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 Planning Guide User Information 
STAAR Prep Writing - Persuasive Time Allocations 

10 class periods (90-minutes each) 
or 

20 class periods (45-minutes each) 

Unit Overview 
STAAR Persuasive Writing- Students review the elements of an effective 26-line persuasive essay and craft an 
example in preparation for the STAAR exam.  
Texas Essential Knowledge and Skills/Student Expectations (TEKS/SEs) (district clarifications/elaborations in italics) 
Writing 
Ⓡ ELA.10.13B Structure ideas in a sustained and persuasive (logical) way (e.g., using outlines, note taking, graphic 
organizers, lists) and develop drafts in timed and open-ended situations that include transitions and rhetorical devices 
used to convey meaning. 
Ⓡ ELA.10.13C Revise drafts to improve style, word choice, figurative language, sentence variety, and subtlety of 
meaning after rethinking how well questions of purpose, audience, and genre have been addressed. 
Ⓡ ELA.10.13D Edit drafts for grammar, mechanics, and spelling. 

Ⓡ ELA.10.16A Write an argumentative essay (e.g., evaluative essays, proposals) to the appropriate audience that 
includes a clear thesis or position based on logical reasons supported by precise and relevant evidence, including facts, 
expert opinions, quotations, and/or expressions of commonly accepted beliefs. 
Ⓢ ELA.10.16C Write an argumentative essay (e.g., evaluative essays, proposals) to counterarguments based on 
evidence to anticipate and address objections. 
Ⓡ ELA.10.16D Write an argumentative essay (e.g., evaluative essays, proposals) to the appropriate audience that 
includes an organizing structure appropriate to the purpose, audience, and context. 
Ⓡ ELA.10.16E Write an argumentative essay (e.g., evaluative essays, proposals) to the appropriate audience that 
includes an analysis of the relative value of specific data, facts, and ideas. 
Ⓢ ELA.10.16F Write an argumentative essay (e.g., evaluative essays, proposals) to the appropriate audience that 
includes a range of appropriate appeals (e.g., descriptions, anecdotes, case studies, analogies, illustrations). 
Key Concepts 
• persuasive writing  • writing process 
Academic Vocabulary 

• organization • prompt • thesis statement 
Assessment Connections 
• Performance Expectation- Students complete a 26-line STAAR persuasive essay. 

Formative Assessment- Official STAAR Persuasive Essay Rubric 
• Students work with released STAAR items in order to become familiar with question stems. 

Released STAAR Sample Items and Released Test Items: Reading: Selection 1- Question 3; Writing: Selection 1- 
Questions 2 and 4; Selection 2-Questions 4 and 6; Released 2013 STAAR Items Reading: Questions 7, 11-16, 17-
23, 32-38; Writing: Questions 1-5, 7-8, 11-15; Persuasive Essay Prompt 

Instructional Considerations 
Students review the elements of an effective 26-line persuasive essay and craft an example in preparation for the 
STAAR exam. A sample calendar to utilize to plan 10 days of instruction is available in Resources. See Persuasive 
Essay Calendar in Resources. 
 
To ensure effective planning and instruction, refer to the components outlined by the Houston ISD Instructional Practice 
Rubric. 
 

https://docs.google.com/viewer?a=v&pid=explorer&chrome=true&srcid=0BzaY2soe3hc_MTAzODNkODQtZmZiMi00ZjYxLWJhZTMtNmZhY2U5NjFmNjMx&hl=en_US&authkey=CP2_wxA
http://www.tea.state.tx.us/student.assessment/staar/testquestions/
http://houstonisdpsd.org/planning-section.html
http://houstonisdpsd.org/planning-section.html
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Instructional Considerations 

Writing 
 
Prerequisites 
Students should be familiar with the writing process.  
 
Background Knowledge for Teacher 
Students should have a firm understanding of the writing process and persuasive writing. Deepen the connection to 
STAAR persuasive essays through a thorough examination of the persuasive writing task required on STAAR.  
 
Students focus on developing writing skills for use in timed-testing situations. Use the entire writing process described 
here to offer multiple opportunities for students to practice responding to prompts. Support instruction through the use of 
the Gradual Release Model, “I do, We do, You do.” Initially, model a writing task, provide collaborative opportunities to 
practice, and have students work independently to fulfill assignment expectations.  
 
STAAR Guidelines- The STAAR Composition Box (26 lines) is all the space in which students have to create a 
persuasive essay. Please ensure that students understand the following: 
1. Stay inside the box: Anything outside of these lines will not be graded. 
2. No extra lines: Some students may have been taught to draw their own lines in between existing lines to create 

more writing space on TAKS. This is not allowed on STAAR. 
3. Legible handwriting counts: Ensure students understand the need to take the time to write clearly. Scorers must be 

able to read the students’ writing to score it effectively. 
4. Size matters: Students who use large or artistic handwriting will quickly fill the requisite 26 lines, leaving them with 

little room to fully develop their essay. 
 
Ensure students understand an effective STAAR persuasive essay includes a clearly stated thesis statement that is an 
opinion, is supported by specific evidence and commentary, follows a logical progression of ideas, and is written using 
proper grammatical conventions. Create an Anchor Chart of the STAAR rubric expectations and post as a reference. 
Have students copy the information into their Writers’ Notebooks. 
 
Reviewing the Rubric- Provide copies of the Official STAAR Persuasive Rubric and the Student-Friendly STAAR 
Persuasive Essay Rubric in Resources. Model the process of highlighting and underlining key terms of the rubric 
expectations. Compare and contrast the expectations at each score level, emphasizing the expectation for students is 
to reach a score of “4.” Have students work collaboratively to complete this process.  
 
STAAR Prompts- There are STAAR-released prompts available for Persuasive Essay test component. Providing 
students with similar prompts helps them prepare for the STAAR exam. See Released STAAR Sample Items and 
Released Test Items (Released Test Prompt for Persuasive Essay, Sample Prompt for Persuasive Essay) in 
Assessment Connections. See the TEA website for more information. 
 
Unpacking the Prompt- Introduce students to the writing assignment by distributing and displaying the sample 
Persuasive Essay Prompt in Resources. Ensure students understand the “Read-Think-Write” format of the prompt. 
Have students underline and highlight key terms within the “Write” section of the prompt and reinforce understanding by 
having students rewrite the prompt as a question. Emphasize the need to “write to the task.” Ensure students 
understand that essays written off topic, such as responses to the “Read” or “Think” statements, receive either 
unsatisfactory scores or are considered unscorable. 
 
One simple acronym to help students break down persuasive prompts is BAT: 
Background 
Access 
Task 
Have students label each component and explain what each means. For an example of a Persuasive essay prompt that 
utilizes the BAT process, see Persuasive Essay Unpacking the Prompt Example in Resources. 
 
 

http://www.tea.state.tx.us/student.assessment/staar/testquestions/
http://www.tea.state.tx.us/student.assessment/staar/testquestions/
http://www.tea.state.tx.us/student.assessment/staar/writing/
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Instructional Considerations 
Mentor Texts- Just as a driver uses a road map to arrive at his/her destination, writers use guides and/or resources to 
help them achieve their task. Texts that serve as guides or models for a given mode of writing are known as mentor 
texts. One of the most important aspects of teaching writing is providing models and mentor texts. If students are to 
understand how a piece of writing is supposed to look, they must review and dissect mentor texts, analyze the 
structure, language, and content, and evaluate their effectiveness. Students follow a sequence of activities that improve 
their writing: reading, analyzing, and emulating. Mentor texts may be utilized in multiple readings, providing examples of 
organizational patterns, diction, thesis sentence construction, supporting evidence, etc. This process provides the 
scaffolds necessary to support and encourage student engagement and success. See Anderson’s 10 Things Every 
Writer Needs to Know in Resources. 
 
Provide students with examples of scored essays for all points on the scoring range. Hold whole-class calibration 
sessions evaluating why each essay was or was not successful. Have students refer to these model texts as they begin 
the writing process. See the Official Scoring Guide for STAAR Writing Grade 10 in Resources. 
 
Teacher Models- Teachers’ active modeling of writing is also an integral part of successful instruction. The use of a 
Teacher’s Writer’s Notebook is an effective tool to present teacher-generated models of writing as well as examples of 
the writing process. See Anderson’s 10 Things Every Writer Needs to Know in Resources. 
 
Steps for responding to the prompt: 
1. Understand the prompt: The prompt is asking you to explain, define, or analyze a given topic, which includes 

providing examples to support the controlling idea. Annotate the prompt to ensure you understand the task. 
2. Brainstorming: List ideas and examples that are related to the topic. 
3. Identify/Create your controlling idea: Based on the ideas and examples from step two, state the focus of your 

essay. 
4. Organization: Arrange your ideas and supporting examples. 
5. Write your essay and make revisions as necessary. Be aware of the amount of space you have to develop each of 

your ideas and examples. 
6. Reread your work and make revisions and corrections. Use a dictionary! 
7. If you have time, read your work again and make final corrections. 
 
Prewriting- Prewriting is an essential component of the writing process. Explain that understanding the task is the most 
important part of the prewriting process, especially in timed situations. Advise students to take the time to develop ideas 
prior to organizing and drafting. Have students utilize a graphic organizer, such as a Concept Web, to brainstorm 
details, points, and examples necessary to effectively respond to the prompt. Model the process using a teacher-
generated chart and a Think-Aloud. Have students continue to brainstorm until they have more information than is 
necessary to complete the prompt.  
 
Thesis Statement- Thesis statements are an essential aspect of organization and focus. Review the function of 
a thesis statement and provide examples in mentor texts. Model the creation of a clearly-stated thesis statement 
using the teacher-generated Concept Web. See the LEO-Thesis Statements website in Resources.  
 
Organization- Impress upon students the need to organize their essays purposefully. Have students return to the rubric 
and analyze the section that relates to organization. Provide the Outline Template in Resources to assist students in 
logically ordering the ideas from their prewriting. Model the process using the teacher-generated Concept Web 
information. Have students work in collaborative groups to organize information before assigning independent 
application. The basic structure is: 
• Introduction: Provides a lead and a clear thesis statement 
• Body: Contains persuasive and logically organized arguments and counterarguments  
• Conclusion: Restates the position and contains a memorable ending or call to action (ELA.10.13B, ELA.10.16D) 
 
Drafting- Emphasize that thesis statements drive the organization of persuasive essays. All paragraphs are written to 
provide support for the thesis statement and are connected with effective transitions. Explain the difference between a 
statement of fact and a statement of opinion and remind students that a persuasive essay intends to convey a sense of 
their personal opinions. Caution students from being too informal in the tone they utilize to convey their points of view. 

http://leo.stcloudstate.edu/acadwrite/thesistatement.html
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Instructional Considerations 
Remind students their thesis statement must be proven with relevant evidence and examples. (ELA.10.16A) 
 
As students work in writing groups, conduct Writing Conferences to evaluate the quality of each student’s thesis 
statement and supporting evidence. Offer immediate and frequent feedback to ensure students proceed with the 
drafting process correctly. Have students keep a Student Writing Log, found in Resources, in which they record 
feedback during these conferences. Students can use this log for future writing projects. Remind students to refer to the 
Anchor Chart to ensure all expectations of the assignment are being met. See ELA Best Practices HS for more 
information on Writing Conferences. 
 
Model the process of creating a rough draft, incorporating details from the teacher-generated outline. Illustrate the need 
to write a draft that exceeds 26 lines, providing more evidence and commentary than is needed. Explain that it is more 
effective to generate more details than needed, and then eliminate less effective support during revising than it is to try 
to draft a 26-line essay. These tend to be underdeveloped and demonstrate a lack of depth.  
 
Introduction and Conclusion- Remind students an essay must have an introduction, body, conclusion, and proper 
transitions between ideas. Provide examples of introductions and conclusions in mentor texts and scored essays. Have 
the class work together to draft the introduction and/or conclusion of the teacher-generated essay. Then have students 
work in writing groups or independently to complete the draft. This provides students with multiple opportunities to 
understand the drafting process before working independently.  
 
Effective introductions engage the reader and provide the focus point of the essay. Use mentor texts to provide 
examples of effective introductions. Instruct students to use the following questions to critique sample introductions: 
• Does this introduction catch the reader’s attention? 
• Does this introduction tell the reader what the essay will be about? 
• Does this introduction focus the reader on what is to come? 
 
Use models and mentor texts to provide examples of effective conclusions. Have students work in cooperative groups 
to critique various conclusions. Provide samples of both effective and ineffective conclusions to provide comparison 
opportunities. Support participation by providing students with questions to guide discussions. For example: 
• Does this conclusion sum up the essay? 
• Does this conclusion tie up loose ends and answer all questions posed? 
• Does this conclusion restate the thesis in a different way? 
• Does this conclusion give the reader something more to think about? 
 
Topic Sentences- Remind students that thesis statements are supported by topic sentences in the body paragraphs. 
Ensure students understand that topic sentences are typically connected to a transition statement provided at the end 
of the previous paragraph. This ensures the essay has a smooth, effective flow of information from start to finish.  
 
Provide cooperative learning opportunities to increase students’ engagement and support understanding. Distribute 
paragraphs of information and have students craft topic sentences for them. Once students become more proficient, 
provide them with topic sentences and have them complete the development of the paragraph with supporting evidence 
and commentary. 
 
Supporting Evidence- Emphasize that persuasive texts convey opinions that are supported by key ideas and 
evidence. In addition to effective thesis statements, the body must include specific facts, details, and examples as 
textual evidence that support their idea without adding unnecessary information. (ELA.10.16E) 
 
To assist students in choosing evidence to support their thesis statement. Utilize the acronym HELP:  
H- Historical- What do students remember from history that might support their thesis? 
E- Event- What personal events or anecdotes do students remember that might support their thesis? 
L- Literary- What literary connections or pieces do students remember that might support their thesis? 
P- Pop Culture- What events in pop culture do students remember that might support their thesis? 
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Instructional Considerations 
Transitions- Remind students that transitions move readers from sentence to sentence, idea to idea, and paragraph to 
paragraph. It is important that students avoid using transitions such as: first, next, last, etc. Reinforce learning by 
highlighting clear examples in successful scored essays students previously viewed.  

 
Automatic and Manual Transitions- We typically think of transitions as “automatic” transitions. These standard words 
and phrases are the first learned and, thus, the most easily used. They include words such as however, in fact, first, for 
example, etc. These words and phrases are student-created; however, there are “replicable patterns for creating 
manual transitions” for a specific piece of writing, and they are used to bring the reader from a given time or location to 
a new place in time or location. See Automatic Transitions, Manual Transitions, and Anderson’s 10 Things Every Writer 
Needs to Know in Resources. 
 
Sentence Structures- Reiterate that the revision process is the best place to improve sentence fluency in a writing 
piece. Emphasize that strong sentence fluency involves effective use of varied sentence structures. Provide examples 
of different sentence constructions in mentor texts and scored essays and model the process of forming complete 
sentences.  
 
Revising- Explain that even in a timed-writing situation, such as the STAAR, PSAT, or SAT, students must reread their 
rough drafts in order to identify revision needs. Have students look for the following errors: 
 

• lack of depth in details • irrelevant details  • unclear controlling idea 

• missing or ineffective 
transitions 

• lack of introduction and/or 
conclusion 

• writing for the incorrect 
purpose 

 

Model the process of identifying and correcting each of these errors using teacher-generated essay or samples of 
ineffective calibrated essays. (ELA.10.13C) 
 
Often students do not realize their ideas have not been clearly transferred to paper. Have students read their 
essays aloud to their writing groups so others can hear their essays and offer feedback on the development of 
ideas, organization, voice, word choice, and sentence fluency. Essays that are difficult to read or understand 
receive low scores regardless of the overall idea development and content. See Instructional Strategies for a 
Reading Aloud strategy. 
 
Revise to 26 Lines- Once students have completed the revision of their essays, explain the need to revise again to 26 
lines. Model the process of eliminating less effective evidence using the teacher-generated draft. Provide students with 
a copy of the Official STAAR Composition Box to use as a template. Clarify that titles are not necessary and should be 
used judiciously (i.e., only if there is enough space for both the title and the completed essay). 
 
Editing- Teachers’ active modeling of the editing process is a great way to create a safe environment and help students 
begin to feel comfortable editing their own as well as their peers’ papers. In whole-class discussions, use a document 
camera or projector to correct teacher-generated papers with intentional common CUPS errors, providing students the 
opportunity to see the editing process in action. When these papers are projected, students are able to actively 
participate in the editing process by “catching mistakes,” adding suggestions, and asking specific questions about 
grammar rules or specifications. Teacher modeling invites dialogue about the editing process. 
 
Remind students to check capitalization, punctuation, usage, and spelling (CUPS) during the editing process. Review 
the aspects of conventions with students. Have students form groups or pairs and exchange papers in a clocking 
activity. As papers rotate from one group member to another, each student is responsible for identifying one aspect 
from the CUPS Checklist in Resources. Have students highlight errors using different colored pens or markers. Papers 
are returned to the original writer with errors clearly marked in multiple colors. It may be helpful to rotate the papers 
several times, allowing students multiple opportunities to mark errors. Model this process prior to having students work 
independently. Once peer editors have identified as many errors as possible, allow students time to complete the 
corrections. This activity can be modified or extended as needed to support students’ needs. For example, challenge 
students by having them mark only the line or paragraph in which an error occurs rather than each specific error. See 
Grammar Notes and WriteSmart CD-ROM in Resources (ELA.10.13D) 
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Instructional Considerations 
STAAR Revising and Editing- Remind students that one component of the STAAR exam is related to answering 
multiple-choice questions regarding revising and editing. Hold a class discussion on the elements of persuasive essays 
that may appear on the STAAR multiple-choice portion of the exam. Review how to identify purposeful and effective 
counterarguments and argumentative appeals. Provide students an opportunity to examine how multiple-choice 
questions regarding these elements may be addressed on the STAAR exam. See Released STAAR Sample Items and 
Released Test Items in Assessment Connections. (ELA.10.16C, ELA.10.16F) 
 
Publishing- Explain that even in a timed situation, students must pay attention to the presentation aspect of 
their essays. Remind students to write legibly and stay within the composition box. Have students copy their final 
essays onto an Official STAAR Composition Box. 
Instructional Strategies / Activities 

Writing 
 
Setting Objectives and Providing Feedback 
Working with Rubrics 
Scoring essays is also a crucial part of professional development for teachers in order for them to be able to teach 
students this skill. To enable students to understand and evaluate their own work, train students in scoring EOC essays 
based on rubrics. Doing so can help students understand the grading process and to evaluate the quality of their own 
work. Student-friendly rubrics are an excellent tool for this process. If laminated, one class set can be reused multiple 
times with dry erase markers. 
 
I do: Project and discuss the rubric for the type of essay to be scored. Model scoring an essay using the rubric (circling 
which categories/scores are applicable, etc.). 
 
We do: Show previously graded essays “blind” without visible scoring. Project each essay for the entire class to see, 
using an Elmo or overhead projector. Assign students to small groups, and instruct them to come to a consensus 
regarding their scoring of the essay. Explain that they must be able to back up their reasoning based upon the rubric. 

 
You do: This can easily become a “game” with students raising their scores (in teams or individually) after a quick 
countdown. The instructor can keep a running tally on the dry erase board or chalkboard. Differences in ratings often 
lead to lively and important discussions about the quality of writing. Be sure to select a range of essays—released state 
tests are an excellent baseline and can be supplemented with student samples that the instructor has previously 
graded. 
 
Setting Objectives and Providing Feedback 
Reading Aloud  
In order to teach students that revision is not just correcting a paper, a system of revision must be put into place. In this 
instructional strategy, students partner with another student. If necessary, students can split into groups of three or four, 
but no larger than four. Students read their essays out loud. This allows students a chance to self-identify issues with 
focus/coherence, development of ideas, voice, sentence fluency and organization. Have students use the following as a 
guide to help each other revise. 
1. If the reader stumbles or pauses, the listeners should make note of where. 
2. If there is a phrase or word repeated over and over, the listeners should make note of the word or phrase. 
3. Once the listeners have heard the essay read through once, ask the listeners to summarize the essay. 
4. Then, ask the listeners if the thesis was easily understood. 
5. Next, ask the listeners if the details presented were vivid and engaging. 
6. Finally, ask the listeners if they have any suggestions that would improve the essay. 
See Gilmore’s “Is It Done Yet?” Teaching Adolescents the Art of Revision in Resources. 
 
 
 
 
 

http://www.tea.state.tx.us/student.assessment/staar/testquestions/
http://www.tea.state.tx.us/student.assessment/staar/testquestions/
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Resources 
Adopted Instructional Materials 
• Grammar Notes CD ROM. Illinois: 

Holt McDougal, 2010. 
 Capitalization 
 Punctuation 
 Spelling 

 

• WriteSmart DVD-ROM. Illinois: Holt 
McDougal, 2010. 

 

Supporting Resources 
• Automatic Transitions 
• Concept Web  
• CUPS Checklist  
• ELA Best Practices HS 
• Manual Transitions 
• Official Scoring Guide for STAAR 

Writing Grade 10 
• Official STAAR Composition Box  
• Official STAAR Persuasive Rubric  
• Outline Template  
• Persuasive Essay Calendar 
• Persuasive Essay Prompt 
• Persuasive Essay Unpacking the 

Prompt Example 
• Student-Friendly STAAR 

Persuasive Essay Rubric  
• Student Writing Log  
 
Professional Texts 
• Anderson, Jeff. 10 Things Every 

Writer Needs to Know. Portland, 
ME: Stenhouse, 2011. Print. 

• Anderson, Jeff. Everyday Editing: 
Inviting Students to Develop Skill 
and Craft in Writer’s Workshop. 
Portland, ME: Stenhouse, 2007. 
Print. 

• Gilmore, Barry: “Is It Done Yet?” 
Teaching Adolescents the Art of 
Revision. New Hampshire: 
Heinemann, 2007. 

Online Resources 
• LEO-Thesis Statements 

(Website containing information 
on writing effective writing 
techniques) 

• Houston ISD Instructional 
Practice Rubric 
(Direct link to the HISD 
Instructional Practice Rubric) 

• TEA 
(The Texas Education Agency’s 
main website which provides 
STAAR Resources.) 

 

http://leo.stcloudstate.edu/acadwrite/thesistatement.html
http://houstonisdpsd.org/planning-section.html
http://houstonisdpsd.org/planning-section.html
http://www.tea.state.tx.us/student.assessment/staar/writing/
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Revising—Listening to the Page 


 Is there rhythm, flow, cadence? Do you hear the music of the language? Mem Fox suggests that 
“While conflict, fear, heartache, and humor may be desirable, they are not, by themselves, sufficient to 
hold the attention of readers. … [I]t’s fine writing that keeps the audience rapt: it’s exquisitely constructed 
sentences; it’s carefully honed cadences; it’s the marvelous satisfaction of the sensual rhythm of perfect 
prose” (54). 
 
 What needs to be addressed during the revision process? 
 


• The structural organization within the essay must be clear and appropriate to the purpose. 
 


o Do paragraph topic sentences tie to thesis statement? 
o Within paragraphs, do examples support the topic sentences? 


 
• The essay must be coherent and cohesive, with all components connected in a smooth flow of 


information. 
 


 Consider sharing a metaphor with students so that they understand the 
importance of cohesion in an essay:  “Think of an essay as a train. The introduction is 
the locomotive; it commands a clear view of the track [. . .] and supplies the power to 
set all the wheels in motion. The body of your essay is the string of paragraphs behind 
that locomotive, each one a freight car with its particular load of thought. And your 
conclusion, of course, is the caboose—the little car on the end commanding a view of 
the country just passed through” (Payne 81). 


 
Coherence is critical to a reader’s understanding. Below is a discussion of the components of 
coherence. 


 
o Transitions: 


 


 Automatic- In 10 Things Every Writer Needs to Know, Jeff Anderson refers to 
the words and phrases that we typically think of as transitions as “automatic” 
transitions. These standard words and phrases are the first learned and, thus, 
the most easily used. They include words such as however, in fact, first, for 
example, etc. (Anderson 150). 


 


Automatic Transitions 


Function Examples 


Addition a further x  
and  
and then  
then  
also  
too  
next  
another  
other  
nor 


further  
furthermore  
moreover  
in addition  
additionally  
besides  
again  
equally important  
first, second  
finally, last 
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Function Examples 


Comparison just as ... so too  
a similar x  
another x like 


similarly  
comparable  
in the same way  
likewise 


Contrast but  
yet  
and yet  
still  
otherwise  
or  
though  
but another  
rather 


however  
still  
nevertheless  
on the other hand  
on the contrary  
even so  
notwithstanding  
for all that  
in contrast  
alternatively  
at the same time  
though this may be  
otherwise  
instead  
nonetheless  
conversely 


Time then  
now  
soon  
afterward  
later  
shortly  
earlier  
recently  
first, second, third  
next  
before  
after  
today  
tomorrow 


meanwhile  
at length  
presently  
at last  
finally  
immediately  
thereafter  
at that time  
subsequently  
eventually  
currently  
in the meantime  
in the past  
in the future 


Purpose to do this  
so that 


to this end  
with this object  
for this purpose  
for that reason  
because of this x 
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Function Examples 


Place there  
here  
beyond  
nearby  
next to 


at that point  
opposite to  
adjacent to  
on the other side  
in the front  
in the back 


Result so  
and so  
then 


hence  
therefore  
accordingly  
consequently  
thus  
thereupon  
as a result  
in consequence 


Example that is  
specifically  
in particular  
for one thing 


for example  
for instance  
an instance of this  
this can be seen in 


Summary and Emphasis in sum  
generally  
after all  
by the way  
in general  
incidentally  
naturally  
at least  
it seems  
in brief  
finally 


in short  
on the whole  
as previously stated 
in other words  
to be sure  
in fact  
indeed  
clearly  
of course  
certainly 
remarkably  
therefore 
assuredly  
definitely  
without doubt  
for all that  
on the whole  
in any event  
importantly  


 
 
 












CUPS List: 
 
C- Capitalization 
1. Words that need to be capitalized. 
2. Words that are capitalized, but should be lowercase. 
 
U-Usage 
1. Do subjects agree with the verb? 
2. Are pronouns correct? 
3. Are verbs in the correct tense? 
4. Are verbs used correctly? 
5. Are there any double negatives? 
 
P- Punctuation 
1. Do all sentences end with a punctuation mark? 
2. Are commas used correctly? 
3. Are semi-colons used correctly? 
4. Are colons used correctly? 
5. Are compound, complex, and compound-complex sentences punctuated correctly? 
 
S- Spelling 
Mark any misspelled words or words you think are misspelled. 
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High School English Language Arts  
Best Practice Strategies 


 
 


Vocabulary Strategies 


Title/ Description Resources 
Vocabulary Notebooks 
Develop students’ vocabulary through the use of vocabulary notebooks. Encourage students to record new 
words, word parts, and content area words in a notebook to be used throughout the year. Students may require 
extra modeling and assistance when first implementing vocabulary notebooks. Divide each notebook into three 
sections: 
 Section I: New Words- Students should record any new words they encounter in their reading or daily lives on 


a Vocabulary Squares graphic organizer.  
 
Vocabulary Squares 
In Section I of the vocabulary notebooks, have students record any new words they encounter. Students 
should begin by placing the new word and the sentence where it appeared in the center of the graphic 
organizer and then use a dictionary or previous knowledge to complete the remaining portions. Model 
completing the graphic organizer with students.  


 


Etymology/Part of Speech 
 


Variations, Synonyms, Antonyms 


Word and Sentence 
 


Symbol 
 


Definition(s) 


New Sentence 
 


 
 Section II: Affixes and Roots- Students record new affixes and roots introduced by the teacher on a Affixes and 


Word Roots graphic organizer.  
 


Affixes and Word Roots 
Have students record new roots and affixes in Section II of their vocabulary notebooks. Students should 
organize their thinking by completing a graphic organizer. Encourage students to use a dictionary and 
thesaurus when encountering difficulty. Remember to model the use of graphic organizers extensively.  


 Burke, Jim. Tools for Thought. 2002.  
 Vocabulary Squares p. 125, p.178 


 Allen, Janet. Words, Words, Words, 
1999. 
 Affixes and Word Roots-Appendix E.15 


 Just Read Now- Frayer Model 
(Website contains information on Frayer 
Models) 


 English Companion Website 
(Contain Vocabulary Squares template) 


 Dicitonary.com 
(Online dictionary and thesaurus) 


**Blacklines and templates are available in 
the Resources section of this document.  


 



http://www.justreadnow.com/strategies/frayer.htm

../Local%20Settings/Temporary%20Internet%20Files/Content.Outlook/GB68XX8C/�%09http:/www.englishcompanion.com/classroom/notemaking.htm

http://dictionary.reference.com/
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Word Subside  


Affix/Root Sub-  
 


Meaning of Affix/Root Under 
Below 


 


Meaning of Word To lessen  


Other Words Submarine, Sub par,  


 
Section III: Content Words- Students record all words pertaining to English Language Arts in this section through 
the use of a Frayer Model.  
 


Frayer Model 
In Section III of the vocabulary notebook, students will record content vocabulary through the use of a Frayer 
Model. The content word is placed in the center, and other categories may include definitions, characteristics, 
examples, and non-examples. Students will require extensive modeling to internalize the process of 
completing Frayer Models. Consider scaffolding student learning by presenting students with some areas of 
the Frayer Model already completed.  


 
Marzano’s Six-Step Process for introducing vocabulary pertinent to student understanding. 


1. Teacher provides a description. 
2. Students restate the explanation in their own words. 
3. Students create nonlinguistic representations. 
4. Students participate in activities to reinforce their understanding. 
5. Students discuss terms with each other. 
6. Students play games with the terms. 
See Marzano’s Building Background Knowledge for Academic Achievement in Resources for more information. 


 Marzano, Robert. Building Background 


Knowledge for Academic Achievement, 
2004. 


Reading Strategies 


Title/ Description Resources 
Think-Aloud 
A Think-Aloud is a metacognitive strategy that makes the implicit explicit. Use this strategy to model using 
context clues for your students. Use the following process: 
 Model the strategy with the type of text the student will be using. 
 Tell the students, “As I read aloud, I will be stopping to voice my thinking about ___________ I find in the 


text.” 


 Beers, Kylene. When Kids Can’t Read: 
What Teachers Can Do, 2003. 
 Think-Alouds p. 119-127 
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 Read a short section, stopping frequently to talk about ______________ and the method you are using to 
address the concept. 
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Reading Conferences 
Conduct Reading Conferences to monitor student understanding and to provide corrective feedback. Keep a log 
to record areas of concern and to monitor student progress. During these conferences, ask students to: 
 Read aloud 
 Pause and retell 
 Infer 
 Describe a character 
 Analyze a stylistic element 
 Define a word using context clues 
 Share/explain any reading work in literacy notebooks  
 


 Conference Form 
(Website contains conferring log) 


 


Literacy Notebooks 
Have students create Literacy Notebooks to note and to monitor their reading. Literacy Notebooks have also 
been referred to as Reading Logs, Reader’s Response Journals and Reader’s Notebooks. Students can place sticky 
notes, blackline masters, annotations, dialectical journal entries, graphic organizers, and any other reading work 
inside. Teachers should develop a rubric to assess the notebooks.  
 


 Rief, Linda. Inside the Reader’s-Writer’s 
Notebook, 2007. 


 


Annotations 
Using annotations as a method for students to interact with a text allows students to discover patterns and 
contrasts within a text. This also serves as a method of analysis that can later be transferred into an analytical 
essay. Steps for annotations include: 
1. State a focus question or topic (elements of plot, figurative language, etc.). 
2. Instruct students to highlight examples of the topic or focus question as they read. 
3. Students then write analysis or commentary near the highlighted sections. 
 


 CollegeBoard- AP Central Annotations 
(Contains information on annotating 
texts) 


 Making Annotations: A User’s Guide 
(A downloadable form to walk students 
through the process of annotation) 
 


Dialectical Journals (Double-entry journals) 
A Dialectical (Double Entry) Journal is a journal with a student-selected passage in one column and the student’s 
response in another column (e.g., asking questions of the text, forming personal responses, interpreting the text, 
reflecting on the process of making meaning of the text).  
 


Text and page number Connection, Visualization, Question 


 
 


 


 
Since the purpose of this journal is personal reflection, students will add two additional columns: Analysis of How 
Passage Reflects My Life and Lessons Learned. Focus Dialectical Journals on thematic links between texts studied. 


 Burke, Jim. Reading Reminders: Tools, 
Tips, and Techniques, 2000. 
 Dialectical Journals p.210-215 


 Beers, Kylene. When Kids Can’t Read: 
What Teachers Can Do, 2003. 
 Double-entry journals p. 127-129 


 Freeology.com 
(Website contains various graphic 
organizers, including dialectical journal 
templates) 


**Blacklines and templates are available in 



http://www2.scholastic.com/content/collateral_resources/pdf/l/lessonplans_graphicorg_pdfs_conference.pdf

http://apcentral.collegeboard.com/apc/public/courses/teachers_corner/197454.html

http://www.readwritethink.org/files/resources/lesson_images/lesson1132/AnnotationGuide.pdf

http://freeology.com/graphicorgs/index.php

http://freeology.com/graphicorgs/index.php
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At the beginning of literature study, scaffold Dialectical Journals by beginning with the Text/Quote and 
Commentary columns. For the second column, have students use the prompts from college essays to determine 
the theme in the text study. Providing the theme or Commentary lead-ins another means of scaffolding. The 
analysis should focus on how the theme applies to the student’s own life. In the final two columns, have students 
reflect upon their own life and lessons they learned. 
 


Text/ 
Quote/ 
Context 


Page 
# 


Commentary 
on 


Theme 


Analysis of How 
Passage 


Reflects My Life 


Lesson  
Learned 


   
 


  


Have students complete dialectical journal entries in their Literacy Notebooks.  
 


the Resources section of this document.  
 


TP-CASTT 
Poems can be very difficult to interpret. A major problem that students have with interpreting poetry is that they 
read the poem once, pick out a detail or two, and then jump to a conclusion, often the wrong conclusion. To 
avoid this pitfall, it is important to gather significant data and try out different hypotheses before drawing a 
conclusive interpretation. These steps, much like the scientific method, comprise a safe way to avoid serious 
misinterpretations. Students will proceed through each letter in the acronym in order: Title, Paraphrase, 
Connotation, Attitude, Shift, Title (again), and Theme.  
 
Title: Examine the title first and predict the content of the poem.  
Paraphrase: Students should put the poem into their own words, finding the literal meaning. What is going on? 
Students should chunk poems into syntactical units at a time – not just go line by line. Students should write one 
or two sentences per stanza.  
Connotation: Students think about the meaning of the poem beyond the literal, focusing on emotional overtones 
resulting from imagery, symbolism, diction, point of view and sound devices. Special attention should be paid to 
similes, metaphors, personification, alliteration, onomatopoeia, rhythm, rhyme, assonance, consonance, 
hyperbole and irony.  
Attitude: Observe both the speaker’s and the poet’s tone. Analyze the diction, images and details that suggest 
these points of view and contribute to the understanding of the poem.  
Shift: Note changes in speakers and in attitudes. Poems usually do not start and end in the same place. A gradual 
understanding of an experience is realized and the poem reflects this epiphany.  
Title (Again): Look at the poem’s title again, this time on an interpretative level. Is the title important? Why? 
What connections can be made?  
Theme: What is the poet’s message?  
 
Adapted from The AP Vertical Teams Guide for English, The College Board 


 The AP Vertical Teams Guide for English, 
Second Edition, 2002. pg. 94 


 Lighthouse Initiative 
(Contains information on TP-CASTT) 



http://www.tealighthouse.org/ela/classroom_strategies/strategies.php
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Inner/Outer Circles (or Socratic Circle/Seminar) 
This strategy is an organized method for group discussion over topics presented in class. The Inner Circle allows 
students to make statements and back them up with textual evidence in order to review their understanding, 
and requires other students to raise questions that may still be unanswered. The outer circle allows students the 
chance to listen actively and take notes. In order to prepare for and hold an Inner/Outer Circle, the teacher must 
do the following: 
 Give the students a take home copy of the texts  
 Set a minimum number of questions the students are to prepare for class. 
 Explain what students will be doing and the expectations of each circle. Prepare questions to help begin the 


discussion and keep it going if necessary. 
 Arrange seating so that there is a circle within a circle. See diagram below. 
 


 


 
 


In order for students to prepare to participate, they need to do the following: 
 Read or reread the assignment. 
 Annotate the pages of the story based on teacher information and review Dialectical Journals created while 


reading. 
 Create questions to ask in class. 
 Highlight textual evidence to support the answers they think are correct. 
 Participate in the inner circle. 
 Listen and take notes in the outer circle.- 
Consider using a rubric to assess student participation and success.  
 


 Copeland, Matt. Socratic Circles, 2005. 


 Read, Write, Think- Socratic Seminars 
(Contains information on implementing 
Socratic Seminars) 


 Web English Teacher 
(Contains information on implementing 
Socratic Seminars) 


 Lighthouse Initiative 
(Contains information on Inner/Outer 
Circles) 


 


Literature Circles 
Grouping students for the purpose of reading and discussing reading has many benefits. Students can be grouped 
based on interest, reading ability, or reading difficulties. Students are responsible for making reading selections 
and holding discussions. Individual roles can be assigned for classes in need of extra structure and support. Be 
sure to set aside time for groups to meet and discuss their reading. Roles can vary. To begin, consider including: 


 Discussion director- responsible for creating discussion questions and leading the discussion 
 Literary illuminator/passage master- directs members to important or memorable sections of the text 
 Connector- assists members in making connections to the world 
 Illustrator- creates visual responses to text 


 Daniels, Harvey. Literature Circles: Voice 
and Choice in Book Clubs and Reading 
Groups, 2002. 


 Burke, Jim. Reading Reminders: Tools, 
Tips, and Techniques, 2000. 


 Burke, Jim. Tools for Thought, 2000. 


 English Companion Website 
(Contain literature circle templates) 


 


Outer 
Circle 


Inner 
Circle 



http://www.readwritethink.org/professional-development/strategy-guides/socratic-seminars-30600.html

http://www.webenglishteacher.com/socratic.html

http://www.tealighthouse.org/ela/classroom_strategies/strategies.php

../Local%20Settings/Temporary%20Internet%20Files/Content.Outlook/GB68XX8C/�%09http:/www.englishcompanion.com/classroom/notemaking.htm
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Writing Strategies 


Title/ Description Resources 
Writer’s Notebooks 
Have students create Writer’s Notebooks to collect and to monitor their writing progress. Encourage students to 
create entries in their Writer’s Notebooks in class and for homework. Writer’s Notebooks are more than journals. 
Entries in a Writer’s Notebook should reflect students’ interests and ideas, and should serve as a tool for 
developing students as writers.  


 Fletcher, Ralph. Breathing In, Breathing 
Out: Keeping a Writer’s Notebook, 1996. 


 


Writing Conferences 
Conduct writing conferences to monitor and to assess student writing and to provide private mini lessons on 
areas of concern. Keep a log to monitor student progress and record any areas of difficulty.  


 Lane, Barry. After the End: Teaching and 
Learning Creative Revision, 1993. 


 


6+1 Traits 
Review the 6+1 Traits of writing. As adapted from NWREL, the 6+1 Traits are defined as: 
 Ideas- Ideas are the main message or the content of the piece together with the details that enrich and 


develop the theme. 
 Organization- Organization is the internal structure and pattern of ideas within a piece of writing. 
 Voice- Voice is the heart and soul or the feelings and conviction the individual writer revealed through the 


words. 
 Word Choice- Word choice is the use of rich and precise language that moves or enlightens the reader. 
 Sentence Fluency- Sentence fluency is the rhythm and flow of the language, the way the writing sounds. 
 Conventions- Conventions are the mechanical correctness of the piece (spelling, grammar, etc). 
 Presentation- Presentation focuses on the form, layout, and readability of the piece. 


 Culham, Ruth. 6+1 Traits of Writing: The 
Complete Guide Grades 3 and Up, 2003. 


 


CUPS Group/ Checklist 
This CUPS strategy is a way to allow students to visually see what editing errors they are making and how 
frequently the errors are being made. Students should exchange papers with members of their group. They 
should write CUPS on the back of the paper making each letter a different color. As they read, they should 
highlight C-capitalization in the color chosen, U-usage in the color chosen, etc. After they finish, they should 
count up all the errors in each category and write the total next to the letter. This will enable the writer to 
immediately see what categories the majority of errors being made fall. 
C-capitalization 
U-usage 
P-punctuation 
S-spelling 
As with any peer editing strategy, always remind students to carefully consider the suggested edits before making 
any corrections. They should check them for appropriateness and correctness. 
 
Have students complete a final checklist independently. This checklist should contain any last minute CUPS 
(capitalization, usages, punctuation, spelling), formatting, and cover art guidelines.  


 Anderson, Jeff. Everyday Editing, 2007. 
 
 



https://docs.google.com/viewer?a=v&pid=explorer&chrome=true&srcid=0BzaY2soe3hc_YzJiYzM3NjgtZWM2OS00YzMzLTg2NTgtNzg3NGFjYjhkY2Q4&hl=en_US&authkey=CPKiw68Fhttp://www.houstonisd.org/Curriculum/Home/HAPG%20Resources/LLTW.pdf
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Name ___________________________ 
 
Date__________________________ 


 
Vocabulary Squares 


 
Etymology/Part of Speech 
 


Variations, Synonyms, Antonyms 


Word and Sentence 
 


Symbol 
 


Definition(s) 


New Sentence 
 


 
Etymology/Part of Speech 
 


Variations, Synonyms, Antonyms 


Word and Sentence 
 


Symbol 
 


Definition(s) 


New Sentence 
 


 
Etymology/Part of Speech 
 


Variations, Synonyms, Antonyms 


Word and Sentence 
 


Symbol 
 


Definition(s) 


New Sentence 
 


 


Adapted from Jim Burke’s Tools for Thought Vocabulary Squares 
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Name ___________________________ 
 
Date__________________________ 


 
Affixes and Word Roots 


 


Word  
 


   


Affix/Root  
 


   


Meaning of Affix/Root  
 
 


   


Meaning of Word  
 
 


   


Other Words  
 
 


   


 


Word  
 


   


Affix/Root  
 


   


Meaning of Affix/Root  
 
 


   


Meaning of Word  
 
 


   


Other Words  
 
 


   


 


Word  
 


   


Affix/Root  
 


   


Meaning of Affix/Root  
 
 


   


Meaning of Word  
 
 


   


Other Words  
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Name ___________________________ 
 
Date__________________________ 


 
Frayer Model 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


Definition 


 
Examples 


 


Non-examples 


Characteristics/Facts 


Word/Concept 
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Name ___________________________ 
 
Date__________________________ 


 
 


Dialectical Journal 
 


Title/ Author _________________________________ 
 


Text/ Quote Commentary 
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Name ___________________________ 
 
Date__________________________ 


 
 


Dialectical Journal 
 


Title/ Author _________________________________ 
 


Text/ 
Quote/ 
Context 


Page 
# 


Commentary 
on 


Theme 


Analysis of How 
Passage 


Reflects My Life 


Lesson  
Learned 


 
 
 
 
 
 
 
 
 


  
 


  


 
 
 
 
 
 
 
 
 


  
 


  


 
 
 
 
 
 
 
 
 


  
 


  


 
 
 
 
 
 
 
 
 


  
 


  


 








Outline 
 


I. Introduction 


• Introductory statements  


 


• Thesis statement  


 


• Introduce supporting ideas (optional)  


 


II. Body 


• First supporting idea  


 


                    Transition, topic sentence 


 


                    Discussion, examples, and analysis 


 


                    Conclusion (optional) 


 


• Second supporting idea  


 


                    Transition, topic sentence 


 


                    Discussion, examples, and analysis 


 







                    Conclusion (optional) 


 


• Third supporting idea  


 


                    Transition, topic sentence 


 


                    Discussion, examples, and analysis 


 


                    Conclusion (optional) 


 


III. Conclusion 


• Transition, statement reflecting back on thesis  


 


• Restate key points  


 


• Ending statement that provokes thought (optional)  


 








English II — Writing
 


Persuasive Writing Rubric
 


Texas Education Agency
 
Student Assessment Division
 


Fall 2011
 







STAAR English II Persuasive Writing 


Score Point 1 


The essay represents a very limited writing performance. 


Organization/Progression 


 The organizing structure of the essay is inappropriate to the purpose or the 
specific demands of the prompt. The writer uses organizational strategies 
that are only marginally suited to the persuasive task, or they are 
inappropriate or not evident at all. The absence of a functional organizational 
structure causes the essay to lack clarity and direction. 


 Most ideas are generally related to the issue specified in the prompt, but the 
writer’s position is missing, unclear, or illogical. The writer may fail to 
maintain focus on the issue, may include extraneous information, or may 
shift abruptly from idea to idea, weakening the coherence of the essay. 


 The writer’s progression of ideas is weak. Repetition or wordiness sometimes 
causes serious disruptions in the flow of the essay. At other times the lack of 
transitions and sentence-to-sentence connections causes the writer to 
present ideas in a random or illogical way, making one or more parts of the 
essay unclear or difficult to follow. 


Development of Ideas 


 The development of ideas is weak. The argument is ineffective and 
unconvincing because the reasons and evidence the writer uses to support 
the position are inappropriate, vague, or insufficient. 


 The essay is insubstantial because the writer’s response to the prompt is 
vague or confused. In some cases, the essay as a whole is only weakly linked 
to the prompt. In other cases, the writer develops the essay in a manner that 
demonstrates a lack of understanding of the persuasive writing task. 


Use of Language/Conventions 


 The writer’s word choice may be vague or limited. It reflects little or no 
awareness of the persuasive purpose and does not establish a tone 
appropriate to the task. Word choice may impede the quality and clarity of 
the essay. 


 Sentences are simplistic, awkward, or uncontrolled, significantly limiting the 
effectiveness of the essay. 


 The writer has little or no command of sentence boundaries and spelling, 
capitalization, punctuation, grammar, and usage conventions. Serious and 
persistent errors create disruptions in the fluency of the writing and 
sometimes interfere with meaning. 


Texas Education Agency
 
Student Assessment Division
 


Fall 2011
 







STAAR English II Persuasive Writing 


Score Point 2 


The essay represents a basic writing performance. 


Organization/Progression 


 The organizing structure of the essay is evident but may not always be 
appropriate to the purpose or the specific demands of the prompt. The essay 
is not always clear because the writer uses organizational strategies that are 
only somewhat suited to the persuasive task. 


 Most ideas are generally related to the issue specified in the prompt, but the 
writer’s position is weak or somewhat unclear. The lack of a clear, effective 
position or the writer’s inclusion of irrelevant information interferes with the 
focus and coherence of the essay. 


 The writer’s progression of ideas is not always logical and controlled. 
Sometimes repetition or wordiness causes minor disruptions in the flow of 
the essay. At other times transitions and sentence-to-sentence connections 
are too perfunctory or weak to support the flow of the essay or show the 
relationships among ideas. 


Development of Ideas 


 The development of ideas is minimal. The argument is superficial and largely 
unconvincing because the reasons and evidence the writer uses to support 
the position are not always appropriate or are too briefly or partially 
presented. 


 The essay reflects little or no thoughtfulness. The writer’s response to the 
prompt is sometimes formulaic. The writer develops the essay in a manner 
that demonstrates only a limited understanding of the persuasive writing 
task. 


Use of Language/Conventions 


 The writer’s word choice may be general or imprecise. It reflects a basic 
awareness of the persuasive purpose but does little to establish a tone 
appropriate to the task. Word choice may not contribute to the quality and 
clarity of the essay. 


 Sentences are awkward or only somewhat controlled, weakening the
 
effectiveness of the essay.
 


 The writer demonstrates a partial command of sentence boundaries and 
spelling, capitalization, punctuation, grammar, and usage conventions. Some 
distracting errors may be evident, at times creating minor disruptions in the 
fluency or meaning of the writing. 


Texas Education Agency
 
Student Assessment Division
 


Fall 2011
 







STAAR English II Persuasive Writing 


Score Point 3 


The essay represents a satisfactory writing performance. 


Organization/Progression 


 The organizing structure of the essay is, for the most part, appropriate to the 
purpose and responsive to the specific demands of the prompt. The essay is 
clear because the writer uses organizational strategies that are adequately 
suited to the persuasive task. 


 The writer establishes a clear position. Most ideas are related to the position 
and are focused on the issue specified in the prompt. The essay is coherent, 
though it may not always be unified due to minor lapses in focus. 


 The writer’s progression of ideas is generally logical and controlled. For the 
most part, transitions are meaningful, and sentence-to-sentence connections 
are sufficient to support the flow of the essay and show the relationships 
among ideas. 


Development of Ideas 


 The development of ideas is sufficient. The argument is largely convincing 
because the reasons and evidence the writer uses to support the position are 
specific and appropriate. 


 The essay reflects some thoughtfulness. The writer’s response to the prompt 
is original rather than formulaic. The writer develops the essay in a manner 
that demonstrates a good understanding of the persuasive writing task. 


Use of Language/Conventions 


 The writer’s word choice is, for the most part, clear and specific. It reflects an 
awareness of the persuasive purpose and establishes a tone appropriate to 
the task. Word choice usually contributes to the quality and clarity of the 
essay. 


 Sentences are reasonably varied and adequately controlled, contributing for 
the most part to the effectiveness of the essay. 


 The writer demonstrates an adequate command of sentence boundaries and 
spelling, capitalization, punctuation, grammar, and usage conventions. 
Although some errors may be evident, they create few (if any) disruptions in 
the fluency of the writing, and they do not affect the clarity of the essay. 


Texas Education Agency
 
Student Assessment Division
 


Fall 2011
 







STAAR English II Persuasive Writing 


Score Point 4 


The essay represents an accomplished writing performance. 


Organization/Progression 


 The organizing structure of the essay is clearly appropriate to the purpose 
and responsive to the specific demands of the prompt. The essay is skillfully 
crafted because the writer uses organizational strategies that are particularly 
well suited to the persuasive task. 


 The writer establishes a clear position. All ideas are strongly related to the 
position and are focused on the issue specified in the prompt. By sustaining 
this focus, the writer is able to create an essay that is unified and coherent. 


 The writer’s progression of ideas is logical and well controlled. Meaningful 
transitions and strong sentence-to-sentence connections enhance the flow of 
the essay by clearly showing the relationships among ideas, making the 
writer’s train of thought easy to follow. 


Development of Ideas 


 The development of ideas is highly effective. The argument is forceful and 
convincing because the reasons and evidence the writer uses to support the 
position are specific and well chosen. 


 The essay is thoughtful and engaging. The writer may choose to recognize 
the complexities of the issue, consider opposing or alternate points of view, 
use his/her unique experiences or view of the world as a basis for writing, or 
connect ideas in interesting ways. The writer develops the essay in a manner 
that demonstrates a thorough understanding of the persuasive writing task. 


Use of Language/Conventions 


 The writer’s word choice is purposeful and precise. It reflects a keen 
awareness of the persuasive purpose and maintains a tone appropriate to the 
task. Word choice strongly contributes to the quality and clarity of the essay. 


 Sentences are purposeful, varied, and well controlled, enhancing the
 
effectiveness of the essay.
 


 The writer demonstrates a consistent command of sentence boundaries and 
spelling, capitalization, punctuation, grammar, and usage conventions. 
Although minor errors may be evident, they do not detract from the fluency 
of the writing or the clarity of the essay. The overall strength of the 
conventions contributes to the effectiveness of the essay. 


Texas Education Agency
 
Student Assessment Division
 


Fall 2011
 








 
 State of Texas Assessments of Academic Readiness (STAARTM) 


Written Compositions—Example of Lined Page  
 


STAAR writing tests, which are administered at grades 4 and 7 and in English I, II, and III, 
require students to write two compositions addressing different purposes for writing. Students 
are provided one 26-line page to write each composition. While students may use all 26 lines to 
respond to each prompt, they cannot write more than 26 lines. Students are not allowed to add 
lines inside the box or to write outside the box. 


Below is an example of the lined page that students will use to write each STAAR written 
composition.  


 







STAAR WRITTEN COMPOSITIONS

EXAMPLE OF LINED PAGE



STUDENTS MAY NOT WRITE OUTSIDE THE BOX 
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STAAR Prep Writing - Persuasive Calendar 
Overview- Students review the elements of an effective 26-line persuasive essay and craft an example in preparation for 
the STAAR exam. This calendar provides day-by-day suggestions to assist in instructional planning and is used in 
conjunction with the STAAR Prep Writing Camp- Persuasive Planning Guide. 
 


Day 1 
Begin by providing students with the Student-Friendly Rubric available in the Resources section of the Planning Guide. 
Have students highlight or underline key terms in the rubric. Provide students with a guiding question such as:  


• Which words are different on the rubric?  
• How do those words indicate what student should do?  


 
Utilize the Gradual Release Model by demonstrating how to highlight the terms for the section labeled 
“Organization/Progression.” Then, have students work with a partner to highlight the terms in the section labeled 
“Development of Ideas.” Discuss students’ answers as a whole group. Finally, have students highlight the section 
labeled “Use of Language/Convention” independently. Discuss and share answers as a group. Ensure all students 
understand what is needed to achieve a score of “4.” 
 
Provide students with a copy of a released essay that scored a “4.” Using the Student-Friendly rubric, discuss in detail 
why the essay scored a “4.” Provide the students with a copy of a released essay that scored a “3.” Have students work 
with a partner to discuss why the essay scored a “3” and what the writer could have done to improve the score. Have 
students share their answers with the class. Repeat the process with an essay that scored a “2.” Provide students with a 
copy of a released essay that scored a “1.” Have students work independently to discover why the essay scored a “1” 
and what the writer could have done to improve the score. Have students share their ideas with the class. 
 


Day 2 
Utilizing the released Persuasive prompt from the 2013 STAAR test, model how to deconstruct the prompt using a Think-
Aloud. Explain the quotation in the box provides background information. Explain that this person seems to think that 
everything in the city is big, so there are a lot of beautiful things and a lot of ugly things, too. Then, read the “Think” 
portion of the prompt and suggest there are good things about both cities and small towns. Finally, read the “Write” 
statement. Ensure students understand this is the part of the prompt they are expected to address in their writing. Tell 
students that the writing task is to persuade someone that living in a city is better than living in a town or that living in a 
town is better than living in the city. Also, comment that it is important to utilize a dictionary when encountering unfamiliar 
words as it is crucial to understand exactly what the prompt is asking. 
 
Continue to utilize the Gradual Release Method by providing students with a copy of the prompt from the Spring DLA. 
Have the students form pairs and work together to deconstruct the prompt and share their thoughts and ideas with the 
class. Ensure students look up words with which they are unfamiliar and that they understand the writing prompt and 
task. 
 
Provide the students with a copy of the Persuasive Essay Prompt in the Resources section of the Planning Guide. Have 
students work independently to deconstruct the prompt. Allow students time to look up unfamiliar words. Have students 
share their understanding and ideas about the prompt and the writing task. It is important students understand that they 
must persuade the reader that what a person thinks is more important than what a person does or that what a person 
does is more important than what a person thinks. 
 
Tell students they will be utilizing this prompt to prewrite and draft an essay. Explain that once students unpack the 
prompt, the next step is to prewrite. Utilizing the state-released exam and the Think-Aloud process, model how to 
prewrite using a Concept Web (available in the Resources section of the Planning Guide) or another graphic organizer. 
Do not complete the Concept Web. Next, have students work with a partner to complete the graphic organizer. Have 
students share their ideas with the class when they finish. 
 
Finally, have students complete the prewriting for their own essay, focusing the Persuasive Essay Prompt. Provide 
students with adequate time to prewrite and think about their ideas. Have students share their ideas with the class. 
Scribe students’ answers and encourage students to add ideas to their prewriting. 
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Day 3  
Tell students today focuses on creating the organizational structure of their essay. Remind students that even when 
writing 26 lines, there must still be an introduction, body, and conclusion. Briefly utilize the Student-Friendly Rubric to 
review the heading for “Organization/Progression.” Utilize the released student essay that scored a “4” (this was used for 
Day 1 of instruction). Have students identify the introduction, body, conclusion, and thesis.  
 
Review the teacher-modeled prewriting from the previous class. Utilize the prewriting to model creating a strong thesis 
statement.  
 
Then, have students work with their partners from the previous period and quickly review their prewriting. Have partners 
work together to create a thesis statement (each student creates his/her own thesis statement). Have students share 
their thesis statements and work as a class to improve upon some of the shared student-created thesis statements. 
 
Model how to use the teacher-created thesis statement and prewriting to create an outline of the essay. Emphasize the 
importance of planning before writing to ensure success during the drafting process. Do not take the entire outline to 
completion. 
 
Have students begin working with their partners to complete the outline begun by the teacher. Have students share their 
ideas and thoughts upon completion. Utilize students’ answers to finish the teacher model. 
 
Have students work independently to create an outline based on their prewriting and previously created thesis 
statements. Utilize Writing Conferences as students work to ascertain areas of weakness and address as needed. 
 


Day 4 
Today focuses on drafting the essay. It is important students see this part of the process modeled to ensure they can 
visualize how the end product should look. Model drafting an essay. At this time, the essay does not need to be exactly 
26 lines as it will be taken through the revising and editing process. Students should see the teacher make mistakes and 
struggle with the drafting process. During the drafting and Think-Aloud process, illicit opinions pertaining to the 
information to be included in the essay. Ensure the essay contains an introduction, body, and conclusion. 
 
Have students work independently on drafting their own essays. As students are drafting, conduct Writing Conferences 
to ascertain areas of weakness and address as needed. 
 


Day 5 
Today focuses on revising the introduction and conclusion of the essay. Begin by reviewing the released student essay 
that is scored a “4.” Discuss what is effective and ineffective about the introduction and conclusion. Refer back to the 
Student-friendly rubric as needed. 
 
Review the teacher-created draft and focus on the introduction and conclusion. Model how to improve the introduction. 
Then, have students work with a partner to improve the introduction in a student-created released essay that is scored a 
“2” or “3.” Have students share their revision ideas. Model making the necessary corrections. 
 
Model how to improve the conclusion. Then, have students work with partner to improve the conclusion in a student-
created released essay that is scored a “2” or “3.” Have students share their revision ideas. Model making the necessary 
corrections. 
 
Have students work on improving both the introduction and conclusion portions of their essays. Continue to conduct 
Writing Conferences while students are working to ascertain areas of weakness and address as needed.  
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Day 6 
Today focuses on topic sentences and supporting evidence. It is better for students to develop one or two elements of 
support than to have three listed and not fully developed. Utilize the student model that is a score “4.” Have students 
identify topic sentences and the development of those ideas. Emphasize how these sentences help to support and 
develop the thesis statement. 
 
Have students view the teacher-created persuasive essay. Model using Think-Aloud how to improve topic sentences and 
fully support the thesis with evidence. Complete one topic sentence and have students meet with their partner to discuss 
how to improve the second topic sentence. 
 
Finally, have students return to their personal essays. First, have students identify their topic sentences and evaluate 
how these support the thesis. If this support is superficial, the topic sentence must be revised. Then, have students 
ascertain whether their evidence adequately supports their topic sentences. If this support is superficial, this must too be 
revised. Students may use the HELP acronym from Instructional Considerations section of the Planning Guide to help 
generate evidence if needed. Continue to conduct Writing Conferences while students are working to ascertain areas of 
weakness and address as needed. 
 


Day 7 
Today focuses on revising transitions and sentence structure. Again, utilize the released STAAR model. Have students 
identify effective transitions. Emphasize that basic transitions such as first, next, and then, should not be used. 
 
Model how to improve transitions in the teacher-created essay. Have students identify transitions that are already in the 
essay and evaluate their effectiveness. Model how to choose effective transitions. A list of automatic and manual 
transitions are available in the Resources section of the Planning Guide.  
 
Have students identify the transitions they used in their essays, decide if the transitions are appropriate, and add 
transitions as necessary to improve the organization of their papers. 
 
Return to the student model. Point out the sentence structures. Emphasize that varying sentence structure creates 
fluency in writing. Review the teacher-created model and draw students’ attention to a few examples of varying sentence 
structures. Model the process of changing a sentence to vary its structure. Have students work with their partner to 
identify any short, choppy, or ineffective sentence structures and provide advice to revise sentences that could use more 
variety. Utilize student comments to make revisions in the teacher-created essay. 
 
Have students examine the structure of their sentences, decide which sentences need to be changed to create fluency, 
and make the revisions. Continue to conduct Writing Conferences to ascertain areas of weakness and address as 
needed. 
 


Day 8 
Today focuses on the final aspects of the revision process. Model how to utilize the Reading Aloud strategy to revise 
essays. This strategy is located in the Instructional Strategies section of the Planning Guide.  
 
Model revising the teacher-created essay to 26 lines, ensuring only the most powerful and effective supporting evidence 
is included. 
 
Once students have observed the process of this strategy, have them utilize the strategy on their own. Then, have 
students revise their essays to 26 lines. Continue to conduct Writing Conferences to ascertain areas of weakness and 
address as needed. 
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Day 9 
Today focuses on editing. Model using the CUPS strategy with the teacher-created model. Information on the CUPS 
strategy is available in the Instructional Strategies section of the Planning Guide. In addition, A CUPS checklist is 
available in the Resources section of the Planning Guide. 
 
Have students work with a partner to use the CUPS strategy with the STAAR-released essay. Have students share their 
answers. Based on student responses, students may need mini-lessons on specific grammatical elements. 
 
Have students use the CUPS strategy on their own essays. Continue to conduct Writing Conferences to ascertain areas 
of weakness and address as needed. 
 


Day 10 
Have students work during this class period on publishing their essay. An Official STAAR Composition Box is available in 
the Resources section of the Planning Guide.  
 
Once students have completed their essays, have students score their own essay using the Student-Friendly Rubric. 
Require students justify why they deserve the score they gave themselves. Also, have students identify areas that still 
need improvement. Conduct Writing Conferences and give specific feedback on ways to improve their writing skills 
further. 
 


 








English II Writing 


Persuasive Prompt 
 


Read the following quotation. 


 


 


 


Think carefully about the following statement. 


Some people define themselves by what they believe, while others allow their actions to 
speak for them.  
 


Write an essay stating your position on which is more important: what a person thinks or what 
a person does. 
 


Be sure to —  
 


 state your position clearly  


 use appropriate organization  


 provide specific support for your argument  


 choose your words carefully  


 edit your writing for grammar, mechanics, and spelling  


Authentic patriotism is not about you, what you believe or what you 
think is right. . . . Authentic patriotism is not an opinion. It is an 
action.  


—Stephen Kiernan 
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Persuasive Prompt 
 


Read the following quotation. 


 


 


 


 


 


Think carefully about the following statement. 


Honesty is important, of course, but deception can actually make it easier for people to 
get along. 
 


Write an essay stating your position on which is more important: telling the truth no matter 
what or lying in an attempt to benefit another person. 
 


Be sure to —  
 


 state your position clearly  


 use appropriate organization  


 provide specific support for your argument  


 choose your words carefully  


 edit your writing for grammar, mechanics, and spelling  


  


In a recent study one out of every four of the lies told by participants 
was told solely for the benefit of another person.  In fact, most lies 
are harmless social untruths in which people pretend to like someone 
or something more than they actually do. 
 


— Adapted from Allison Kornet, The Truth About Lying 
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Persuasive Prompt 
 


Read the following quotation. 


 


 


 


 


 


Think carefully about the following statement. 


Some people choose to develop their own sense of what’s right and wrong while others 
prefer to adopt the values of a group.  
 


Write an essay stating your position on which is more important: determining one’s own view 
of what’s right and wrong or following the crowd. 
 


Be sure to —  
 


 state your position clearly  


 use appropriate organization  


 provide specific support for your argument  


 choose your words carefully  


 edit your writing for grammar, mechanics, and spelling 
  


Reflecting on the difference between right and wrong is hard work. It 
is so much easier to follow the crowd, going along with what is 
popular rather than risking the disapproval of others by voicing an 
objection of any kind.  
 


— Adapted from Stephen J. Carter, Integrity 
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Persuasive Prompt 
 


Read the information in the box below, 


 


 


 


Think carefully about the following statement. 


Whether or not people should tell the truth depends on the circumstances. 
 


Write an essay stating your position on which is more important: telling the truth no matter 
what or letting the circumstances affect whether or not a person should tell the truth. 
 


Be sure to —  
 


 state your position clearly  


 use appropriate organization  


 provide specific support for your argument  


 choose your words carefully  


 edit your writing for grammar, mechanics, and spelling 


It is often the case that revealing the complete truth may bring 
trouble—discomfort, embarrassment, sadness, or even harm—to 
oneself or to another person. In these circumstances, it is better not 
to express our real thoughts and feelings. 







English II Writing 


Persuasive Prompt 
 


Read the following quotation. 


 


 


 


 


Think carefully about the following statement. 


Some people believe those accused of a crime should be judged solely by their actions 
while others believe the circumstances surrounding the crime should be considered 
when passing judgment. 
 


Write an essay stating your position on whether our judgment of others should be based only 
on their actions or whether we should consider the circumstances or motivations surrounding 
those actions. 
 


Be sure to —  
 


 state your position clearly  


 use appropriate organization  


 provide specific support for your argument  


 choose your words carefully  


 edit your writing for grammar, mechanics, and spelling 


  


It is easy to make judgments about people and their actions when we 
do not know anything about their circumstances or what motivated 
them to take those actions. But we should look beyond a person's 
actions. When people do things that we consider outrageous, 
inconsiderate, or harmful, we should try to understand why they 
acted as they did. 







English II Writing 


Persuasive Prompt 
 


Read the information in the box below. 


 


 


 


 


 


Think carefully about the following statement. 


Some people believe graphic violence in movies, video games, and on television is partly 
to blame for violence in society while others feel that there is no connection between 
violence in the media and reality. 
 


Write an essay stating your position on whether violence in the media should be 
banned/banning violence in the media will have an effect on the amount of violence in society. 
 


Be sure to —  
 


 state your position clearly  


 use appropriate organization  


 provide specific support for your argument  


 choose your words carefully  


 edit your writing for grammar, mechanics, and spelling 
 


People are quick to blame violence in our society on television, 
movies or video games because they are simple, believable targets. 
Violence in television programs, movies, or video games will not 
make a person kill someone else. People watch violent images all the 
time, and only a very small percent of them actually commit violent 
crimes. 








Student Friendly Rubric for Persuasive Essay 


 
Ideas Voice 


 
• Needs to have a clear and focused 


thesis statement. 
• Presents three solid arguments that 


meet the three A’s of evidence: 
� Accurate 
� Adequate 
� Appropriate 


• Presents a clear call to action. 
• Demonstrates that you know your topic 


well. 


 
• Uses an appropriate voice for the 


chosen audience. 
• Demonstrates that the subject is 


important to the writer. 
• Engages the audience and grabs their 


attention. 
• Shows a clear commitment to the topic. 


Organization Word Choice 
 
• Follows a logical order. 
• Uses effective transitions. 
• Grabs the reader’s attention at the 


opening. 
• Restates the thesis and leaves the 


reader feeling as though all questions 
and concerns are addressed in the 
conclusion. 


 
• Adjusts language for your audience and 


purpose. 
• Effectively describes examples and 


anecdotes. 
• Uses appropriate professional and 


academic language. 
• Uses strong verbs and descriptive 


language. 
• Words and phrases linger in the reader’s 


mind. 


Sentence Fluency Conventions 
 
• Contains a variety of simple, compound, 


and complex sentences. 
• Flows well and has rhythm and cadence. 
• Varies the sentence beginnings. 
• Packs a strong punch; no words are 


wasted. 


 
• Displays a strong grasp of mechanics 


(capitalization and punctuation). 
• Displays a strong grasp of usage. 
• Displays a strong grasp of grammar 


(sentence structure). 
• Contains paragraphs that are logical and 


easy to identify. 


 








Name _____________________________________________________________________ Period_____________________________________ 


Paper Topic Type of Essay Score Focus Correction Area(s) Notes for Next Time 
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 Manual- These words and phrases are student-created; however, there are 
“replicable patterns for creating manual transitions” (Anderson 152) for a specific 
piece of writing, and they are used to bring the reader from a given time or 
location to a new place in time or location. These words or phrases such as after 
much study of ___, even better than ____, reminiscent of ___, are not as 
common as the automatic transitions. We shape manual transitions for a 
particular piece of writing. They may share some of the automatic transition 
words and functions, but they are combined with other words relevant only to the 
writing at hand. 


 
Manual Transitions 


 
Function Examples 


 
Contrast • Unlike _________________, 


• If _______________ isn’t your style, perhaps you’d like 
____________. 


• One kind ____________, and another _______________. 
• Even better, _______________. 
• Without ______________, your life would be . . .  


 
Comparison • Like _________, 


• Similar to _______________, 
•  Reminiscent of ______________, 
• In common with _____________, 


 
Time • In ____________ (month, season, year, century, grade, stage), 


• Late in ______________, 
• Easily in _________________,  
• At age ______________, 
• By this time, ______________ 
• At the time, ____________ 
• After much study, _____________ 
• Within a few ______________ (hours, weeks, months, decades),  
• Eventually, ______________ 


 
Examples • One of the places they go ___________ 


• For ____________ (artists, students, scientists), _______ can be. . . 
• Even if _________________, 
• Most troublesome was ______________ 


 
Cause-Effect 
Relationship 


• When the _____________ (something happens that causes 
something else to happen), ______________ 


• With ______________’s discovery, _____________ 
• At the request of _______________, 
• To foster the boy’s curiosity, _______________ 
•  If _______________, then _________________ 


 
Place • When we got to _____________ (name any person, place, or thing), 


• In ______________ (name the class, restaurant, city, state, country, 
park, etc.), 


• Growing up in _______________,  
• Inside the ______________, 
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 English II Writing 
Persuasive Prompt


Read the following quotation.


What I like about cities is that everything is 
king-size, the beauty and the ugliness.


—Joseph Brodsky


Although large cities are exciting places to live, small towns have their own special 
characteristics. Think carefully about this idea.


Write an essay stating your position on whether it is better to live in a large city or in a small 
town.


Be sure to —


• state your position clearly
• use appropriate organization
• provide specific support for your argument
• choose your words carefully
• edit your writing for grammar, mechanics, and spelling







STAAR English II Persuasive Writing 


Score Point 1 


The essay represents a very limited writing performance.  


Organization/Progression 


 The organizing structure of the essay is inappropriate to the purpose or the 
specific demands of the prompt. The writer uses organizational strategies 
that are only marginally suited to the persuasive task, or they are 
inappropriate or not evident at all. The absence of a functional organizational 
structure causes the essay to lack clarity and direction. 


 Most ideas are generally related to the issue specified in the prompt, but the 
writer’s position is missing, unclear, or illogical. The writer may fail to 
maintain focus on the issue, may include extraneous information, or may 
shift abruptly from idea to idea, weakening the coherence of the essay.  


 The writer’s progression of ideas is weak. Repetition or wordiness sometimes 
causes serious disruptions in the flow of the essay. At other times the lack of 
transitions and sentence-to-sentence connections causes the writer to 
present ideas in a random or illogical way, making one or more parts of the 
essay unclear or difficult to follow.  


Development of Ideas  


 The development of ideas is weak. The argument is ineffective and 
unconvincing because the reasons and evidence the writer uses to support 
the position are inappropriate, vague, or insufficient.  


 The essay is insubstantial because the writer’s response to the prompt is 
vague or confused. In some cases, the essay as a whole is only weakly linked 
to the prompt. In other cases, the writer develops the essay in a manner that 
demonstrates a lack of understanding of the persuasive writing task. 


Use of Language/Conventions 


 The writer’s word choice may be vague or limited. It reflects little or no 
awareness of the persuasive purpose and does not establish a tone 
appropriate to the task. Word choice may impede the quality and clarity of 
the essay. 


 Sentences are simplistic, awkward, or uncontrolled, significantly limiting the 
effectiveness of the essay. 


 The writer has little or no command of sentence boundaries and spelling, 
capitalization, punctuation, grammar, and usage conventions. Serious and 
persistent errors create disruptions in the fluency of the writing and 
sometimes interfere with meaning. 
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Score Point 1 
The writer provides the clear position that small towns are better. However, the writer’s 
development of ideas supporting the position is weak because the evidence he uses is vague 
and insufficient. The first paragraph repeats the quotation from the prompt page and offers 
little support beyond the idea that things in cities “are very good and very bad.” The writer 
provides a few ideas to support the position, but the ideas are either not developed or vague 
(e.g., “the bad things aren’t that bad”). This vague and undeveloped support causes the 
argument to be ineffective. The essay represents a very limited writing performance. 
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Score Point 1 
In this essay the writer takes the position that small towns are better than big cities. To 
support this position, the writer provides three reasons: in small towns there is hardly any 
crime, you can know everyone because the population is so small, and you don’t have to 
spend much money on gas. Instead of developing the argument, the writer simply applies the 
negative of each idea to big cities to illustrate why they are worse than small towns. For 
example, the writer states that you have to spend lots of money on gas in big cities, but in 
small towns you don’t have to spend as much money on gas. This “flip-side” organizational 
structure is ineffective because it is repetitious and results in an unconvincing argument. 
These factors cause the essay to be very limited. 
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Score Point 1 
In this essay the writer takes the position that large cities are better than small cities. 
Awkward sentences limit the effectiveness of the essay, and serious and persistent errors in 
grammar and usage create disruptions in the fluency of the writing. Although the writer 
attempts to provide some reasons and evidence, the uncontrolled sentences and conventions 
errors interfere with meaning and prevent the reader from fully understanding the argument.  
This composition represents a very limited writing performance.        
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Score Point 1 
The writer states that there are advantages in living in a city and a small town. However, the 
lack of a position statement causes the writing to be unclear because it forces the reader to 
guess which position the writer is trying to support. In addition, the essay has no coherence 
because the writer shifts abruptly from sentence to sentence and idea to idea. For example, 
the writer states that living in cities allows people to make friends. In the next sentence, she 
states that living in cities allows for more job opportunities. Both of these ideas relate to the 
benefits of living in the city, but they do not relate to each other. The lack of a position 
statement and the absence of a coherent argument cause this essay to be very limited. 
 
     







STAAR English II Persuasive Writing 


Score Point 2 


The essay represents a basic writing performance.  


Organization/Progression 


 The organizing structure of the essay is evident but may not always be 
appropriate to the purpose or the specific demands of the prompt. The essay 
is not always clear because the writer uses organizational strategies that are 
only somewhat suited to the persuasive task. 


 Most ideas are generally related to the issue specified in the prompt, but the 
writer’s position is weak or somewhat unclear. The lack of a clear, effective 
position or the writer’s inclusion of irrelevant information interferes with the 
focus and coherence of the essay.  


 The writer’s progression of ideas is not always logical and controlled. 
Sometimes repetition or wordiness causes minor disruptions in the flow of 
the essay. At other times transitions and sentence-to-sentence connections 
are too perfunctory or weak to support the flow of the essay or show the 
relationships among ideas. 


Development of Ideas  


 The development of ideas is minimal. The argument is superficial and largely 
unconvincing because the reasons and evidence the writer uses to support 
the position are not always appropriate or are too briefly or partially 
presented.  


 The essay reflects little or no thoughtfulness. The writer’s response to the 
prompt is sometimes formulaic. The writer develops the essay in a manner 
that demonstrates only a limited understanding of the persuasive writing 
task. 


Use of Language/Conventions 


 The writer’s word choice may be general or imprecise. It reflects a basic 
awareness of the persuasive purpose but does little to establish a tone 
appropriate to the task. Word choice may not contribute to the quality and 
clarity of the essay.   


 Sentences are awkward or only somewhat controlled, weakening the 
effectiveness of the essay. 


 The writer demonstrates a partial command of sentence boundaries and 
spelling, capitalization, punctuation, grammar, and usage conventions. Some 
distracting errors may be evident, at times creating minor disruptions in the 
fluency or meaning of the writing.   
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Score Point 2 
In the last sentence of this basic writing performance, the writer asserts that there are 
advantages and disadvantages to living in a large city or a small town; it’s up to each 
individual person to decide which is better. The writer uses an appropriate organizational 
strategy (compare/contrast) to develop his position. The development of ideas, however, is 
superficial because the evidence the writer uses to support his position is too briefly 
developed, and the sentence-to-sentence connections are too weak to effectively show the 
relationships among ideas. In addition, the writer demonstrates only a partial control of 
sentences and conventions.   
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Score Point 2 
Although the writer focuses on a description of his town and his preference for living there, 
he does not include a clear position statement. The writer describes the town, but some of the 
evidence is inappropriate. For example, the descriptions in paragraph two are included more 
to familiarize the reader with the area than to support a position. The argument is superficial 
because the persuasive evidence is too briefly presented. The writer includes some sentences 
that could indicate a position, such as “Living in a small town gives me a sense of 
community.” However, the lack of a clear position statement and the inclusion of irrelevant 
information cause this essay to be a basic writing performance. 
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Score Point 2 
The writer takes the position that she prefers small towns to big cities. The writer offers 
several reasons to support her position; however, the development is superficial because the 
evidence is too briefly presented. In addition, the transitions and sentence-to-sentence 
connections are too perfunctory to support the flow of the essay. This essay represents a basic 
writing performance.  
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Score Point 2 
Although the writer provides the clear thesis that he thinks living in a large city is better than 
living in a small town, the evidence he uses in paragraph two to support his argument is 
weakened by his focus on the negatives as well as on the positives of living in a large city. In 
paragraph three, the writer further weakens his argument by discussing the mostly positive 
aspects of living in a small town. Overall, these problems cause the argument to be largely 
unconvincing, demonstrating that the writer has only a limited understanding of the 
persuasive writing task. 


 
 
 







STAAR English II Persuasive Writing 


Score Point 3 


The essay represents a satisfactory writing performance.  


Organization/Progression 


 The organizing structure of the essay is, for the most part, appropriate to the 
purpose and responsive to the specific demands of the prompt. The essay is 
clear because the writer uses organizational strategies that are adequately 
suited to the persuasive task. 


 The writer establishes a clear position. Most ideas are related to the position 
and are focused on the issue specified in the prompt. The essay is coherent, 
though it may not always be unified due to minor lapses in focus. 


 The writer’s progression of ideas is generally logical and controlled. For the 
most part, transitions are meaningful, and sentence-to-sentence connections 
are sufficient to support the flow of the essay and show the relationships 
among ideas. 


Development of Ideas  


 The development of ideas is sufficient. The argument is largely convincing 
because the reasons and evidence the writer uses to support the position are 
specific and appropriate. 


 The essay reflects some thoughtfulness. The writer’s response to the prompt 
is original rather than formulaic. The writer develops the essay in a manner 
that demonstrates a good understanding of the persuasive writing task. 


Use of Language/Conventions 


 The writer’s word choice is, for the most part, clear and specific. It reflects an 
awareness of the persuasive purpose and establishes a tone appropriate to 
the task. Word choice usually contributes to the quality and clarity of the 
essay. 


 Sentences are reasonably varied and adequately controlled, contributing for 
the most part to the effectiveness of the essay. 


 The writer demonstrates an adequate command of sentence boundaries and 
spelling, capitalization, punctuation, grammar, and usage conventions. 
Although some errors may be evident, they create few (if any) disruptions in 
the fluency of the writing, and they do not affect the clarity of the essay. 
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Score Point 3 
In this satisfactory essay, the writer establishes the position that he would personally prefer to 
live in a small town, even though there are valid points to living in a large city or a smaller town. 
Taking a qualified position is a valid approach to the persuasive task and is considered 
responsive to the prompt. The writer uses specific and appropriate reasons to contrast the “sense 
of community” in a small town to the “transfusion of ideas” in a large city. Although the writer 
moves back and forth between discussing the positives and negatives of a small town versus 
those of a large city, the progression of ideas is generally logical and controlled because the 
sentence-to-sentence connections are sufficient to support the flow of the essay. Specific word 
choice helps to establish an appropriate tone and contributes to the quality and clarity of the 
essay. In addition, the writer’s control of conventions also strengthens the essay’s effectiveness. 
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Score Point 3 
The writer immediately establishes a clear position that a big city provides the best career 
opportunities. The writer supports her position with appropriate examples taken from a movie 
and a television show. Both examples feature characters that relocate to big cities in search of 
careers in the arts. Although the writer’s synopsis of what happens to each character shows that 
the opportunity would not have been available in a small town, the overall development of her 
body paragraphs could be more specific (it was an opportunity she wouldn’t have received in 
her small town; the big city makes her dream of a career in dance one step closer). Overall, the 
strong focus, the controlled progression of ideas, and the good command of conventions 
outweigh the somewhat general development in this satisfactory writing performance. 
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Score Point 3 
In this satisfactory writing performance, the writer states her position in the last sentence of 
the essay, although it is clear from the very beginning that she greatly prefers larger cities 
over small towns. The development of ideas is narrowly focused on the ways in which “cities 
can make you feel like a fish in an ocean rather than a pond.” The writer’s approach to the 
prompt is thoughtful and original. Through her descriptive word choice, the writer 
encourages the reader (using the universal “you”) to consider the opportunities of life in a big 
city versus the stagnancy of life in a small town. In addition, the sentences are reasonably 
varied and controlled, and the conventions are good. 
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Score Point 3 
The writer of this satisfactory essay establishes the clear position that small towns are better 
than big cities. He uses a compare/contrast organizational strategy to focus on the negatives 
of living in cities (paragraph two) versus the positives of living in small towns (paragraph 
three). Within each body paragraph, the writer moves quickly from idea to idea, and the flow 
of the essay from sentence to sentence is not always seamless. However, the argument is 
largely convincing because the writer uses appropriate reasons and evidence. Specific word 
choice helps the writer establish a consistent persuasive tone, which contributes to the quality 
of the essay. 
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Score Point 4 


The essay represents an accomplished writing performance.  


Organization/Progression 


 The organizing structure of the essay is clearly appropriate to the purpose 
and responsive to the specific demands of the prompt. The essay is skillfully 
crafted because the writer uses organizational strategies that are particularly 
well suited to the persuasive task. 


 The writer establishes a clear position. All ideas are strongly related to the 
position and are focused on the issue specified in the prompt. By sustaining 
this focus, the writer is able to create an essay that is unified and coherent. 


 The writer’s progression of ideas is logical and well controlled. Meaningful 
transitions and strong sentence-to-sentence connections enhance the flow of 
the essay by clearly showing the relationships among ideas, making the 
writer’s train of thought easy to follow. 


Development of Ideas  


 The development of ideas is highly effective. The argument is forceful and 
convincing because the reasons and evidence the writer uses to support the 
position are specific and well chosen. 


 The essay is thoughtful and engaging. The writer may choose to recognize 
the complexities of the issue, consider opposing or alternate points of view, 
use his/her unique experiences or view of the world as a basis for writing, or 
connect ideas in interesting ways. The writer develops the essay in a manner 
that demonstrates a thorough understanding of the persuasive writing task. 


Use of Language/Conventions 


 The writer’s word choice is purposeful and precise. It reflects a keen 
awareness of the persuasive purpose and maintains a tone appropriate to the 
task. Word choice strongly contributes to the quality and clarity of the essay. 


 Sentences are purposeful, varied, and well controlled, enhancing the 
effectiveness of the essay. 


 The writer demonstrates a consistent command of sentence boundaries and 
spelling, capitalization, punctuation, grammar, and usage conventions. 
Although minor errors may be evident, they do not detract from the fluency 
of the writing or the clarity of the essay. The overall strength of the 
conventions contributes to the effectiveness of the essay. 
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Score Point 4 
The writer clearly establishes the position that “city life is more comfortable and interesting 
for a person [her] age than living in a rural area.” She organizes her argument by juxtaposing 
the conveniences of urban living in Austin with the isolation of rural life (both on her 
family’s ranch and in Ireland). The argument is convincing because the writer uses her own 
unique experiences to effectively show why living in a city is more fun and interesting than 
life in a rural village. In addition, the writer uses meaningful transitions to “build” the 
argument from paragraph to paragraph, adding depth and making her train of thought easy to 
follow. A consistent command of conventions and well-controlled sentences contribute to the 
effectiveness of this accomplished essay. 







STAAR English II           
April 2013                                                                                 Persuasive – 14              


 
Score Point 4 
In this thoughtful and engaging essay, the writer argues that small towns are better places to 
live because “you can actually know and love the people and places around you.” The 
argument is skillfully crafted because the writer combines cause/effect and compare/contrast 
organizational strategies, which are particularly well suited to the persuasive task. Using 
specific evidence, the writer develops the idea that, in small towns, people are truly 
connected to those around them, as opposed to city-dwellers, who sacrifice personal 
connections for convenience. The writer concludes the essay with a call to action, 
demonstrating a thorough understanding of the persuasive task. The specific word choice and 
overall strength of the conventions further contribute to the effectiveness of the essay. 
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Score Point 4 
In this concise, accomplished writing performance, the writer uses a compare/contrast 
organizing structure to develop the argument. He establishes a clear position in the last 
sentence of the first paragraph and maintains a tone that is appropriate to the persuasive task 
throughout the essay. Meaningful transitions (e.g., “The people are the seller, though”) and 
strong sentence-to-sentence connections make the writer’s train of thought easy to follow. 
The writer uses his own unique experiences as a basis for writing and connects ideas in 
interesting ways. For example, cities provide opportunities, from fresh fruit to social 
interactions, that small towns cannot provide. By recounting his discussion with a man on a 
bus, the writer effectively supports the idea that living in a city allows you to learn from all 
kinds of people. Purposeful and precise word choice further contributes to the quality and 
clarity of the essay. 
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Score Point 4 
In this accomplished writing performance, the student asserts that living in a small town 
offers more wonders and joy than living in a city. The writer supports this position by using 
an analogy, comparing the difference between cities and towns to the difference between a 
bouquet of weeds and a single rose. The essay is thoughtful and engaging because the writer 
connects ideas in interesting ways. For example, in paragraph two, she contrasts the 
“excitement man creates” in cities to the “beauty nature creates” in small towns. In paragraph 
three, she argues that the friendships and sense of belonging found in a small town create a 
world that people themselves can control. Purposeful sentences and strong conventions 
contribute to the overall effectiveness of the essay. 











