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Dear whomever it may concern,

| have created this portfolio to highlight and showcase my progress as a per-professional teacher.
My credentials include a BA in Psychology/Special education. In May 2013 | will receive my
Initial Teaching Certification in Special Education (1-6) and Elementary Education (1-6). | am
also enrolled in a MA program in Educational Psychology, which I will receive in May 2014.

My teaching experience comes from six years of swim coaching, a semester of literacy tutoring,
and two seven-week student teaching experiences. From January to March | student taught at
Ralph R. Smith Elementary School in a first grade classroom. Currently | am student teaching in
the Dutchess BOCES Salt Point Center. The school is mixture of different self-contained
programs catering to a variety of special needs. The classroom | am student teaching in is an
Intensive Learning Environment (ILE). The ILE program is centers-based classroom designed
for students with intensive management needs. This teaching experience is helping me to
understand the complexities and processes of teaching special education. These two experiences
have helped me to gain the practical knowledge | need to be a successful special education
teacher.

For the purpose of this portfolio, student work and pictures are included with the permission of
their parents/guardians. The student’s names will not be disclosed anywhere in the portfolio.
This portfolio is for educational purposes only.

Thank you for your time and consideration.
Sincerely,

Samuel Nowack
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Education

Marist College, Poughkeepsie, NY

Bachelor of Arts in Psychology/Special Education - GPA: 3.29 Expected: May 2013
Master of Arts in Educational Psychology - GPA: 4.0 Expected: May 2014

Certification
New York State Initial Teaching Certification Expected May 2013
Childhood Education (Grades 1 to 6) & Special Education (Grades 1 to 6)

Teaching Experience

Student Teaching, Dutchess BOCES Salt Point Center April-May 2013
= Taughtin a 1-6-2 Intensive Learning Environment for student grades 1-3.
= Differentiated learning for students at varying cognitive levels.
= Aligned teaching practices, lessons, and assessments with the Common Core Standards.
= Implemented appropriate behavior management strategies.
Student Teaching, Ralph R. Smith Elementary School: Grade 1 January-March 2013
= Taught and adapted mathematics lessons using Everyday Mathematics curriculum.
Adapted lessons based off the Fountas & Pinnell Primary Comprehension Toolkit
Fostered social skills and student collaboration using the Responsive Classroom approach.
Presented lessons based on Lucy Calkins “Nonfiction Writing: Procedures and Reports.”
Facilitated inquiry science lessons based on Science 21 Program.
= Gained the confidence and trust of students, parents and fellow professionals.
Literacy Tutoring, Ralph R. Smith Elementary, Grade 4 September-December 2012
= Implemented literacy strategies to build comprehension for a single struggling reader.
= Developed guided reading lessons utilizing Fountas & Pinnell Continuum of Literacy Learning
Culturally Responsive Education, Oahu, Hawaii & Kona, Hawaii May 2012
= Researched and planned culturally responsive lessons during on-campus portion of experience.
= Toured Hawaiian schools with a focus on observing the interaction of culture, teaching, and learning.

Leadership

Council for Exceptional Children (CEC), Member January 2012-present
= Explored current research in relation to Special Education and learning.

Marist College NCAA Division | Swimming and Diving Team August 2009-present
= (Captain 2011 and 2012

Middletown Parks and Recreation

Assistant Director & Head Coach of Swim Team May 2006-August 2012
= Built and organized a recreation swim program for children 5-18 with over 150 swimmers.
= Responsible for the hiring, training, and evaluating of individual coaches.
= Worked with parent teams on fundraising and handled parental and swimmer concerns.

Facility Manager Summer 2012
= Oversaw the operation, swimming facility personnel, and activities of the pool facility.
= Maintained up-to-date records pertaining to training of facility personnel & facility safety.
= Reported employee discipline and evaluation.

Related Skills
»  Fluent with Smart Board, Prezi, MS Word, Excel, PowerPoint and Symbaloo technologies.
= Utilized Raz-Kids, Tumble Books, Scholastic, and BrainPOP Jr. to enhance literacy skills.
=  CPR/First Aid/ AED Certified

References available upon request.
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Philosophy of Teaching

My purpose in teaching is to build a classroom environment
where all students support each other in the process of learning.
| believe that all students should learn to be respectful,
responsible lifelong-learners. Every day all students should have
the opportunity to improve their social interactions and develop
social confidence. As they learn to value the input of their peers,
they will learn to become a community of learners where all
students have the confidence to be an individual.

My interest in teaching began with the amount of time and experiences | have had
with children. | have grown up with a daycare in my home, taught swim lessons since the
age of 16, and have been coaching swimming for the last seven years. | found it
fascinating watching young children interact at the daycare; watching as they played
independently with a toy then as they
played together with another child in a |
role-playing type game. Each day was a
new experience that taught me a little
more about how children interact and |
develop. As a swim instructor and coach
| spent a lot of time teaching children
ranging from 3 to 18 years old. Again, |
have watched as these children have
interacted with each other and as they
learned the sport of swimming. Between
these three environments | have come to
understand that every social interaction
has an effect.

In my student teaching experience | learned a great deal about how to effectively
teach and build a diverse classroom environment that encourages students to be a
community of lifelong learners. | believe that building a classroom that is supported by a
sense of camaraderie will enhance interpersonal relationships and minimize bullying. |
have the motivation to think critically at a meaningful level in the field of psychology and
education to improve my knowledge base. As a peer | can collaborate with other
professionals to enhance my learning and growth as a pre-service teacher.




Student Teaching

Placement 1: General Education
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Ralph R. Smith
First Grade
Cooperating Teacher: Mrs. Kathleen Thompson
Supervisor: Prof. Susan Spinelli




Introduction to the Classroom

For my first student teaching
placement | was at a Hyde
Park elementary school. |

was in a first grade
classroom at Ralph R. Smith
Elementary school. My
classroom has 20 students,
12 boys and 10 girls. The
classroom is set up to
support a responsive
classroom. There is a large
rug area for morning
meeting and whole class
instruction. There is also a
behavior management
strategy used that supports
the logical consequences. As
for classroom demographics,
7 students are African-
American, 11 students are
Caucasian, and 2 students
are Latino.
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Parent Communication

Dear First Grade Families,

| have been given the opportunity to work with Mrs. Thompson and would like to introduce
myself to you. My name is Mr. Nowack and I will be a student teacher in your student’s first
grade classroom. Currently 1 am working to complete my Bachelors Degree in
elementary/special education and my Masters Degree in educational psychology. This
opportunity is the last step | will take before receiving my degree from Marist College. | am very
excited to be here at Ralph R. Smith Elementary and working with Mrs. Thompson for the next
six weeks. I am looking forward to continuing to get to know you and your child in the
upcoming weeks.

As part of my requirements for my student teaching | have to create a portfolio that displays my
growth as a pre-service teacher. In order to complete my portfolio, I must include lesson plans,
student work, and pictures of student activities in my portfolio. The portfolio will only be used
for professional development and will not be made public. | am asking for your permission to
use, if necessary, samples of your child’s work and your child’s picture. Please complete and
sign the form below to give or deny permission to include your child in the completion of my
student teaching portfolio. Your child’s name will not appear on any of the pictures or
documents.

Please feel free to contact Mrs. Thompson or myself if you have any questions or concerns. |
look forward learning from Mrs. Thompson and your child!

Sincerely,

Mr. Samuel Nowack

Please return this section to Mrs. Thompson and Mr. Nowack.

Student’s Name

| give permission to Mr. Nowack to use documentation of my child for the purposes of
completing a student teaching portfolio, with the understanding that the child’s name will
not be disclosed anywhere in the portfolio.

I do not give permission to Mr. Nowack to use the work and picture of my child.

Signature

Relationship to student:




Morning Meeting

Morning Meeting starts off the day and welcomes all students into the
classroom. In my classroom, the students come in and complete morning work
as the rest of the class comes in. Once the majority of the students are done
with their morning work, they gather in a large open rug area for the morning
meeting.

The responsive classroom breaks down morning meeting into four essential
components.

1. Greeting

2. Sharing

3. Group Activity

4. Morning Message

These components allow students to create positive power of community
through social interactions. As students build their community they are also
learning social skills through modeling and practice. Currently the community
in my classroom shows the efforts of the teacher and the students. From what
| see all students can easily work together and are usually friendly. I wish |
was able to be in the classroom at the beginning of the year when the students
were learning these skills. The students know how to talk to each other to
solve problems as well as how to work together in small groups. From what |
have observed, my classroom is meeting the goals of the responsive
classroom.




Literacy

Lesson Plan #3

Content Area: English Langnage Arts

Lesson Title: Infer and Visualize | Timeframe: 35 minutes

Overview: In this lesson the students learn to use both visualization and inference together to
form 2 deeper inderstanding of the poem . The goal of this lesson i to allow student the
opportunity to work together and understand how nouch they can infer and visuakize sbout 2
poem.

Standards:

1 RIL 4 Tdentify works/phrases in stories/p that suggest feeling; ] to the senses.
1LW7 Pmmpmmmdweh:mdwnnngpn:uem

1.5L.1 Participate in collat ions with diverse parters about grade I tapics and
texts with peers and adults m small and larger groups.

Literature: Honey, I love and other Love Poems by Eloise Green Field

Lezzon Components

Goals/Ohjectives: Students wall...
-I Identify clues m the poem that lead to inference and visualizations.
Express their thinking m words and in pictures.
6. Make connections between clues in the text and their background knowledge to infer and
visualize information.
7. Work collsboratively to comprehend the text.

Matermls
“Rope Riyme " Anchor Chart (Appendix )
9. “Honey, I Love " Anchor Chart (Appendix )
10. Drawing paper
11. Pencils, markers, dry-arase markers, slate
12. Sticky notes
13. Honey, I Love and orhsrfawpmn:valui:e (Greenfisld

Multi of this lesson is addressed through an author
study. As the tudennsIemnmmabnmﬁeﬁfﬂamnpﬂnfpoamﬂum&eanﬁddnm;_thw
will gain 2 better understanding of who the author was. Stdents will also view 2 short video
about Eloise Greenfield

Motivation: The motivation behind thes lesson includes students’ understanding of inferming
through the use of poetry. Young students love rinmes and thythm. Students will be motivated
throughout this lesson based on their connection to postry.

P - ra—

Connect and Engage:
roduce “When I Read” anchor chart
2 What is an infarence?
3. What is visualization?
4. Bringout “Rope Rhyme™ anchor chart. A= students to
remind me of what they remember they infarred or
visualized

x

L hmachlha(wemedu&. from in the poem to infer and
visualize.

2. Usng thew example. fill m the “When I Eead” chart wang
Repe Rigmes

3. Find clues m Rope Ripyme. Use post-it notes and use ‘T for
mfer. and V" for I visualize. Check for Understanding

4. Think out loud and stick the sticky notes on the anchor chart
circling the clues

Cuided Practice

1. Show students that you have split the poem Homey, I love
mto different parts.

2. Each group is gomg to bave a different piece of the poem to
use to infer and visualize about.

3. Have the students think up what they remember from the
previous less about what they visualized inferred. This time, | Check for Understanding
wite their answers on a post-1t note. Attached to chart and
circle the clue

Indepemlent Practice

1 students of group woik expectations.

2 Pre-anange student groups of 3 based on their visualization
thizk cheets from the previous lesson. Students should be
pawed by content. (E.g. students who visuabized about the
flymg pool should be together )

Slnrmg the Learning
1. Imvite each group up to share.

2. Each group member had fo share one inference and one
visualization.

3. Encowage uﬂm*muthemopm language “Tinfer. .

and “Tvisualize.

Every day we worked
on literacy skills
through whole-group,
small group, and
individual learning.
Here, the students are
learning about
visualization and
Inference.

Differentiation

]:hfﬂuem:laumbj student readmess level was done through understanding where students were

after the previous lesson of inferring. Tknew which students would need more prompting to
These students were paried with students who already

grasped the taught content.
Differentiztion by student mterest 1s done throughout the untt. Each lasson allows students with
different mtelligences, as theonzed by Howard Gardrer, to access the content in their mode of
mtelligence.
Visual: students picture their inference m their mind and are able to draw it on paper. This
helpz student make connections between their own experiences and the text.
Auditory: Students can hear the poem and listen to their peers as they explain what they
are vismalizing and mfermmg.
Resources Provided to Students
9. Pencil

10. Post-it notes
11. Writing board
12. Think Sheet (wa)

End.enceoanmm,

will take place b s50n s students respond. If students
amoﬁ‘n_.knﬁ!hen'wnfwh:rﬂ:m m\mﬂhﬂngandmfmnnglcanadammx
instruction to address their needs. I will also be asking student to out their immbs up or thumbs
down to check understanding thronghout the lesson. Dhuring the lesson I will also be talking and
askmg queshions to understand thew thinkms.

At the end of the independent practice, the students will be sharing their inferences and
wisualizations. Iwill be locking specifically for the language “T infer” and “T visualized” durmg
thetr chaning Iwill also be locking at their stick notes to understand their thinking. Thas wall help
me to check if they are making the cormection between inference and visualization as well as

‘between the content and the process.

R ———
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Guided Reading

Name: Samual Newack
School: Ralph B Souith
Dase: March 13, 2013
Grade Level: Grado 1

I

Cooperating Teacher: br: Thomsson
Smpervizor: Brof. Spinell

Time of Day: 10:15-10:33

Size of Clazz Tamght- 4 Studants

Background:

a  Thiz lesson will be taught to a szoall guided reading growp of four students.
These siudents 2re all at a Fountas & Pinnell Rsading level O This will be my
third tinws weeing this groep of stdants

a  1.EL.2: Retell stories, includng key dotails, and demonstrate undarstandimg of
thaiz cextral messags or leason

b. 1.EFS 3 Enow and apply grade-lowol phemics and word anabysis dkills in
decoding wonds.

Student leaming Chjectves:

a  Smdonts will acceatly rotoll evant from the book.

b. Students will beld r-controlled vewsl words.

c. Simdents will mee decoding skills to soive unimown werds.

Differantiation:

a. Visml: rcontrolled words are color coded so student can ses -ar, -or, and -ar
22 ono sound.

b. Anddory: stadsxts are bearmg speaking the r-coztrolled soends repeatedly.

c. Tactlo: smdonts ars buibding r-commolisd werds.

Batcrials:

a. Sk the (zare by Edal Wignsll

b. Lusscn Plan (Appandix A)

€. E-contrelled word building card: {Appendix B)

d. Writing Sheet (Appendix C)

& Asseszmeat Shoat (4 ix O}

£ Jack and Bll Rivms {Appendix E)

Lasson Procedars:
3 Pleass soo attacked leszon plan
Multiculinralism:

a Az amulticultunal componant of this kesron, ©introduce the vmdonts to the
mursary riryms “Jack & TL" Emphasiing that thers hans besn many difarsat
versicns writtun at difforent times

Aszgsamant
a.  Simdents will be asssssed toroeghout the lessen as they read.
. T will b locking for
L Uss of decoding strategies
ii. Fe-meading
€. Affer smdants read I will aszec their comprehensicn through the we of

Book Tide: Shui che Gate | F& PLevel- D
Aunshor: Edel Wignell | Dite: March 12, 2013

Familiar Re-readizg (1 AMinutes)

~Cold Day, Hot Chocolats {Lawal T Smdaxts gat to pick amy book fom in their
-Fathar Baar Groes Fishing (Loval IT) browrsing box. During this tins, the teacher is
~Cither books at mstuctional mading level listeming to students reading. If mecsusary, the
teachar is also doing m=ming reconds during
this tims as wall

Word Study: (3 Minuies)

Rcontrolied Vowels:
Arg-art-are-farm-farmar

Or-for-forgot
Before Besding (4 Misutes)

Smdexts practice r-oomtrolled vowsl] sounds
through baildng various r-controlled wonds.

Book Introducnon: Dfficuilt Words Vooabulory:
1. Becite the frst stanz of the mumary L. Shout (prze 4)
rhyme Jack and Tdl. 1. R-comtrolled
1. This is a bock about another tme Jack 2. Farmer (pags 10)
and Tl went up the hill, bt this tee b. Forgot(page 12)
they forgot o shut the gate. . Ceomactiom
a. We've (page 14)
b. We'me (paze 14)

Picture Walk: Teachimy Poms:

1. Ehow ilmstaticn p.2-3 have l. Spesch Bubblea & Quettions
wobaztesrs point to the wall, backet 1. Good readers remember to leok all the
2nd open gate 2nd 2k what they think way through a word and check for
might 7 andings (Farmar, we'm, we've)

1. Pags 4, what is duck doing?

3. What could the duck be shouting?

ing Keadine (5 minwpes}

Prompts to support readers: Does te wend Jook right™ Dioss the word sound night? Dioss the

word make sense”
After Reading (4 Minutes)

Comprebezsicn (raestions Teaching Poixt Ravisited:

1. What did Fack and Jil forget to da7 1. How is the teat in spesch bubbles liks

I What happened as a recult of thedr et in quotation marksT
carelenmess?

3. Why is it a problee to lezve a f2rm
g2t opea’

4. Luit belisvable that the fSumer would be
azgry with the children for forgetting
it? Why?

3. Have you ever forgotien o do
something that caused a problem like

Jack and Fll?
Writime Comnecton (Time permicting)

Oing time I forgot to - And what happemed?

Using the Fountas and Pinnell
Guided Reading program I was able to
design and support students in their
progress in learning to read. In this
lesson, | focused on teaching the
students “the bossy R.”

Guided Reading Assessment R

Name

F F T
£ i | E X Notes 1. Write
& Sketch

One time I forgot to




Mathematics: Non-Standard Measurement

Using Everyday Mathematics, | modified

and designed lesson plans based on using
non-standard measurement. In this lesson
students are learning the difference between a

standard foot and their own food. Students
learn that their feet are not equal to each
other through measuring various object
around the room.




Inquiry Science

In first grade, the students are inquisitive about almost everything.
Therefore, teaching an inquiry science lesson to them is a great
experience! These pictures are a lesson taught on liquids utilizing
Science 21 curriculum.

The best part about inquiry science lessons is that all students are
engaged. They may not be completing the worksheet, or writing down
all their observations, but | can see that they are learning.

In the future, whether | use Science 21 again or another program, |
know that | will include inquiry science into any classroom that |
teach. It allows students to become familiar with the content at their
own pace as well as teaching the students to be independent.




Inference and Visualization Unit Plan

Lessom Flan £5
Content Area: English Lanzuage Arts
Lesson Title: Leprechaun Case Files
07“"1‘ W
Standards:
1.RIT.1: Ask and answer questions about key details in a text
(CCE: Read clossly to derermine what the tenr says explicitdly and o make logical inferences fom
it cite specific texhnal evidence when writing or speaking to support concluziens frown
from the text.
1.5L1 Participate in collaborative conversations with diverse parmers about grade I ropics and
sexrs with peers and adults in small and larger groups.
II  Follow agresd upon mles for discussion
IW.  Ask questions to clear up any confision about the topics and texts.

Lessom Components

Goals/Objectives: Srudemes will._
1. Demonstrate ability to infer about the texepichmres throagh drawing pictores.
1. Express their thinking in words and in pichmes.
3. Make connections between ches m the text/picture and their back zround knowledge to
mfer and visualize new information.
4. Work collaboratively to complete sach msk.

Materials:

I Leprechmm Case Study Packet

2. Enwelopes (should fit 8 %= by 11)

3. Chart Paper

4. Inference pictare equation
Mulficulturalism:
The mmiticntural compenent is embedded in this lesson as stadents compare their own Life to the
daily life of a leprechaun The shadents are leaming to make text-to-self connections.
Motvation:
The motivation behind this lesson comes with the approaching holiday of 5t. Pamrick’s Day.
Students want to leam mare about the holiday, therefore they should be motivated to leam about
Ircland. This lesson alse connects Lheaspeclsufﬁldlrdmi,m Mew Ireland and to the shadent™s
Iife.

Learning Activities Instroctional Strategies

| Timeframe: 35 mirmtes / 2 days

Formative Assessment

Connect and Engape:
1. Inireduce “Inroduce “Case Files™
1. Bead letter fom Brady O Toole.
3. PRemind smdents what it means to infer using the inference

picmure equation. .
4. Fead “A Leprechaun Story

5. Explain the objective of the lesson: Snadents will be
“mvestizadng” leprechaun evidence to infer whart the
leprechaun did during the day.

Model:

1. Show stadents how to use the evidence sheer.

1. Feview group nuiles and procedures.

3. Whar do=s it mean to work in a group?

4. How should we treat our friends in our group?

In.d.tpmdall Practice

Smudents are broken into groups

Each group receives a packet with four pieces of evidence.
Thﬂr_lub 15 to look at sach clue and make inferences about
what the clue could say about what Lucky the Leprechaun
was deing on St Pamick’s Day.

. Smudents should be working together in a collaborative

moup to determine Lucky's activities.

3. Smdents complets the evidence shest.

Sharing the Learning

1. Smdent will reconvens as a whols group to disouss some of
the clues and activities. We will make a list of possible
actvities that the groups shared.

Day 2
Conpect and Engage:

1 Snnimtspli‘rhad:lm into their zroups and have a chance to
review their evidence and their evidence sheat.

. Srudants will compare with other groups o see which items
are similar.

. All evidence will be put up in order and similar items will
b rouped on the beard. The smdents ane responsibls for

. Look at the evidence and think out loud about how you can
2z all of the different clues.

. Uze the dmeline shest to model 3 dawing and a senftence
about what Lucky did during the day.

. Be sure to use the appropriate language.

Independent Practce
1. Smudents will each make their own time line.
1. Oibserve to make sure smdents are using comect language.
Sharing the Learning
1. Gather all the students and make a large class timelime of
Lucky’s Day.
1. Rewiew it with the studenis.

| create a unit based on the
Fountas and Pinnell Primary

Comprehension Toolkit to

teach inference and
visualization. While doing so, |
was able to connect content to
the Common Core State
Standards.

Differentiation
This lassen is differentiated by readiness level through the evidence in the packets. Diffarant
packets hawe picrares, words, and a different combination of evidencs to suppert what huck did.

Eesources Provided to Students
1. Ewidence Packet
1. Evidenre Sheet
3. Timeline shest

Evidence of Learning

The assessment will take place informally throughout the lesson as students respond. If students
are off task with their responses of what they infer, I can adapt my instraction fo address their
meeds. [will also be asking stadent to out their thumbs up or thumbs down to check
ungderstanding tioougheut the lesson.

As a post assessment, the teacher will complete the mabric based on the smdents observed
Tbehaviors. This is in compliance with the original set up of the pre-assessment.




Infer and Visualization Unit Plan

INFERENCE & VISUALIZATION

Leprechaun

Case Files

%o

\

Written by Samue| Nowack

60

INFERENCE & VISUALIZATION
Leprechaun Activities

This is a job for the... e

Inference Investigators!

Dear inference Invastigators, The Leprechaun Case Files are a series
remember 0 e gour best mesegaee st ||| OF INQUITY, inference, and visualization

ot e o s s sni m e ||| practice to learn about what Lucky the

evidence you find. Make sure you discuss your

ans'WEP'SJwith your group members! All ideas ave Leprechaun dld durll’lg St. Patrlck,s
s o o et Day. This two-day lesson was my best
anks for your help! s

o accomplishment during my first
incerely.
Brady O'Tocle placement.

INFERENCE & VISUALIZATION —

A Leprechayn Story Lueky the Leprechaun’s St.

By Mr. Nowack Patrick's Day Timeline

e 52 e
! e g vt Ly s g
Just as St. Pasrick's Dag was starting, Lucky the Leprechaun woke up J ke e
+0 a banging at his door!
"I FQUND YU LUCKY! MY NAME IS BRADY O'TOOLE AND | FINALLY
FOUND YQU! SO OFEN THE POOR 50 | CAN CATEH YOUR'" Lucky knew
what that meant. That Brady 0'Toole was here o steal his gold!

A quick as he could, Lucky ot dressed, picked up his gold and ran out the
back doort Just as Lucky was leaving, Brady ©'Tool banged in the Front
doort All Srady saw were the green tips of Lucky's coat disappear out of the
back doort As fast as he could Brady ran across the room and out the back
door, but Licky was nowhere to be seent

“Oh darn, 1 fost him againt” said Brady. Brady decided to go and search for
clues that might help him figure out where he went and what he did with
hie gold!

And, that js where you come jn Inference Investigators!
Srady found many ieems and clues that will help him picce together where
Lucky might have gone and whert he might have hidden his gold, but he
needs your help!

Each group of inference Investigators will be given a “Case File” filled with
evidence. AS & group, sort through the evidence for clues to figure out where
Lucky might be now. Use your Leprechaun evidence chart o record what
you find and what ou think they might have done. When you're finished,
We'll join together as a group ta combing your evidence to put together o
timeline of Lucky's day and to figure out where Luckg might have hidden his

. gold! Good luck! o




Bulletin Boards & Extra-Curricular

L] 2¢138
1T love RRS beawe.

or

L o ]"gmck et

Outside of the classroom is just as important
as inside the classroom. Through the creation
of these bulletin boards I connect the content
taught with outside the classroom. The “100
Things I Love about Ralph R. Smith” was a
big hit. “Are Leprechauns Real” incorporated
writing, reading, arts, and mathematics to
complete the whole board.

| also created the ties shown in the bottom
left. They were to support my students both in
and outside of the classroom.







Student Teaching

Placement 2: Special Education

Dutchess BOCES Salt Point Center
Intensive Learning Environment
1:6:2 Classroom
Cooperating Teacher: David Felipe
Supervisor: Susan Spinelli




Introduction to the Classroom

My second placement took place at Dutchess
BOCES Salt Point Center. The school is
mixture of different self-contained programs
catering to a variety of special needs. My new
classroom is an Intensive Learning
Environment or ILE. The ILE program is
designed for students with intensive
management needs.

The classroom is supposed to be a 1:6:2,
meaning there is one teacher, six students and
two teacher assistants. Instead, my class room

has seven students. These students all have
IEPs. They range from 1st grade to 3rd grade.

All of these students are on grade level, but

have either autism or behaviors that prevent
them from being in a general education setting.

The Students

Mark 9: grade 3, behavior, refuses to do all work, usually ends up getting
sent to BRR.

Chrissy 8: grade 3, autism, very bright, loves reading and drawing, but hates
math to the extent that she refuses to do simple problems.

Bobby 7: grade 2, autism, all day he pretends he is in a video game. In an
ELA lesson, he may look like he is completely off task due to excessive hand
movements, yet can easily answer comprehension questions at the end.
Isadora 7: grade 2, autism, unaware of her spatial surroundings and tends to
fall. These falls have caused seizures this school year got the extent that she
has been hospitalized.

Chuck 8: grade 2, autism, would much rather sit and listen from a distance,
gets nervous speaking to people, also very stubborn and that makes if
difficult in switching or staring activities.

Ned 7: grade 2, behavior and minor autism, currently has tested at an 8th
grade vocabulary, very strong reader and finishes work quickly. In this
setting he has a lot of down time and that causes more behavior difficulties.
Back and forth with parents

Stephano 6: grade 1, behavior, the youngest student in the class, also the
newest, came here about a month ago. He is grouped with the second graders
in the class when he really should have 1st grade work.




Differentiation in English Language Arts

Suffixes Suffixes

& suffix is added to the end of 4 work to make a new word| A suffix is added to the end of a work to make a new word!

-less means without -fid means full of Directiee; U the merdbanks io ill nthe tibke

Homeless | Hearlless [ Cheerful -
Casetoss | ool | ShiE -Jess means without means full of

Homeless Hearlless Careful Cheerful
Endless | Hogeless Jogful | Beautiful Careless Powerless Colorful | stallful
Directions: Match the word to the meaning, Endless Hopeless Joyfal | Deawtiful

Word Meaning Meaning Word
Homeless Fudl of color Full of color
Careless Full of beauty Full of beauty
Endless Without heart Without heart

Hopeless Full of joy] Full of joy
Heartless Without care Without care

Colotful Without hope TWithout hope

Cheerfil Fudi of skill Full of skall

Skillfial Without end Witheut end

Eeautifal Full of cheer Full of cheer
Joful Without a home Without a home

DamslapediySamne Homas DeelopadiySamne Homas

Suffixes Suffixes

A suffix is added to the end of a work to make & new word! & suffix is added to the end of a work to make a new word!

Toss means without ~fiy means full of -less means without -fiy} means full of
Homeless | Heartless Carofll | Cheerful Homeless | Heartless Careful | Cheerful
Careless | Foweress Coloful | dkilrul Cateless | Powerless Colorful | Skillfal
Fadices | Hopsiees Toyfal | Beantid Endless | Bopeless Toyful | Beautiful

Directions: Writs four complats ssntencesusing the suffixes

Divections: Finish the sentencesusingthe word bank from from the word bank

abarve. Thenwrits your own sentense at the bottam!

1. Someone without a home is called

2. The drawingwas full of colors! [twas very

3. My sisteris 50 happy, or thatshe
stiles all daylong]
4. That butterflyis very itjust shines

with beauty!

DevelupediySamnel Homad

Plural = more than one Plural = more than one
Most of the time, just add -s. Most of the time, just add -s.

DIRECTIONS: Read the sentence. Write he correct singular and plural DIRECTIONS: Read the sentenc. Circle the correct singular or plural
noun on the hlank using the words below noun.

Girl ‘house pencil sock 1. The ( girl / girls ) took a shower.

The took a shower. 2. Eight ( girl / girls ) went swimming together.

Eight went swimming together. . We live in one big ( house / houses ).
We live in one big ‘
. There are a lot of ( house / houses ) on my sireet.

. There are a lot of on my street.

He broke the e was using. . He broke the ( pencil / pencils ) he was using

There are no shape in our classroom. . There are o shape ( pencil / pencils ) in our classroom.

I
am missing a 7. Tam missing a ( sock / socks ).
I found my pair of

8. Tfound my pair of ( sock / socks).

DIRECTIONS: Pick one noun. Write two sentences. One sentence DIRECTIONS: Pick a word from the word bank. Write two sentences.

using the singular noun and one sentence using the plural noun. One sentence using the singular noun and one sentence using the phural
noun

1

1




Differentiation in Mathematics

Students use Touch
el § & _ Money to TouchCount

Cake Potataes

$0.35 $0.50

Y coins.

How much money does she have?

Does she have cnough money fo buy ice cream?

Chris has

How much money does he have?

Does he have enough money to buy potatoes?

Isabella has

How much money does she have?

Does she have enough money to buy bananas?

e § &

Coke Potataes

$1.00 . $0.50

-8

Eog® Strewbees

$0.34 $0.45

1. Pick three items.

Item

Item

Item

2. How much do they cost all together?

3. Ifyou paid $3.00, what would your change be?

4. Mr_Jim has $1.85. Does he hava enough money to buy é -

strawberries, ice cream, and eggs? Coke Potatoes
$1.23 $1.22

a. YES! How much change will he get back?

b. NO! How much mare money does he need? @.
Eggs
$1.20 $1.00

1. Pick two items.

Item Costi$___ .

Item Cost:$__ .
2. How much do they cost all together? B .
3. Pick two items.

Item Cost:$__ .

Item Costi$___ .
4. How much do they cost all together? S
5. Pick two items.

Item Costi$___ .

Item Cost: $. .

6. How much do they cost all together? H




Differentiation in Science

Name: Sammne] Nowack Cooperating Teacher: Mr Felips
School: DC BOCES Salt Point Center Supervisor: Prof Spineli

Materials

lorgefoilpan  big, heavy book Date: Aprl 18 2013 Time of Day: 1:.48-2.28

moist sond cup of water

FLOOD An ey Science Investigiion QI fiasaacd wii Grade Level: Grade 1-3 Size of Class Tanght: 7 Smdants

Observanon #2

1 Standards: Taken from NYSED-Virmal Leaming Standards
3. Standand 4 Science: Smdents will imderstand and apply scientific concepts,
Cooperatag Teacher David Pelipe cond principles, and theories pertaining o the physical setting snd living environment
Devetoped oy Saomet Mouack e ! and recognize the historical devalopment of idess in scisce.
: L % p i Eey Idea 2L Many of the phenomesna that we observe on Earth imvolve
inersctions among companents of ait, water, and lad
Smadent Learning Ohyjectives: Stadents will .
2. Analyze the effects of a flood on the emvironmen:.
b E:q:]amhawnmn:lm'msmdh\mgmmgdmmgem\m
Differentistion:
2 Feadiness: The lesson will be differentiated by the readiness level of the stadeats.
The handows will have two versions, the 2™ grade and the 3™ zrade.

e. Water

L Cups (2)

£ Painomps(Z)
b mewspaper

a A.mananusbbar Today dhuring seience we will be complating an aperiment
about the changes in an emironment! First, who can fell me whar an emironment
n°mdsmmammmmmmmmmfﬂm
Good, so today we will e hew raim and warer con e an ervironmeT.

b. Build your ewvironment: IM\IWWGM&J;WM‘M‘WHT’
w5 to build our @nironment. T have zand, rocks, leaves, twigs. All of these things
are @ part gf our @IViroNTRET.

c. Develop Inguiry Skills

i DESIGH:

1. Make your environment and draw what it looks like.
2. Where will you pour the water?
3. What do the twigs lesves rocks represant”

i HYPOTHESIZE: What will happen to the emvironment if it rainc? What
would happen to the emviromment if we dumped water into it, like a flood?
Wil rain or a floed change the environment more?

il EXPERTMENT: Use the min cup to slowing drp water over the
environment. Record what you cbsarve.

1. Use the Flood Cup and pour the water all st once. What happened?
Fecord what you observe.

Developed by Samme] Nowack

iv. RESULTS: record your results as you observe. Which one chanzed the

Differentiation in Science is e e

Which one changed the emvironment more? How did you know? What
are the effects of a flood?

done through the use of e e et e e 1 g

cazed by an emvironment always permanent?
d Closure: You all did a great job today leaming about foods. Can you tall me one

scaffolded questions and o e e gl vy e s aag

VI Multioulralism

worksheet development. " Tt e o e e

Students are at various readiness 2 Tho mocomment il ke plce ool cogbont e o s e |

can adapt oy instmction to address their needs. Twill also be asking stdent to om
their thienbs up or thombs down to check mderstanding throughout the leszon.

levels, therefore differentiation e el e ple e g S e
Vi Tmmtﬁjﬁﬁmmamrimmnmmommm

in necessary. In this lesson, " on e a d  w, Se ir  n n

description of the task will be describe to the whole group. After which the group

students are learning about the o 10 B s B s . e

monitoring both groups progress thronghout the lesson.
During the experiment, Mr. Jim and Mrs. Malizss will help to make sure the

effects of a flood on the | i e e e s T
environment through building an
environment and pouring water
over the display.




Differentiation in Science

Caroline, Robert, Mareus, Nate

Name:

FLOOD!
Draw: Before the flood. my looks like.

Hypothesize:
1. How will rain change the environment?

2.How will a flood change the environment?

Observation Sheet
How did the water change the environment?

How did the rain change the environment?

Name

FLOOD!
Draw: Before the flood. my

Hypothesize:
1. When it rains it will change my environment

Alot Alirtle

2. When it floods it will change the environment ...
Alot Alittle

How did the rain change the environment?

Observation Sheet
How did the water change the environment?
raw or Write

When T used the rain cup, T saw...

When T used the flood cup. I saw...

Devsloped by Samuel Nowack




Extra-Curricular

Lunch, chili dogs,
and a few face
masks!




Developed by Samuel Nowack
Spring 2013




