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COURSE METHODOLOGY
Solid skills and language work
Think is a six-level course for adolescents and teenagers 
from A1 to C1-levels of the Common European Framework 
of Reference (CEFR). Based on a carefully crafted skills and 
language syllabus, the course helps students develop their 
receptive and productive language skills and strategies, and 
provides a systematic approach to competence training to 
help them prepare for their Cambridge English exams. 
The authors have put great emphasis on the continuous 
extension of students’ lexical knowledge by including 
two vocabulary sections within each unit, together with 
WordWise activities in every other unit. WordWise aims 
to develop awareness of and competence in using high-
frequency words and chunks of language, important 
collocations, and phrasal verbs, as well as increasing 
fl uency. In addition, an entertaining and thought-
provoking teen photostory off ers natural contexts for the 
presentation and practice of phrases for fl uency. These are 
high-frequency lexico-grammatical chunks of language 
used in spoken communication. 
Students are guided through the grammar via inductive 
exercises, which support them in their grasp of both form 
and meaning. The structures are then practised through a 
sequence of exercises in which students learn how to apply 
them in motivating and communicative activities.
Adolescents and teenagers do not always fi nd it easy to 
participate in speaking activities, especially when they 
are asked to say what they think and feel. Think takes this 
concern seriously. Based on research in teenage classrooms 
in many diff erent countries, the authors of Think have 
found that adolescents and teens generally fi nd it easier to 
engage in thinking activities if they are embedded in the 
framework of topics and texts that they can emotionally 
connect with, and especially those that are far from their 
day-to-day realities. This remoteness gives students the 
opportunity to look outwards rather than inwards, and in 
so doing feel less self-conscious. So in the fi rst few levels 
of the course, units often start somewhat removed from 
students’ own lives, presenting stories of extremes, set in 
faraway places and cultures but whose protagonists – the 
heroes and heroines of these stories – young people can 
identify with. This helps them to get in closer touch with 
inspirational human qualities such as creativity, courage, 
perseverance, passion and care, and makes it easier for 
them to get involved in the speaking activities leading into 
or following the texts; this in turn makes their learning 
much easier, quicker and more pleasant.

Based on educational principles
Piaget (1981:3) asserts that all learning involves states of 
‘pleasure, disappointment, eagerness, as well as feelings 
of fatigue, eff ort, boredom’. The transition period from 
adolescence to early adulthood off ers its own additional 
emotional challenges, as it is characterised by the 
individual’s struggle for identity. During this period, many 
teens are overwhelmed by their emotions, and these can 

exert a strong infl uence – both positive and negative – on 
their behaviour and their attitudes. The integration of 
both emotional qualities and cognitive processes is key 
to the successful development of students’ cognition, 
their understanding of the world, and their development 
towards becoming responsible human beings. 
Think supports you as a teacher in helping your students 
integrate their emotional reactions and cognitive processes. 
It achieves this through an invaluable and comprehensive 
support system aimed at systematically developing your 
students’ thinking skills, their awareness of values and 
their self-esteem, whilst at the same time building their 
language skills and competencies. This in turn will increase 
students’ awareness of the issues that are important to 
their present and future lives, deepen their understanding 
of important social and global issues, and enable them to 
become more caring and thoughtful young adults.

At the lower levels, Think focuses on building basic 
cognitive tools, i.e. capabilities that are required for the 
development of so-called higher order thinking skills 
that will be addressed later on in your students’ English 
language development. Examples of such basic thinking 
skills include Comparing and Contrasting, Categorising, 
Sequencing, Focusing Attention, Exploring Space, Time and 
Numbers and Understanding Cause and Eff ect.
The higher levels of Think focus on the development of 
more advanced thinking skills. The B2 and C1 levels guide 
students in developing critical thinking skills. According to 
Cottrell (2011), these include such things as ascertaining 
the extent to which we believe what we see or hear, 
determining whether something is true, arguing one’s 
case, identifying when further information is required and 
selecting information for a given purpose.
The activities in the books have been carefully designed to 
off er an appropriate level of challenge, taking into account 
the fact that students are tackling/approaching them in a 
language they are still learning and not in their own. 

Values are what we need to guide us through our life and 
to inform the way in which we interact with others. They 
are crucial for young people. Parents, teachers, schools 
and societies have an obligation to and an interest in, 
conveying positive values to the next�generation.
Teaching values is undoubtedly a challenging task. Telling 
teens how they should or should not behave is rarely the 
most effi  cient way of inculcating the right values in your 
students. It might be more promising for you to model 
the behaviour you want to evoke in your students. So, for 
example, if we want our students to become empathetic 
listeners, we need to demonstrate what it means to be a good 
listener; we ourselves need to listen to them empathetically. 
Other important elements in promoting positive values in 
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INTRODUCTION

the classroom are: a supportive and encouraging learning 
atmosphere; and a positive rapport between you and your 
students. Moreover, exposure to emotionally engaging 
content (stories) and motivating activities that involve 
the exploration of important universal values and making 
them their own, further enables students to increase their 
awareness of and understand the importance of values, and 
ultimately, adapt their behaviour accordingly. This is where 
Think off ers you signifi cant support, as it gives your students 
many opportunities to refl ect on and discuss a wide range of 
important values, including ethical, environmental, health-
oriented and artistic ones. 

As many teachers have noticed, a lack of self-esteem and 
self-worth can lead to an attitude of defensiveness in 
teenage students. This frequently observed pattern can lead 
to serious behavioural issues that are usually very diffi  cult 
to deal with, such as students failing to take responsibility 
for their own actions, bullying and threatening others, 
withdrawing from work, daydreaming, or even giving up 
study altogether.
 Studies show that attempts to try and help students build 
their self-esteem by repeating affi  rmations, for example, 
tend to fail or even result in the exact opposite. Goodman 
claims that ‘the quest for greater self-esteem can leave 
people feeling empty and dissatisfi ed’. (op cit, p. 27) and 
stresses (op cit p. 28) that ‘a far better way to bolster your 
sense of self-worth is, ironically, to think about yourself less. 
Compassion toward others and yourself, along with a less 

self-centred perspective on your situation, can motivate you 
to achieve your goals while helping you weather bad news, 
learn from your mistakes and fortify your friendships.’
And this is exactly what the activities in Think labelled 
Think Self-Esteem are for. They help students refl ect on 
their role in society, their attitudes and those of others. It 
encourages them to learn from their mistakes, and develop 
an insight into their own thinking (meta-cognition) – all 
important stepping-stones towards building a strong sense 
of self-worth and self-esteem.
Sources:
Cottrell, S. (2011) Critical Thinking Skills, Basingstoke: 
Palgrave Macmillan 2011
Domasio, A. (1994) Descartes’ Error: Emotion, Reason, and 
the Human Brain, New York: Penguin Putnam
Goodman, A. (2013) ‘Letting go of self-esteem’, Scientifi c 
American Mind, October
Halstead J. M. and M. J. Taylor (eds.), (1976) ‘Values in 
Education and Education in Values’. J. J. P. Shaver and 
W. Strong: Facing Value Decisions: Rationale-building for 
Teachers, Belmont
Le Doux, J. (1998) The Emotional Brain: The Mysterious 
Underpinnings of Emotional Life, New York: Simon & 
Schuster
Piaget, J. (1981) ‘Intelligence and Aff ectivity: Their 
Relationship during Child Development’, Palo Alto: Annual 
Reviews
Puchta H., Williams M. (2011) Teaching Young Learners to 
Think. Helbling Languages and Cambridge University Press

Unit and Topic area Critical Thinking Values Self-esteem

1 Life plans Reading between the lines
[Making inferences]

Life changes
[A sense of purpose: positive and 
negative eff ects of changes]

2 Hard times Following an idea through a paragraph
[Intensive reading]

Animal rights
[Moral values: how we treat other 
species]

3 What’s in a name? Identifying the main topic of a
 paragraph
[Understanding gist]

People and their names
[A sense of identity: the importance 
of one’s own name and others’ names]

4 Dilemmas Thinking of consequences
[Decision making]

Doing the right thing
[Social values: the eff ects of one’s 
decisions]

5 What a story! Thinking about diff erent writing styles
[Rhetorical questions]

A better world
[A sense of purpose: how to improve 
the lives of others]

6 How do they do it? Understanding what’s relevant
[Coherence in texts]

Life changes
[Interpersonal values: understanding 
the concerns of parents]

7 All the same? Thinking outside the box
[Creative problem-solving]

Stereotypes
[A sense of identity: refl ecting on 
preconceived ideas about people or 
groups]

8 It’s a crime Thinking about empathy
[The ability to see the world through 
other people’s eyes]

Respecting the law
[Social values: the link between 
off ence and punishment]

9 What happened? Fact or opinion?
[Seeing the diff erence between facts 
and opinions]

Thinking carefully before you act
[Personal values: the eff ects of not 
thinking ahead]

10 Money Exaggeration
[Detecting exaggeration when it 
occurs] 

What’s important for your future?
[A sense of purpose: establishing 
goals]

11 Help! Understanding cause and eff ect
[Proving that one things leads to 
another]

Off ering and accepting help
[A sense of identity: understanding 
that accepting help from others is not 
a sign of weakness]

12  A fi rst time for 
everything

Logical conclusions
[Understanding the connections 
between arguments and conclusions]

Breaking new ground
[Social values: winning vs. taking 
part]
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Pre-reading activities 
activate students’ prior 
knowledge, get them 
interested in the topic of 
the text and provide a 
tool for pre-teaching key 
vocabulary. 

Each sequence of exercises helps 
students to unlock the text. First, 
learners read either for gist or to 
check predictions. Then they re-read 
for more detailed understanding.

Practice exercises for key pronunciation 
points are available at the back of the 
book. These relate to the language 
of the unit and are accompanied by 
audio material. Cross-references on the 
Student’s Book page indicate the most 
appropriate point in the unit to exploit 
the relevant Pronunciation section.

The first reading sets the scene for the unit …

USING THE STUDENT’S BOOK

Reading texts are about 
contemporary topics that teens 
can relate to. They span a 
range of genres from magazine 
articles and blogs to webchats 
and product reviews.

Objectives, focusing on skills 
and language, are clearly 
displayed. These signal to you 
and your students what you can 
expect to achieve by the end of 
the unit.

The reading text is also available for 
students to listen to. This provides 
you with greater fl exibility in 
how you approach the text. The 
audio also helps to focus students’ 
attention on the sounds of the 
language.
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… before exploring core language and developing listening skills.

Cross-references indicate 
where in the Workbook 
you can fi nd further 
practice of the grammar 
and vocabulary covered 
on this page.

The listening section follows established 
procedure: a pre-listening activity, a listen-
for-gist task and an activity which tests 
understanding at a deeper level.

Regular opportunities for personalisation, 
for developing students’ spoken fl uency 
and for promoting collaboration between 
students through pair and group work appear 
throughout the unit. Look for SPEAKING  .

Think Values invites students to 
consider their broader opinions 
and values through refl ection 
on the reading text. Expressing 
opinions in pairs/groups provides 
support, while also off ering extra 
fl uency practice.

Examples of the target grammar are taken directly from 
the reading text. Language is therefore introduced in 
context, making it more meaningful for students.
Following language presentation, students are encouraged 
to personalise target grammar or vocabulary.

Lexical sets are presented 
with clear visuals to support 
immediate understanding of 
new vocabulary items.
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Each unit includes two vocabulary sections 
in addition to two grammar sections. 
Lexical sets are related to the topic of the 
unit and so can be understood, practised 
and applied in a meaningful context.

Photos and illustrations act as a visual 
hook for teens. They also provide a 
springboard into the text itself: motivating 
students to read the text, getting them 
to predict content and often illustrating 
meaning of key vocabulary.

 

Be aware of common errors related to much and 
many, go to Get it right on Student’s Book page 122.

These cross-references, which appear in the 
Teacher’s Book, indicate appropriate points in the 
unit to exploit the Get it right section at the back 
of the Student’s Book. Get it right provides exercises 
to help students avoid common errors as identifi ed 
in the Cambridge English Learner Corpus.

The Cambridge English Corpus is a multi-billion word collection of real-life written and spoken English. It includes the 
Cambridge Learner Corpus, the world’s largest collection of learner writing, comprising more than 50 million words of 
exam answers written by students taking Cambridge English exams. We carefully check each exam script and highlight all 
errors made by students. We then use this information to see which words and structures are easy and diffi  cult for learners 
of English, and ultimately, work out how best to support and develop students.

The second reading text introduces a new language focus.

Students are guided through established 
reading skills procedure of predicting (Exercise 
1), reading for gist (Exercise 2) and reading for 
detailed understanding (Exercise 3).

Students can discover the rule for themselves, 
via an inductive approach to learning grammar, 
with the help of scaff olding.
This supported approach continues through 
to the grammar practice stage, which always 
begins with a controlled task.
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The four friends from 
left-to-right: Flora, 
Mia, Jeff , Leo.

In units 1, 4, 7 and 10 you’ll find the photostory …

Each episode of the 
photostory involves the 
same four British teens but 
is a complete story in itself. 

Each story begins with several 
photos and accompanying 
text. Students can also listen 
as they read.

See how the story concludes 
in the video found on DVD or 
class presentation software. 
The video picks up precisely 
where the photostory ends.

Students predict 
the ending of the 
story before they 
watch. This increases 
motivation and makes 
understanding easier.

WordWise takes a word or 
phrase which has a number of 
diff erent meanings in English 
and provides analysis and 
practice using them.

Key phrases for a particular speaking 
function are explored in the 
Functions section. Students have the 
opportunity to practise these in the 
context of a communicative task.

Phrases for fl uency 
focuses on authentic 
language that students 
can use in conversation to 
make them sound more 
natural and fl uent. They 
see these phrases in context 
and at a level graded for 
them in the photostory. 

Further comprehension 
questions guide students 
through the story at a deeper 
level before target language 
embedded within it is explored. 

Role-plays give students the chance 
to practise target language in a freer 
context – while still being provided with 
essential scaff olding via instructions, 
ideas and/or key stems. The role cards 
are at the back of the book.
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… and in units 2, 5, 8 and 11, a culture text.

Fiction appears in units 3, 6, 9 and 12.

The focus of the Culture section is on getting 
students to think and talk about life in other 
countries and how it compares with their own.

Students are presented 
with a model text for 
analysis of task purpose, 
and for presentation 
and practice of useful 
language before they 
move on to produce 
their own compositions. 
The fi nal task is closely 
modelled on the type of 
tasks which appear in 
the Cambridge English: 
Key writing test.

This extended writing section, 
designed to guide students 
step-by-step through the 
writing process, also appears 
in even-numbered units. A 
writing task is set in all units.

This reading is also 
available for students 
to read and listen to.

Here, students have the opportunity 
to develop their ability to deduce 
meaning from context and increase 
their receptive vocabulary.

The Culture text is 
primarily exploited for its 
informative rather than 
linguistic content. Students 
are encouraged to respond 
to the text and relate it to 
their own experiences and 
cultures.

This text, taken from Cambridge Graded Readers, 
gives you the opportunity to introduce your students 
to English-language fi ction. Comprehension questions 
and follow-up discussion questions help students to 
understand and engage with the text.
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Within the unit you will 
see this symbol next to 
those exercises which 
are closely modelled on 
Cambridge English: Key 
exam tasks. 

Exam practice and review consolidates content from each pair of units.

Exercises on this page 
replicate the content 
and format of tasks from 
the Cambridge English 
exams. Tasks from the 
Reading and Writing and 
Listening papers provide 
authentic practice at 
the appropriate level for 
your students.

Cross-references indicate where in the 
Workbook you can fi nd further practice of 
these Cambridge English exam task-types as 
well as useful exam tips.

The Test Yourself page allows 
students to check progress and is 
based on language presented in 
this and the previous unit.

The traffi  c light scoring system 
enables students to chart their 
progress across the level.
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As you’d expect, the Workbook refl ects the content of the Student’s Book, providing extra 
practice of language (grammar, vocabulary and pronunciation) and skills (reading, writing, 
listening and Train to think). The focus is on independent study but Workbook activities can 
equally be exploited in class. 

48

VOCABULARY

Word list
Types of story

crime novel      

science fi ction novel 

historical novel  

horror story  

autobiography   

short stories   romantic novel   

travel literature     

poetry   

plot sett ing
hero 

character 

opening 
ending 

villain 

dialogue

Key words in context
adolescent Th e programme aims to encourage young adolescents to read more books.
anecdote I love listening to anecdotes which people tell about travelling.
blockbuster Th is movie will become a blockbuster; I’m sure it will make more money than Avatar.
capture (one’s) att ention Th e story was so dramatic, it captured everyone’s att ention.
engage If a book doesn’t engage my interest from the beginning, I usually don’t fi nish reading it.
fairy tale I loved listening to fairy tales when I was a child.
infl uential Th is theory has been infl uential for many years.
inspiration She is a great teacher and has been an inspiration for a lot of students.
memorise When my parents went to school, they frequently had to memorise long texts.
original Th e original story comes from Africa, I believe.
pass down Th is story has been passed down from generation to generation.
potential Th is is a great book; it has the potential to be turned into a fi lm.
revisit Have you ever revisited the stories from your childhood?
romance Th e romance between the main characters grows throughout the book.
special eff ects I thought the fi lm wasn’t great, but the special eff ects were awesome.
tradition Ireland is a country with a rich tradition in storytelling.

Elements of a 
story 

39
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Making a decision SB page 43Being honest SB page 40

| | | | | | |

WordWise SB page 45

now
Rewrite the sentences with now in w

the correct place.

1 I go and see the local team play and again
but I’m not a huge fan.

2 John left just so if you run, you’ll catch him.

3 We hardly ever see Lewis that he’s got his
own phone.

4 We’ve missed the bus. What are we going to
do?

MANDY So what do you think we should do?
1  up and tell the  2  ?

RACHEL No way. She’ll kill us. I think we have to tell
a 3  and say it wasn’t us.

MANDY We’ll never 4  away with it. I think  
we have to 5  the right thing.

RACHEL Which is?
MANDY Be 6  about it. Say we were hungry 

and there was nothing else to eat.
RACHEL But it was her birthday cake! She won’t 

accept that as an excuse.
MANDY So what do you think we should do?
RACHEL 7  the truth. Say the dog ate it. 
MANDY The dog? That’s brilliant! Why didn’t you 

suggest that earlier?

4 DILEMM A S

Making a decision SB page 43

3 Match the expressions and the definitions.

1 first thought
2 to think long and hard
3 to change your mind
4 to reconsider
5 to make up your mind
6 a bad decision

a to really consider something
b to think about your decision again
c to come to a decision
d not the right decision
e to come to a different decision
f original idea

4 Answer the questions.

1 What were your first thoughts when you met your 
best friend?

2 What is the best decision you have ever made?

3 What is the worst decision you have ever made?

4 When do you find it difficult to make up your mind?

5 Can you remember a time when you changed your
mind about something? What was it?

6 What kind of things do you have to think long and 
hard about?

Being honest SB page 40

1 Match the sentence halves.

1 Why don’t you just own
2 I want to tell him the
3 I can be very open
4 I always find it really difficult to tell
5 It’s not always easy to do
6 There’s no point trying to hide
7 She believed me! I never thought I’d get
8 Liam’s always trying to cheat

a with my mum. We have a great relationship.
b the truth. People always find out.
c a lie. My face just goes bright red.
d away with that lie.
e in exams. He tries to look at my paper.
f the right thing, so thank you for being honest.
g up and tell her you broke her phone?
h truth but it’s just so hard.

2 Complete the dialogue with the words in 
the list. There is one extra word.

truth | open | do | Hide | Own | cheat | lie | get

Cambridge Learner Corpus 
informed exercises, in each unit 
of the Workbook, help your 
students avoid common pitfalls.

In addition to grammar 
and vocabulary practice 
activities, you’ll also 
fi nd a word list in each 
unit of the Workbook 
with examples of 
target lexis in context. 
This serves as a useful 
written record for your 
students.

Finally, in units 1, 4, 6 and 10, 
you’ll fi nd extra practice of lexical 
chunks taught in the WordWise and 
Phrases for Fluency sections of the 
corresponding unit of the Student’s�Book.

USING THE WORKBOOK
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Each unit includes a full page devoted to 
developing your students’ writing skills via 
a guided approach based on a model text. 
This staging focuses students on why they’re 
writing and who the target reader is, thereby 
encouraging them to plan their writing 
appropriately. Students are also presented 
with a checklist to encourage them to edit 
their writing once they’ve fi nished.

The Cambridge exam practice page 
is designed to enable your students 
to further develop their exam skills. 
It covers all the diff erent task types 
included in Cambridge English: First 
tests, together with a step-by-step 
guide outlining how to tackle each 
one eff ectively.

Every two units, 
a double-page 
consolidation 
spread provides 
skills and 
language practice 
based on what 
students have 
covered in the 
preceding two 
units.

http://www.cambridge.org/9781107563537
http://www.cambridge.org
http://www.cambridge.org


Cambridge University Press
978-1-107-56353-7 – Think Level 3
Brian Hart Herbert Puchta Jeff Stranks Peter Lewis-Jones
Frontmatter
More information

© in this web service Cambridge University Press www.cambridge.org

16    

Think off ers exciting digital components to aid the learning 
process for both teachers and students. Knowing how to 
make the most of these components will save you time 
and add variety and impact to your lessons and to the 
homework you set for your students.

HEADS-UP LEARNING!
The presentation software includes a digital version 
of both the Student’s Book (SB) and the Workbook 
(WB) alongside a set of tools to take full advantage of 
this material in the classroom. It can be used with an 
Interactive Whiteboard (IWB) and projector, but also with 
a projector on its own. 
You can easily facilitate class participation by using the 
material at the front of the class, and successfully getting 
your students to interact with it, with you and with each 
other. The presentation software can make this possible.
Read on for an explanation of the various presentation 
tools, as well as tips on how to use them eff ectively with 
diff erent exercise types. Find out how to make your lessons 
as interactive as possible and see specifi c examples of how 
to do this.

Using the most appropriate tool for each activity
Look at this!
The zoom tool allows you to enlarge part of the page in 
order to draw students’ attention to a specifi c section of for 
example, a text, a photo or an exercise.

 ● Making predictions based on titles and pictures: 
ask students to work with their books closed and focus 
their attention on unit or reading text titles and pictures. 
Asking students to make predictions is an excellent way 
to activate prior or background knowledge and get the 
students’ brains in sync with what they are going to 
read, see or listen to.

 ● With the title of a reading text you can ask students 
what they expect to read about, mention TV families 
they know, or guess which one will appear in the text.

 ● Describing pictures: zoom in on a picture and students 
describe it to reactivate or pre-teach vocabulary.

 ● Making connections: use the zoom tool to display the 
pictures one by one and then ask students to fi nd the 
link between them and describe what they see. 

 ● Guessing game: focus on a small part of a picture to 
ask students to guess what it is, then zoom out to reveal 
the bigger picture.

Showing what’s important
The highlight tool allows you to use one or more colours 
to select specifi c words, phrases, sentences or paragraphs. 
Diff erent colours can be used to show diff erent categories 
or to identify diff erent students’ suggestions.

 ● Answers: As an alternative to displaying all of the 
answers in one go, in multiple-choice exercises you can 
highlight the correct answers as you check the exercise. 
In Reading comprehension exercises, during feedback 
highlight the parts of the text which contain the answers 
to the questions.

 ● Lexical sets: highlight the set of target vocabulary e.g. 
for places in a town: market, football stadium, hotel, café.

 ● Chunks of language: in Reading texts ask students to 
highlight examples of the target language, for example, 
diff erent ways of comparing: diff erent from, much lower 
than, ten centimetres taller than, even taller, etc.

 ● Pronunciation issues: ask students to highlight the 
three diff erent past -ed pronunciations in a text using 
diff erent colours.

Hide and elicit
The mask tool allows you cover a part of the page so that 
students can’t see it.

 ● Matching words to pictures: in these exercises 
mask the vocabulary, show the pictures and elicit the 
vocabulary from the students to fi nd out what they 
already know

USING THE DIGITAL RESOURCES
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 ● The photostory: cover the photostory dialogues and ask 
students to predict what the characters are talking about.

 ● Listening comprehensions with photos: hide the 
exercise below the pictures and ask students to predict 
the topic of the listening to help them engage fully with 
it before they listen so that they’ll be better able to 
comprehend while they listen.

 ● Manipulating dialogues (disappearing sentences): 
Students practise a dialogue in pairs. Cover a small 
section of the dialogue, beginning from the right-hand 
side of the screen. Students repeat the dialogues trying 
to remember the whole thing, including the parts they 
can no longer see. Cover more and more of the dialogue, 
with students practising at each stage, until eventually 
nothing is left on the board. This activity involving 
lots of repetition is a fun way for students to memorise 
useful chunks.

Gap fi ll as a class
The pen tool allows you to write in diff erent colours. With 
the eraser tool you can delete what you have written.

 ● Eliciting grammar rules: 
when presenting grammar rules 
you can ask students to go to 
the front of the class and write 
the answers directly onto the 
IWB or board.

 ● A nnotating texts: you can use 
any text in the book to focus 
students on specifi c language. For example, students 
can write defi nitions of new words or synonyms in the 
margin of a text.

 ● Labelling pictures: you can use any picture in the book 
to focus students on specifi c vocabulary by asking them 
to label items.

Remember!
The sticky notes tool allows you to write notes on the 
pages of the book.

 ● Reminders to yourself: add ideas or notes that you 
think of when preparing your lessons.

 ● Task extension ideas for students: the Teacher’s Book 
off ers Fast fi nishers options on a regular basis. Write these 
activities on sticky notes and display them for students 
who are ready to move on to an additional exercise.

 ● Prompts for students: adding extra words for students 
to work with or reminders related to the target language, 
for example, ‘Don’t forget to use the third person s’. 

Engage and interact
The IWB software off ers multiple opportunities for student 
interaction. What used to be heads-down activities can 
now be turned into heads-up ones! Students can close their 
books and focus on the IWB during lead in activities and 
speaking tasks therefore creating a more open, inclusive 
and dynamic classroom atmosphere. Also, asking students 
to come to the front to perform tasks on the IWB will vary 
the class dynamics and off er students the chance to be 

active participants in the lesson. At the same time, you will 
be able to ensure that everyone is engaged!
Heads-up teaching and interaction can be carried out in 
pairs, small groups or as a whole class with any of these 
activity-types.

 ● Multiple-choice, match, complete and drag and drop 
activities: These can be solved by asking one student 
to come up to the board and prompting the other 
students to call out the answers from their seats. The 
student at the board can complete the activity based 
on instructions from the rest of the class. In the case of 
drop down menu tasks, ask students to guess the right 
answer before showing the options.

 ● Gap-fi ll activities: These can become more dynamic if 
they are set up as team competitions. One member of 
each team at a time, calls out and spells the word for 
another member of the same team, who is at the board, 
to solve the task.

Remember that answers are provided for all activities. 
These can be displayed on the board, making it a good way 
to reduce the time spent checking answers. Many activities 
also have the script or related rules, which can be used to 
extend the learning opportunities.

HEADS-DOWN LEARNING!
The Online components in the LMS complement the 
presentation software by providing ‘heads-down’ teaching 
resources. They can be used in the classroom or set for 
homework. They off er multiple advantages for teachers 
and students.
Motivated students …

 ● Students enjoy more interactivity in the exercises.
 ● Students receive immediate feedback on their 

performance by being shown the right and wrong 
answers, which in turn increases motivation. 

 ● Students have the opportunity to choose what they want 
to do and when, where appropriate.

… Satisfi ed teachers!
 ● Teachers can see which exercises each student has done.
 ● Teachers can see average marks for each exercise and 

see whether a student has done better or worse than the 
average.

 ● Teachers can see if there is a particular exercise that a 
number of students have had diffi  culties with and then 
focus on that exercise or language area or skill in class 
for example.

 ● Teachers can then use class time more eff ectively for 
revision or speaking skills development, for example.

 ● Teachers can save classroom time by showing the 
answers in class after the students have done the 
exercises at home, without having to go through them 
one by one.

 ● Teachers will save time spent marking thanks to the 
automatic gradebook.

The LMS also off ers extra resources for teachers, which are 
printable. These resources are course-specifi c, carefully 
graded and aligned to the syllabus and can save valuable 
time for teachers.

 ● Tests
 ● Readings
 ● Grammar worksheets and presentations
 ● Video worksheets
 ● Bilingual word lists
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