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 After learning how to generally form and print each 

lower-case letter, students’ skills are becoming

refined and movements become more consistent, 

and errors begin to decrease (Poole, 1991)

 To further facilitate handwriting development, a 

second set (Level II) of classroom friendly 

worksheets was developed.



Level II

Letter Group Review, 
Word & Sentence 

Worksheets



 Ideally, use once a student can form most 

individual letters using correct letter formation 

 Late Grade 1 or early Grade 2 or later as needed

 Provide additional practice within letter groupings 

(review worksheets) to further focus on consistency 

in letter formation as well all components of 

legibility



 Random practice is felt to be most effective for 

students in the later stages of refining an already 

learned skill (Baker, 1999)

 Therefore, random order of practice of individual 

letters was incorporated into the letter and word 

review worksheets ( 38 worksheets in this set)



 Additionally, after each letter group review 

practice, students can begin to combine all skills 

learned in practice of handwriting words (as per 

letter groupings) and then sentences for best 

carryover (Graham et al., 2000; Graham, 2009)

 Handwriting word & sentence practice reinforces 

letter formation and generalization (Graham et al., 2000; 

Graham, 2009; Montgomery & Zwicker, 2011) 



 The majority words utilized in the worksheets 

are:

• Sitton’s High –Frequency Writing Words list

• DOLCH word lists

• Common words in the English language list



 The words were selected with extensive 

consultation with experienced educators 

 High frequency and “sight”  words were chosen to 

reinforce early reading skills (Dolch “Pre-Primer” and 

“Primer” words)

 Initial words and sentences are short, simple, and 

very easy to read and write

 The words were grouped in “word families” 

whenever possible



 Over the course of the worksheets, the words and 

sentences become more challenging to read and 

write

 Font is then decreased ( until size of a standard 

“scribbler”) and sentences become progressively 

longer and more challenging to read and write 

 Interlines gradually fade away



> 75 % of the top Dolch Words used – many more than once



 In Level II worksheets, less guidance is provided, 

and the student is allowed to make errors to 

increase independence (Poole, 1991)

 Therefore guidance and explicit visual cues are 

gradually faded (i.e., numbered arrows, dotted 

interline)

 Additionally, reliance on self-talk (speech bubble) is 

faded to self-thought (thought bubble) and to no 

instructional cueing for letter formation



 The student is requested to not only circle their best 

formed letters (self-evaluation) 

but also 

 Requested to “redo” a poorly written letter or word 

to match the target letter,

 Therefore utilizing both error-detection and self-

correction



 These worksheets have been designed in 3 phases 

of practice:

◦ Phase 1 - Non-random letter review: Review 

practice of all letters within a group in the same 

order as before

◦ Phase 2 – Random letter review: Random review 

practice of all letters within a group

◦ Phase 3 – Word and sentence practice
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Downers L  T  I H  F  E
( Group 1) easiest

Rounders C  O  Q   G  

(Group 2)                                                                   

Curvers (special) S  U  J

(Group 3)

Curvers P  B  R D

(Group 4)

Sliders (long) V  W  X A  N  M  Z

(Group 5)

Sliders (short)         Y  K most difficult
(Group 6)





 Automatic, legible handwriting allows fluent writing 

and enables more advanced composition (Berninger et 

al, 1997)

 Handwriting needs to be at an autonomous level so 

that a student is free to concentrate on spelling, 

and to focus on higher-level thought, written 

expression, and content (Sheffield, 1996)



 The skill requires little, if any, cognitive processing, so 
it is less susceptible to interference (Poole, 1991)

 Not cognitively fatiguing

 Very little working memory required

 Once letter formation and legibility components 
have become automatic, the student can print 
while either processing auditory directions or 
cognitively composing

 Functional practice should be focused on 
increasing speed without sacrificing accuracy



 At this stage, learning is transferred through writing 
practice in the classroom:

◦ Continue to remind students to self-evaluate & self-
monitor their work:

 Use “strategies for neat printing”

 Especially correct sizing and alignment

◦ As well:

 Teach and remind students to skip a line/double 
space



 Additionally, Printing Like a Pro!

◦ “Skill boosting” worksheets can be used (i.e., Number 
worksheets, Functional Words); 

◦ Gradually progressing to narrower width paper (all available 
from the website) 

 These were all developed to focus on classroom 
friendly activities to further increase legibility and 
specially to increase speed

 Increase in speed can only come with time and 
practice 
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Your Name
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Learn to Write 

Your Initials











8 page customizable worksheet set









 Task specific practice – active letter formation NOT tracing 

 Graded approach 

 Cognitive supports (esp. self-monitoring and self-evaluation) that 
gradually fade 

 Focus on lower case letters

 Kindergarten: Lowercase Worksheets ( Enlarged Level I)
 Grade 1: Lowercase Worksheets ( Level I )
 Grade 1/2: Lowercase Review, Words & Sentences plus Skill Boosting 

Sheets ( Level II)

 Intensity very important ( 2- 3 times per week; aim for 75 – 100 minutes per 
week)

 Legibility before speed



 There are other programs available

 Add this resource to the mix

 Provides for consumer choice



Standard Lesson Plan for One on One 

or 

Small or Large Groups
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 Write target letter on the whiteboard or board 
clearly or use cue card

 Discuss what “group” the letter is in

 Label and talk about the lines and spaces on the 
board

 Discuss size/height ( “tall” or “small”), alignment, 
and form

 Discuss “key strategies for neat printing” – start a list



 Example:

 Lower case Downers  - “l”
◦ Should I print fast or slow ?

◦ Is it a “tall” letter or “small” letter?

◦ Where do I start ? (top or bottom)

◦ Where does the letter sit ? (on the line or floats)

 Key Strategies for Neat Printing the letter “l”:
◦ Print slowly

◦ Print tall letters tall

◦ Start at the top

◦ Letters sit on the line



 Example:

 Lower case Downers – “i”
◦ Is it a tall letter or small letter?

◦ Where do I start ? (top or bottom)

◦ Where does the letter sit ? (on the line or floats)

 Key Strategies for Neat Printing – “i”
◦ Print small letters small

◦ Start at the top

◦ Letters sit on the line





 Self-talk ( script) 
◦ Students repeat (check for understanding)

 Model letter with script ( can use cue card)

 Slowly write the letter several more times     

◦ Include letters with obvious errors in form 

◦ Ensure to model circling the best one

 Discussion including key strategies





 Writing Warm-ups:

◦ Write on your knee or a partner’s back

◦ Mini white boards or chalk boards

 Finger and Pencil Warm-ups:





 Ensure cue cards are visible

 Review expectations and remind re key 

strategies for that letter

 Repeat self-talk and encourage student(s) to 

use self-talk 





 Monitor  printing – encourage self-monitoring

 Intervene when necessary

 Take note of letter formation

 When students are finished:
◦ circle their best 3 letters 

◦ raise their hand for a sticker or stamp or happy face



 Before receiving a sticker/stamp, each 

student should verbalize their reasoning ( use 

of key strategies) 

 Teacher/EA/parent puts a sticker/stamp next 

to the one they think is best out of student’s 

chosen three with explanation of reasoning 





 Clean up 

 Discussion:
◦ what was done well?

◦ What was difficult? What was easy?

◦ What could we focus on next time?

 Compliment the group on things they did well!









Application of Printing Like a Pro!

Whole classrooms Small Printing Groups         One on One





1) Kindergarten student with Williams Syndrome

◦ Weak fine motor and visual-motor integration skills

◦ Can draw vertical and horizontal lines and a 
circle

◦ All marks on the page are large

◦ Can identify a few letters including the letters in 
the initials of his name

◦ Has in class Education Assistant (EA) support

 Concern: Not yet able to print his name:

Terrance O’Callaghan



IEP Goal: Writing name - Terrance O’Callaghan

Individual Intervention:

 Work on just initials (T & O) to start, using a chalk 

board and white board and then the individual 

letter sheets (T & O), enlarged at first

 Later can increase challenge by no longer using 

enlarged sheets 

 Can also use letter stamps or a name stamp

 Eventually can work on all letters in first name using 

the individual letter sheets, then lastly a custom 

name sheet



Materials



130%

130%





Terrance



130%





 Grade 1 student who has Autism is very bright and able 

to read well. By the spring he has learned to print but it is 

very laborious. 

 Sample – next slide.

 Additionally, he can not yet print numbers 

independently aside from 0,1, & 2 .  He requires help 

from the EA during most pencil tasks and worksheets. 

◦ Concern: Printing legibility challenges

◦ Goal: Independent and legible printing and number 

writing





Grade 1 student who has Autism and is bright but 
laborious printing. 
◦ Goal: Independent and legible printing and number 

writing

 Level II worksheets as well as numbers 3-9, done one on 
one with EA, 3-4 times per week, in class.

 Use cue cards (laminate for ease of re-use in 
demonstrations)

 During practice & in all class writing, focus on “Key 
Strategies for Neat Printing” especially:
◦ Sizing, spacing between words and “diggers”
◦ Use checklist at desk 



Several Grade 2 students in two classrooms

 Very poor printing and fine motor skills – see next 

slide

 Anxiety with writing

 EAs work with the students (usually the EA writes in 

highlighter and the students trace over the 

highlighted letters and words) 

 Literacy skills are also decreased

 Concern: Printing legibility challenges

 IEP Goal: Legible independent printing



Examples of Writing Samples



Two Grade 2 students with very poor printing

◦ Goal: Legible independent printing 

 EA: Small group work 

 Level I individual letter worksheets followed by Level II set 
(letter review, words and sentences) done 2-3 times a 
week 

 EA Support: In the classroom scribe each word on 
whiteboard and have students copy (not trace); use 
interlined paper (wider if needed); focus on quality not 
quantity

 Focus on transferring “Key Strategies for Neat Printing” esp. 
double spacing (highlight lines on which to write) into 
classroom writing



 Student in grade 5 with an acquired brain injury. 

Minimal writing. 

 Literacy skills are also very limited.  

 Can print his first name with fair legibility although 

prints very slowly and laboriously.

 Enjoys classroom based tasks and wants to 

participate with classmates. 

◦ Concern: Not yet able to print/sign his full name. 

◦ Goal: Writing name – Eric Siry



Grade 5 student with an acquired brain injury and 

minimal writing. 

◦ Goal: Full signature ( first and last name)

“Eric Siry”

 Practice first name to increase speed.

 One on one work with EA with a focus on individual 

letters of his last name and then custom name 

sheet for last name ( enlarged 130% at first)

 Functional words set ( writing a card/note)





Practice Individual Letters of his Last Name –
Siry



130%



















 Student in grade 1 with very faint writing. Left 

handed and flexes (hooks) left wrist when writing. 

Attentional challenges are noted.  Desk and chair 

are too tall. 

◦ Concern: Positioning at desk

◦ Goal: Functional supportive classroom positioning 

for best learning



Grade 1 student with very faint writing, poor 
positioning and desk and chair are too tall. 

◦ Goal: Functional supportive classroom 

positioning for best learning

 Trial slant board ( place paper to the right)

 Remind and cue to rest wrist on slant board

 Use only one sheet of paper at a time

 Provide softer lead pencils

 Adjust desk height

 Trial a bouncy band as a foot rest and 

 to provide proprioceptive input  



For questions please email:

imontgomery@cw.bc.ca
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