence
book, minor punishment book, major punishment book (black book) and PTA meeting
deliberation file indicated that the PTAs are not effectively involved in certain activities that are
supposed to enhance student discipline. These included visits to school invited and uninvited,
input in serious offenses, holding meetings about student discipline and performance, attendance
of student barazas, and planning for students’ welfare. While Farrant (2004) reiterates that
parents should play a big role in their children’s school activities, the PTA in Ongata Rongai
public secondary schools is yet to realize this step.

The study indicated that according to students, the parents are not fully involved in
rehabilitation of students, nor do they visit the school to monitor their children’s progress
without official invitation. Guiding and counseling is not done, and motivational speakers are not
invited to talk to students and finally PTAs are not good role models. The study suggested that
parents should be encouraged to do the above activities and many more because these will go a

long way in enhancing student discipline in schools.
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4.3 Class Teachers’ Views on Student Discipline
A question was posed to the class teachers on the students discipline status in their
school. Information from this question would point towards the situation in terms of discipline in

their schools. Data were collected and analyzed .The findings were presented as in figure 4.2.

3%

W Average
M Bad
M Good

M Excellent

Figure 4.1Class teachers’ views on students’ discipline

Figure 4.2 shows clearly that majority 67%, considered the student discipline status as
bad, 30% of the teachers considered the student discipline status as average, while, 3%
considered the student discipline status as good and excellent. This confirm the records obtained
from the MOE (2013), Ongata Rongai zone office and also reports from chiefs office (MICNG

2013), of the many indiscipline incidences reported.

4.3.1 Class teachers’ views on indiscipline status of students
A question was posed to class teachers on the most common indiscipline cases of

students, and the findings are presented in the Table 4.12.
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Table 4.10

Class teachers’ views on indiscipline status

Indiscipline cases F %

Drug abuse' 12 38.7
Sexual relation among students 11 35.5
noise making 5 16.1
Truancy/absenteeism 16 51.6
lateness for school 5 16.1
improper school uniform 5 16.1
Defiance/rudeness 4 12.9
theft of other students items 12 38.7
Sneaking out of school 6 19.4
Possession of unwanted electronic gadgets 6 19.4
Non-commitment to academic work 4 12.9
Cheating during exams 1 3.2

Speaking in vernacular 1 3.2

Glorification of children’s' rights 2 6.5
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According to Table 4.12, Absenteeism/ truancy was acknowledged by, 51.6% of the class
teachers; drug abuse and theft of other students items was noted by 38.7% of class teachers.
Sexual relations in school were also acknowledged by 35.5% of the class teachers.
Defiance/rudeness by students was noted by 12.9% of the class teachers; noise making, lateness
to school and wearing of improper uniform by 16.1%; sneaking out of school and possession of

unwanted electronic gadgets by 19.4% of the class teachers.

Non-commitment to academic work was acknowledged by 12.9% of the class teachers;
glorification of children’s rights by 6.5% of the class teachers, speaking of vernacular and

cheating during exams by 3.2% of the class teachers.

4.3.2 Students’ responses on a number of indiscipline cases
The study sought information from students on the indiscipline cases in their schools .Data was

collected, analyzed and presented as shown in Table 4.10.
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Table 4.11

Students’ indiscipline cases

Students’ wrong behavior Very many Many cases Few cases Not sure No cases
cases
F % F % F % F % F %
Smoke cigarettes, bang or use 5 3.3 24 157 65 425 15 9.8 44 28.8
of hard drugs
Rude to teachers and parents 15 9.8 15 9.8 82 53.6 17 111 24 15.7
Fail to attend or sneak from 6 3.9 25 16.3 75 49.0 11 7.2 36 23.5
school without permission
Steal or cheat to get money 39 255 26 170 44 28.8 25 16.3 19 12.4
from parents
Engaged in sexual 12 7.8 18 118 76 49.7 23 15.0 24 15.7
relationships with teachers,
other students, or outsiders
Carry mobile phone to school 18 11.8 33 21.6 65 425 6 39 31 20.3
Spend time in face book, 50 359 20 13.1 18 11.8 15 11.8 45 29.4
twitter and whatsApp
Are in homosexual/lesbian 2 1.3 - 27 17.6 57 37.3 67 43.8

According to Table 4.10, 42.5% of students stated that there were few cases of student

who smoke cigarettes, bhang and use hard drugs; 28.8% said there were no such cases; 9.8%

were not sure; while 5.7% and 3.3% reported many and very many cases of students abusing

hard drugs respectively.

Most students, 53.6% feel that there are few cases of students being rude to teachers and

parents;15.7% reported no cases; 11.1% of the students were not sure about the vice; while

19.6% of the students feel that there are quite many cases where students are rude to teachers and
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parents.As to whether there are cases where students fail to attend or sneak from school without
permission, 49.0% said there were few cases; 23.5% reported no cases; 20.2% felt there were
many cases; while 7.2% were not sure whether students fail to attend or sneak out of school
without permission.

Some 42.5% of the students said there were many cases where students steal or cheat to
get money from parents; 28.8% reported few cases; 16.3% were not sure; while 12.4% said there
are no cases where students steal and cheat in order to get money from parents that they know of.

A number of students, 49.7% said that there were few cases where some students are
engaged in sexual relationships with teachers, other students or outsiders; 19.6% of the students
said that there are many cases where students are engaged in sexual relationships with teachers,
other students or outsiders; 15.7% felt there were no cases that they know of; and 15.0% were
not sure whether they know any such cases.

On carrying mobile phones to school, 42.5% of the students reported few cases where
students carry mobile phones to school; 33.4% said that there were many cases where students
carry mobile phones to school; 20.3% reported no cases; while 3.9% of the students were not

sure whether mobile phones were carried to schools.

Many students 49.0% felt that there were many cases where students spend time on face
book, twitter and whatsApp, 29.4% of the students feel that there are no cases; 11.8% of the
students feel that there are few cases; while another 11.8% of the students were not sure whether
students spend time on face book, twitter and whatsApp. This communication technology was
used by students of Muranga North district who informed each other online to storm out their

school on the same day protesting of a prolonged term, (DEO Muranga North district 2012).

77



The findings indicated that 43.8% of the students thought there were no cases of
homosexual/lesbian in their school; 37.3% were not sure; 17.6% felt that there were a few cases
while, 13% stated that there were very many cases of homosexual and lesbianism in their school.
The study in this research item indicated that according to students, there are a few students
involved in every one of the indiscipline cases with current developments in technology affecting

students more than any other indiscipline cases followed by cheating & stealing.

4.4 Students’ wrong doings while in school
A question was posed to students to list down the wrong behavior that students indludge

in while in school, and the findings are presented in figure 4.3.

Other indiscipline cases of students

Use of alcohol 33
unnecessary gossip 46
not do assighments 63
Absenteeism 12
Bullying 63
missing lessons 24

improper school uniform 39

Figure 4.20ther wrong things students do while in school
According to Figure 4.2, 41.2% of the students acknowledged that there was bullying in
schools. This accordance with Oyetude (2009) who states that there are some different forms

violence that exists in secondary schools which are a challenge to maintaining discipline. Another
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41.2% of the students stated some students fail to do assignments; 30% involve themselves in
unnecessary gossip, 25.5% were reported to be wearing improper school uniform; 21.5% said
there was use of alcohol in their schools,15.7% noted that some students miss lessons
deliberately; while 7.8% of the students were of the opinion that students absent themselves from
school. This low percentage could mean that students do not want to expose their indiscipline

cases.

4.4.1 Parents Views on Indiscipline Cases of Students
According to the parents, the most common indiscipline cases of students are presented in

the Figure 4.3.

Parents' list of indiscipline cases

18
16
14 —
12 —

=
oM B0 D

Figure 4.3 Parents views of students’ indiscipline cases
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The findings in Figure 4.3 indicate that drug abuse is the most common case noted by
61.5% of the parents, followed by absenteeism/ truancy and teenage pregnancy which were both
acknowledged by 34.6% of the parents. Delay to get school and stealing were noted by 26.9% of
the parents, while delay to get home from school was noted by 19.2% of the parents. A minimal
number of parents 15.3% recognized defiance/rudeness by students and another 15.3%
acknowledged abortion by students.

The most notable indiscipline cases were noted as drug abuse, absenteeism/truancy, and
teenage pregnancy. These indiscipline issues should be addressed by PTA if discipline in schools
is to be enhanced.

An interview with the head teachers indicated that the most prevalent indiscipline cases
in order of frequent occurrences were drug and substance abuse, absenteeism/truancy, relations
between boys and girls, defiance, failure to do assignments and use of vulgar language. One head
teacher was quoted saying;‘...this drug problem is a very a serious one. We don’t even know
what to do. Even when you send away the notorious ones, others always crop up...”

Interviews with the discipline masters indicated that the most prevalent indiscipline cases
were truancy/absenteeism, idleness, defiance, noise making, boy/girl relations, drug abuse and
untucked shirts/blouses. A discipline master was heard commenting: “..as much as
truancy/absenteeism is a serious problem, it is associated with drug and substance abuse and

boy/qgirl relations...”

A scrutiny of the PTA meetings deliberation file showed that all the school heads called
for parents meetings once a year when it was necessary. There was no indication of the particular

days for the parents to come to school. The discipline issues of students were rarely deliberated
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on, once PTA was called. The short term and strategic plan on students’ discipline was centered
on peer counseling, group counseling, setting rules, and encouraging students’ meetings (called

barazas in some schools) with school administration to discuss students’ issues.

4.5 Challenges Facing PTA in Enhancing Student Discipline
In this research question, the study sought information from respondents on their views

concerning the challenges facing PTA in their efforts to enhance students’ discipline.

4.5.1 Parents views on challenges facing PTA
A question was posed to the parents on challenges they face as they try to enhance

students’ discipline. Data were collected, analyzed and presented in Table 4.13
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Table 4.12

Parents responses on challenges facing them (n=26)

Challenge Frequency Percentage
Inadequate funding 18 69.2
Conflict with BOM 15 57.2
Difficulty dealing with addicted students 15 57.2
Peer pressure 15 57.2
Biased PTA members 14 53.8
Defiant students 13 50.0
Difficulty dealing with current developments in ICT 13 50.0
Uncooperative parents 12 46.2
Negligent teachers 11 42.3
Inadequate time 10 38.5
Failure to involve PTA members 9 34.6
Secrecy among students 9 34.6
Liberal parenting 6 23.1

Table 4.13 shows that a majority of the parents 69.2% reported that the PTA had
inadequate funding to enhance student discipline. Ekundayo & Alonge (2012) argue that PTA
activities should be strengthened by giving them financial support to enable them to participate
fully in school activities including discipline. Another 57.2% felt that there was conflict with
BOM, difficulty dealing with addiction by students, and peer pressure. A number of parents
53.8% said that the PTA members were biased while handling discipline issues; 50.0% of the

parents said that it was difficult to deal with defiant students while another 50.0% said that
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dealing with current developments in technology was difficult as students kept carrying

electronic gadgets to school.

A number of parents 46.2% felt that there were uncooperative parents; 42.3% of the
parents said that some teachers were negligent; 38.5% of the parents felt that there was
inadequate time to handle student indiscipline cases; while 34.6% felt that the school failed to
involve the PTA members and that there was secrecy among students as they collaborated to
cover their wrong doings. 23.1% of the parents felt that some parents were so liberal in parenting

that they could compromise the efforts of PTA members to enhance students’ discipline.

These findings show that inadequate funding to enhance student discipline; conflict with
BOM; difficulty in dealing with addiction by students; peer pressure; biasness by PTA members
while handling discipline issues; difficulty in dealing with defiant students and difficulty in
dealing with current developments in technology were the major challenges that needed to be

addressed seriously.

4.5.2 Class Teachers’ views on Challenges Facing PTA

A question was posed to the class teachers on challenges PTA face in enhancing

students’ discipline. Data were collected and analyzed and the findings presented in Table 4.14
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Table 4.13

Class Teachers’ Responses on challenges facing PTA (n=31)

Challenge Frequency Percentage
Role conflict with BOM 13 41.9
Lack of commitment for some PTA members 17 54.8
Problem of understanding government policy on discipline 13 41.9
Conflict of interest/biasness 13 41.9
Ignorance of some PTA members 12 38.7
Uncooperative parents 8 25.8
Difficulty in following day scholars 4 12.9
Inadequate time 4 12.9
Difficult to deal with current developments in technology 3 9.7
Biased election of PTA members 3 9.7
Conflict between government policy and implementation of school 3 9.7
rules

Liberal parenting 3 9.7

According to Table 4.14, 54.8% of the class teachers said that there was lack of
commitment by some PTA members. In agreement with Makori and Onderi (2012), 41.9% felt
that the main challenges were role conflict with BOM. Another 41.9% of class teachers felt that
there was a problem of understanding government policy on discipline while another 41.9% of

class teachers noted biasness of some PTA members.
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A number of class teachers 38.7% felt that some PTA members were ignorant; 25.8%
said the parents were uncooperative; while 12.9% of the class teachers felt that it was difficult
following day-scholars and that was inadequate time. A small number of 9.7% of the class
teachers felt that there were difficulties in dealing with current developments in technology. This
contradicts Mbiti (2007), who stated that the parent body of any school has a rich fund of skills
and expertise, knowledge and experience that goes beyond the capacities of their teachers. The
same number of teachers 9.7% felt that there was biased election of PTA members’ and conflict
between government policy and implementation of school rules and liberal parenting. According
to class teachers the most serious challenge facing PTA was lack of commitment by some PTA
members.

4.5.3 Students’ views on Challenges Facing PTA

The researcher sought information from students concerning the challenges facing their

parents in trying to enhance students’ discipline. Data were collected, analyzed and the findings

summarized and presented in Table 4.15.
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Table 4.14

Students responses on challenges facing PTA (n=153)

Challenges Frequency Percentage

Uncooperative students 56 36.6
Uncooperative teachers 50 32.7
Parents ignorance 49 32.0
Ignorance of their children’s character 32 20.9
Non disclosure of information from their 29 19.0
children

Overprotective parents 21 13.7
Language barrier 20 13.1
Parent's ideas ignored 17 11.1
Inadequate time to handle indiscipline cases 13 8.5
Embarrassment of parents by their children. 8 5.2

According to Table 4.15, 36.6% of students felt that uncooperative students were a
challenge to their parents; 32.7% said uncooperative teachers were a challenge to their parents;
while 32.0% of the students felt that parents’ ignorance also contributed to their challenge in
enhancing student discipline. This ignorance fact is confirmed by Wandari (2008) who states that
PTA representative are composed of members who do not possess any managerial skills,
expertise nor experience to deal with students discipline.

As for character 20.9 % of the students felt that parents were not aware of the character of
their children; 19.0% thought that parents could not get information from their children; while
13.0% of the students felt that some parents were overprotective of their children. A number of
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students 13.7% felt that PTA had a challenge of language barrier; 11.1% said PTA’s ideas were
ignored by the school administration; 8.5% of the students felt that parents had inadequate time
to handle indiscipline cases; while 5.2% of the students felt that their parents were embarrassed

by their children’s behavior.

4.5.4 Head Teachers’ and Discipline Masters’ Responses on PTA Challenge

A question was posed to both the head teachers and discipline masters about the
challenges they face while involving PTA in student s’ discipline.

The head teachers felt that, ignorance of the parents, non-commitment of parents,
inadequate time, undisciplined parents (worse than their children) and lack of control by parents

over their children were the challenges they faced. One head teacher was quoted as saying:-

“some of these parents are worse than their children in terms of discipline ... they can’t
even control their own children ... they are a bother and they don’t help much... I have to

deal with their children alone, the best way I know how...”

The discipline masters sited non-attendance of meetings, uncooperative PTA members,
biased judgments by PTA members, ignorance of parents, inadequate time for the parents and
not handling of drug cases well as major challenges of involving PTA in handling discipline

cases in schools. A discipline master in one of the schools retorted;

“ Our major problem is time wasted trying to make them understand how issues
are sorted out ... even then they still want to favor their own children even when

they are involved in drug and substance abuse, ... Putting other students at risk”
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In the school log book, the major indiscipline cases recorded were drug abuse, theft,
boy/girl relations, lateness and absenteeism. The researcher recognized the kind of punishments

given as suspension, expulsion, uprooting of tree stumps and cleaning.

4.6 Measures to Enhance PTA roles in Student Discipline

All the participants (parents, class teachers, students, head teachers and discipline
masters) were asked to suggest measures to be put in place to enhance PTA roles in enhancing
student discipline in their schools.
4.6.1 Parents Suggestions on How to Enhance PTA’s role

The study sought information on the parents views on what can be done to improve
PTA’s role of enhancing student discipline. Responses from the field were analyzed and the

findings are shown in Table 4.16.
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Table 4.15

Parents suggestions on enhancing PTA’s role

Measures Frequency %

Keep students busy at home 13 50

Organize for guidance and counseling 16 61.5
Punish truant students 17 65.4
Encourage teachers to give more work 16 61.5
Check and sign school home-work 15 57.7
Regularly visit schools 14 53.8
Support the school in discipline 14 53.8
Ban use of mobile phones in school 14 53.8
Monitor the classes they represent 13 50.0
Strengthen Christian groups in school 12 46.2
PTA member to sit in discipline committee 11 42.3
Buy learning support materials for their children 10 38.5
Return an stolen property to school 6 23.1
Make day schools boarding 4 15.4

Table 4.16 shows that most parents, 65.4% felt that truant students should be punished,
61.5% of the parent suggested that guidance and counseling should be organized for both
teachers and students and another 61.5% of the parents suggested that teachers should be
encouraged to give more work so that students are kept bus. A number of parents 57.7%
suggested that they should check and sign the home work given by teachers.

As for visits to school, 53.8% of parents suggested regular visits by parents to their
children’s school, as this will give them a chance to get more involved in the school activities as

stipulated by Christin & Sheridan (2010) who state that when PTA is involved students are well
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behaved, earn good grades and finish school. Another 53.8% suggested support for the school in
discipline by parents and another 53. 8% suggested a ban on the use of mobile phones in school.

A half of the parents 50.0% suggested keeping the students busy at home, while another
50.0% suggested that PTA should monitor the classes they represent in school. Some parents
46.2% suggested strengthening of Christian groups in school; 42.3% suggested that a PTA
member should sit in the disciplinary committee in schools while 38.5% suggested that parents
should buy learning support materials for their children. Other parents 23.1% suggested that any
stolen property found in the homes should be returned to schools; while 15.4% of the parents
suggested that day schools should be upgraded to boarding schools to reduce the problems
associated with day schools.

These findings indicate that most of the parents were of the opinion that truant students
should be punished; guidance and counseling should be organized for both teachers and students;
teachers should be encouraged to give more work so that students are kept busy; and that they
(parents) should check and sign the school home work given by teachers.

4.6.2 Class Teachers’ Suggestions on How to Enhance PTA role

The study sought for suggestions from class teachers on what can be done to enhance

PTA roles in enhancing student discipline in schools. Data from the field were collected,

analyzed and presented in Table 4.17.
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Table 4.16

Class teachers’ suggestions (n=31)

Measures Frequency Percentage

Visit the school regularly for meetings 21 67.7

Organize for professional guidance and counseling

sessions on a regular basis 21 67.7
Involve PTA members in making decisions 14 45.2
Encourage teachers to give more work 12 38.7
Call the parents of undisciplined students 8 25.8
Co-operate with teachers 8 25.8
Ensure mobile phones are not carried to school 8 25.8
Empress current developments in technology e.g. facebook 8 25.8
Follow up their students’ progress in school 9 25.8
Buy for their students what they need for school 8 25.8
Return stolen property to school 7 22.6
Support training of peer counselors 6 19.4
Encourage use of punishments where necessary 6 19.4
Elect informed members of PTA 5 16.1
Encourage religious liturgies (e.g. churches) 5 16.1
Reward discipline students to motivate the others 4 12.9
Empress e-learning to capture students’ attention 4 12.9
Set up an office in school to monitor discipline 3 9.7

Boldly mark their own students property to avoid theft 1 3.2

According to Table 4.17, 67.7% of class teachers suggested that parents should visit the
school regularly for meetings; and another 67.7% indicated that parents should facilitate and

organize for professional Guidance and Counseling sessions regularly for teachers and students.
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Some of the of class teachers 45.2% suggested that PTA members should be involved in
decision making. This however leads to conflict and slows decision making process resulting in
delay of handling discipline cases as consultation takes place. Another number of teachers 38.7%
of the class teachers felt that teachers should be encouraged to give more work to students; 29%
suggested that parents should follow up their children’s progress in school.

For each of the following measures, 25.8% of the class teachers suggested that parents of
undisciplined students should be called to school, as Nasibi (2003) suggested that parents should
train the child on the roles of behavior and thus set the child’s basic personality pattern from
early childhood to the adolescence. Another 25.8% of parents should co-operate with teachers in
student discipline; parents should ensure that mobile phones are not carried to school; parents
should empress current developments in technology; and that parents should buy for their
children school material to guard against stealing of other students’ items.

As for stolen property, 22.6 % felt that parents should identify and return stolen
properties found in their houses to school; 19.4% of class teachers suggested that parents should
support training of peer counselors, and the same number encouraged use of punishments where
necessary. 16.1% encouraged more involvement of religious liturgies in schools, and the same
number advocated for election of informed PTA representatives.

Some class teachers 12.9% each suggested that PTA members should ensure disciplined
students are motivated to motivate the rest of the students and also empress e-learning to capture
students’ attention. 9.7% of the class teachers felt that PTA should set up an office in school to
monitor discipline of students; while 3.2%)of class teachers suggested that parents should boldly

mark their own children’s items to avoid theft of the same from other students.
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These findings show that the class teachers were of the opinion that PTA should make
regular visits to the school for meetings and organize for professional guidance and counseling

sessions on a regular basis and that PTA members should be involved in making decisions.

4.6.3 Students’ Suggestions on How to Enhance PTA role
A follow up question was posed to students on ways to enhance PTA role in student
discipline. The summary of the responses are given in Table 4.18.

Table 4.17

Students responses on how to enhance PTA role in student discipline, (N=153)

Measures Frequency  Percentage
Guidance and counseling 120 78.4
Invite motivational speakers 63 41.2
Rehabilitation and treatment 55 35.9
Monitor students behavior 40 26.1
Spend more quality time with their students 36 23.5
Set achievable goals for their children 31 20.3
Punish wrong behavior 18 11.8
Fair judgment in handling indiscipline 18 11.8
Promote peer counseling 16 10.5
Provide material support 14 9.2
Check students books/work 11 7.2
Stop siding with their children 11 7.2

From Table 4.18, shows that 78.4% of the students suggested guidance and counseling to

be organized; 41.2% felt that motivational speakers should be invited for students, teachers and
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even parents. A number of students 35.9% said that drug substance abuse students should be
treated and rehabilitated; 26.1% suggested that parents should monitor the behavior of their own
children, as they are mandated to teach them norms and values of appropriate behavior, (Lin
2010).

Some students 23.5% suggested that parents should spend more quality time with their
children; 20.3% said that parents should set achievable goals for their children; 11.8% felt that
students’ wrong behavior should be punished; and 11.8% of the students suggested that there
should be fair judgment when handling indiscipline cases.

A few students 10.5% suggested that parents should promote peer counseling; 9.2% said
that parents should provide material support for their children, as advocated by Ngigi (2007).
While 7.2% of them felt that parents should check students’ books/work; while 7.2% suggested
that parents should stop siding with their indiscipline children.

The students’ suggestions gave priority to guidance and counseling, invitation of
motivational speakers, and rehabilitation and treatment of students involved in drug and
substance abuse, in that order. These three categories imply that students do not want punishment

for their wrong doing but would rather be counseled and helped.

4.6.4 Head Teachers and Discipline Masters’ opinions for an effective PTA’s role

The study sought information on head teachers’ views on how to enhance PTA’s role in
student discipline in schools. An interview with them suggested the following measures to
enhance PTA’s role on student discipline.

Workshops to be held for PTA members on discipline; schools should have a clear mode
of punishment for each offense committed; inviting motivational speakers to talk to students,

teachers and parents; school administrators to ensure that there are enough guidance and
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counseling teachers; looking for government support on discipline matters; taking drug cases to
rehabilitation centers; using experts to deal with drug addiction cases; encouraging peer and

youth counseling by the youth ministries; and involving the church teachings on good morals.

One of the head teachers exclaimed;“Our major problem is how to deal with the
ignorant parents... So it wastes a lot of time explaining to them... they need to be

enlightened more”

An interview with the discipline masters advocated for the following measures to
enhance PTA’s role in student discipline;

Encouraging guidance and counseling for their student; rewarding the most disciplined
students/classes in academic performance as stipulated by Skinner (1992); involving PTA in
prize—giving ceremonies; reaching out to the locals in the area to get information and help about
their students; encouraging PTA to co-operate with the school; discussing issues affecting the
students/classes with those involved; parents to keep watch of their children at home and keep;
encouraging students to participate in recreational activities; asking for government support on
discipline matters; and involving Board of Management (BOM) in dealing with discipline
issues.

A discipline master from one of the schools stressed the importance of guidance and
counseling by saying;

“the way things are going on, we need to strengthen guidance and counseling for the

students, teachers and even parents. It can solve many problems”
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS OF THE STUDY

5.1. Introduction

The purpose of this study was to examine the role of parents’ teachers association in
enhancing discipline in public secondary schools in Ongata Rongai Zone, Kajiado County,
Kenya. This Chapter presents a summary of the research findings, conclusions recommendations

and suggestions for further research.

5.2. Summary of the Study

The research was guided by the following research questions; what activities does PTA
use in enhancing discipline in public secondary schools? To what extent are the activities used in
enhancing discipline, effective in public secondary schools? What are the challenges facing PTA
in enhancing discipline in public secondary schools? What measures can be put in place to
enhance PTA roles in enhancing discipline in schools?

The reviewed related literature revealed that some scanty research has been done on
“Role of PTA in enhancing discipline in Ongata Rongai public secondary schools. The study
used both quantitative and qualitative research approaches with a cross-sectional survey design.
The sample of the study was 4 schools and 240 participants who consisted of 4 principals, 4
discipline masters, 36 class teachers, 36 parents and 160 students from public secondary schools
in Ongata Rongai Zone. Probability sampling techniques like stratified and simple random

sampling were used on the students. Non-probability sampling techniques, like automatic
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inclusion, purposive and census sampling were employed for selecting principals, discipline
masters, class teachers and PTA representatives.

The instruments for data collection were questionnaires for class teachers, parents and
students. Interview guides for principals and discipline masters and document analysis guides.
The researcher used the statistical package for social sciences (SPSS) software version 20 for
windows to process the collected data. Descriptive statistics like frequencies and percentages
were used to summarize the data. Qualitative data from the interview guides were organized into
themes from which the researcher wrote descriptive narratives and an interpretive report.

The analysis of the data enabled the researcher to come up with findings based on the
four major research questions, namely;

The study established that most parents, class teachers and students were of the opinion
that PTA not fully involved in students’ discipline matters. Meetings with students and parents
were not held as often as they should. PTAs were not motivating students and teachers well, nor
were they deliberating on various discipline issues affecting the school. They did not organize
nor effectively support the organization of guidance and counseling sessions for students and
teachers.

The head teachers and discipline masters also felt that the parents’ participation was
minimal when it comes to discipline and wished they could do more. For instance, they do not
meeting with students and parents as often as necessary to minimize students’ truancy and
student sexual relation.

The study found out too, that the most common challenges facing PTA in enhancing

discipline include conflict with BOM; lack of commitment by some PTA members; difficulty in
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dealing with addicted students; parents’ ignorance which is caused by low educational levels;
inadequate time and uncooperative teachers and students.

The parents suggested that truant students should be given some form of punishment by
school administration that is not corporal, in accordance with United Nations Bill of Rights
(1948). PTA with the support of Ministry of Education and headteachers should organize for
professional guidance and counseling in schools. Teachers were encouraged to give more work
to students in order to keep them busy. Parents were also encouraged to check and sign their
children’s homework and to regularly visit the school to monitor students’ progress. They should
also support the school in discipline matters, like making sure their children do not carry mobile
phones to school.

The students suggested among other things guidance and counseling, invitation of
motivational speakers and rehabilitation and treatment of students involved in drug and
substance abuse. The head teachers and discipline masters concurred with all the other
participants on their suggestions and added the following points. Experts on drug addiction
should be hired to deal with severe cases where students have been hooked to hard drugs.
Religious leaders should be invited to schools occasional to offer spiritual nourishment. PTA
should be invited and participate in prize giving ceremonies, and they should reach out to the

locals in the area to get information about the students.

5.3 Conclusions

The study concluded that even though PTA does many activities in schools, but they have
neglected the very important roles that contribute to student discipline. For instance they do not
follow up and monitor their children activities both at home and in school. PTAs do not

communicate with the school on a regular basis to know the students’ performance.
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The findings also revealed that PTA ignored certain important activities where they
should have been more effective, for example visiting the school occasionally (uninvited) to
monitor their children’s progress. They do not facilitate guidance and counseling for students and
teachers. They do not know whether the school’s leadership is democratic or autocratic.

The study also indicated that PTA role in enhancing discipline is faced by challenges
such as conflict with BOM and lack of commitment by some PTA members. Many PTA
members have difficulties in dealing with drug addicted students. Some are ignorant and lack the
knowledge and skills to deal discipline issue because of their low education levels. Others do not
have the time to spend with their students both at home and in school in order to know and
understand each other. PTA also complained of uncooperative teachers and students.

It was concluded that parents should attend all school meetings regularly, and especially
those called to deal with discipline matters. They should visit the school occasionally uninvited
to monitor children’s progress. PTA should organize for professional guidance and counseling
for students and teachers and parents should check their children’s books and sign the work

given by the teachers.

5.4 Recommendations

Schools should ensure that PTA is able to perform all activities especially those that
directly contribute to discipline in schools like involving them in their children’s affairs and
meetings. The school principals should involve PTA when drafting or changing rules and
regulations for the school. This can be done at the beginning of the year or whenever the
standard rules are being changed or improved. PTA representatives should be invited during

orientation of new students and be given a chance to address them.
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The MOE should organize for sensitization seminars and workshops for parents through
PTA and BOM to educate them on leadership and especially how to handle unruly students. The
school administration in corroboration with the rules spelt out in the Basic Education Bill (2013)
should set out clearly the activities of PTA and BOM to avoid role conflict.

The religious people should be invited to the schools to offer spiritual nourishment, and
teach the students good morals and God’s way of living. Head teachers and class teachers should
cooperate and work with the community in order to know about students who misbehave outside
school. Most of the schools in this study being day schools, the community can be of great help
as they see or meet the students daily on their way to and from school. Cases like drug abuse can
be detected by the community before even the teachers or parents know. Such cases can then be
addressed and dealt with immediately before they get severe. Schools should encourage parents
through PTA to be fully involved in the discipline of students by including them in the

disciplinary committees and by involving them in counseling services.

55 Suggestions for the Study
The following issues emerged from the research and were suggested for further study.
a. Need for Training/seminars for PTA members on management skills on discipline
matters.
b. Role of PTA in promoting guidance and counseling centers in schools.
c. A survey of strengthening PTA involvement in discipline matters in schools.
d. Challenges facing teachers enhancing students’ discipline

e. Effects of modern communication technology on students’ discipline.
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APPENDIX |

QUESTIONNAIREFOR CLASS TEACHERS

Dear Sir/Madam.

| am a Post graduate student at Catholic University of Eastern Africa (CUEA) pursuing a
Masters Degree in Education. | am carrying out a study on “Role of Parents Teachers
Association (PTA) in enhancing discipline in public secondary schools in Ongata Rongai
Division, Kajiado County, Kenya.

I would be grateful if you could assist me in filling out this questionnaire. The
information gathered will provide crucial knowledge that will greatly assist in this study.
However, your information will be treated as highly confidential and shall only be used for
research purposes. Please do not write your name, or that of your school in this questionnaire.
Thank you.

SECTION A: Demographic Information

Instructions: Please respond to each item by putting a tick (V) in the spaces provided or by
writing an explanation as required.

1. Yourgender: Male( ) Female ( )
2. Age bracket. Under30( ) 31-40( )41-50( ) 51-60( )
3. Type of school. Mixed school () Boysonly () Girlsonly ()

4. What is your highest professional level attained?

Diploma ()
Bachelor’s Degree ()
Master’s Degree ()
Any other (specify)
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SECTION B: The extent of effectiveness of PTA Activities in Regard to Enhancing
Students Discipline

PTA plays various roles in public secondary schools, among them, to assist teachers in
enhancing of students’ discipline. Below are statements on activities which the PTA is mandated
to do in a bid to motivate and enhance students’ discipline.

Please use a tick (V) to indicate your response in the space provided the extent of effectiveness to
which you agree or disagree with the statements provided below in regard to the roles carried out
by PTA in your school.

Key:
Very Effective — VE, Effective — E, Sometimes — S, Rarely — R, Not Effective - NE
No | Statements on PTA roles on Students’ Discipline VE|E|S |R|NE

a | The school Principal involves PTA in school students

discipline issues

b | PTA Isinvolved in setting school behavioral rules with a clear
consequence structure.

c PTA and school administration meet with students and parents
yearly.

d PTA has strategies to minimize students truancy such as

encouraging teachers to summon parents of affected students

e PTA representatives meet at least once per term to deliberate

on various issues affecting the school.

f Parents visit the school occasionally (uninvited) to monitor

their children.

g PTA facilitates counseling and guidance to teachers and

students.

h PTA work closely with BOM and Government administrators

on discipline matters.

i PTA actively monitor the possible issue of students-teachers

sexual relationship.
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9. How would you rate the students’ discipline status in your school? Explain

10. List down some of the indiscipline cases affecting your students

SECTION C: Challenges encountered by PTA in its Role of enhancing Students Discipline

11. Do PTA in your school face the following challenges in their effort to assist teachers to
maintain students’ discipline? Give a brief explanation to your answer.

a) Role conflict between PTA and BOM.

b) Understanding and interpreting Government policy on discipline.

c¢) Lack of commitment from other PTA members.

12. State the extent to which the school principal involves PTA in solving indiscipline cases
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13. What other challenges does your school experience when involving PTA members in

maintaining discipline?

SECTION D: Measures to enhance PTA Role in enhancing students’ Discipline

14. Bearing in mind that PTA is now enshrined in the Basic Education Act (2013) and formally
recognized by law, what measures would PTA take to increase its involvement on students
discipline issues?

15. Most of the young people spend considerable time in social media such as twitter, face book
and whats up at the expense of school work. As a teacher, what recommendations would you
give in order to reduce this problem?

16. Teenage pregnancy, abortion, pre-marital sex, teacher-student sexual relationship, drug abuse
is on the increase in Ongata Rongai division. What remedial measures should the PTA take?

17. Chronic Absenteeism and truancy is a major discipline problem especially in day mixed
schools in Ongata Rongai Zone. What should PTA do to reduce this problem?
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18. State other measures that PTA should take in order to enhance students’ discipline?

Thank you for your co-operation
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APPENDIX 11

QUESTIONNAIRE FOR PARENTS

Dear Sir/Madam.

| am a Post graduate student at Catholic University of Eastern Africa (CUEA) pursuing a
Masters Degree in Education. | am carrying out a study on “Role of Parents Teachers
Association (PTA) in enhancing discipline in public secondary schools in Ongata Rongai

Division Kajiado County, Kenya”.

I would be grateful if you could assist me in filling out this questionnaire. The
information gathered will provide crucial knowledge that will greatly assist in this study.
However, your information will be treated as highly confidential and shall only be used for
research purposes. Please do not write your name or that of your school. Thank you.

SECTION A: Demographic Information

Instructions: Please respond to each item by putting a tick (V) in the spaces provided or by
writing an explanation as required.

1. Please indicate your gender: a) Male ()
b) Female ()

2. Please indicate your age bracket:

a) Below 30 years ()
b) 30-40 years ()
c) 41-50 years ()
d) Above 50 ()
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3. What is your highest education level?

a) Primary ()
b) Secondary ()
c¢) Bachelors’ Degree ()
d) Masters’ Degree ()

e) (Any other, specify)

4. What do you do for a living or what is your occupation?

SECTION B: The extent of effectiveness of PTA Activities in Regard to Enhancing
students Discipline

PTA plays various roles in public secondary schools, among them, to assist teachers in
enhancing students’ discipline. Below are statements on roles which the PTA is mandated to
carry out in a bid to motivate and enhance students’ discipline.

Please use a tick (V) to indicate your response in the space provided the extent of effectiveness to
which you agree or disagree with the statements provided below in regard to the activities you

play or get involved in as a PTA member in your school.

117



Key:

Very Effective — VE, Effective — E, Sometimes — S, Rarely — R, Not Effective — NE.

No

Statements on PTA Activities on Students’ Discipline

VE

E

S

R

NE

a

The school Principal involves PTA in school students

discipline issues

b | PTA Isinvolved in setting school behavioral rules with a clear
consequence structure.

C PTA and the school administration meet with students and
parents yearly.

d PTA have strategies to minimize students truancy such as
encouraging teachers to summon parents of affected students

e PTA representatives meet at least once per term to deliberate
on various issues affecting the school.

f As a parent | visit the school occasionally (uninvited) to
monitor my childs’ progress

g PTA facilitates counselling and guidance of teachers and
students.

h PTA work closely with BOM and Government administrators

on discipline matters.

PTA actively monitors the possible issue of students-teachers

sexual relationship.

9. List down some of in indiscipline issues encountered in your school.
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SECTION C: Challenges Encountered by PTA in its Role of enhancing Students Discipline.

Please answer the following questions by giving a brief explanation to your answer.

10. In order to succeed in execution of the planned activities, PTA has to work closely with
BOM and school administration. What challenges do PTA encounter when working with BOM
and school administration in resolving students’ indiscipline issues?

11. Being in a fast growing cosmopolitan town, your secondary school children are exposed to
untamed moral decadence such as prostitution and drug abuse. How has such influence affected
PTA effort to rein upon school unrests and other indiscipline acts?

12. How would you describe the PTA representatives team work and the support given by all
parents geared to maintain discipline among students?

13. Students failure to do assignment is one of the most frequent and thorny issue encountered by
teachers, as a parent to what extent do you get involved in your child’s work?

14. What other challenges do you experience in playing your role to enhancing discipline as a
PTA member of your school?
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SECTION D: Measures to enhance PTA Role in enhancing students’ Discipline

15. Bearing in mind that PTA is now enshrined in Basic Education Act (2013) and formally
recognized by law, what measures would PTA take to increase its involvement on students’
indiscipline issues?

16. Most of the young people spend considerable time in social media such as twitter; face book
and whats up at the expense of school work. As a parent, what recommendations would you give
in order to reduce this problem?

17. Teenage pregnancy, abortion, pre-marital sex, teacher-student sexual relationship, drug abuse
is on the increase in Ongata Rongai zone. What remedial measures should the PTA take?

18. Chronic Absenteeism and truancy is a major discipline problem especially in day mixed
schools in Ongata Rongai division, what should the PTA do to reduce this problem?

19. State other measures that PTA should take in order to enhance students’ discipline?

Thank you for your co-operation
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APPENDIX 11
QUESTIONNAIRE FOR STUDENTS

Dear Student,

| am a Post graduate student at Catholic University of Eastern Africa (CUEA) pursuing a
Masters Degree in Education. | am carrying out a study on “Role of Parents Teachers
Association (PTA) in enhancing discipline in public secondary schools in Ongata Rongai zone,
Kajiado County, Kenya.” | would be grateful if you could assist me in filling out this
questionnaire.

The information gathered will provide crucial knowledge that will greatly assist in this
study. However, your information will be treated as highly confidential and shall only be used
for research purposes. Please do not write your name or that of your school. Thank you.

SECTION A: Demographic Information
Instructions: Please respond to each item by putting a tick (V) in the spaces provided.
1. Please indicate your gender.

Male () Female ()

2. Type of your school:
Mixed ( ) Boysonly () Girlsonly ()

3. Tick your age bracket:

Below 15yrs () 15-17yrs( ) 18-21yrs( ) Above 21 yrs ()

4. Which is your Class?

Form1( ) Form2 ( ) Form3( ) Form4( )
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SECTION B: The extent of effectiveness and the Role of PTA in enhancing students’
discipline.

PTA plays various roles in public secondary schools, among them, to assist teachers in
enhancing of students’ discipline. Below are statements on roles that the PTA is mandated to do
in a bid to motivate and enhance students’ discipline.

Please use a tick (V) to indicate your response in the space provided the extent of effectiveness to
which you agree or disagree with the statements provided below in regard to the roles carried out
by PTA members in your school.

Key:

Very Effective — VE, Effective — E, Sometimes — S, Rarely — R, Not Effective - NE

No | PTA Activities on Students Discipline VE|E|S |R|NE

a PTA gets involved in rehabilitation of students with serious
indiscipline problems such as addiction to hard drugs,

alcoholism, teenage pregnancy sex, and theft.

b I know the parent who represents our class in the PTA

c Our class parent representative occasionally guides and

counsels our class on discipline

d My parent visits the school to monitor my progress even

without the official invitation

e PTA representatives visit our school at least twice per term

f The school leadership is democratic as opposed to dictatorship

g When parents are invited for a meeting, there is a session for

students guidance and motivation by some parents

h PTA representatives are good role models
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SECTION C: Students Indiscipline Cases

Many students often find themselves in conflict with teachers, parents and sometimes the police.
This is due to wrong things they do knowingly and sometimes unknowingly.

Please put a tick (V) in the appropriate box indicating the prevalence of the wrong
behavoiur among students that you know in your school.

No. | Students’ Wrong Behaviour Very Many | Few | Not No
many cases cases | sure cases
cases

A Smoke Cigarettes, Bang, or use hard
drugs

B Rude to teachers and/or parents

C Fail to attend or sneak from school
without permission.

D Steal or cheat to get money from parents

E Engaged in sexual relationship with
teachers, other students, or outsiders

F Carry mobile phone to school

G Spend time in face book, twitter and
what’s up

H Are in homosexual/ Lesbian relationship

7. List down some other wrong things students in your school do while in school
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SECTION D: Challenges Faced by PTA in assisting Teachers to enhance Students’
Discipline

8. What are some of challenges your parents encounter as they try to cooperate with teachers in
ensuring students maintain proper discipline at home and in school?

9. Most of students” wrong behaviours severely affect students’ progress in education, what do
you think the parents through the PTA should do to help the affected students?

Thank you for your co-operation
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APPENDIX IV

INTERVIEW GUIDE FOR HEADTEACHERS

Gender.
Male ( )
Female ()

Age Bracket

(30 and below) ()
(31 -40) ()
(41 - 50) ()
(50 and Above) ( )
Type of school.
Mixed ( )
Boys ()
Girls ( )

What is your highest Education Level?
Diploma ()
Bacholer Degree ()
Masters degree ()

Any other

For how long have you served in the teaching profession?

(Less than 5 years.)
(6 — 10 years.)

()
()
(10 — 20 years.) ( )
(Over 20 years.) ( )
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6. For how long have you held the above position in the school?

(Lessthan5years.) ()

(6 — 10 years.) ( )
(11 — 20 years.) ( )
(Over 20 years.) ( )

7. What are the most prevalent cases of indiscipline in your school?

8. Explain how you involve PTA in some of the students’ indiscipline cases?

9. One method of dealing with students’ indiscipline is by use of extrinsic and intrinsic
motivation. How do you involve PTA in this important mission?

10. Students in Ongata Rongai zone are currently exposed to rapidly deteriorating environment
in terms of moral decay and breakdown of social fabric. Explain how PTA can help in mitigating
the effects of this obnoxious environment to your students.

11. What challenges do you face as you involve PTA in enhancing students’ discipline?
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12. Suggest possible feasible solutions to challenges you and PTA encounter in your endeavour
to enhance students’ discipline.

Thank you your co-operation.
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APPENDIX V

INTERVIEW GUIDE FOR DISCIPLINE MASTERS

1. Gender.
Male ()
Female ( )

2. Age Bracket

(30 and below) ()
(31 -40) ()
(41 - 50) ()
(50 and Above) ()
3. Type of school.
Mixed ( )
Boys ()
Girls ( )

4. What are the most prevalent cases of indiscipline in your school?

5. Which mode(s) of punishment do you prescribe for errant students?

6. Explain how you involve PTA in some of the students’ indiscipline cases?
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7. One method of dealing with students’ indiscipline is by use of extrinsic and intrinsic
motivation. How do you involve PTA in this important mission?

8. Students in Ongata Rongai zone are currently exposed to rapidly deteriorating environment in
terms of moral decay and breakdown of social fabric. Explain how the PTA can help in
mitigating the effects of this obnoxious environment to your students.

9. What challenges do you face as you involve PTA in enhancing students’ discipline?

10. Suggest possible feasible solutions to challenges you and PTA encounter in your endeavour
to enhance students’ discipline.

Thank you your co-operation.
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APPENDIX VI

DOCUMENT ANALYSIS GUIDE

SECTION A: SCHOOL DATA

1. Type of school

Mixed ()
Boys 0)
Girls ()

2. Size of the school
One stream ()
Two streams ()

Three streams ()

SECTION B: OBSERVATION NOTES

Document Information to be analyzed Remarks
School log book e Major indiscipline incidences

(Recorded by e Kind of punishment administered

principal or in different times

deputy principal)

e Visits by officials from ministry of
Education and others due students
unrests

e Parents visits due to students

indiscipline
School daily e Indiscipline incidences
occurrence book
e PTA visits
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Recorded by
teacher on duty

BOM visits due to discipline issues
Students unrests incidences
Students sit in

Counselling and guidance sessions

Visits by motivation resource
people

Minor punishment
book

Incidences of minor infractions and
the administered punishment

Alternative measures rather than
punishment

PTA input

Major punishment
book or Black
book

Incidences of serious offences
PTA input in serious offences
Punishment netted

Alternative measures to
punishment

PTA meeting
deliberation File

Frequency of PTA meetings

Deliberation of students discipline
issues

Short term and strategic plan on
students discipline
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Appendix VII

" THE CATHOLIC UNIVERSITY OF EASTERN AFRICA
Faculty of Education

Department of Educational Administration and Planning

25t October, 2013
TO WHOM IT MAY CONCERN

Ref: Rose B Ngare MED1021023: Master of Education Degree Thesis Research

I am writing to introduce to you Rose B Ngare who is a final year Master of Education Degree
student at the Catholic University of Eastern Africa, Nairobi - Kenya; and to request you to
assist her to accomplish her academic research requirements.

Rose’s Master of Education Degree specialization is Educational Administration and
Planning. She has completed all course work requirements for this programme. However,
every student in the programme is required to conduct research and write a report/thesis

submitted during the final years of studies.

Accordingly, Rose’s proposal for research has been approved. She will conduct research on
the following topic:

“Role of Parents Teachers Association in enhancing discipline in Public
secondary schools in Ongata Rongai Zone, Kenya”

Thanking you in advance for any assistance you will offer to Rose.

Sincerely,

Dr. Marcella Momanyi
Head of Department
Educational Administration and Planning N

3,
RSO

L = 2 o e

THE CATHOLIC UNIVERSITY OF EASTERN AFRICA (CUEA) P.O. BOX 62157 00200 Nairobi —~ KENYA
5 Tel: 020-2525311-5, 8890023-4. Fax: 8891084, Email: pgse@cuea.edyn, Website: www.cuea.edu
w Founded in 1984 by AMECEA (Association of the Member Episcopal Conference in Eastern Africa)
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Appendix IX

NATIONAL COMMISSION FOR SCIENCE,
TECHNOLOGY AND INNOVATION

Telephone: +254-20-2213471, 9% Floor, Utalii House

2241349,310571,2219420 Uhuru Highway
Fax: +254-20-318245,318249 P.O. Box 30623-00100
Email: secretary@nacosti.go.ke NAIROBI-KENYA

Website: www.nacosti.go.ke
When replying please quote

Ref: No. NACOSTY/P/13/6093/316

QuU

Date:

22" November, 2013

Rose Boyani Ngare

The Catholic University
Of Eastern Africa

P.O. Box 62157-00200
NAIROBI.

RE: RESEARCH AUTHORIZATION

Following your application for authority to carry out research on “Role of
Parents Teachers Association in enhancing discipline in public secondary
schools in Ongata Rongai Zone, Kenya,” 1 am pleased to inform you that you
have been authorized to undertake research in Kajiado County for a period
ending 17" December, 2013,

You are advised to report to the County Commissioner and County Director
of Education, Kajiado County before embarking on the research project.

On completion of the research, you are expected to submit two hard copies
and one soft copy in pdf of the research report/thesis to our office.

)
DR. M. K. RUGUTT, PhY, HSC.

DEPUTY COMMIS SECRETARY
NATIONAL COMMISSION FOR SCIENCE, TECHNOLOGY & INNOVATION

Copy to:

The County Commissioner
The County Director of Education
Kajiado County.
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Appendix X

OFFICE OF THE PRESIDENT
MINISTRY OF INTERIOR AND COORDINATION

OF
NATIONAL GOVERNMENT
Telegrams: “"DISTRICTER”, Kajiado -
Telephone: 0203570295 THE KAJIADO COUNTY COMMISSIC
Fax: 0202064416 P.O BOX 1-01100
E-mail: kajiadocc2012@yahoo.com KAJIADO
Kajiadocc2012@gmail.com
When replying please quote
Ref.No.KID/CC/ADM/45/ (6) 28" NOVEMBER, 2013

The Deputy County Commissioner
KAJIADO NORTH

RE: RESEARCH AUTHORIZATION: ROSE BOYANI NGARE

Ms. Rose Boyani Ngare is a student at the Catholic University of Eastern
Africa and has been authorized to carry out research in Kajiado County
on "Role of Parents Teachers Association in enhancing
discipline in Public Secondary Schools in Ongata Rongai Zone,
Kenya,” for a period ending 17*" December, 2013.

Kindly accord her the necessary assistance.

Attached is letter from the National Commission for Science, Technology
and Innovation for your information and necessary action.

[
Albert Kobia Wakamau
COUNTY COMMISSIONER

KAJIADO COUNTY

Enclosures
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Appendix XI

MINISTRY OF EDUCATION, SCIENCE AND TECHNOLOGY
(State Department of Education)

E-mail: lucykashu@gmail.com
When replying please quote Kajiado County
Ref: KID/C/R.3/VOL.I/24 P. 0. Box 33

And KAJIADO
Date: 28" November, 2013

County Director of Education

All Principals

Public Secondary Schools
Ongata Rongai Zone
Kajiado North District

RE: RESEARCH AUTHORIZATION FOR ROSE BOYANI NGARE

The above named person is undertaking a research on “Role of Parents Teachers
Association in enhancing discipline in public secondary schools in Ongata
Rongai Zone, Kenya”, Please accord her the necessary assistance she requires.

By a copy of this letter Rose Boyani Ngare is required to give this office hard and
soft copy of the research findings.
FOR: COUNTY DIRECTOR OF EDUCATIOK
KAJTADO

P. 0. Box 33-01100,
KAJIADO.

5/

GEDION M. MBINDA
FOR: COUNTY DIRECTOR OF EDUCATION
KAJIADO COUNTY

.6
County Commissioner
Kajiado County

The County Education Executive
Kajiado County

The District Education Officer
Kajiado North District -
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Appendix XII
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