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Specific level assessment tasks

FROM ASSESSMENT TO PROGRAMMING
Assisting students requiring additional support in reading

COMMONWEALTH OF AUSTRALIA

Copyright Regulations 1969

WARNING

This material has been reproduced and communicated to you by or on behalf of the NSW Department of Education and 
Training pursuant to Part VB of the Copyright Act 1968 (the Act).

The material in this communication may be subject to copyright under the Act. Any further reproduction or 
communication of this material by you may be the subject of copyright protection under the Act. 

Do not remove this notice.

This document is available online in pdf format at:
http://www.schools.nsw.edu.au/media/downloads/schoolsweb/studentsupport/
programs/disabilitypgrms/assessprogad.pdf
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Educheck: Neal phonemic skills screening test

•	 Administration instructions

•	 Teacher’s copy

•	 Student’s copy

Johnson basic vocabulary

•	 Administration instructions

•	 Teacher’s copy

•	 Student’s copy

Sutherland Phonological Awareness Test

•	 Author’s note

•	 Sutherland Phonological Awareness Test

•	 Administration instructions

•	 Stimulus page

•	 Scoring and interpretation

Phonological awareness for older students

•	 Administration instructions
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FROM ASSESSMENT TO PROGRAMMING
Assisting students requiring additional support in reading

Student’s copy page 1
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Student’s copy page 2
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Student’s copy page 3

seen pert raid burn oats meal

loin horn coax jaw cart ray

firm head curt gout laud pew

loom fowl nigh mall tow guy

hoe soy thief

picnic 

hopeless 

visit 

undertake  
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pressing 
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expect 

message 
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thack shol whid  quox
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Johnson basic vocabulary

Administration information

Test the student on the first one or two columns of the Johnson basic vocabulary. Words 
must be recognised by sight and not sounded out. To enhance the information gained 
from administering the Johnson basic vocabulary it is recommended that an automaticity 
component be included.  Information can be acquired by using a stop watch to time students 
automatic recognition of words read. Oral Reading Rate Data Guide: Words in isolation (Neal 
1990) recommends:

Year 3-4 	 30-45 wpm correct

		  0-2 errors

Year 5-6	 45-50 wpm correct 

		  0-2 errors

Administration procedure

Place the Johnson basic vocabulary sheet in front of the student showing the first two 
columns only. (If the student has displayed any anxiety during the text reading assessment 
the teacher may decide to display one column at a time.)

“I would like you to read some words for me. I am going to use the stop watch to see how 
quickly and carefully you can read each word. You will need to read the words down the 
column, (indicate the direction to the child). Remember how fast you read the words is not as 
important as getting the words right. Any questions? I will start the stop watch when you say 
the first word.” 

If the child does not begin after 5 seconds tell them the word.
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Student’s copy

Johnson basic vocabulary

the  out  our  how 

of  so  over too 

and  said  man little 

to  what me good 

a  up even very 

in  its most make 

that  about made world 

is  into after still 

was  than did own  

he  them many see 

for  can before men 

it  only must work 

with  other through long 

as  new back get 

his  some years here 

on  could where between 

be  time much both 

at  these your under 

by  two way never 

I  may well day 

this  then down same

had  do should if

not  first those my 

are  any people now

no  like Mr because 
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Student’s name: .............................................................. Date: ...............................  

the  out  our  how 

of  so  over too 

and  said  man little 

to  what me good 

a  up even very 

in  its most make 

that  about made world 

is  into after still 
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it  only must work 

with  other through long 
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at  these your under 

by  two way never 

I  may well day 

this  then down same

had  do should if
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no  like Mr because 

Teacher’s copy

Johnson basic vocabulary
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Author’s note

Sutherland Phonological Awareness Test
Dr Roslyn Neilson has given permission for the original edition 1995 of the Sutherland 
Phonological Awareness Test (now out of print) to be reprinted here and copied as required 
by users of this manual. The test may be used as a screener to determine whether further 
follow up in the area of phonological awareness is indicated for individual children. Further 
assessment should ideally use a current published phonological awareness test with up-to-
date normative data.

Screening results may be interpreted with reference to the following chart illustrating SPAT 
Total mean scores at four grade levels: Kindergarten, Grade 1, Grade 2 and Grade 3. The 
average range for each grade is indicated by scores within one standard deviation of the 
mean. The abbreviation ‘n’ refers to samples sizes at each grade.

The norms were collected in 2004, in Term 3 of the school year. Testing included whole cohorts 
of children from schools in low socio-economic status communities and more advantaged 
communities within Sydney, NSW. Please note that this testing was carried out well before 
systematic intensive phonics teaching was employed within local schools, so the results are 
probably conservative estimates of current grade expectations.

Scores for a separate Kindergarten group are presented in parentheses, labelled as 
Kindergarten Low. These scores represent results from one particular class, also tested in July, 
which up to that point had had no formal exposure at all to the alphabet. These results may be 
regarded as representing critically low scores during the first year of schooling.
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SPAT total norms
 (Kindergarten 
 Low n=31) 

Kindergarten 
n=63 

 
Grade 1 n=90 

 
Grade 2 n=105 Grade 3 n=64

+ 1 SD 23.03 38.51 48.97 53.82 54.44

Mean 14.65 27.05 39.33 46.74 48.39

– 1 SD 6.26 15.59 29.69 39.67 42.34
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Sutherland Phonological Awareness Test 
used with the permission of the author, Dr. Roslyn Neilson, 1995
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Sutherland Phonological Awareness Test 
used with the permission of the author, Dr. Roslyn Neilson, 1995
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Sutherland Phonological Awareness Test 
used with the permission of the author, Dr. Roslyn Neilson, 1995
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Sutherland Phonological Awareness Test 
used with the permission of the author, Dr. Roslyn Neilson, 1995
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STIMULUS PAGE 2

Subtest 12: Non-word Reading

ig 

taf 

spob 

mesk 

scrad 

fouse 

ripadal

Sutherland Phonological Awareness Test 
used with the permission of the author, Dr. Roslyn Neilson, 1995
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Sutherland Phonological Awareness test scoring and 
interpretation

Total SPAT score

For subtests 1 to 13, score one point per correct answer, and enter the score for each subtest 
in the bottom left-hand corner of the subtest sections on the Score Sheet. Add these scores 
and enter the Total Score at the bottom of Score Sheet. Note the child’s grade and refer to 
Figure 1, overleaf, for interpretation (N.B. norms refer to mid-year achievement levels.) A Total 
Score that falls more than one standard deviation below the mean for a given grade level 
indicates a significant weakness in phonological awareness. For children in higher grades, the 
Third Class level norms may be used as an indication of minimum phonological awareness 
requirements.

Skills analysis

For subtests 1 to 11, circle P (Pass, 3 or 4 correct), E (Emergent, 1 or 2 correct), or F (Fail, 0 
correct). Refer to Table 1, overleaf to evaluate the child’s performance on each subtest by 
comparison with grade-level peers. Indicate + or – for each subtest in the bottom right-hand 
corner of the subtest sections on the Score Sheet. Note: ‘Minus’ represents the situation 
where 80% of grade level peers score higher than the child does. ‘Plus’ indicates that the 
child has achieved a Pass or Emergent score, and a comparable or lower result has been 
achieved by 80% of peers. Subtests where the child failed, but so did over 20% of the peer 
comparison group, may be left blank. Subtests marked ‘minus’ thus indicate skills that should 
be remediated.

Note that the Third Class children in the normative sample did not achieve a ‘ceiling’ of a clear 
80% Pass score on subtests 10 and 11 – approximately 70% passed and a further 25% scored 
only at an Emergent level on both the consonant deletion tasks. Interpretation of Emergent 
scores for 3rd Class children on subtests 10 and 11 may be clarified by reference to the child’s 
success with consonant blends in the non-word reading and spelling items of subtests 12 
and 13, since the reading and spelling tasks tend to provide a more sensitive probe of a child’s 
awareness of consonants in blends than the deletion tasks do. In general, if a child achieves 
only an Emergent score on subtests 10 and 11, and also shows difficulties with consonant 
blends in no-word reading and spelling, remediation should be considered.

In the normative sample the phonemic segmentation tasks, subtests 6 and 9, were somewhat 
unstable in the sense that they were the only two subtests that showed an overall slight 
decrease in performance from Second Class to Third Class children. Many of the older children 
found it difficult to focus on phonemes when their knowledge of the word’s spelling interfered 
with the phonemic segmentation required. The word ‘seat’ in subtest 6 was particularly 
vulnerable to this source of confusion; indeed, the difficulty with this item started to be 
evident as early as First Class. The syllabification task, too, was somewhat unstable, with the 
item ‘picnic’ generating error responses from many relatively sophisticated children who 
tended to prefer to segment it at onset and rime level (p…ic…n…ic) instead of breaking it 
into syllables.
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Normative sample

The Sutherland Phonological Awareness Test was administered to 353 children from 
Kindergarten to Third Class during July and August 1994, mid-way through the school year, in 
schools covering a wide range of suburban areas. For more information about the sampling 
and testing procedures and reliability estimates, please contact Roslyn Neilson, Speech 
Pathologist, PO Box 72 Jamberoo NSW 2533.

Scores were analysed in terms of grade level achievements for First Class (n=90), Second Class 
(n=105) and Third Class (n=64). Kindergarten scores were analysed at two levels: Kindergarten 
– Foundation, representing the data from an entire class of children who had experienced 
very little phonological awareness teaching (n=31), and Kindergarten – Transition which 
compromised children who had had extensive classroom exposure to tasks involving 
phonological awareness (n=63).

Children were included in the sample if they came from homes where languages other than 
English were spoken, unless their teacher judged that the children did not speak enough 
English to understand the test instructions. Approximately 20% of the sample were either 
rated by their teachers to be below average for their grade in literacy skills, or were known to 
have learning difficulties.

Correlations

1.	 Correlation between phonological awareness on the auditory tasks (Subtests 1 to 11) 
and word attack skills in non-word reading and spelling (Subtests 12 and 13): r = +0.82.

2.	 Correlation between Total Sutherland Phonological Awareness Test scores and Word 
Identification skills (Woodcock: Reading Mastery Test): r = +0.75.
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Figure 1 SPAT Total Scores: Mean and Standard Deviations, Grades K-3 mid year

Table 1 SPAT Skills Analysis: Levels achieved on Subtests 1 to 11 by at least 80% of children, 
GRades K-3 mid year

** Where a cell is asterisked, over 20% of the children in that grade failed the subtest.

Subtest 
 

Kinder 
(Foundation) 

Kinder 
(Transition) 

First 
class 

Second 
class 

Third 
class

 
 

 1 
  

Syllables 
 

Emergent or 
Pass

Pass Pass Pass Pass 

 2 
  

Rhyme detection 
 

Emergent or 
Pass

Pass Pass Pass Pass 

 3 
  

Rhyme production 
 

** 
 

Emergent or 
Pass

Pass Pass Pass 

 4 
  

Onset identification 
 

Emergent or 
Pass

Pass Pass Pass Pass 

 5 
  

Final phoneme 
identification 

** 
 

Emergent or 
Pass

Pass Pass Pass 

 6 
  

CVC segmentation 
 

** 
 

Emergent or  
Pass

Pass Pass Pass 

 7 
  

CVC blending 
 

** 
 

Emergent or 
Pass

Pass Pass Pass 

 8 
  

Onset deletion 
 

** 
 

** 
 

Emergent or 
Pass

Pass Pass 

 9 
  

CVC segmentation 
 

** 
 

** 
 

** 
 

Emergent or 
Pass 

Emergent or 
Pass

 10 
  

Blends: Delete 1st 
phoneme 

** 
 

** 
 

** 
 

Emergent or 
Pass 

Emergent or 
Pass

 11 
  

Blends: Delete 2nd 
phoneme 

** 
 

** 
 

** 
 

** 
 

Emergent or 
Pass
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Phonological assessment for older students
It may not be appropriate to use the same phonological screening for older students as for 
younger students who are in the early stage of literacy learning. Most older students with 
literacy difficulties have patchy learning and usually have learned about the sounds and 
the spelling of many common words. This learning may interfere with screening which uses 
these words to assess whether a student has a conscious awareness that there is a logical 
connection between our speech, which is made up of sounds, and the words we write and 
spell.

For older students it is more appropriate to assess phonological awareness and processing 
through spelling than aural/oral activities. It is important that words which are known to the 
student as spelling or reading words are not used, so in this instance the students will be 
given some manufactured names to spell. It is also important that we assess the underlying 
skill for this – that students can write the letter for the sound. This will be assessed first.

Step 1: 

Provide a blank sheet of paper for the student to record responses. Ask the student to write 
the letters for the following sounds:

h, r, a, w, t, u, o, s, e, d, g, j, l, z, c, b, m, f, y, k, x, v, n, i, p,

Step 2: 

Ask the student to write the names of these aliens who have arrived on Earth. Tell them the 
names should be written using English spelling and ask them to write the words the way they 
sound.

Zeg, Frip, Plont, Drex, Smep, Slimp, Yub, Dind, Frund, Jast, Crob, Splond, 
Vinter, Unbud, Loffy, Hemlack, Repkim, Fodinlan, Pedsubing, Widrupsim, 
Gompessly, Nogmedant

Do not worry about lack of capital letters – what is important is the correct sequence of 
letters. Accept “Vinta” and “Loffie”, “Loffey” or “Loffy” as correct.

Analysing the result

Observe student spelling and any patterns of errors.

Look for where the student has had difficulty with

•	 more than four sounds

•	 the order of sounds

•	 two or three consonant blends

•	 two or three syllables.
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