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Parent/Guardian: Read 
the instructions and guide 
the child through the 
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requires a text, choose one 
of the texts the students 
read in previous lessons.

N/A 28–29

Tools for Instruction

i-Ready.com

©Curriculum Associates, LLC Copying is permitted for classroom use.

Vocabulary  I  Grades 4–5  I  Use Context to Find Word Meaning  I  Page 1 of 2

Use Context to Find Word Meaning
Using context to determine a word’s intended meaning is an essential reading strategy. Although students are 
often told to “use the context” to figure out the meaning of an unfamiliar word, they may need more specific 
guidance. To help students use context effectively, introduce specific types of context clues that they can look for 
in sentences and paragraphs.

Three Ways to Teach

Identify Sentence-Based Context Clues 20–30 minutes

Connect to Writing Explicitly teach students about the different types of context clues that can be used to 
determine meanings for unknown words. Then have students develop their own sentences with clues that help 
classmates guess above-level missing words.

• Display the following chart. Name the first type of clue, and read aloud the example sentence. Help students 
figure out a meaning for the italicized word and identify the (highlighted) context clues in the sentence, 
which give a definition for the word. Then guide students to tell how they can recognize definition clues in 
other sentences. Record a simple explanation in the “What It Does” column.

• Repeat the process to introduce the remaining types of clues. Each time, note signal words that emphasize 
the clue, including is, or, and other, and but.

Type of Clue Example Sentence What It Does

Definition An asteroid is a rocky body that orbits  
the Sun.

Tells the meaning of the unfamiliar word 
explicitly

Appositive An animal that is a carnivore, or meat eater, 
may hunt for its food.

Tells the meaning of the unfamiliar word 
beside it, marked off by commas or dashes

Examples The streets were filled with buses, taxis, 
and other vehicles.

Describes the unfamiliar word by naming 
types of it

Contrast Lush, green forests receive steady rains, 
but deserts are bare and arid.

Tells the meaning of an unfamiliar word by 
describing its opposite

• For independent practice, give each student two words likely to have known meanings, such as skyscraper, 
meal, author, and study.

• Tell students to write a sentence with their word, leaving a blank in its place. Challenge them to write  
a sentence with such strong context that listeners will easily guess the word. 

• As students read aloud their sentences (saying “blank” for the word), talk about the context clues that helped 
listeners figure out the missing word. Repeat the activity, challenging students to write a sentence that uses 
a different type of context clue for their second word. 

Grade 4 Reading Activities in Section 1 (Cont.)

Grade 4 Reading Activities in Section 2
Lesson Resource Instructions Answer Key Page(s)

1 Grade 4 Ready 
Language Handbook, 
Lesson 18

•	Read the Word Learning 
Routine together. Keep 
it handy—you’ll need it 
later!

Guided Practice: 
Answers provided in 
Introduction section

Independent Practice: 
1. C, 2. C, 3. D, 4. A

30–31

498 ©Curriculum Associates, LLC Copying is not permitted.

Lesson Title
Lesson # X.#.#: 

Using a Dictionary or 
Glossary

Lesson 18

There are many places you can look to find information about words. 
A dictionary and a glossary are two kinds of references you can use.

• A dictionary lists words in alphabetical order. Each entry  
has an entry word, the pronunciation, the part of speech,  
and the meanings of the word.

break (brāk) v. 1. to smash 2. to disobey 3. to do better 
than: Ina broke the record for the high jump. n. 4. time 
off 5. luck break into 1. to disturb 2. to start to do 
suddenly 3. to start a new job: He broke into acting.

• A glossary is a kind of dictionary often found at the  
back of a book. It lists important words from the book  
in alphabetical order. It gives the meaning of each word  
as it is used in that book.

carry (kăr´ē) 1. to move 2. to hold carry on 1. to 
continue 2. to act excitedly

Introduction

 Hank Aaron broke into major league baseball in the 1950s.  

A big break came for him in 1954 when he replaced an injured 

player. Aaron’s talent helped him break Babe Ruth’s record of  

714 home runs. When Aaron hit his 715th home run, his fans  

broke into cheers. Aaron carried on hitting home runs until he 

retired in 1976.

   Read the paragraph. Use the entries above to find the meanings of 
the underlined words and phrases. Write the number of the correct 
meaning above each word or phrase.

Guided Practice

HINT To find the 
right meaning of a 
word or phrase, read 
all the definitions 
first. Decide which 
meaning makes the 
most sense in 
the sentence.

The pronunciation uses 
special symbols to show 
how to say the word.

When there is more 
than one meaning, each 
definition is numbered.

The part of speech is 
abbreviated. Here it is v. 
for verb.

Sometimes a sample 
sentence helps make 
the meaning of a word 
or phrase clearer.

Language Handbook Lesson 18 Using a Dictionary or Glossary

2 Grade 4, Ready Reading  
Lesson 17, Part 1

•	Read the Introduction. 

•	Complete Think exercise.

Think:  
Unknown Word: 
Locate

Context: 
“…, I’d failed to locate it,…”

Possible Meaning: 
Find

Clues: 
“…, that is, until I sat down.”

32–33

Learning Target
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Introduction

Lesson 17

Read A story, poem, or play may include a word or phrase you 
don’t know. Try using context clues to help you figure out its 
meaning. Synonyms, antonyms, and other sentences surrounding it 
often suggest the meaning of an unknown word or phrase. 

At times, an unknown word may allude to, or mention, a well-
known person or place from mythology. These ancient stories 
describe human behavior or beliefs, and authors refer to them to 
make a special point. To understand an author’s meaning, you 
must learn about  those significant, or important, characters.

Read the story below. What are the meanings of odyssey 
and locate?

The Search
As I strolled home after a day of fun, I realized I’d lost my 
best baseball cap. So I went searching everywhere for it. My 
odyssey took me far and wide and finally back home. 
Despite my long journey, I’d failed to locate it, that is, until I 
sat down. It had been in my back pocket all along!

Figuring out the meanings of unfamiliar words and 
phrases in a literary text, including words about other 
traditional stories, helps you understand the text.

Understanding Vocabulary  
in Literary Texts

As I strolled after a day fun, I realized I’ had lost my best baseball cap. So I went searching everywhere for it.
I even rummaged through the garbage ! My odyssey took me far and wide and finally back home. Despite my long journey, 
I’d failed to locate my cap, that is, until I sat down. It had been in my back pocket all along !

Section 2 Table of Contents
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3 Grade 4, Ready Reading  
Lesson 17, Part 2

•	Read the passage “Out to 
Win.” 

•	Complete Think and Talk.

Think: example answer 
Unknown word: 
Dissatisfied

Context: 
“Dissatisfied, I planned to 
win this year,…”

Possible Meaning: 
Displeased and frustrated

Clues: 
“No longer would I be 
satisfied with second place, 
however.”

Writing: 

34–35

Modeled and Guided Instruction

Read
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1  As the annual school track meet approached, all I could think about 
was defeating Anna Banks. For the past three years, she’d beaten me 
in the 400-meter run, and always by just a step. No longer would I be 
satisfied with second place, however. Dissatisfied, I planned to win this 
year, and I couldn’t think about anything else. I became obsessed with 
beating Anna. My thoughts focused on one goal all the time—winning. 
Naturally, I did more than just think. I practiced my starts daily, and I 
ran and ran and ran.

2  On the day of the race, I was eager to compete, and by the time we 
gathered at the starting line, I was really pumped. BAM—the starting 
gun fired and we were off! Anna and I quickly sprinted ahead of the 
other racers. When we shot across the finish line, I wasn’t even certain 
who’d won at first. Then I heard the announcer—it was me! 

3  Still breathing hard, Anna rushed over, smiling, and shook my hand. 
“You were great!” she declared. “Good race!” Right then, I realized that 
I’d been looking at the situation all wrong. Before, I’d 
been thinking of Anna as if she were some powerful 
enemy out to destroy me. But Anna wasn’t my nemesis1 
at all; she had no urge to crush me. In fact, she had 
given me an opportunity to become a better sprinter 
than I ever would have been without her.

1nemesis: a powerful rival; from the Greek goddess who punished  overconfidence  

Circle unfamiliar words 
and phrases. Underline 
phrases that give you 
clues to the word 
meanings.

Close Reader Habits

Genre: Realistic Fiction

   Out
    to
Win

   by 
Wendy Baryl

4 Grade 4 Ready 
Language Handbook, 
Lesson 19

•	Read the Introduction.

•	Complete Guided Practice.

Guided Practice:

1. mouth/trap; Ollie would 
not let go of the stick.

2. Ollie/ clumsy ballerina; 
Ollie was leaping, but not 
gracefully.

3. Ollie/strong wind; Ollie 
was fast and strong.

4. Ollie/freight train; Ollie 
was unstoppable.

Independent Practice 
1. B, 2. D, 3. D, 4. C, 5. B

36–37
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Lesson Title
Lesson # X.#.#: 

Similes and Metaphors
Lesson 19

Authors sometimes help readers imagine what one thing is like by 
comparing it to something else. Comparisons can help readers picture what is being 
described by showing how two things are alike in some way.

• A simile makes a comparison using the word like or as. Look at these similes. The 
dog’s paws are compared to dinner plates. His bark is compared to thunder.

Simile What It Means
Alicia’s dog, Ollie, has paws as big as dinner plates. Ollie has very big paws.
His bark sounds like thunder. Ollie has a loud bark.

• A metaphor makes a comparison without using the word like or as. In this metaphor, 
the dog’s size is compared to a mountain.

Metaphor What It Means
Ollie is a mountain of a dog. Ollie is a very large dog.

Introduction

1  Ollie’s mouth was a trap that held a giant stick.

 

2  Ollie leapt toward Alicia like a clumsy ballerina.

 

3  Ollie raced past Alicia like a strong wind.

 

4  Suddenly, Ollie was a freight train racing into the house.

 

   Find the simile or metaphor in each sentence. Underline the two 
things being compared. Then write the meaning of the simile or 
metaphor.

Guided Practice

HINT After you 
find the two things 
being compared, ask 
yourself, How are they 
the same? Use your 
answer to figure out 
what each simile or 
metaphor means.

Language Handbook Lesson 19 Similes and Metaphors

5 Grade 4, Ready Reading  
Lesson 17, Part 3 

•	Reread the passage “Out 
to Win.”

•	Complete the Writing 
activity. 

Write: 
Example and detail: 
The word opportunity 
means “chance.” In 
paragraph 3, the narrator 
explains that competing 
against Anna Banks gave 
her the “opportunity to 
become a better sprinter.” 

34, 38

Modeled and Guided Instruction

Check Your Writing

 Did you read the prompt carefully?

 Did you put the prompt in your own words?

 Did you use the best evidence from the text to support your ideas? 

 Are your ideas clearly organized? 

 Did you write in clear and complete sentences? 

 Did you check your spelling and punctuation?

Don’t forget to 
check your writing.
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Modeled and Guided Instruction

276

3  Short Response Explain the meaning of opportunity  
(paragraph 3). Also include the context clues that helped  
you figure out the  meaning of the word.

 

 

 

 

 

 

 

 

 

Write Use the space below to write your answer to the question on page 273.

Lesson 17 Understanding Vocabulary in Literary Texts

   Out to Win
HINT Reread 
paragraph 3 to find all 
the clues to the 
meaning of 
opportunity.

Grade 4 Reading Activities in Section 2 (Cont.)

Section 2 Table of Contents
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6 Grade 4, Ready Reading  
Lesson 17, Part 4

•	Read the passage “The 
Catfish.”

•	Complete Think activity. 

Think: 
1: “bewail”

2: A

39–40

Guided Practice
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Read Genre: Lyric Poem

The Catfish
by Oliver Herford, The Book of Humorous Verse

 1 The saddest fish that swims the briny ocean,  
 The Catfish I bewail.  
I cannot even think without emotion  
 Of his distressful tail.

 5 When with my pencil once I tried to draw one,  
 (I dare not show it here)  
Mayhap it is because I never saw one, 
 The picture looked so queer.  
I vision him half feline1 and half fishy,

10  A paradox in twins,  
Unmixable as vitriol and vichy2—  
 A thing of fur and fins.  
A feline Tantalus, forever chasing  
 His fishy self to rend;

15 His finny self forever self-effacing  
 In circles without end.  
This tale may have a Moral running through it  
 As Aesop had in his;  
If so, dear reader, you are welcome to it,

20  If you know what it is!

1feline:  catlike
2vitriol and vichy:  an acid and an old word for mineral water; they are dangerous to mix

How does the poet 
describe the catfish? 
Reread the poem. 
Underline words and 
phrases that explain 
how he imagines a catfish 
to look.

Close Reader Habits

7 Grade 4, Ready Reading 
Lesson 17, Part 5

•	Reread “The Catfish.”

•	Complete the Think and 
Write activities.

Write: 
Because Tantalus was 
punished by having food 
and drink kept just out of 
his reach, a feline Tantalus 
must mean a cat that can’t 
reach its food. In the poem, 
the poet imagines that a 
catfish. Has the head of a 
cat and the tail of a fish. 

39, 41

Guided Practice
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Unknown  
Word

Context   
in Poem

Possible  
Meaning

Clues

3  Use the chart below to organize your ideas.  

Write Use the space below to write your answer to the question on page 275.

4  Short Response Use details from the poem and your  
discussion to explain why the poet calls the catfish a “feline 
Tantalus.”

 

 

 

 

 

 

 

 

The Catfish

HINT Think of what 
you know about a 
cat’s usual reaction to 
a fish.

Lesson 17 Understanding Vocabulary in Literary Texts

8 Grade 4, Ready Reading  
Lesson 17, Part 6

•	Read the passage “A 
Golden Vase and Two 
Bright Monkeys.”

•	Complete the Think 
activity. 

Think: 
1: B

2 Part A: C

2 Part B: “worthless lump”, 
“It was only cheap metal”

3 Part A: D

3 Part B: “imitated”

4: “transformed”

42–46

WORDS TO KNOW
As you read, look 
inside, around, and 
beyond these words to 
figure out what they 
mean.

• genuine

• recent

• pardon

adapted from a Tibetan folktale
and Two Bright Monkeys

Independent Practice
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Read Genre: Folktale 

1  Long ago in Tibet, two friends named Dorje and Sonam hiked 
through the mountains looking to find a rare plant root used in 
medicines. They searched and dug for most of the day, with no results. 
Suddenly a clang rang out! Dorje’s spade had hit something hard! 
Eagerly digging, the men unearthed a large vase.

2   “Surely this is pure gold!” Sonam exclaimed, as he brushed off 
the dirt. He held up the rare treasure, which shimmered in the bright 
sunlight. “We must have the touch of Midas,” Sonam joked.

3  “Not so fast,” Dorje said thoughtfully. Then a sly look crept across 
his face. “Before we start living like kings, we should test the vase,” he 
added. “Remember, all that glitters is not gold. As it happens, I know 
a man who makes gold jewelry. If he tells me the vase is genuine, I will 
sell it, and then you and I will share the money.”

4  Trusting his friend, Sonam gave Dorje the vase. The two friends 
parted, agreeing to meet in two days to divide any profits from the sale 
of the vase. 

Grade 4 Reading Activities in Section 2 (Cont.)
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9 Grade 4, Ready Reading  
Lesson 17 
Part 7

•	Reread “A Golden Vase 
and Two Bright Monkeys.”

•	Complete the Write 
activity and the Learning 
Target.

Write:

In the passage the 
phrase “freak accident” 
means an accident that 
is extremely strange and 
hard to explain. The story 
context tells that Sonam 
has just fooled Dorje into 
thinking that his children 
had to be turned into 
monkeys, which would be 
extraordinary.

Learning target: 
Context clues help you 
figure out the meaning 
of unknown words and 
phrases. Learning about 
allusions to myths and 
other stories will help you 
better understand the 
author’s meaning.

42–44, 
47

Understanding Vocabulary in Literary Texts Lesson 17

 Learning Target
In this lesson, you learned how to use context clues to figure 
out the meanings of unknown words and phrases. Explain how 
this will help you better understand a story or poem.

Write 

5  Short Response Paragraph 19 of the passage uses the phrase ”freak 
accident.” Explain what the phrase means as it is used in the passage. 
Support your possible meaning with context clues and details from 
the text.
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10 Tools for Instruction 
Use Context to Find 
Word Meaning

Parent/Guardian: Read 
the instructions and guide 
the child through the 
exercise. When the activity 
requires a text, choose one 
of the texts the students 
read in previous lessons.

N/A 48

Tools for Instruction

i-Ready.com
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Identify Word Roots
Word analysis is fairly straightforward when words break apart into clearly recognizable base words and affixes. 
However, a meaningful unit is often a word root—a letter group that conveys meaning but cannot stand alone, 
such as rupt in disrupt. Learning how word roots contribute to word meaning will help students understand more 
words as they read. These skills are especially important as students begin to read increasingly sophisticated 
content-area texts. 

Step by Step 30–45 minutes

1  Introduce and explain word roots.
• Display the following words, and draw attention to the shared root tele by underlining it.

television  telephone  telescope

• Explain that tele is a word root. Word roots are parts of words that have meaning but cannot stand alone as 
complete words. They are used to form other words.

• Say, The word root tele means “at a distance.” How does the meaning of tele relate to the meaning of each of 
these words? (Sample responses: television shows things from a distance; telephones allow people to talk 
over distances; telescopes help people see things from a distance.)

2  Model interpreting word roots and word meanings.
• Display a group of familiar words with a shared root, along with the Word Roots Chart (page 3). 

vision  visitor  invisible  visibility

• Model how to use known meanings to figure out the meaning of unknown words. Say, I know vision is 
the ability to see, and a visitor goes to see someone or something. If something is invisible, no one can see it. 
Visibility—what could that mean? The other words had something to do with seeing, so I think visibility has to do 
with being able to see clearly—how easy it is to see something.

• Identify the word root vis and its meaning “to see.” Underline vis in each word. Then record your thinking in a 
word roots chart. 

Word Word Meaning Word Root Word Root Meaning

vision the act of seeing vis to see

visitor someone who goes to see someone or something vis to see

invisible something that cannot be seen vis to see

visibility how easily something can be seen vis to see

Grade 4 Reading Activities in Section 2 (Cont.)
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Learning Progression

Grade 3 Grade 5

Students determine the 
central messages of stories 
with clear morals and 
lessons, including fables, 
folktales, and myths.

Grade 5 increases in 
complexity by requiring 
students to determine the 
theme of a literary text by 
making connections to 
specific elements, 
including how characters 
respond to challenges.

Learning Progression

Grade 4

Building on Grade 3, 
students identify the 
themes of more difficult 
texts that require a deeper 
understanding of the 
concept of theme.

The Two Travelers
adapted from a fable by Aesop

Genre: Fable

Claudine’s Tack Attack
by Nadine Blanc

Genre: Historical Fiction

Sir Ivaine
by Maude L. Radford

Genre: Legend

Guided Practice
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Genre: Historical Fiction

1  For three long years, the Nazis had occupied France. By now, 
everyone in my village was used to German trucks driving through, 
carrying ammunition and supplies to the front to supply Nazi soldiers in 
their battles against the American troops. From her window, my friend 
Claudine and I watched glumly as the trucks roared and rumbled by.

2  “Too bad we can’t slow them down,” I remarked one day.
3  Claudine’s eyes became thoughtful. “Maybe we can!”  

She shared her idea, and we ran to her father’s 
workshop.

4  “� ese might work,” she announced, holding 
out a can of short, extremely sharp, steel tacks. 
“Papa uses them to shingle roofs.”

5  Heading back to the road, I had second 
thoughts. How could two eleven-year-olds slow 
down a war machine with a bunch of tacks? Still, 
I followed Claudine up the hill to a spot above 
the road and crouched behind an old stone wall.

6  All too soon we heard the rumble of engines, so 
we raced to the road. “Like this,” whispered Claudine. 
She began � inging handfuls of tacks onto the pavement, so 
I threw handfuls, too. � en, just in time, we ducked out of sight. Blam! 
� e exploding tire sounded like a gunshot. � en another. Blam!

7  “Two blowouts!” Claudine whispered as we crept away. A
 er 
dark, we crept back toward the road. � e German soldiers were 
still struggling with the heavy rubber tires. Better yet, the road was 
so narrow that the other trucks could not pass. Claudine and I had 
delayed twelve trucks for half the day!

How do the girls’ actions 
relate to the theme? 
Reread the story. 
Underline details that 
explain what happens 
as a result of the girls’ 
actions.

Close Reader Habits

by Nadine Blanc

Tack AttackClaudine’s 

Read

Modeled and Guided Instruction

136 Lesson 9 Determining the Theme of a Story ©Curriculum Associates, LLC Copying is not permitted.

1  Two men planned a trip that would take them through wild, lonely 
country. � ey promised that if they met with danger they would stand by 
each other. 

2  “To the end!” said the � rst man.
3  “To the end!” said the second man.
4  � ey traveled only a short distance when a bear rushed out of the 

woods at them. � e � rst man, as soon as he saw the bear, rushed to a tree 
and climbed it as quickly as he could. � e other man, who was slower 
to see the bear, realized he had 
no time to escape. He fell to the 
ground, pretending to be dead.

5  � e bear came over to the man 
on the ground. � e animal sni� ed 
and smelled the traveler. � e bear 
put his face right up to the man’s 
ear. But the man held his breath 
and soon, losing interest, the bear 
walked away.

6  When the bear was safely 
out of sight, the � rst traveler slid 
down the tree and walked over 
to his companion, who was now 
sitting by the side of the road.

7  “Well, that was a close one, wasn’t it?” the � rst man said. “What 
did that bear say when he had his mouth to your ear?”

8  “It’s no secret,” growled the second man. “He said I should never 
again believe anything said by a coward like you!”

Underline words and 
phrases that tell you 
about the thoughts and 
feelings the second man 
has about the story 
events.

Close Reader Habits

Genre: Fable

adapted from a fable by Aesop

Two TravelersThe

Read

1  Among Arthur’s Knights of the Round Table was one who was a 
mixture of good and bad, as indeed most people are. His name was 
Sir Ivaine; brave, kind-hearted, and merry; but at the same time � ckle, 
sometimes forgetful of his promises, and inclined to make light of 
serious things.

2  One night, in the early spring, the knights and ladies of Arthur’s 
Court were sitting in the dining-hall. . . .

3  Sir Ivaine was telling of his experience with the Black Knight.
4  “It was when I was very young,” he said; “indeed, I had just been 

made a knight. Some one told me of the wicked Black Knight who lived, 
and still lives, in a wood a long way from here. Knowing that he did 
much evil, I determined to kill him. I rode to the wood where he lived, 
and in which I found a marble platform. In the middle of it was a sunken 
space holding a fountain. I walked to this, and following the directions of 
some writing which was on the stone, picked up a cup that lay at hand, 
and � lling it with water, poured it into the fountain.

5  “� en a great storm of wind and rain arose, and when it was at its 
height the Black Knight rode up and began to attack me. We fought for a 
little while, but he easily overthrew me. � inking me dead, he rode back, 
leaving me on the ground. But a
 er a time I was able to mount my horse, 
and went back to my mother’s castle.”

6  At this moment the king and the queen entered, unperceived by any 
one except Sir Ivaine. � e young man, who was always polite, sprang to 
his feet; then the other knights rose. Sir Kay, who was not always sweet-
tempered, said to Sir Ivaine:

7  “We all know that you are very polite, but you have more courtesy 
than bravery.”

Independent Practice
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Genre: Legend

WORDS TO KNOW
As you read, look 
inside, around, and 
beyond these words 
to figure out what 
they mean.

• courtesy

• determined

• disobedient

Read

Lesson Text Selections

Modeled and 
Guided Instruction Guided Practice Independent Practice

LSSELA Focus

Lesson Objectives

Academic Talk

See Glossary of Terms, pp. TR2–TR9

•	 theme •	 infer

Determine a theme of a story . . . from 
details in the text . . .  RL.4.2

Reading
•	 Understand that the theme of a story is 

the larger message or lesson about life. 
RL.4.2 

•	 Determine the theme of a story by 
interpreting details from the text. 
RL.4.2

Writing 
•	 Draw evidence from literary text to 

support analysis and reflection. W.4.9a

Speaking and Listening 
•	 Pose and respond to specific questions 

and contribute to the discussions. 
SL.4.1c

Language 
•	 Consult reference materials to find  

the pronunciation and determine or 
clarify the precise meaning of key 
words and phrases. L.4.4c 

•	 Use academic vocabulary. L.4.6

Additional Practice:  RL.4.1, RL.4.3, 
RL.4.4, L.4.5b
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Lesson Pacing Guide

Ready Writing Connection
During Ready Reading Days 1–5, use:
Lesson 2  Writing to Inform: Article 

•	Think It Through
•	Step 4  Organize Your Evidence 
•	Step 5  Draft
See Ready Writing TRB, p. 30a  
for complete lesson plan.

Teacher-led Activities 

Tools for Instruction
•	Determine Theme

Reteach

Ready Reading Prerequisite Lesson
•	Grade 3  Lesson 8 � Determining the Central 

Message

Small Group Differentiation
Teacher-Toolbox.com

Personalized Learning
i-Ready.com

Independent

i-Ready Close Reading Lessons

•	Grade 3  �Determining the Central  
Message

•	Grade 4  �Determining the Theme  
of a Story

Day 1 Teacher-Toolbox.com   Interactive Tutorial  

Identifying the Theme of a Story—Level D
20 min (optional)

Introduction   pp. 134–135

•	 Read  Determining the Theme of a Story  10 min

•	 Think  10 min
Graphic Organizer: Theme Chart

•	 Talk  5 min
Quick Write (TRB)  5 min

Day 2 Modeled and Guided Instruction   pp. 136–137, 140

•	 Read  The Two Travelers  10 min

•	 Think  10 min

•	 Talk  5 min

•	 Write  Short Response  10 min

Day 3 Guided Practice   pp. 138–139, 141

•	 Read  Claudine’s Tack Attack  10 min

•	 Think  10 min

•	 Talk  5 min

•	 Write  Short Response  10 min

Day 4 Independent Practice   pp. 142–147

•	 Read  Sir Ivaine  15 min

•	 Think  10 min

•	 Write  Short Response  10 min

Day 5 Independent Practice   pp. 142–147

•	 Review  Answer Analysis (TRB)  10 min

•	 Review  Response Analysis (TRB)  10 min

•	 Assign and Discuss  Learning Target  10 min

Language Handbook 
Lesson 6  Complete Sentences and Fragments, pp. 474–475
20 min (optional)

Whole Class Instruction  30–45 minutes per day
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•	 Explain to students that in this lesson they will be 
reading stories about bravery and exploring 
themes.

•	 Tap into what students already know about 
themes in stories. Share these common themes: 
Stand up for your beliefs. There’s no place like home. 
Hard work usually pays off. Ask students what these 
statements have in common.

•	 Guide students to answer that they all express a 
message or a valuable lesson about life. Explain:

Authors want readers to enjoy their stories. They 
also want readers to learn something about life 
from what happens in a story. This life lesson is 
the theme. For example, if a character’s careless 
behavior causes problems for the character, 
then one theme of that story might be, Think 
before you act.

•	 Remind students that sometimes they have to 
make an inference, or reasonable guess, about 
something an author does not state directly in the 
text. That’s true for themes. You will have to use 
text details and what you know from your own 
experience, to infer, or guess, the theme.

•	 Focus students’ attention on the Learning Target. 
Read it aloud to set the purpose for the lesson. 

•	 Display the Academic Talk words. Tell students to 
listen for these terms and their meanings as you 
work through the lesson together. Use the 
Academic Talk Routine on pp. A48–A49.

English Language Learners

	 Genre Focus 

Read

•	 Read aloud the Read section as students follow 
along. Restate to reinforce:

When you read a story, think about what 
happens to the main character and ask yourself, 
What did the character learn from his or her 
experiences? Thinking about the important 
events in the story will help you figure out, or 
infer, the theme and gain a deeper 
understanding of the story.

•	 Direct students’ attention to the cartoon. Tell students 
to study the three frames to figure out the theme.

Get Started

English Language Learners
Develop Language

Sentences  When stating or writing a 
theme, students should remember to 
use a complete sentence.

•	 Write on the board, You should think 
before acting. Ask students if this is a 
complete sentence and to explain 
how they know it is complete. (It is a 
complete sentence because it has a 
subject, You, and a predicate, should 
think before acting, and it expresses a 
complete thought.)

•	 Write Think before acting. Point out 
that some themes are stated as 
commands. In commands, the 
subject is the word you, but it is left 
out on purpose. The subject you is 
said to be understood. 

	 Genre Focus
Historical Fiction

A historical fiction story is set in the 
past. It may be about real people who 
lived in the past, real events that 
happened in the past, or both. Tell 
students they will read historical fiction 
in the Guided Practice section of this 
lesson.

In a historical fiction story, dialogue, 
some characters, and some events are 
usually made-up, which is why it is 
fiction, not informational text. 
However, details are always realistic for 
the time in which the story is set.

Provide some examples of historical 
fiction, such as Laurence Yep’s The 
Dragon Child: A Story of Angel Island 
and Lois Lowry’s Number the Stars. 
Then ask students to name other 
historical fiction they’ve read.

Learning Target
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Introduction

Lesson 9

Read Most story authors want to share an important message 
or lesson about people or life called the theme. Normally, authors 
do not state the theme directly. Instead, they expect their readers 
to infer the theme from what happens in the story.

To figure out the theme of a story, look for details that show 
what the characters do, say, think, and feel. Think about how the 
characters solve their problems and what can be learned from 
their experiences.

Read the cartoon below. Find details that help you figure out 
the theme shown in the cartoon.

Using details in the text to identify the theme of a 
story will help you understand the story’s important 
message, or lesson.

Determining the 
Theme of a Story

I’ve never 
done this 
before!

Wow, that was 
fun! I can’t 
     wait  to go
      again.

I’ve never 
done this 
before!

Wow, that was 
fun! I can’t 
     wait  to go
      again.

RL.4.2 Determine a theme of a story, . . . from details in the text . . .

134
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Theme:  Tales of Bravery

Academic Talk 
Use these words to talk about the text.

Think What have you learned about how details help to develop 
the theme of a story? Think about the important details you 
identified in the cartoon. Complete the Theme Chart to identify the 
theme of the cartoon.

Talk Share your chart with a partner.

• Which details about the character did you include? 

• How did each of you describe what the boy learned? 

• Did you agree about the theme of the cartoon?

• theme • infer

What does the character learn?

What is the theme of the cartoon?

Who is the character?

What is the character’s problem?

He is a scared young boy. He is 
standing at the top of a 
waterslide with a terrified look 
on his face and knocking knees.

The boy learns that going down 
the slide is fun, not scary!

The boy is afraid because he has 
never gone down a waterslide 
before.

Sample responses: 

It takes courage to try 
new things.  

Facing your fears can 
be rewarding.

135

	 Monitor Understanding

If…  students confuse theme with topic, 

then… explain that a topic is the subject of a text, or what a text is 
mostly about. It can usually be expressed in one or two words. 
A theme is a complete sentence that delivers a lesson about life. 
Discuss these examples in random order: honesty, friendship, making 
decisions; Honesty is the best policy. Friendship is a valuable gift to 
treasure. Making the right decision isn’t always easy.

•	 Which of these are topics? (honesty, friendship, making decisions)

•	 Which of these could be themes? (Honesty is the best policy. 
Friendship is a valuable gift to treasure. Making the right decision 
isn’t always easy.) 

Ask students for examples of topics and themes from stories they 
have read.

Think

•	 Have students read aloud the Think section. 
Explain that the Theme Chart will help them 
organize their thinking. 

•	 Have partners complete the Theme Chart. Remind 
students to use the details in the pictures to 
determine the theme.

•	 As students work, circulate and provide assistance 
as needed. 

•	 Make certain students understand that the boy is 
afraid because he has never gone down a 
waterslide before. He goes down in spite of his fear 
and learns that it is fun. Thinking about those 
details should lead them to a theme similar to the 
sample responses.

Talk

•	 Read aloud the Talk prompt. Remind students to 
listen carefully to their partner and then build on 
what their partner said. Use the Talk Routine on  
pp. A52–A53.

•	 Have partners discuss what advice the boy might 
give his friends as a result of his experience.

Quick Write  Have students write a response 
to the following prompt: 

Think about something you did for the first 
time even though you were afraid to do it, 
or you thought it would be too hard or too 
boring. Describe what happened and what 
you learned about life from the experience.

Ask students to share their responses. 

	 Monitor Understanding

•	 Invite students to share what they’ve learned so 
far. Encourage them to use the Academic Talk 
words in their explanations.

•	 Tell students that when they read fiction, they can 
use details about the characters and what happens 
to them to determine the story’s theme.

In the next section, we’ll read a fable and study its 
theme. Recognizing which details are important 
will help you figure out what the author wants you 
to learn about life from the story.

Wrap Up
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1  Two men planned a trip that would take them through wild, lonely 
country. � ey promised that if they met with danger they would stand by 
each other. 

2  “To the end!” said the � rst man.
3  “To the end!” said the second man.
4  � ey traveled only a short distance when a bear rushed out of the 

woods at them. � e � rst man, as soon as he saw the bear, rushed to a tree 
and climbed it as quickly as he could. � e other man, who was slower 
to see the bear, realized he had 
no time to escape. He fell to the 
ground, pretending to be dead.

5  � e bear came over to the man 
on the ground. � e animal sni� ed 
and smelled the traveler. � e bear 
put his face right up to the man’s 
ear. But the man held his breath 
and soon, losing interest, the bear 
walked away.

6  When the bear was safely 
out of sight, the � rst traveler slid 
down the tree and walked over 
to his companion, who was now 
sitting by the side of the road.

7  “Well, that was a close one, wasn’t it?” the � rst man said. “What 
did that bear say when he had his mouth to your ear?”

8  “It’s no secret,” growled the second man. “He said I should never 
again believe anything said by a coward like you!”

Underline words and 
phrases that tell you 
about the thoughts and 
feelings the second man 
has about the story 
events.

Close Reader Habits

Genre: Fable

adapted from a fable by Aesop

Two TravelersThe

Read

136

Today you will read a fable about bravery. First, 
you’ll read to understand what the author says. 
Then you’ll read to study details to discover the 
fable’s theme.

Read

•	 Read aloud the title of the fable and call attention 
to the illustration. Guide students to an 
understanding that this is a story about two 
travelers and a bear.

•	 Have students read the fable independently. Tell 
them to place a check mark above any confusing 
words and phrases as they read. Remind students 
to look inside, around, and beyond each unknown 
word or phrase to help them figure out its meaning. 
Use the Word Learning Routine on pp. A50–A51. 

•	 When students have finished reading, clarify the 
meanings of words and phrases they still find 
confusing. Then use the questions below to 
check understanding. Encourage students to 
identify details in the text that support their answers.

Where does the story take place? (in wild, 
lonely country)

What is the relationship between the two 
men at the beginning of the story? (They are 
traveling companions.)

What is the fable mostly about? (how two men 
react when a bear rushes at them)

English Language Learners

	 Word Learning Strategy

Explore

•	 Read aloud the Explore question at the top of p. 137 
to set the purpose for the second read. Tell students 
they will need to take a closer look at what the 
characters say and do to answer this question.

•	 Have students read aloud the Close Reader Habit 
on the lower right of p. 136.

TIP  Remind students that authors do not 
usually state the theme or lesson of a story 
directly. Instead, readers must use characters’ 
words and actions, story events, and what they 
know about how things happen in real life to 
infer, or guess, the theme.

Get Started

English Language Learners
Build Meaning

Background Knowledge  Ask 
students to share what they know 
about Aesop’s fables. Establish that 
Aesop was a popular storyteller from 
ancient Greece. He told entertaining 
stories called fables that were meant to 
teach lessons about living a moral, or 
good, life. Share an Aesop fable 
students might know, such as “The 
Tortoise and the Hare,” and discuss the 
lesson it teaches.

•	 Invite students to identify common 
features of a fable. (They are short. 
Characters are often animals that act 
like humans. They end with a lesson.) 

•	 Finally, ask students to offer their 
own one-sentence life lessons. 

	 Word Learning Strategy 
Use Reference Materials

•	 Remind students that many words 
have more than one meaning. Point 
out the expression “To the end!” at the 
beginning of the fable. Have students 
look up the word end in a dictionary. 
Tell them that end can be a noun or a 
verb, but in this case, it’s a noun.

What meanings do you find for the 
noun end? (Possible meanings are 
“limit or boundary,” “tip,” “conclusion,” 
“result,” and “death.”) 

Which meaning fits best in the 
context of the fable? (“death”)

•	 Remind students that if the common 
meaning of a word does not make 
sense, and context doesn’t make the 
meaning clear, then they can consult a 
dictionary to find the appropriate 
meaning. 
L.4.4c
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  How do the details about the story characters and events 
help to develop the theme in “The Two Travelers”?

Think

1  What do the characters promise each other as the story opens?

 

 

What happens that creates a problem for the characters?

 

 

2  How does each character attempt to solve the problem?

First Man:  

Second Man:  

3  At the end of the story, what has the second man learned about the 
first man’s promises?

 

 

Talk 

4  Discuss story details that develop the theme of “The Two Travelers.” 
How do the story events, especially the ending, help to reveal the 
author’s lesson about life?

Write 

5  Short Response Describe a theme of ”The Two Travelers.” Include 
details about the story events and characters’ actions that helped you 
infer the theme, or the author’s life lesson. Use the space provided on 
page 140 to write your response.

HINT Focus on 
what the characters 
do and what they say.

Explore

What happens in 
the story? How do 
characters act and 
feel? These questions 
will help you figure 
out the theme.

A bear rushes out of the woods.

He falls to the ground and pretends to be dead.

He climbs up a tree.

The characters promise each other that they will stand by one 

another if they meet with danger.

The second man learns that the first man lied; he did not intend 

to stand by the second man if they met with danger.

•	 The Explore question asks me to 
figure out how the details about 
the characters and events in the 
fable help develop the theme. 
The questions should guide me 
to some important details.

•	 This first question asks what the 
characters promise at the 
beginning of the story. I’ll go 
back and reread the first few 
paragraphs. 

• 	The men are going to take a trip 
through wild country. They promise 
to stand by each other in the face of 
danger. That answers the first 
question. I’ll write that on the lines 
for the first question in item 1.

•	 The second question asks about an 
event that causes a problem. I know 
that how characters react to 
problems often reveals important 
details about them. I’ll keep reading 
to see what happens.

137

Think Aloud 

Think

•	 Read aloud the Think section. Explain to students 
that you will reread the first few paragraphs of the 
fable. Then you will model how to find text 
evidence to answer the questions. Use the Think 
Aloud below to guide your modeling.

•	 Revisit the Explore question. Guide students to 
determine that they need to look for more details, 
using the Close Reader Habit. 

•	 Encourage students to work with a partner to 
continue rereading the fable and to answer the 
questions. Remind students that the Buddy Tip will 
help them find the information they need.

•	 Ask volunteers to share their answers to the 
questions.

•	 Guide students to see that the answers to the 
questions are the details that develop the theme. 
These details show that what the characters said to 
each other, and then what they actually did, taught 
the second man a valuable lesson. 

Talk

•	 Read aloud the Talk prompt. 

•	 Have partners respond to the prompt. Use the Talk 
Routine on pp. A52–A53.

•	 Circulate to check that students are discussing 
details related to the theme, especially the first 
man’s reaction to the bear and the second man’s 
declaration at the end. 

Write

•	 Ask a volunteer to read aloud the Write prompt. 

•	 Invite a few students to tell what the prompt is 
asking them to do.

•	 Make sure students understand that they need to 
support their inference about the theme with 
specific details from the fable. 

•	 Have students turn to p. 140 to write their responses.

•	 Use Review Responses on p. 140 to assess students’ 
writing.

•	 Ask students to recall the Learning Target. Have 
them explain how using details to identify the 
fable’s theme helped them understand its 
message, or lesson.

Wrap Up
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Genre: Historical Fiction

1  For three long years, the Nazis had occupied France. By now, 
everyone in my village was used to German trucks driving through, 
carrying ammunition and supplies to the front to supply Nazi soldiers in 
their battles against the American troops. From her window, my friend 
Claudine and I watched glumly as the trucks roared and rumbled by.

2  “Too bad we can’t slow them down,” I remarked one day.
3  Claudine’s eyes became thoughtful. “Maybe we can!”  

She shared her idea, and we ran to her father’s 
workshop.

4  “� ese might work,” she announced, holding 
out a can of short, extremely sharp, steel tacks. 
“Papa uses them to shingle roofs.”

5  Heading back to the road, I had second 
thoughts. How could two eleven-year-olds slow 
down a war machine with a bunch of tacks? Still, 
I followed Claudine up the hill to a spot above 
the road and crouched behind an old stone wall.

6  All too soon we heard the rumble of engines, so 
we raced to the road. “Like this,” whispered Claudine. 
She began � inging handfuls of tacks onto the pavement, so 
I threw handfuls, too. � en, just in time, we ducked out of sight. Blam! 
� e exploding tire sounded like a gunshot. � en another. Blam!

7  “Two blowouts!” Claudine whispered as we crept away. A
 er 
dark, we crept back toward the road. � e German soldiers were 
still struggling with the heavy rubber tires. Better yet, the road was 
so narrow that the other trucks could not pass. Claudine and I had 
delayed twelve trucks for half the day!

How do the girls’ actions 
relate to the theme? 
Reread the story. 
Underline details that 
explain what happens 
as a result of the girls’ 
actions.

Close Reader Habits

by Nadine Blanc

Tack AttackClaudine’s 

Read

138

Today you will read a historical fiction story about 
bravery. First you will read to understand what the 
story is about. Then you will reread with a partner 
to identify the theme of the story.

Read

•	 Read aloud the title of the passage. Invite students 
to share what they know about the Nazis and 
World War II. Establish that Nazis refers to a 
political party that ruled Germany from 1933 to 
1945 and began a war that spread across much of 
the world, including France. 

•	 Have students predict what the story will be about 
based on the title and the photo.

•	 Read to Understand  Have students read the 
story independently. Tell them to place a check 
mark above any confusing words and phrases as 
they read. Remind students to look inside, around, 
and beyond each unknown word or phrase to help 
them figure out its meaning. Use the Word 
Learning Routine on pp. A50–A51.

•	 When students have finished reading, clarify the 
meanings of words and phrases they still find 
confusing. Then use the questions below to check 
understanding. Encourage students to identify 
details in the text that support their answers. 

Where does the story take place? (France 
during the Nazi occupation) 

Who are the main characters? (Claudine and 
the narrator)

What do they want to do? (slow down German 
supply trucks)

What is the story mostly about? (how two 
eleven-year-old French children use tacks to delay 
German supply trucks)

English Language Learners 

	 Word Learning Strategy

•	 Read to Analyze  Read aloud the Close Reader 
Habit on the lower right of p. 138 to set the 
purpose for the second read. Then have students 
reread the story with a partner and discuss any 
questions they might have. 

Get Started

English Language Learners
Develop Language

Concept Vocabulary  To make sure 
students understand what is 
happening in the beginning of the 
story, provide support as needed for 
war-related terms, such as occupation, 
ammunition, front, and troops.

•	 Show photographs of German 
troops entering Paris and of supply 
trucks and tanks to prompt discussion 
of terms.

•	 Ask students to speculate on how 
they would feel if foreign troops 
occupied their homeland.

•	 Have students work with partners. 
Tell them to read and discuss the first 
three paragraphs, sentence by 
sentence, using their first language as 
necessary to aid comprehension. 

	 Word Learning Strategy 
Use Reference Materials

•	 Read aloud the first sentence. 

What does the verb occupied 
usually mean? (lived in a place, 
kept busy)

How could you find a meaning 
for occupied that makes better 
sense in the context of the story? 
(Use a dictionary or a glossary.)

•	 Have students look up occupy in a 
dictionary. 

What meaning for occupied works 
best in the story? (seized control of)

•	 Remind students that they can use a 
dictionary to find the best meaning 
of a multiple-meaning word. 
L.4.4c
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Think Use what you learned from reading the story to respond to the 
following questions.

1  Which statement best explains why the girls wanted to slow down 
the German trucks?

A The girls did not want the Nazi trucks to take French supplies 
back to Germany.

B The girls wanted to make trouble for the German troops who 
were occupying France. 

C The girls wanted to help the Americans troops steal German 
supplies that were being carried on the trucks. 

D The girls wanted to slow down trucks delivering supplies to 
soldiers who were fighting American troops.

2  Which statement best describes how events in paragraphs 5, 6, and 7 
are important to the theme of the story?

A They show that the girls grew tired of looking out a window.

B They show that the girls passed up a chance to be brave. 

C They show that the girls’ dangerous risk paid off.

D They show that the girls’ clever plan was only temporary.

Talk 

3  Discuss the theme of the story. Identify important details about 
events and the girls’ motivations and behavior that help reveal the 
theme. Organize the information in the Theme Chart provided on 
page 141.

Write 

4  Short Response Use the information in your chart to write about 
the theme, or lesson, that can be learned from the girls’ experience. 
Support your response with details from the story. Use the space 
provided on page 141 to write your response.

HINT Characters’ 
thoughts, feelings, 
and actions can help 
reveal why they 
behaved as they did.

Historical fiction is set 
in the past. Some 
parts are based on 
historical fact. Other 
parts have been made 
up by the author.

139

	 Monitor Understanding

If…  students have difficulty 
finding text evidence to answer 
item 2,

then…  use a Sequence Chart to 
help them organize the details 
required to answer the question. 
First, remind students that the 
narrator and Claudine are children 
going up against an army of adults. 
Then work with students to record 
the important events of paragraphs 
5, 6, and 7, noting details that 
emphasize the danger in the 
children’s plan. (“second thoughts,” 
“ducked out of sight,” “crept away,” 
“crept back”) Guide students to see 
that the events show the plan 
succeeded in spite of the danger.

Think

•	 Have students work with a partner to complete 
items 1 and 2. Draw attention to the boldface word 
best in each question.

TIP  A story’s resolution, or ending, is often a 
clue to its theme. The author may want you to 
learn the same lesson that the characters learn, 
or to learn from their mistakes.

Answer Analysis
When students have finished, discuss correct and 
incorrect responses.

1 	 The correct choice is D.  Paragraph 1 says the 
trucks are going through their town to deliver 
supplies to Nazi troops fighting American troops. 
Paragraphs 2 and 3 reveal the characters’ goal to 
slow down the trucks. 

•	 A and C are not supported by the passage.

•	 B is an understandable inference, but is not 
supported by text evidence.

	 DOK 2

2 	 The correct choice is C.  The characters’ 
dangerous but courageous act slowed down 
twelve trucks for half a day.

•	 A and D reflect details that are in the text but 
are not important to understanding the theme.

•	 B is contradicted by events in the text.
	 DOK 2

	 Monitor Understanding

	 Integrating Standards

Talk

•	 Have partners discuss the prompt. Emphasize that 
students should support their ideas with text 
details they write in the chart on p. 141. 

•	 Circulate to clarify misunderstandings. 

Write

See p. 141 for instructional guidance.

•	 Ask students to recall the Learning Target. Have 
them explain how using details about characters 
and events helped them identify the theme. 

Wrap UpWrap Up

	 Integrating Standards

Use the following questions to further 
students’ understanding of the story:

•	 How did the narrator feel about 
the German trucks in the village? 
Use details to support your 
answer. (The narrator felt unhappy 
about the trucks. The two children 
“watched glumly as the trucks roared 
and rumbled by,” and they wished 
they could stop them.)  
DOK 2  RL.4.1 

•	 What does the narrator mean by 
the words “I had second 
thoughts” in paragraph 5? (The 
narrator thinks, “How could two 
eleven-year-olds slow down a war 
machine with a bunch of tacks?” So, 
when you have second thoughts, it 
means you are wondering if your first 
idea or decision was correct or not.) 
DOK 2  RL.4.4, L.4.5b
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Modeled and Guided Instruction

Check Your Writing

 Did you read the prompt carefully?

 Did you put the prompt in your own words?

 Did you use the best evidence from the text to support your ideas? 

 Are your ideas clearly organized? 

 Did you write in clear and complete sentences? 

 Did you check your spelling and punctuation?
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Don’t forget to 
check your writing.

5  Short Response Describe a theme of “The Two Travelers.” 
Include details about the story events and characters’ actions 
that helped you infer the theme, or the author’s life lesson. 

 

 

 

 

 

 

 

 

 

 

Write Use the space below to write your answer to the question on page 137.

HINT Focus on 
what the characters 
do and what they say.

Two TravelersThe

Sample response: One theme is that a person should be judged by actions, not 

words. As the story begins, the characters promise to stand by each other “to the 

end” of their dangerous journey. Their promise is soon tested when the bear attacks 

them. The first man ciimbs a tree, thus leaving his friend behind! Fortunately, the 

second man saves himself by pretending to be dead. Later, the second man says the 

bear described the first man as a coward whose promises cannot be believed. 
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Scaffolding Support for Reluctant Writers

If students are having a difficult time getting started, use the 
strategies below. Work individually with struggling students, 
or have students work with partners.

•	 Circle the verbs in the prompt that tell you what to do, such 
as describe, explain, or compare.

•	 Underline words and phrases in the prompt that show what 
information you need to provide in your response, such as 
causes, reasons, or character traits.

•	 Talk about the details from the text that you will include in 
your response.

•	 Explain aloud how you will respond to the prompt.

Write

•	 Remember to use the Response-Writing Routine 
on pp. A54–A55.

Review Responses
After students complete the writing activity, help 
them evaluate their responses. 

5 	 Responses may vary but should include a clearly 
stated theme and an explanation of how that 
theme is supported by text details. They should 
include details that describe what the characters 
do and say and what happens because of their 
actions. See the sample response on the student 
book page. 
DOK 3
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Guided Practice

Check Your Writing

 Did you read the prompt carefully?

 Did you put the prompt in your own words?

 Did you use the best evidence from the text to support your ideas? 

 Are your ideas clearly organized? 

 Did you write in clear and complete sentences? 

 Did you check your spelling and punctuation?
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What does the character learn?

What is the theme of the story?

Who is the character?

What is the character’s problem?

3  Use the Theme Chart below to organize your ideas.

Write Use the space below to write your answer to the 
question on page 139.

4  Short Response Use the information in your chart to write 
about the theme, or lesson, that can be learned from the girls’ 
experience. Support your response with details from the story.

 

 

 

 

 

 

 

 

HINT Characters’ 
thoughts, feelings, 
and actions can help 
reveal why they 
behaved as they did.

Tack AttackClaudine’s 

Sample response: The theme of the story is that even a small act of courage can 

make a difference. In the first few paragraphs, I learned that the girls want to help 

the Americans by slowing down the German supply trucks.  The two come up with 

the idea of throwing tacks in the road, bravely go ahead with their dangerous plan, 

and succeed in stopping twelve trucks for half a day! The girls did find a way to make 

a small difference in the war effort.

141

Talk

3 	 Students should use the Theme Chart to 
organize their thoughts and evidence. 

Write

•	 Ask a volunteer to read aloud the Write prompt.

•	 Invite students to tell what the prompt is asking 
them to do. Make sure they understand that they 
need to infer a theme from the characters’ 
experiences and explain how text details support 
that theme.

•	 Call attention to the HINT. 

•	 Remember to use the Response-Writing Routine 
on pp. A54–A55.

Review Responses
After students complete the writing activity, help 
them evaluate their responses. 

4 	 Responses may vary, but students should state a 
theme that clearly reflects the characters’ brave 
actions and what happens as a result of those 
actions. Students should support their responses 
with specific details from the text that they 
included in their Theme Charts. See the sample 
response on the student book page. 
DOK 3
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1  Among Arthur’s Knights of the Round Table was one who was a 
mixture of good and bad, as indeed most people are. His name was 
Sir Ivaine; brave, kind-hearted, and merry; but at the same time � ckle, 
sometimes forgetful of his promises, and inclined to make light of 
serious things.

2  One night, in the early spring, the knights and ladies of Arthur’s 
Court were sitting in the dining-hall. . . .

3  Sir Ivaine was telling of his experience with the Black Knight.
4  “It was when I was very young,” he said; “indeed, I had just been 

made a knight. Some one told me of the wicked Black Knight who lived, 
and still lives, in a wood a long way from here. Knowing that he did 
much evil, I determined to kill him. I rode to the wood where he lived, 
and in which I found a marble platform. In the middle of it was a sunken 
space holding a fountain. I walked to this, and following the directions of 
some writing which was on the stone, picked up a cup that lay at hand, 
and � lling it with water, poured it into the fountain.

5  “� en a great storm of wind and rain arose, and when it was at its 
height the Black Knight rode up and began to attack me. We fought for a 
little while, but he easily overthrew me. � inking me dead, he rode back, 
leaving me on the ground. But a
 er a time I was able to mount my horse, 
and went back to my mother’s castle.”

6  At this moment the king and the queen entered, unperceived by any 
one except Sir Ivaine. � e young man, who was always polite, sprang to 
his feet; then the other knights rose. Sir Kay, who was not always sweet-
tempered, said to Sir Ivaine:

7  “We all know that you are very polite, but you have more courtesy 
than bravery.”

Independent Practice
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Genre: Legend

WORDS TO KNOW
As you read, look 
inside, around, and 
beyond these words 
to figure out what 
they mean.

• courtesy

• determined

• disobedient

Read

Today you are going to read a legend and use what 
you have learned about text details to determine 
its theme.

•	 Ask volunteers to explain why making connections 
between what characters say and what they do in 
reaction to a problem will help them better 
understand the message of a story. Encourage 
students to use the Academic Talk words in their 
responses. 

English Language Learners

Read
You are going to read the legend independently 
and use what you have learned to think and write 
about the text. As you read, remember to look 
closely at the details in the text that tell about the 
main character and his problem, how he solves the 
problem, and what he learns as a result. These 
details will help you determine the theme.

•	 Read aloud the title of the legend, and then 
encourage students to preview the text, paying 
close attention to the illustrations. 

•	 Call attention to the Words to Know in the upper 
left of p. 142. 

•	 If your students need support in reading the 
legend, you may wish to use the Monitor 
Understanding suggestions.

•	 When students have finished, have them complete 
the Think and Write sections.

	 Monitor Understanding

Get Started

142

English Language Learners
Build Meaning

Archaic Language  Ask students to share what they know 
about the legends of King Arthur and his knights. Note that 
the legend is set roughly 1,500 years in the past, and some 
of the language they will read is intended to add authenticity 
to the story.

•	 Establish that as they read, students may come across words 
and phrases that reflect a formal, old-fashioned English that 
may be unfamiliar. For example, point out the phrase lay at 
hand in the last sentence of paragraph 4 and ask:

What do you think lay at hand means? 

What clues in the text help to figure out its meaning?

•	 Help students see that the phrase picked up is a clue that the 
cup was right there, so lay at hand probably means “nearby.”

•	 Other examples of formal or unusual English words and 
phrasing students may need help with include crave your 
permission, set forth, heretofore, and stole away. Have 
students work with a partner to suggest meanings for these 
words and phrases, providing assistance as needed.
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 8  At that Sir Ivaine said: “I was almost a boy when the Black Knight 
overthrew me, but I could conquer him now.”

 9  “It is very easy to say that a
 er you have eaten,” said Sir Kay. “Almost 
any knight feels brave and self-satis� ed when he has had a good supper 
of venison.”

10  � e king asked what the conversation was about, and Sir Ivaine 
repeated the story of his adventure, adding: “And, Sir King, I crave your 
permission to set forth to-morrow to slay this Black Knight who is a pest 
in the land.”

11  “I have heard of this man,” said the king, “and have o
 en thought of 
sending some one to punish him. But he lives far away, and it has been 
necessary heretofore to right � rst the wrongs nearest home. Yet now his 
evil deeds and persecutions must cease. Tomorrow a company of us will 
set forth and conquer him and all his people.”

12  � e king named some half-dozen of his knights, Sir Ivaine among 
them, who were to undertake this adventure.

13  Sir Ivaine was displeased; he thought that the adventure should be his 
alone. So he rose in the middle of the night and stole away unattended, 
determined to go in advance of the others and kill the Black Knight. It 
did not occur to him that in proving himself brave, he was also proving 
himself disobedient.

Determining the Theme of a Story Lesson 9

©Curriculum Associates, LLC Copying is not permitted. 143Lesson 9 Determining the Theme of a Story

143

	 Monitor Understanding

If… students struggle to read and understand the passage,

then… use these scaffolding suggestions:

Question the Text  Preview the text with 
students by asking the following questions:

•	 Based on the illustrations, what do 
you think the setting is? (Sample 
responses: a time long ago when there 
were knights, kings, and queens; a 
medieval castle in England)

•	 What questions do you have about 
the text?

Vocabulary Support  Define words that 
may interfere with comprehension, such 
as overthrew and advance.

Read Aloud  Read aloud the text with 
the students. You could also have students 
chorally read the text in a small group.

Check Understanding  Use the 
questions below to check understanding. 
Encourage students to cite details in the 
text that support their answers.

•	Who is the main character? (Sir Ivaine, 
one of King Arthur’s knights)

•	What happened the first time Sir 
Ivaine met the Black Knight? (The 
Black Knight defeated him in a fight.)

•	 Why does Sir Ivaine think he can 
conquer the Black Knight now? 
(because he is older and more experienced)
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14  He rode forth in the darkness, humming merrily to himself. . . . A
 er 
many days of travel, Sir Ivaine reached the forest in the midst of which 
was the castle of the Black Knight. He rode to the platform of stone, 
[and] the Black Knight appeared.

15  He recognized the armor of Sir Ivaine, and said: “Aha! I see I did not 
kill you before, but you shall not escape me this time.”

16  “� e best man shall win,” said Sir Ivaine, cheerfully. 
17  � en the two began a great combat. . . . [� ey] fought so eagerly that 

they were not even aware of the storm. It was not long before the Black 
Knight began to grow weak from the many powerful and death-dealing 
strokes from Sir Ivaine’s sword. At last, seeing that he was mortally 
wounded, the Black Knight turned his horse. [He] galloped in the 
direction of his castle.

18  . . . Sir Ivaine followed. But he 
could not quite catch up with the 
Black Knight, although gaining on 
him inch by inch. By the time the 
castle moat was reached, Sir Ivaine 
was only � ve feet behind. � e horses 
thundered one a
 er the other over 
the bridge. � e Black Knight rode 
under the portcullis, or sharp iron 
gate, which was raised. � e instant 
he was inside, the portcullis fell, in 
order to shut out Sir Ivaine.

19  But Sir Ivaine had already 
passed beneath it. [He] sprang to his 
feet and drew his sword to renew 
his attack upon the Black Knight, 
but he was already dead . . . . 

20  � en Sir Ivaine realized what his recklessness had cost him. � ere 
he was, alone in a strange castle, the lord of which he had killed. Soon 
the people of the castle would come and capture him, for he could not 
escape, since the portcullis was down. . . .

Independent Practice
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	 Theme Connection 
•	 Remind students that the theme of this lesson is Tales of 

Bravery.

•	 Display a three-column chart and label each column with the 
title of the stories in this lesson. 

•	 Have students recall details from each selection that relate to 
the theme of bravery. Write the details in the appropriate 
columns.

•	 Ask students what they learned about bravery from each of 
these stories.

After students have read the story, use these 
questions to discuss the text with them:

•	 Why does Sir Ivaine believe that the adventure 
to defeat the Black Knight should be his alone? 

	 (He fought the Black Knight when he was younger 
and has boasted that he could beat him now.) 
DOK 2  RL.4.1 

•	Why hasn’t the king tried to defeat the Black 
Knight before the story takes place? Why does 
he feel that now is the time to conquer the 
knight? 

	 (According to the king, it was more important to 
“right first the wrongs nearest home.” Because the 
Black Knight lives far away, it wasn’t important 
enough to conquer him. Now the king feels the time 
is right to punish the Black Knight.)  
DOK 2  RL.4.1

•	Describe Sir Ivaine’s second encounter with the 
Black Knight. Would you say he successfully 
achieved his goal? 

	 (Sir Ivaine meets the Black Knight at the stone 
platform. The Black Knight and Sir Ivaine fight 
“eagerly,” and soon the Black Knight is “mortally 
wounded.” He gallops toward his castle, followed 
closely by Sir Ivaine. Inside the castle, Sir Ivaine finds 
that the Black Knight has died. However, the gate has 
come down, and Sir Ivaine is trapped inside the 
castle. He realizes he cannot escape and will be 
captured by the Black Knight’s people. Students may 
say that Sir Ivaine did defeat the Black Knight, but 
losing his freedom and possibly his life was not part 
of that goal, so he was not successful.)  
DOK 2  RL.4.1, RL.4.3

•	The narrator of this legend is someone outside 
the story. How might the story have been 
different if Sir Ivaine were the narrator?

	 (Sir Ivaine would have expressed more of his thoughts 
and feelings about the events. For example, he might 
have shown anger at Sir Kay’s criticism of his bravery, 
disappointment in the king’s decision to send other 
knights with him to conquer the Black Knight, and fear 
at being trapped in his opponent’s castle.)  
DOK 3  RL.4.6

	 Theme Connection 

Integrating Standards
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Think Use what you learned from reading the legend to respond to the 
following questions.

1  This question has two parts. First, answer Part A. Then answer Part B.

Part A
In paragraph 7, Sir Kay says that Sir Ivaine is more polite than brave. 
Which statement below describes how Sir Ivaine tries to show that 
Sir Kay is wrong?

A Sir Ivaine wants to prove that he can be both kind-hearted 
and polite. 

B  Sir Ivaine wants to prove that he can defeat the Black Knight 
by himself.

C Sir Ivaine wants to prove that he can be brave after a good 
meal of venison.

D  Sir Ivaine wants to prove that he can lead the company of 
knights.

Part B 
Which statement below best supports the answer in Part A?

A “Among Arthur’s Knights of the Round Table was one who 
was a mixture of good and bad, as indeed most people are.”

B “‘I have heard of this man,’ said the king, ‘and have often 
thought of sending someone to punish him.’”

C “ ‘. . . . Sir King, I crave your permission to set forth to-morrow 
to slay this . . . pest in the land.’ ”

D “It did not occur to him that in proving himself brave, he was 
also proving himself disobedient.”

145

	 Monitor Understanding

If…  students struggle to complete the items, 

then…  you may wish to use the following suggestions: 

Read Aloud Activities 
•	 As you read, have students note any unfamiliar words or 

phrases. Clarify any misunderstandings. 

•	 Discuss each item with students to make certain they 
understand the expectation. 

Reread the Text  
•	 Have students complete a Theme Chart as they reread. 

•	 Have partners summarize the text.

Think

•	 Use the Monitor Understanding suggestions  
to support students in completing items 1–4.

	 Monitor Understanding

Answer Analysis
When students have finished, discuss correct and 
incorrect responses. 

1 	 Part A 
The correct choice is B.  In paragraph 10, Sir 
Ivaine asks the king’s permission to fight the 
Black Knight. This request comes just after Sir 
Kay makes light of Sir Ivaine in paragraph 9. 

•	 A is incorrect because Sir Kay is questioning Sir 
Ivaine’s bravery, not his politeness or kind-
heartedness. 

•	 C relates to details in the text, but it doesn’t tell 
how Ivaine wanted to prove he was brave.

•	 D is not supported by text details.

	 Part B 
The correct choice is C.  Sir Ivaine asks the king 
for permission to slay the Black Knight so that he 
can prove he is brave.

•	 A, B, and D are all sentences from the story, 
but they do not support the statement from 
Part A that Sir Ivaine wanted to prove he could 
defeat the Black Knight by himself.

DOK 2  RL.4.2
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2  Read the sentence from the passage.

Sir Ivaine was displeased; he thought that the adventure should be 
his alone.

What does the prefi x dis- mean in the word displeased?

A  over

B not

C again

D under

3  Reread paragraph 13. How is Sir Ivaine’s response to the king’s plan 
important to the theme of the story?

A  It shows he thought the knights named by the king were 
cowardly.

B It shows he thought the Black Knight could be defeated 
quickly and easily. 

C It shows he did not think that evil deeds should go 
unpunished.

D It shows he did not think carefully about what he was about 
to do.

4  Read the sentence from paragraph 20.

Then Sir Ivaine realized what his recklessness had cost him.

Which three statements best describe how the consequences of 
Sir Ivaine’s actions support a story theme?

A  Sir Ivaine had learned how to win a fight. 

B  Sir Ivaine needed to find a new company of knights.

C  Sir Ivaine had shown the king he was disobedient.

D  Sir Ivaine needed to prove himself again to the king.

E  Sir Ivaine had put his life in great danger.

F  Sir Ivaine would  be embarrassed if he returned home.

G  Sir Ivaine would have little hope of escape. 
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	 Monitor Understanding

If…  students don’t understand the writing task,        

then…  read aloud the writing prompt. Use the following 
questions to help students get started:

•	 What is the prompt asking you to write about? 

•	 Do you need to reread the text to find more 
information? 

•	 How will you identify the information you need 
to include? 

•	 Have partners talk about how they will organize their 
responses.

•	 Provide a graphic organizer to assist students, if needed.

2 	 The correct choice is B.  The prefix dis- means 
“not,” or “opposite of.”

•	 A, C, and D do not accurately define the 
meaning of the prefix. 

DOK 2  L.4.4b

3 	 The correct choice is D.  Sir Ivaine wants to kill 
the Black Knight by himself, so he sneaks out in 
the middle of the night. It does not occur to him 
that “in proving himself brave, he was also 
proving himself disobedient.” This suggests that 
he acts without considering the consequences.

•	 A, B, and C are not supported by information 
in the text. 

DOK 2  RL.4.2

4 	 The correct choices are C, E, and G.  Choice C 
is supported by the last sentence in paragraph 
13. Choices E and G are supported by events in 
paragraph 20, when Sir Ivaine realizes he is 
trapped in the enemy’s castle.

•	 A, B, D, and F are not supported by details in 
the text. 

DOK 2  RL.4.2 
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 Learning Target
In this lesson, you learned to identify the theme of a story by 
using details in the text. How did learning to identify the theme 
help you better understand the story?

Write 

5  Short Response What lesson does Sir Ivaine learn in this passage? 
How does his experience relate to the theme in the story? Use details 
from the passage to support your answer.

  

 

 

 

 

 

 

 

  

 

 

 

 

Sample response: Sir Ivaine learns that rash bravery can lead to 

trouble. To prove his bravery, Sir Ivaine sneaks out to conquer 

the Black Knight on his own. He doesn’t think about the 

consequences, though. First, he shows the king he is 

disobedient. Then he thoughtlessly follows the Black Knight 

into his castle where he gets trapped and put in danger. Sir 

Ivaine’s experience points to the theme: Think ahead before 

taking action.

Responses will vary, but students should identify that learning to use 

details to figure out the theme helps them better understand why the 

author wrote the story. 
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Points Focus Evidence Organization

2 My answer does 
exactly what the 
prompt asked me 
to do.

My answer is 
supported with 
plenty of details 
from the text.

My ideas are clear 
and in a logical 
order.

1 Some of my 
answer does not 
relate to the 
prompt.

My answer is 
missing some 
important details 
from the text.

Some of my ideas 
are unclear and 
out of order.

0 My answer does 
not make sense.

My answer does 
not have any details 
from the text.

My ideas are 
unclear and not in 
any order.

5 	 2-Point Writing Rubric

Write

•	 Tell students that using what they read, they will 
plan and compose a short response to the writing 
prompt. 

	 Monitor Understanding

Review Responses
After students have completed the writing activity, 
help them evaluate their responses. 

5 	 Display or pass out copies of the reproducible 
2-Point Writing Rubric on p. TR10. Have 
students use the rubric to individually assess 
their writing and revise as needed.

	 When students have finished their revisions, 
evaluate their responses. Answers will vary but 
should use details to show how Sir Ivaine’s rash 
behavior relates to a theme. Answers should 
also include a clearly stated theme. See the 
sample response on the student book page. 
DOK 3  RL.4.2, W.4.9a

Learning Target
•	 Have each student respond in writing to the 

Learning Target prompt.

•	 When students have finished, have them share 
their responses. This may be done with a partner, 
in small groups, or as a whole class.

Wrap Up
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 Read the following story. Then answer the questions that follow.

from The Moffats
by Eleanor Estes

 1 [Jane Moffat] watched Mr. Brooney, the grocery man, drive up with his horse and wagon. 
The Moffats called Mr. Brooney’s horse the dancey horse, because of the graceful way 
he threw his legs about when he cantered up the street. Mr. Brooney stopped between 
Mrs. Squire’s house and the yellow house. He threw down the heavy iron weight to keep 
his horse from dancing away and took several baskets of groceries from the wagon. He 
crossed the street and disappeared in Mrs. Frost’s back yard. He was gone a long time. 
The horse stood there with the greatest patience. Occasionally he � icked his long tail to 
rid himself of a pesky � y. Or now and then he wriggled an ear when Sylvie, who was 
practicing her graduation music, hit a high note. And sometimes he raised one dainty 
foot or another and then planted it � rmly on the ground. For the most part, however, he 
stood there dreamily, looking neither to left nor to right.

 2 Jane watched him and watched him.

 3 He had wings and could carry her away.

 4 He was the wooden horse of Troy and many men could step out of him.

 5 He was a bridge that she could walk under.

 6 Sitting up there on the hitching post, watching the horse and watching the horse, Jane 
repeated to herself, “The horse is a bridge for me to walk under, and I’m goin’ to walk 
under it.”

 7 So she jumped down and marched over to the horse. He stood there immobile. Except 
for his eyes, which followed her around like those of the velvet-clad lady in the picture in 
the sitting-room.

 8 Jane walked under him and came out on the other side. This gave her an extraordinary 
feeling of satisfaction and elation.

 9 At that moment when Jane was walking under the horse, Mama came to the window of 
the front parlor and shook her duster out vigorously. “Thank heavens!” she said to 
herself. “Thank heavens, it’s spring again and that long hard winter is over.” No more 
fussing with stoves and wondering where the next coal was coming from, she thought, 
slapping the duster against the green shutters. . . . 

190
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10 But goodness! Could Mama believe her eyes? What was Janey doing? Walking under 
that horse! Of all things! Mama was speechless with amazement and dropped the duster 
out of the window at the sight. Joe and Rufus saw her from the other side of the yard 
and became all tangled up in their stilts in consequence. Sylvie, who was practicing her 
singing way back in the kitchen, was the only one who did not see her. 

11 “Jane! Whatever on earth!” Mama cried. “You mustn’t do such things. You mustn’t walk 
under horses. They might kick or start walking or something.”

12 Jane stepped thoughtfully up the walk. “All right, Mama,” she said.

13 She had no desire to keep on walking under horses. It was just something she felt she 
had to do at that moment, just that once. And she knew that horse. She’d been watching 
him and watching him. So she had walked under him and from the feeling inside of her 
she thought it had turned out to be an all right sort of thing to do—just that once.

191
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Interim Assessment

1. Part A

Which phrase best describes Mr. Brooney’s horse? 

� small but dangerous

� useful but surprising

� elegant and calm

� heavy and slow 

Part B 

Which sentences from the text best support your answer in Part A? Choose two 
answers.

� “[Jane Moffat] watched Mr. Brooney, the grocery man, drive up with his horse and 
wagon.”

� “The Moffats called Mr. Brooney’s horse the dancey horse, because of the graceful 
way he threw his legs about when he cantered up the street.”

� “Or now and then he wriggled an ear when Sylvie, who was practicing her 
graduation music, hit a high note.”

� “Occasionally he � icked his long tail to rid himself of a pesky � y.”

� “They might kick or start walking or something.”

� “For the most part, however, he stood there dreamily, looking neither to left nor to 
right.”
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Answer Analysis
When students have completed the Interim 
Assessment, discuss correct and incorrect responses.

1 	 Part A
	 The correct choice is C.  The text describes the 

horse’s graceful movements and the way it 
stands calmly while Jane walks under it.

•	 A is incorrect because the horse is not 
described as small or dangerous. 

•	 B is incorrect because the horse is not 
described as surprising.

•	 D is incorrect because the horse is not 
described as heavy or slow. 

	 Part B
	 The correct choices are B and F.  The sentence 

claims that he threw his legs out gracefully as he 
cantered up the street, which makes him 
elegant. Standing dreamily in place makes him 
seem calm and patient.

•	 A is incorrect because the sentence does not 
describe the horse’s movements or calm 
behavior.

•	 C and D are not the best evidence to use as 
support. They merely describe the horse’s 
reactions to minor annoyances as he waits.

•	 E is incorrect because it does not describe  
Mr. Brooney’s horse specifically. Instead, it 
states Mama’s warning to Jane about horses  
in general.

DOK 2  RL.4.1
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2. Part A

What can readers infer about Jane based on her thoughts?

� She is fond of Mr. Brooney’s horse.

� She wants to run away.

� She is very imaginative.

� She wishes she lived in another time.

Part B

Which three details from the story best support the answer to Part A?

� “He had wings and could carry her away.”

� “He crossed the street and disappeared in Mrs. Frost’s back yard.”

� “. . . his eyes, which followed her around like those of the velvet-clad lady in the 
picture. . . .”

� “He was the wooden horse of Troy and many men could step out of him.”

� “So she jumped down and marched over to the horse.”

� “Thank heavens, it’s spring again and that long hard winter is over.”

3. Which details are clues that the story takes place in the past? Choose three answers.

� a house with green shutters

� a hitching post on the main street

� an older sister who is practicing her singing

� a grocery man driving a horse and wagon

� a sitting room and front parlor

� a lady dusting her furniture

193

2 	 Part A
	 The correct choice is C.  Story details tell Jane’s 

fanciful and figurative thoughts about the horse. 

•	 A is incorrect because, while Jane might be 
fond of the horse, there is no direct evidence  
of that. 

•	 B pertains only to one of Jane’s thoughts  
(“He had wings and could carry her away”),  
not the others.

•	 D pertains only to one of Jane’s thoughts (“He 
was the wooden horse of Troy”).

	 Part B
	 The correct choices are A, C, and D.  They 

describe Jane’s imaginative thoughts about the 
horse.

•	 B is incorrect because it describes what 
Mr. Brooney did.

•	 E is incorrect; it describes Jane’s actions, not 
her thoughts.

•	 F is incorrect because it describes what Jane’s 
mother is thinking, not Jane.

DOK 2  RL.4.1, RL.4.3

3 	 The correct choices are B, D, and E.  B and D 
are rarely seen in most neighborhoods today, 
and E names terms rarely used to refer to rooms 
in most modern American homes.

•	 A is incorrect because modern homes may 
have green shutters.

•	 C is incorrect because even today, siblings 
practice their singing.

•	 F is incorrect because people still dust 
furniture..

DOK 2  RL.4.3
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4. Part A

Which sentence is the best description of Mama’s response to Jane’s actions?

� Mama is too busy dusting the front parlor to notice what Jane is doing.

� Mama does not see Jane because she is in the kitchen with Sylvie.

� Mama is proud of Jane for taking a risk and being so brave.

� Mama is shocked and upset with Jane for not being more careful.

Part B

Which sentence from the story best supports the correct answer to Part A?

� “At that moment when Jane was walking under the horse, Mama came to the 
window of the front parlor and shook her duster out vigorously.”

� “Mama was speechless with amazement and dropped the duster out of the 
window at the sight.” 

� “Joe and Rufus saw her from the other side of the yard and became all tangled up 
in their stilts in consequence.”

� “Sylvie, who was practicing her singing way back in the kitchen, was the only one 
who did not see her.”

194
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4 	 Part A
	 The correct choice is D.  From details in the 

text, such as Mama “was speechless,” “dropped 
the duster,” and crying out to Jane, “Whatever 
on earth! You mustn’t do such things,” the best 
summary of Mama’s response is that she is upset 
with Jane for walking under the horse.

•	 A is incorrect. Mama is dusting the front parlor, 
but she sees what Jane was doing—walking 
underneath the horse. 

•	 B is incorrect because Mama is in the front 
parlor, not the kitchen. 

•	 C is incorrect because nothing suggests that 
Mama is proud of Jane or wants to encourage 
her behavior. On the contrary, the story shows 
that Mama wants to discourage any such future 
behavior on Jane’s part. 

	 Part B
	 The correct choice is B.  This sentence 

describes Mama’s reaction to seeing Jane walk 
under the horse.

•	 A describes what Mama was doing before she 
saw Jane’s actions.

•	 C and D do not describe Mama’s response to 
Jane’s actions. 

DOK 2  RL.4.3
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5. Select three details that should be included in a summary of the story.

� Jane’s mother is inside the house dusting the front parlor. 

� Walking under the horse gives Jane a good feeling.

� The horse � icks his long tail and stomps his feet.

� As Jane watches the horse, she imagines him as a bridge for her to walk under.

� Jane stays outside to avoid hearing Sylvie practice her graduation music.

� Jane jumps off the hitching post and walks under the horse.

6. Part A

Which statement best describes a theme in the story? 

�  Never walk under a horse.

� Some risks are dangerous but worth taking.

�  A horse can be a beautiful creature. 

�  Sometimes mothers worry too much.

Part B 

Which two quotations from the story support your answer to Part A?

� “Jane watched him and watched him.”

� “But goodness! Could Mama believe her eyes? What was Janey doing?”

� “You mustn’t walk under horses. They might start to kick or start walking or 
something.”

� “She had no desire to keep on walking under horses.”

� “So she had walked under him and from the feeling inside of her she thought it had 
turned out to be an all right sort of thing to do—just that once.”

195
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5 	 The correct choices are B, D, and F.  These  
are the key events to include in a summary of  
the story.

•	 A and C are not as important as other events 
or ideas.

•	 E may be a reason why Jane is outside, but  
that detail is not important, nor is it given in 
the story. 

DOK 2  RL.4.2

6 	 Part A
	 The correct choice is B.  Although walking 

under a horse is risky, Jane decides that the 
reward outweighs the risk, and it gives her 
tremendous satisfaction.

•	 A is not supported by the outcome of the story, 
although this does reflect Mama’s opinion.

•	 C and D are inferences related to characters in 
the story, not themes. 

	 Part B
	 The correct choices are C and E.  Both support 

the idea that the risk Jane takes was dangerous 
but worth taking. C describes how dangerous 
Jane’s action was, and E describes how she feels 
afterward—that acting on that impulse was “an 
all right sort of thing to do.” 

•	 A is not about taking a risk, so it does not 
support the correct answer to Part A.

•	 B describes Jane’s mother’s shock, but does  
not explain why the risk was dangerous or 
worth taking.

•	 D describes Jane’s thoughts after she walked 
under the horse, but it does not support her 
action as a risk worth taking. 

DOK 3  RL.4.2
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7. Which two statements explain why Jane has a “feeling of satisfaction and elation” 
in the story?

� She manages to avoid having to help her mother with the spring cleaning 
and dusting.

� She is happy that she has succeeded in doing what she set out to do.

� She has time to sit on the hitching post and watch Mr. Brooney delivery groceries.

� She surprises her brothers and makes them get tangled up in their stilts. 

� She makes the horse stomp his foot and follow her movements with his eyes.

� She turns her idea about the horse into reality by walking underneath him.

8. Part A

What does immobile mean in paragraph 7?

� unpleasant

� graceful

� helpless

� motionless

Part B

Which detail from the story best helps the reader understand the meaning of 
immobile?

� “The horse stood there with the greatest patience.”

� “The Moffats called Mr. Brooney’s horse the dancey horse, . . .”

� “So she jumped down . . .”

� “. . . marched over to the horse.”

196

7 	 The correct choices are B and F.  B describes 
Jane’s feelings of success in carrying through 
what she was determined to do. F explains that 
she actually carried through on her idea to walk 
under the horse.

•	 A is incorrect and is not supported by story 
details.

•	 C, D, and E do not explain why Jane feels 
satisfied.

DOK 2  RL.4.3

8 	 Part A
	 The correct choice is D.  Immobile means 

“motionless.”

•	 A, B, and C do not give the correct meaning  
of the word immobile.

	 Part B
	 The correct choice is A.  This sentence supports 

the idea that the horse is not moving.

•	 B describes the horse as “dancey,” which is the 
opposite of immobile.

•	 C and D describe Jane, not the horse. 

DOK 2  L.4.4a
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9. Which two details from the story show that Jane is a very determined girl who 
sometimes makes reckless decisions?

� “The Moffats called Mr. Brooney’s horse the dancey horse, because of the 
graceful way he threw his legs about . . . .”

� “He was the wooden horse of Troy and many men could step out of him.”

� “. . . Jane repeated to herself, ‘The horse is a bridge for me to walk under, and 
I’m goin’ to walk under it.’”

� “No more fussing with stoves and wondering where the next coal was coming 
from . . . .”

� “So she jumped down and marched over to the horse.”

� “It was just something she felt she had to do at that moment, just that once.”

197

9 	 The correct choices are C and F.  Both story 
details support the inference that once Jane 
makes a decision, she is willing to make it 
happen, even though it may be risky.

•	 A and B are incorrect; they describe Jane’s 
thoughts about Mr. Brooney’s horse.

•	 D explains some thoughts that Jane’s mother 
has as she dusts.

•	 E is a detail about Jane’s actions, not her 
character traits.

DOK 2  RL.4.3
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10.  Extended Response What lesson does Jane learn at the end of the story from 
The Moffats? How does her experience with the horse teach her this lesson? Be sure to 
include key details from the story in your answer.

At the end of the story, Jane learns that there are some things you only need 

to do once to experience them fully. The story says, “She had no desire to 

keep on walking under horses.” In this case, Jane wanted to challenge herself 

to walk under the horse once to know how that felt. She thinks, “It was just 

something that she felt she had to do at the moment, just that once.” 

The horse’s calm and patient nature gave Jane the confidence to succeed at 

her goal.

198
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Review Responses
10 	 Answers will vary but should show that Jane 

learns there are some things you only need to  
do once to experience them fully. Jane had 
observed the horse’s calm and patient nature, 
which gave her the confidence she needed to 
walk under him. See the sample response on  
the student book page.

DOK 3  RL.4.2
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Review Unit Opener Self-Check

Ask students to complete the unit self-check on page 104 of 
the student book. Then have them discuss the items in the 
self-check with a partner. Encourage students to give each 
other examples from the lessons that show where they really 
began to understand the skill.

Finally, bring students together for a whole-class discussion. 
Ask them how knowing these skills have helped make them 
better readers. Remind them to use their Academic Talk words. 


