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1 Executive Summary 
 

Tools 4 Trainers to Empower NEETS (T4TEM) is a project aiming to increase participation of 

NEETs into the labour market and in education through up-skilling educators, career 

counselors, youth workers in effective engagement methodologies.  A secondary aim is to 

raise awareness of the heterogeneity of the NEET population across member states so that 

adaptations can accommodate diversity in the NEETs profile. In order to meet those aims, an 

International Comparison State of Art of Adult educators and target group of NEETs will be 

analyzed, an on-line e-Learning Toolkit and targeted courses which enable the adult educators 

to understand, support and improve their skills in order to become more competitive and 

supportive to NEETs will be developed. 

The main target group T4TEMP is addressing includes adult educators, youth workers, VET 

providers, teachers, career counselors, etc. who dealing with NEETs, who wish to enhance 

their competences, qualifications and approaches in order to be able to be more competitive 

professionals and aim to provide the NEETs with better assistance and support them to 

become more employable or continue their education so as to attain their career goals.  

The current report (Intellectual Output 1) was developed after conducting desk and field 

research. During the desk research the partners collected good practices which had to do with 

the training programs for NEETs and adult educators, which implement in six participating 

countries. Through the desk research several good practices were identified as well as their 

success factors and weaknesses.  

During the field research, adult educators had the chance to indicate the gap in the 

educational system which excludes the NEETs. Moreover, they proposed training courses they 

would like to follow in order to improve themselves and skills. The field research shown that 

adults educators from Estonia, Cyprus, Greece, Italy, England (UK) and Spanish have high 

level of professional training and they feel more confident after attending training courses. 

The majority of adult educators are dealing with Young people with special education needs 

and disabilities and they face lack of motivation on behalf of students in their daily 

professional life when they are working with NEETs. The report shows that the most popular 

training methods with the highest proportion are “Group Work”, “Brainstorming and 

Discussion” and “Simulation Activities”.  
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2 Introduction 

2.1 Project Objectives 
Tools 4 Trainers to Empower NEETs (T4TEMP) aims to increase participation of NEETs into 

the labour market and in education through up-skilling educators, career counselors, youth 

workers in effective engagement methodologies.  A secondary aim is to raise awareness of 

the heterogeneity of the NEET population across member states so that adaptations can 

accommodate diversity in the NEETs profile. 

Specifically, the project aims to give the possibility to educators, youth workers, trainers and 

counselors for better and more targeted provision of services through the use of tools which 

will be implement under the project. To achieve the above aims the project will implement 

the following objectives: 

- Identification of Best Practices and Techniques for Trainers dealing with NEETs. 

- Development of an on-line e-Learning Toolkit. The use of specific tools would enable the 

target group to allocate their time with each one of the people who are in need of their 

services in a more constructive and effective way, via mobilizing internet technologies.  

- Development and implementation of targeted courses, which enable them to 

understand, support and improve their skills in order to become more competitive and 

supportive to NEETs. 

2.2 Target Groups 
The main target group T4TEMP is addressing includes adult educators, youth workers, VET 

providers, teachers, career counselors, etc. who dealing with NEETs, who wish to enhance 

their competences, qualifications and approaches in order to be able to be more competitive 

professionals and aim to provide the NEETs with better assistance and support them to 

become more employable or continue their education so as to attain their career goals.  

Furthermore, other professionals in the private sector or in trade unions, who provide in-

service training and development courses for teachers and young professionals, will also 

benefit from the tools developed, as they will improve their professional profiles and their 

roles in training sessions.  

The secondary target group includes young people from the NEETs group: 

- Students or trainees between 15 - 24 years old who are in the schools or in the training 

system, ending their compulsory education but being at risk of becoming NEETs. 

- People who are not in the school or in the training system (as well as unemployed 

persons) from the 15 - 29 age group. 

Furthermore, educational Institutions, Universities, Ministries of Education, Ministries of 

Labour and Social Insurance, NGOs, enterprises etc, will be reached through the organisation 
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of the local events and other dissemination activities, so as to be informed on the new model 

of up-skilling their staff. In this way, the partners will gather feedback throughout the various 

stages of the project and from various stakeholders who will be interested to engage and to 

utilise the new system in order to provide assistance in NEETs. 

2.3 Scope of this Document 
Scope of this research and analysis is to identify the current situation of teaching the target 

group of NEETs, what situation the adult educators have to face in their everyday practice in 

terms of tools available, training provided, possibilities for improvement, capacity building 

issues, etc. and training needs of adult educators, who are working with this target group in 

the participating countries. In particular, the partners through this study have undertaken a 

desk research which summarizes what is being pursued at national policy level in terms of 

counseling and teaching the target group of NEETs in the participating countries.  

This document also summarizes the provisions at policy level in each of the participating 

countries that target the provision of teaching the target group of NEETs, as well as the 

challenges each country has to face.  

Moreover, an investigation on the good practices will be undertaken, so as to build on these 

and improve them through the development of tools available through open resources via e-

Learning Toolkit. 

Questionnaires were developed to facilitate the consortium members to undertake the field 

research. In the field research the direct target group of the project was involved, i.e. the adult 

educators aiming at investigating the experience, educational and training background of the 

professionals, which tools they use in their everyday practice assessment and familiarity with 

ICT. Furthermore the target group had the chance to request training courses that they believe 

they need to be trained at and made recommendations to the partners for the adaption of 

the project to their real needs. Moreover they expressed their wish to participate to trainings 

and dissemination events which will be implemented under the T4TEMP project. 

following parameters: 

- Educational background of the target group; 

- Years of experience in the field; 

- Trainings received within the past years; 

- Possibilities for training on an annual basis; 

- Overall satisfaction level of training provided; 

- Suggestions for additional training; 

- Tools used in their everyday practice and assessment; 

- Familiarity with ICT; 

- Intention to follow a blended course on how to use innovative tools available via social 

media; 

- Need for peer review and assessment through the use of ICT. 

- Recommendations for the partners; 
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- Intention to participate at the validation phase of the project; 

- Intention of participating in dissemination events organised in the framework of the 

project. 

3 Practical Engagement with the Stakeholders 

3.1 Methodology of the Questionnaires 
 

The Questionnaire was developed after research for indicative questions and for the profile 

and needs of people dealing with NEETs. Moreover, the situation of NEETs in the participating 

countries and the Europe as a whole was taken in consideration. The research included 

reading of papers, referring to statistics made available from the European Commission 

through Eurostat and research on national reports and stats from the participating countries. 

The first draft was developed by Partner 2 and given to the consortium which proposed 

modifications and adjustments. A soon the final version of the questionnaire was ready it was 

given to the partners in a Word Processor and an Online form. Partners distributed the 

questionnaire to at least 40 Educators, Career Counselors and Youth Workers in their country. 

Analysis of the data collected is presented by country in the following sections. The 

questionnaire was answered from 266 adult’s educators, youth workers, VET providers, 

teachers, career counselors, etc. who dealing with NEETs from Estonia (34), Cyprus (40), Italy 

(40), Spain (63), United Kingdom (45) and Greece (43). A presentation of the results follows. 

 

Figure 1: Questionnaires per Country 
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3.2 Country/ National Analysis 

3.2.1 Estonia 

3.2.1.1 Demographics Information 

 

Demographic data were collected aiming to have a holistic perception of the participants’ 

profile. The Figure 2 shows that 41.18%, are between 30 and 44 years old, with 23,53% 

people 45-54 years old and older than 55 years old. Only few people of the target group 

between 18 and 29 (11,76%) participated in the research. 

 

Figure 2: Age  of Participants 

 

 

 

 

 

 

 

 

 

 

About the gender of the participants in Estonia, the majority was female in percent 

88.24%compared with the 11.76% of male. 

Figure 3: Gender of participants 
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According to Figure 4, the majority of the respondents, in percentage 44.12% has Master’s 

Degree, while come next those who have Bachelor Degree (32,35%). Only a shortage 

percentage has Post Doctorate (5,88%) and a minimal percentage 2.94 has Doctorate and 

Teaching, Qualification & Basic Education.  

 

Figure 4: Education Background /Level 

                                                                                 

 

 

 

 

 

 

 

According to the current job of participants the majority of them was Youth Workers, 

Teachers and Trainers. 3 Participants there are Manager of Training Centers, Career Advisors 

and Program Managers. The rest of respondents have diverse territories (e.g Consultant, 

Lector, Lawyer). 

                                                                     

The Figure 5 represents the sectors of respondent’s activity. In percent 29,41% they active in 

Youth centre/club, while Public (Govt) School and Other come accordingly next in percentage 

20.59% . 17,65% of participants answered that they are active in the field of Associations. Very 

minimal percentage constitutes the participants who active at Vocational Educational and 

Training sector and private school. 
 

Figure 5: Sector of Activity 
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About the Subject Area, the most participants didn’t answer at this question. However, in 

percentage 11,11% the respondents opted for Language as their subject area while 8. % of 

them elected Economies. Only few participants picked out Humanities and Basic Skills, and 

at minimal percentages are represented the other areas. 

Figure 6: Subject Area 

                                                                            

 

 

 

 

 

                                                                    

 

 

 

According to Figure 7, the majority of respondents, 38,24%, have 6-10 years professional 

teaching experience while participants with 3-5 years’ experience come after 23,53%. In 

percentage 14.71%, the participants answered that they have 0-2 years’ experience and over 

the 15 years’ experience, whereas fewer participants (8,82%) have 11 years and more 

professional teaching experience.  

 

Figure 7: Professional Teaching Experience 
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At Figure 8 appears that the most participants are working with teenage or young parents, 

while 15 participants are working with youth with family responsibilities and Dropouts from 

post 16 education and training. Other participants stated that they are working with 

unemployed young people and immigrants, young people with special needs and 

disabilities. 

                                                                

Figure 8: Group of NEETs working with 
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3.2.1.2 Training background of Adult Educators 

 

According to Figure 9, about 36,11% (13) of the participants received more than 100 hours of 

training courses. Those who have received professional development up to 100 hours and up 

to 50 hours constitute 8,3% (6). 7 participants have received training courses up to 25 hours 

the past three years, whereas only 2 participants didn’t receive professional development at 

all. 

Figure 9: Hours of Professional Development 

 

 

 

 

 

 

 

 

 

 

 

Figure 10:Rate of Satisfaction 
from training course  

 

About the satisfaction which obtained the participants 

from the training courses, in percentage 44,12% rated 

satisfied. 29,41% indicated very satisfied.  In a little 

bit, lower percentage 26,47 the respondents indicated 

Neutral.  
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About the level of confidence after attending training courses, the majority of the participants, 

in percentage 52,9%, indicated that they felt more confident, fewer felt much more confident 

and neutral at percentage 23,53.  

Figure 11: Rate of Confidence after attention of training course 

 

 

 

 

 

 

 

 

 

The Figure 12 represents that the most participants consider that Confidence building and 

motivation, Counselling and mentoring as well as safeguarding are the most important 

training courses that should be introduced. In lower percentage, participants indicated 

(Social) Entrepreneurship and Use of Social Media are the training courses that should be 

introduced. Employability skills, working with low qualified young people, Foreign Language 

skills, Improving the key competences, have been chosen from very few participants.  

 

Figure 12: Additional Training Courses should be introduced 
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Most of the participants, indicated Group Work as the training method of their everyday 

practice. In percentage 27% is represented the Analysis of Case Studies. The rest of the 

respondents opted for Brainstorming and Discussion, Simulation Activities, Role playing, 

Study Visits Debates, Public Presentations and Guest Speakers as their training methods in 

their everyday practice. 

 

Figure 13: Training Methods 

 

 

 

 

 

 

 

 

 

 

The more respondents on average (14,66%) indicated Advanced level of knowledge in the 

most skills listed. 55,88 of Participants answered that they feel Advanced per Leadership. 

Furthermore 52.94% of participants stated that they feel Advanced per ICT, Use of Social 

Media and Adequate Usage of training means. 47,05% 18 Participants indicated 

Intermediate Level per Online Applications. Also, Intermediate Level chosen by participants 

in 44,11% per Training Methods and Technique’s.   38, 23% of participants rated their level of 

Online Applications as Intermediate whereas 16,66% indicated that they have low level of 

Content Editors.  On average 2,77 % of participants they didn’t answer this question.  
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Figure 14: Level of Knowledge / confidence with the skills 

 

About the challenges that face the participants in their daily professional life, the most 

respondents answered about the Lack of motivation of the NEETs. The young people often 

showing up in classroom without having developed a motivation to learn which is very difficult 

situation for any educator. The participants responded that several young persons including 

NEETs are multi-problematic but the most frequent reasons for their behavior are: poverty, 

mental health problems, addictions. Mostly the problems include unrealistic expectations 

and self-esteem. The participants during their daily activity have to face the Apathy of the 

students as well as have to fight against addictions (alcohol, drugs, smart phones) and they 

don’t have enough support or trust from family members. 

 

As it seems from the Figure 15, the training courses with the higher percent are Motivating 

techniques for improving skills and qualifications and Coaching Techniques. 20 Participants 

indicated Methods in Training of vulnerable groups. 19 Participants stated the basic skills for 

Counselling Techniques. 15 Participants indicated the Group Leadership, Concepts and 

Techniques, and Techniques for the facilitation of the decision-making process.  

 

 

 

 



 
 

20 
The T4TEMP project (project) has been funded with support from the European Commission. 
This publication reflects the views only of the author, and the Commission cannot be held 
responsible for any use which may be made of the information contained therein. 
 

Figure 15: Training Courses  

                                                                          

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The respondents, in percentage 82.35%, indicated that they are interested to participate in 

Multiplier Events organized under of the project and in percentage 94.12% they are 

interested to participate in local training activities which the partners will organize during the 

project’s period. 
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3.2.2 Cyprus 

 

3.2.2.1 Demographics Information 

 

Demographic data were collected aiming to have a holistic perception of the participants’ 

profile. The Figure 1 shows that 41.18%, are between 30 and 44 years old, with 23,53% people 

45-54 years old and older than 55 years old. Only few people between 18 and 29 (11,76%) 

participated in the research. 

Figure 16: Age  of Participants 

 

 

 

 

 

 

 

 

 

 

 

 

About the gender of the participants, the majority was male in percent 55%compared with 

the 45% of female. 

Figure 17: Gender of participants 
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According to Figure 18, the majority of the respondents, in percentage 65% has Master’s 

Degree, while come next those who have Doctorate (17,5%). Only a shortage percentage has 

Bachelor Degree (10%) and a minimal percentage 5% has Teaching, Qualification & Basic 

Education.  

Figure 18:   Education Background /Level 

 

 

 

 

 

 

 

 

 

According to the current job and position of the participants, the most respondents in this 

question didn’t answer. However, the majority of those people who answered, work as 

teachers, for example in public high school. Furthermore, Trainers, adult educators and youth 

workers come next. The rest of respondents have diverse territories (e.g consultants, 

instructors).  

                                                                     

The Figure 19 represents the sectors of respondent’s activity. In percent 22,5% they active in 

Vocational Educational Training Centers and Public(Govt.) School. Association (20%)come 

accordingly next. 17,5% of participants answered that they are active in the field of Private 

Schools. Very low percentage constitutes the participants who active at Youth Centre/Club. 
 

Figure 19: Sector of Activity 
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About the Subject Area, the most participants answered Vocational Education/ Training. 

However, 7 participants responded as their subject area is Humanities, Technology and 

Computer Science.  Only few participants picked out History and Social Sciences, 

Mathematics and Basic Skills, and at minimal percentages are represented the other areas. 

Figure 20:  Subject Area 

 

 

 

 

 

                                                                    

 

 

 

 

 

 

 

According to Figure 21, the majority of respondents, 41,03%, have 3-5 years professional 

teaching experience while participants with 6-10 years’ experience come after 20,51%. In 

percentage 15.38%, the participants answered that they have 0-2 years’ experience and over 

the 15 years’ experience, whereas fewer participants (7,69%) have 11 years and more 

professional teaching experience.  

Figure 21: Professional Teaching Experience 
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At Figure 22 appears that the most participants are working with teenage or young parents, 

while 16 participants are working with youth with family responsibilities and 12 participants 

are working with Dropouts from post 16 education and training. Other participants stated 

that they are working with Young people involved in the use of illicit drugs, alcohol and/or 

substance misuse, Youth with family responsibilities and young people with special needs 

and disabilities. 

Figure 22: Group of NEETs working with 

                                                                      

 

 

 

 

 

 

 

 

 

 

 

 

 

3.2.2.2 Training background of Adult Educators 

According to Figure 23, about 42,5% of the participants received up to 25 hours of training 

courses. Those who have received professional development up to 50 hours constitute 35%. 

15% of participants have received training courses up to 100 hours the past three years, 

whereas only 1 participant didn’t receive professional development at all. 

 

Figure 23: Hours of Professional Development 
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Figure 24: Rate of 
Satisfaction from training course 

About the satisfaction which obtained the 

participants from the training courses, in 

percentage 45% rated satisfied. 26,5% 

indicated very satisfied.  In a little bit, lower 

percentage 17,5% the respondents 

indicated Neutral.  

 

           

 

 

 

                                                     
 

 

 

Figure 25: Rate of Confidence after 
attention of training course 

 

 

About the level of confidence after attending 

training courses, the majority of the participants, 

in percentage 50%, indicated that they felt more 

confident, fewer felt much more confident (25%) 

and neutral at percentage 20%.  

 

 

 

 

The Figure 26 represents that the most participants consider that Employability Skills are the 

most important training courses that should be introduced. In lower percentage, participants 

indicated New- Innovative techniques and methods in vocational training and education, 

Social and communication skills, working with low qualified young people are the training 

courses that should be introduced. Counselling and mentoring support / (Career guidance), 

Confidence building and motivation, Teaching ICT to young people, Use of Social Media as 

tools in training/education, have been chosen from very few participants (10).  
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Figure 26: Additional Training Courses should be introduced 

 

 

 

 

 

 

 

 

 

 

Most of the participants, indicated Brainstorming and Discussion as the training method of 

their everyday practice. 15 Participants stated the Role Playing, 12 Guest Speakers, 12 Group 

Work and 10 participants answered Simulation Activities. The rest of the respondents opted 

for analysis of cases studies, debates and scenarios as their training methods in their 

everyday practice. 

 

Figure 27: Training Methods 
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The more respondents on average (14,22%) indicated advanced (4) level of knowledge in the 

most skills listed. Specifically, 37,5%of Participants answered that they are Expert (High Level) 

per Online Applications and Google Docs. In a High Level indicated their Knowledge according 

to Office Application (35% of participants) and the Use of Social Media and Leadership 

(32,5%), Furthermore, 47,5% indicated that they are in Advanced Leve per Adequate usage 

of training means whereas 45% of participants stated that they feel Advanced per Giving 

Valuable feedback and Employability Skills. In intermediate level, 45% of participants 

answered Critical observation and Conflict Resolution Skills. In a low percentage 12,5% of 

participants indicated that they feel Novice per Content Editors.  

 

Figure 28: Level of Knowledge / confidence with the skills 

 

 

                                                 

 

 

 

 

 

 

                                                                                    

 

 

 

 

 

 

 

 

 

 

About the challenges that face the participants in their daily professional life, the most 

respondents didn’t answer recording the highest percentage 87,5%. However, all the rest 

answers referred to improve student’s ability to have the right skills to be employed, to bond 

the group and have the team "in the same page" for results and expectations, to be sure that 

there is a safe space offered and that nobody feels excluded and the lack of motivation of the 

students. 
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As it seems from the Figure 33, the training courses with the higher percent are Coaching 

Techniques. 17 Participants indicated Motivating techniques for improving skills and 

qualifications in order to improve their performance when working with NEETs. 16 

Participants stated the Methods in Training of vulnerable groups and Using specific ICT tools 

in education. 15 Participants indicated the Group Leadership, Concepts and Techniques, and 

Techniques, the communication and encouragement come next. 

 

Figure 33: Training Courses 

                                                                          

 

 

 

 

 

 

 

 

 

 

 

 

The respondents, in percentage 94,8%, indicated that they are interested to participate in 

Multiplier Events organized in the framework of the project and in percentage 100% they are 

interested to participate in local training activities which will be implemented under the 

project. 
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3.2.3 Spain 

3.2.3.1 Demographics Information 

 

Demographic data were collected aiming to have a holistic perception of the participants’ 

profile. The Figure 30 shows that 68,75%, are between 30 and 44 years old, with 21,88% 

people 45-54 years old. Only few people between 18 and 29 and over than 55 years old 

(4,69%) participated in the research. 

Figure 29: Age  of Participants 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

About the gender of the participants, the majority was male in percent 71,43%c compared 

with the 28,57% of female. 

 
Figure 30: Gender of participants 
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According to Figure 32, the majority of the respondents, in percentage 71,43% has Master’s 

Degree, while come next those who have Bachelor Degree (20,63%). Only a shortage 

percentage has Post Doctorate and Doctorate (1,59%). 

 
Figure 31: Education Background /Level 

 

 

 

 

 

 

 

 

 

 

 

 

 

About the current job and position of the participants, the majority of them, work as 

employment Technician (26,98%), career advisors (11,11%). The rest of respondents have 

diverse territories (e.g Youth advisors (6,3%), Trainers (6,3%), teachers (3,17%). 

 

The Figure 33 represents the sectors of respondent’s activity. In percent 54,84% they didn’t 

answer above the existing activities. The participants in 22,58% percentage are active in Public 

(Govt.) School, while Association come next in percentage 16,13%. 3,23% of participants 

answered that they are active in the field of Vocational Education and Training. Very minimal 

percentage constitutes the participants who active at Private School sector and Youth 

centre/club. 
Figure 32: Sector of Activity 
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About the Subject Area, the most participants answered ‘’Other’’ at this question without to 

indicate the subject area. However, in percentage 18% the respondents opted for Humanities 

as their subject area while 9% of them elected Languages. Only few participants picked out 

History and Social Sciences and at minimal percentages are represented the other areas. 

Figure 33:    Subject Area 

 

 

 

 

 

                                                                    

 

 

 

 

 

 

According to Figure 35, the majority of respondents, 26,98%, have 11-15 years professional 

teaching experience while participants with over 15 years’ experience come after 23,81%. In 

percentage 19.05%, the participants answered that they have 3-5 years’ experience, whereas 

fewer participants (15,87%) have 6-10 years and 14,29% of participants stated for 0-2 years 

professional teaching experience.  

Figure 34: Professional Teaching Experience 
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At Figure 36 appears that the most participants (23) are working with Dropouts from post-16 

education and training, while 22 participants answered ‘’ other’’ and they didn’t refer the 

Group of NEETs working with. Furthermore, 21 participants are working with Unemployed 

young people and immigrants with difficulties of adaptation to hosting society. 15 

participants stated that they are working with Youth with family responsibilities and 13 

participants working with Young people truanting from or excluded from school. Other 

participants (11, 9, 8) Young people involved in the use of illicit drugs, alcohol and/or 

substance misuse, Young people with special education needs or disabilities, Young 

offenders accordingly. 

                                                                      

 
Figure 35: Group of NEETs working with 
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3.2.3.2 Training Backgrounds, Methods and perception of adult educators' training 

 

According to Figure 37, about 58,73% (37) of the participants received more than 100 hours 

of training courses. Those who have received professional development up to 100 hours 

constitute 19,04% (12). 6 participants have received training courses up to 50 hours the past 

three years and 5 participants have received up to 25 hours, whereas only 3 participants didn’t 

receive professional development at all. 

 

Figure 36: Hours of Professional Development 

 

 

 

 

 

 

 

 

 

 

Figure 37: Rate of Satisfaction 
from training course 

About the satisfaction which obtained 

the participants from the training 

courses, in percentage 60,32% rated 

satisfied. 22,2% indicated Neutral. In a 

little bit, lower percentage 12,70% the 

respondents indicated Very Satisfied, 

whereas 6,6% and 2,22% of participants 

answered dissatisfied and very 

dissatisfied accordingly. 
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Figure 38: Rate of Confidence 
after attention of training course 

 

About the level of confidence after attending 

training courses, the majority of the 

participants, in percentage 55,74%, indicated 

that they felt more confident, fewer felt 

Neutral (22,95%) and much more confident at 

percentage 21,31%.  

 

 

 

 

 

The Figure 40 represents that the most participants consider that Confidence building and 

motivation is the most important training course that should be introduced. In lower 

percentage, participants indicated Social and communication skills (39) and Employability 

skills (37) and Working with low qualified young people (35) are the training courses that 

should be introduced. Improving the key competences, Teaching ICT to young people, Use of 

Social Media as tools in training/education and New- Innovative techniques and methods in 

vocational training and education, have been chosen from several participants.  

Figure 39: Additional Training Courses should be introduced 
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Most of the participants, indicated Group Work as the training method of their everyday 

practice. 48 of participants represented the Brainstorming and Discussion. Furthermore, 

Public Presentations, Simulation Activities, Guest Speakers and Debates come after as the 

training methods which participants use in their everyday practice.  

 

Figure 40: Training Methods 

 

 

 

 

 

 

 

  

 

 

 

The more respondents on average (20,05%) indicated Αdvanced level of knowledge in the 

most skills listed. 39,06 of Participants answered that they feel Exert (High Level) per 

Management/ Group Dynamic and 34,92 of Participants per Critical Observation. 

Furthermore 42,85% of participants stated that they feel Advanced per Office Applications, 

and 39,68% about Motivating Others. In intermediate level of knowledge, the participants 

chose the Content Editors (38,9%), the usage of Google Docs (30,15%) and the Stress 

Management Skill. On average 5,11 of participants stated that they have low level of 

knowledge in skills listed.  
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Figure 41: Level of Knowledge / confidence with the skills 

 

 

 

                            

 

 

                                                 

 

 

 

 

 

 

                                                                                    

 

 

 

 

 

 

About the challenges which face the participants in their daily professional life, the most 

respondents answered the lack of motivation (31.74%). The rest of participants indicated the 

lack of materials resources to educate the young people generally, Difficulties understanding 

each other (both sides) and difficulties to attract their attention/interest. 

 

As it seems from the Figure 33, the training course with the higher percent is Coaching 

Techniques. 39 Participants indicated Methods in Training of vulnerable groups. 29 

Participants stated the Techniques for the facilitation of the decision-making process. 25 

Participants indicated the Using specific ICT tools in education and 24 participants 

Communication and encouragement in groups and SWOT analysis for young people and 

NEETs. 
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Figure 42: Training Courses 

 

                      

 

 

 

 

 

 

 

 

 

 

 

 

 

The respondents, in percentage 95,31%, indicated that they are interested to participate in 

Multiplier Events organized in the framework of the project and in percentage 93,75% they 

are interested to participate in local training activities. 
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3.2.4 Italy 

3.2.4.1 Demographics Information  

 

Demographic data were collected aiming to have a holistic perception of the participants’ 

profile. The Figure 44 shows that 50%, are between 30 and 44 years old, with 25% people are 

over than 55 years old and 20% or participants are between 45-54 years old. Only few people 

are between 18 and 29 years old (2%) participated in the survey. 

Figure 43: Age of Participants 

  

 

 

 

 

 

 

 

 

 

 

 

 

About the gender of the participants, the majority was female in percent 60%compared with 

the 40% of male. 

Figure 44: Gender of participants 
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According to Figure 46, the majority of the respondents, in percentage 70% has Bachelor’s 

Degree, while come next those who have Master Degree 20%). Only a shortage percentage 

has Post Doctorate (5%) and Teaching Qualification and Basic Education (5%).   

Figure 45: Education Background /Level 

                                                                                 

 

 

 

 

 

 

 

About the current job and position of the participants, the most of them are Teachers (30%). 

Trainers 17,5% come next. The rest of participants are Project managers in VET Trainers and 

Public Schools (17,5%) and VET Trainers (15%). 

                                                                     

The Figure 47 represents the sectors of respondent’s activity. In percentage 45% they active 

in Vocational Education Training, while Public (Govt) School come accordingly next in 

percentage 35%. 10% of participants answered ‘’Other’’ and they didn’t indicate the sector 

which are active. Very minimal percentage constitutes the participants who active at Youth 

Centre/ Club (2%) and Association (2%). 
 

Figure 46: Sector of Activity 
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About the Subject Area, the most participants answered Languages. 7 participants in survey 

opted for Vocational Education/Training and Technology and Computer Science accordingly. 

Few participants (2) picked out Economics, Humanities, Health/ Physical Education and 

Sciences accordingly.  

Figure 47: Subject Area 

                                                                            

 

 

 

 

 

                                                                    

 

 

 

 

 

 

According to Figure 49, the majority of respondents, 45%, have over 15 years professional 

teaching experience while participants with 6-10 years’ experience come after 22%. In 

percentage 18%, the participants answered that they have 11-15 years’ experience, whereas 

fewer participants 10 have 0-2 years and 5% have 3-5 years professional teaching experience.  

Figure 48: Professional Teaching Experience 
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At Figure 50 appears that the most participants are working with teenage or young parents, 

while 13 participants are working with Dropouts from post 16 education and training. Other 

participants (11) stated that they are working with unemployed young people and 

immigrants, (4) young people with special needs and disabilities and care leavers. 

 

Figure 49: Group of NEETs working with 

                                                                      

 

 

 

 

 

 

 

 

 

 

 

 

 

 

3.2.4.2 Training Backgrounds, Methods and perception of adult educators' training 

 

According to Figure 51, about 52,5% of the participants received up to 25 hours of training 

courses. Those who have received professional development up to 50 hours constitute 17,5%. 

10 % of participants have received training courses more than 100 hours, up to 100 hours and 

they didn’t receive professional development at all accordingly. 

Figure 50: Hours of Professional Development 
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Figure 51: Rate of Satisfaction from 
training course 

About the satisfaction which obtained the 

participants from the training courses, in 

percentage 19% rated Very satisfied. 19% 

indicated satisfied.  In a little bit, lower 

percentage 10% the respondents indicated 

Neutral.  

 

           

 

 

 

 

 
Figure 52: Rate of Confidence after 
attention of training course 

About the level of confidence after 

attending training courses, the majority of 

the participants, in percentage 50%, 

indicated that they felt more confident. 

17 of participants felt Neutral after 

attending the training course and fewer 

felt much more confident at percentage 

10%.  

 

 

 

 

 

The Figure 54 represents that the most participants consider that Use of Social Media (23) 

and Foreign Language Skills (21) are the most important training courses that should be 

introduced. In lower percentage, participants indicated Employability Skills and 

Social/Communication Skills, working with low qualified young people are the training 

courses that should be introduced. Social Entrepreneurship, Counselling and Mentoring 

Support, have been chosen from very few participants.  

 

 

 



 
 

43 
The T4TEMP project (project) has been funded with support from the European Commission. 
This publication reflects the views only of the author, and the Commission cannot be held 
responsible for any use which may be made of the information contained therein. 
 

 

Figure 53: Additional Training Courses should be introduced 

 

 

 

 

 

 

 

 

 

 

 

 

Most of the participants, indicated Group Work as the training method of their everyday 

practice. 26 participants indicated Debates while 22 participants opted for Simulation 

activities as training methods which they use in their everyday practice. The rest of the 

respondents opted for Analysis of Case Studies, Role playing, Public Presentations and Guest 

Speakers as well as Brainstorming and Discussion as their training methods in their everyday 

practice. 

Figure 54: Training Methods 
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The more respondents on average (13,55%) indicated Intermediate level of knowledge in the 

most skills listed. On average, only 2,66% of participants stated that they are in high level of 

skills listed in the questionnaire. 50% of participants indicated that they are in advanced level 

in Conflict Resolution and 45% of participants indicated the knowledge of Office Applications, 

Problem Solving and Management/Group Dynamics. In Intermediate level, 57,5% of 

participants stated the Online Applications and 47,5% of them indicated the Online 

Applications and the Training Methods and Techniques.  45% of participants stated that they 

are in Novice Level according to Content Editor. Furthermore, 30% of participants stated that 

they have low level of knowledge per Employability Skills and 25% of them answered that 

they are Fundamental Aware about Negotiating and Giving Valuable Feedbacks.  

Figure 55: Level of Knowledge / confidence with the skills 

                            

 

 

                                                 

 

 

 

 

 

 

                                                                                    

 

 

 

 

 

 

 

 

About the challenges which adult educators face in their daily professional life, the most 

respondents in percentage 37,5% indicated the lack of motivation. Furthermore, the 

educators in percentage 22,5% answered the development of critical thinking to young 

people for their further life. 
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As it seems from the Figure 57, the training courses with the higher percent are Motivating 

techniques for improving skills and qualifications and Coaching Techniques. 12 Participants 

indicated the basic skills for Counselling Techniques Methods whereas 11 participants 

Mobility (geographical, sectoral, personal) across the EU borders and using specific ICT tools 

in education. 

 

Figure 56: Training Courses 

 

 

 

 

 

 

 

 

                                                                          

 

 

 

The respondents, in percentage 65%, indicated that they are interested to participate in 

Multiplier Events organized in the framework of the project and in the same percentage they 

are interested to participate in local training activities. 
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3.2.5 England (UK) 

3.2.5.1 Demographics Information for English Educators 

 

Demographic data were collected aiming to have a holistic perception of the participants’ 

profile. The Figure 58 shows that 31,11%, are between 45-54 years old, with 28,89% people 

are 30 - 44 years old. 24,44% of participants are over 55 years old and 15,56% are 18-29 years 

old. 

Figure 57: Age  of Participants 

  

 

 

 

 

 

 

 

 

 

 

About the gender of the participants, the majority was female in percent 71,11%compared 

with the 28,89% of male. 

Figure 58: Gender of participants 
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According to Figure 60, the majority of the respondents, in percentage 48,89% has Teaching 

Qualification and Basic Education, while come next those who have Bachelor Degree (42%). 

Only a shortage percentage has Post Doctorate (5%) and a minimal percentage 2% has 

Master’s Degree and Doctorate.  

Figure 59: Education Background /Level 

                                                                                 

 

 

 

 

 

 

 

About the current job and position of the participants, the most of them are Learning Support 

Organizer/ Assistant (22,2%). 17,7% of participants are Lecturers and Training Co-

coordinators (15,5%).  The rest of respondents are Employability Trainers, Counsellors, 

Coordinators in VET Centers. 

                                                                     

The Figure 61 represents the sectors of respondent’s activity. In percent 64,44% they active 

Vocational Education and Training, while Other come next in percentage 17,78%. The 

participants didn’t indicate in which sector they are active. 15,56% of participants answered 

that they are active in the field of Public school. Very minimal percentage constitutes the 

participants who active in Youth centre/club. 
 

Figure 60: Sector of Activity 
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About the Subject Area, the most participants 57,7% Vocational Education / Training. 

However, in percentage 24,44% the respondents opted for Mathematics as their subject area 

while 22,22 of them elected Basic Skills. Only few participants picked out Art, and Technology 

and Computer Science. Finally, minimal percentages are represented the other areas. 

Figure 61: Subject Area 

                                                                            

 

 

 

 

 

                                                                    

 

 

 

 

 

 

3.2.5.2  Training Backgrounds, Methods and perception of adult educators' training 

 

According to Figure 63, the majority of respondents 29,55%, has over the 15 years’ 

professional teaching experience while participants with 0-2 years’ experience come after 

25%. In percentage 20,45%, the participants answered that they have 3-5 years’ experience 

and 13,64% of participants have 11-15 years’ experience whereas fewer participants (11,36%) 

have 6-10 years more professional teaching experience.  

Figure 62: Professional Teaching Experience 
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At Figure 64 appears that the most participants are working with Young people with special 

education needs or disabilities, while 31 participants are working with Young people with 

mental health problems. 27 participants stated that they are working with Dropouts from 

post-16 education and training, 25 participants indicated that they are working with Teenage 

or young parents.                               

Figure 63:      Group of NEETs working with 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

According to Figure 65, about 53,33% (24) of the participants received up to 25 hours of 

training courses. Those who have received professional development up to 100 hours and up 

to 50 hours constitute 17,77% (8). 4 participants have received training courses more than 

100 hours the past three years, whereas only 1 participant didn’t receive professional 

development at all. 

Figure 64: Hours of Professional Development 
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Figure 65: Rate of Satisfaction 
from training course 

About the satisfaction which obtained the 

participants from the training courses, in 

percentage 46,67% rated Neutral. 33.33% 

indicated satisfied.  In a little bit, lower 

percentage 11,11 the respondents indicated 

Very Satisfied.  

 

           

 

 

 

                                                      
Figure 66: Rate of Confidence after 
attention of training course 

About the level of confidence after attending training 

courses, the majority of the participants, in percentage 

48,89%, indicated that they felt Neutral, fewer felt 

more confident (42,22%) and Much more confident at 

percentage 6,67%.  

 

 

 

 

 

The Figure 68 represents that the most participants consider that Employability Skills is the 

most important training courses that should be introduced. In lower percentage, participants 

indicated Confidence building and motivation and Social and communication skills are the 

training courses that should be introduced. Counselling and mentoring support / (Career 

guidance), Working with low qualified young people, New- Innovative techniques and 

methods in vocational training and education, have been chosen from several participants. 

Whereas, Improving the key competences, Foreign Language skills Teaching ICT to young 

people, have been chosen from very few participants. 
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Figure 67: Additional Training Courses should be introduced 

 

 

 

 

 

 

 

 

 

Most of the participants, indicated Group Work as the training method of their everyday 

practice. 29 participants represented the Brainstorming and Discussion as training method. 

The rest of the respondents opted for Simulation Activities (27), Scenarios (26) and Role 

Playing (20) as their training methods in their everyday practice. Very few participants rating 

Guest Speakers and Debates as training methods which use in their everyday practice and 

assessment.  

Figure 68: Training Methods 
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The more respondents on average (16,44%) indicated Intermediate level of knowledge in the 

most skills listed. On average, only 3,22% of participants stated that they are in high level of 

skills listed in the questionnaire. 67,5% of participants indicated that they are in Advanced 

level in Problem Solving and 51,1% of participants indicated the knowledge of Office 

Applications, Motivating Others and Giving Valuable Feedback. In Intermediate level, 48,8% 

of participants stated the Adequate Usage of training means and 44,4% of them indicated the 

Training Methods and Techniques.  37,7% of participants stated that they are in Novice Level 

according Google Docs and 33,3% of respondents indicated that they have Novice Level 

/Confidence of Content Editors. 

 

Figure 69: Level of Knowledge / confidence with the skills 

 

                            

 

 

                                                 

 

 

 

 

 

 

                                                                                    

 

 

About the challenges which participants face in their daily professional life, the most 

respondents indicated the lack of motivation on behalf of students. Educational Resources, 

size of classes, the knowledge of English Language as well the time of teaching chosen by 

participants.  

As it seems from the Figure 33, the training courses with the higher percent are Motivating 

techniques for improving skills and qualifications and Methods in Training of vulnerable 

groups. 23 Participants indicated the basic skills for Counselling Techniques. 21 Participants 

stated the Techniques for the facilitation of the decision-making process. 15 Participants 

indicated the SWOT analysis for young people and NEETs, Group Leadership, Concepts and 

Techniques and Using specific ICT tools in education accordingly as the training courses 

would attend to improve their performance when working with NEETs. 
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Figure 70: Training Courses 

 

                                                                          

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The respondents, in percentage 61,34%, indicated that they are interested to participate in 

Multiplier Events organized in the framework of the project and in percentage 75% they are 

interested to participate in local training activities during the lifecycle of the project. 
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3.2.6 Greece 

3.2.6.1 Demographics Information 

 

Demographic data were collected aiming to have a holistic perception of the participants’ 

profile. The Figure 72 shows that over half of the people who answer the questionnaire in 

percent 55.81%, are between 30 and 44 years old, with 18.6% people 45-54 years old. Only 

few people between 18 and 29 and older than 55-year-old participated in the research. 

Figure 71: Age  of Participants 

  

 

 

 

 

 

 

 

 

                      

                                         

 

 

About the gender of the participants, the majority was female in percent 53.49%compared 

with the 46.51% of male. 

Figure 72: Gender of participants 
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According to Figure 74 the majority of the respondents, in percentage 53.49% has Master’s 

Degree, while come next, in the half, the percentage of those who have Bachelor Degree. 

Only a shortage percentage has Doctorate and a minimal percentage 2.33 has Post Doctorate 

and Teaching, Qualification & Basic Education.  

Figure 73: Education Background /Level 

                                                                                 

 

 

 

 

 

 

 

 

About the current job and position, the most respondents in this question didn’t answer. 

However, the majority of those people who answered, work as teachers in multiple sectors, 

for example in public junior high school, in English, ICT, Physic etc. Moreover, in the same 

percent 2 participants work at TEI of Thessaly and 2 are unemployed. The rest of respondents 

have diverse territories (e.g social worker, sociologist, business consultant).  

The Figure 75 represents the sectors of respondent’s activity. In percent 41.86% they active 

in Public school, while Vocational Education Training and Association come accordingly next 

in percentage 20.93% and 13.95%. Very minimal percentage constitutes the participants who 

active at other sectors, private school and youth center/club.  

Figure 74: Sector of Activity 
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About the Subject Area, the most participants (44.07%) didn’t answer at this question. 

However, in percentage 10.17% the respondents opted for Vocational Education/ Training 

as their subject area while 8.47% of them elected Humanities. Only few participants picked 

out Languages, History, Physical Education and at minimal percentages are represented the 

other areas. 

Figure 75: Subject Area 

                                                                            

 

 

 

 

 

                                                                    

 

 

 

 

 

According to Figure 77, the majority of respondents, 26%, have 6-10 years professional 

teaching experience while participants with 0-2 years’ experience come after with very little 

divergence, 3%. In percentage 21%, the participants answered that they have 3-5 years’ 

experience whereas fewer participants have 11 years and more professional teaching 

experience.  

Figure 76: Professional Teaching Experience 
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At Figure 78 appears that the most participants (15.32%) agree that the group of NEETs is 

working with unemployed young people and immigrants with difficulties of adaptation to 

hosting society, while the percentage 13,51% represented the teenage or young parents and 

young people with special education needs or disabilities. In addition, a small percentage 

11.71 chose young people with mental health problems in this answer and at lower than 10% 

the respondents opted for the other categories.  

Figure 77: Group of NEETs working with 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

3.2.6.2 Training Backgrounds, Methods and perception of adult educators' training 

According to Figure 79, about 30% of the participants received up to 25 and up to 50 hours of 

training courses. Those who have received professional development up to 100 hours 

constitute 16.28%. At percentage 13.95% the participants have received training courses for 

more than 100 hours the past three years, whereas only 6.98% didn’t receive professional 

development at all. 

Figure 78: Hours of Professional Development 

 

 

 

 

 

 

 



 
 

58 
The T4TEMP project (project) has been funded with support from the European Commission. 
This publication reflects the views only of the author, and the Commission cannot be held 
responsible for any use which may be made of the information contained therein. 
 

 

Figure 79: Rate of Satisfaction from training course 

About the satisfaction which obtained the 

participants from the training courses, the 

majority of them, in percentage 46.51, rated 

satisfied. In a little bit, lower percentage 32.56 

the respondents indicated very satisfied and 

13.95% of them neutral. The minority of the 

participants felt dissatisfied. 

 

 

 

 

 

Figure 80: Rate of Confidence after attention of 
training course 

About the level of confidence after attending 

training courses, the majority of the participants, in 

percentage 46.51%, indicated that they felt more 

confident, fewer felt much more confident and at 

percentage 18.6, neutral. A minimal percentage of 

the participants declare that they feel much less 

confident, less confident and they didn’t answer the 

question.  

 

 

 

 

The Figure 82 represents that the most participants consider that Social and communication 
skills and Employability skills are the most important training courses that should be 
introduced. In lower percentage, about 10% are represented the confidence building and 
motivation, teaching ICT to young people and working with low qualified young people are 
the training courses that should be introduced. Counselling and mentoring support, New- 
Innovative techniques and methods in vocational training and education, Use of Social 
Media as tools in training/education, Foreign Language skills, Improving the key 
competences, have been chosen from very few participants 
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Figure 81: Additional Training Courses should be introduced 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The majority of the participants, in percent 17.36% indicated Group Work as the training 

method of their everyday practice. In percentage 13% are represented the Brainstorming and 

Discussion, the Analysis of Case Studies and the Role Playing. The rest of the respondents 

opted for Simulation Activities, Study Visits Debates, Scenarios, Public Presentations and 

Guest Speakers as their training methods in their everyday practice. 

Figure 82: Training Methods 
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Most of the respondents indicated that they are in high level of the skills listed. 46% of 

participants indicated that their level of Online applications is advanced. 58% of participants 

answered that their level of Motivating Others is Advanced. 51% of participants rated their 

level of Problem Solving as Advanced, too. In lower percentage, the participants chose the 

intermediate level according to Office Applications, Content Editors, Conflict Resolution and 

Adequate usage of training means (20%) and the Employability Skills (27%). The percentage 

of those participants who didn’t answer at some questions is at about 9.3 in each question.  

 
Figure 83: Level of Knowledge / confidence with the skills 

 

 

 

                                                          

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

About the challenges which the participants face in their daily professional life, the most 

respondents didn’t answer recording the highest percentage 69.77%. However, the lack of 

motivation of behalf of students indicated as the most significant challenge which educators 

face in their daily professional life and career. 
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As it seems from the Figure 85, the training courses with the higher percent (15,15% and 

13,94) % are Communication and encouragement in groups and Motivating techniques for 

improving skills and qualifications. In lower percent come next Methods in Training of 

vulnerable groups, Using specific ICT tools in education, Group Leadership and Concepts and 

Techniques. The same number of the participants (5.45%) chose the SWOT analysis for young 

people and NEETs and the basic skills for Counseling Techniques. The other courses didn’t 

aggregate high percentages.                                                                                            

Figure 84: Training Courses 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The majority of participants, in percentage 83.72%, indicated that they are interested to 

participate in Multiplier Events organized in the framework of the project and in percentage 

79.07%, indicated that they are interested to participate in local training activities, in contrast 

with the 11.63% of them who aren’t interested.   
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4 National Policy Level in terms of counseling and teaching the target group of NEETs 

4.1 Estonia 

 
According to Statistics Estonia in 2015 the number of NEETs - young people between age 15 
to 29 living in Estonia, who are not in education, employment or training – was 29. 200. There 
are several institutions on a national level mainly focusing on preventing school dropouts by 
developing counselling services for the target group, but also few supporting measures to help 
NEETs to return being a productive member of society. 
 

Figure 85: Estonian Statistic about NEETS, 2000-2015 

 

 
 

Source: Estonian Statistics1 
 
 
 
 
 
 
 
 
 
 
 
 
 

                                                           
1 Eesti Statistikaameti ajaveeb, “Kas Eestis on töötavate noorte defitsiit?” [Web]. Available: 

https://statistikaamet.wordpress.com/tag/neet-noored/.  
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Table 1: Demographic Data of NEETs in Estonia 20152 

 Age group 15-24 Age group 15-29 

Total number of youth 138 300 236 400 

Including occupied (can also be learned)   49 300 127 000 

Unemployed (not necessarily registered as 
unemployed, can learn) 

   7 400 12  400 

Inactive (most learn, defense forces, etc.) 81600 97000 

Total number on NEETs 14700 29200 

including the unemployed 5200 9000 

inactive 9500 20200 

NEET`s by sex   

male 6200 9400 

female 8600 19800 

NEET`s by nationality   

Estonians 10800 20300 

Non-Estonians 3900 9000 

NEET`s by education level    

Pre-primary and primary level (1-6 grade, 7-9 
grade) 

6100 10700 

Secondary and post-secondary level (gymnasium, 
vacational education and vocational secondary 
education) 

6900 13600 

Tertiary education (higher education) 1700 4900 

NEET`s youth inactivity causes:   

Taking care of children or other family members, 
including. pregnancy, maternity or parental leave 

4700 12500 

Sick or disabled 1500 3500 

Inactive for other reasons 3400 4200 

NEET rate % 10,8 12,5 

 
 

One of the goals of The Estonian Lifelong Learning Strategy 20203 conducted by Ministry of 
Education and Research is to concordance lifelong learning opportunities with the needs of 
the labour market by providing different information and counselling services to help prevent 
school dropouts. Basic Schools and Upper Secondary Schools Act4 by the Ministry of 
Education and Research has a section specifying how to support the development of the 
students by adjusting studies focusing to the needs of students.  
 
 
 
 

                                                           
2 Source: Statistics Estonia, Estonian Labour Force Survey 2015 

 
3 The Estonian Lifelong Learning Strategy 2020, Ministry of Education and Research. [Web]. 
4 Basic Schools and Upper Secondary Schools Act, Riigi Teataja, I 2010, 41, 240. 
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Foundation INNOVE5 exercised by the Ministry of Education and Research has 15 Regional 
Guidance Centres covering different regions in Estonia. Career services provided 
contain career education, career counselling and career information – its development and 
provision. The preventive activities mostly aim to raise youth awareness about working life, 
and to launch and develop supportive measures targeted to NEET youth. To guarantee the 
effectiveness of preventive measures, resources shall also be allocated to increase knowledge 
and to better investigate and understand the situation of NEET youth. 

National Reform Programme “ESTONIA 2020”6 approved by Estonian Government in 2011 
primary objectives concerning NEETs is to reduce early leavers from education, to reduce the 
youth (age group 15-24) unemployment rate and to increase the labour participation rate (age 
group 15-64). Strategy focuses on developing career education and other career services to 
increase the availability of such services with the purpose of better supporting students’ 
educational and career choices.  

Ministry of Social Affairs supports unemployed youngsters through Estonian Unemployment 
Insurance Fund7 services. In addition to wide range of labour market measures, the fund 
recently introduced a new measure called My First Job, which is designed for young people 
without professional education or work experience. The measure aims to decrease youth 
unemployment due to little or no work experience, and to help youth without specialized 
education to find a job. 
 

4.2 Cyprus 

 

Since 2000, the youth unemployment rate has consistently been higher than for adults, albeit 

on a slow declining trend. In 2008, the youth‐to‐adult unemployment rate ratio was 2.9. Since 

2009, youth unemployment increased at a much faster pace compared to adults pushing the 

youth‐to‐adult unemployment rate ratio to 3 in 2013. In that year, the youth unemployment 

rate was nearly 16 percentage points higher than the average recorded in the European Union 

(38.9 per cent and 23.2 per cent, respectively). In 2013 the youth unemployment rate (38.9 

per cent of the youth labour force), wasslightly higher for men compared to women (41.1 per 

cent and 36.8 per cent). The cumulative increase in the youth unemployment rate in the 

period 2007‐ 2013was of 28.7 percentage points, nearly three times the increase recorded in 

the adult unemployment rate. 

Contrary to the trends in the adult labour market, a higher level of education does not have a 

positive effect on the probability of young people to avoid unemployment. The lowest 

unemployment rate is found among youth with upper secondary education (36.3%), especially 

among young women (33.5 per cent). The unemployment rates of high‐skilled youth are 

higher than for youth with upper secondary education (39.3%), with tertiary educated men 

                                                           
5 Foundation Innove, “Lifelong Guidance,” [Web]. Avaliable: http://www.innove.ee/en/lifelong-guidance. 
 
 
6 National Reform Programme “ESTONIA 2020”, Republic of Estonia Government Office. [Web]. 

7 Eesti Töötukassa, “Services,” [Web]. Available: https://www.tootukassa.ee/eng/content/services. 
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more exposed to unemployment compared to their femalecounterparts (40.2% and 39.1%, 

respectively). Long‐term unemployment (over 12 months) is more pronounced for adults than 

for youth (40.1% and 33.6%, respectively in 2013), with young men more exposed to long‐

term unemployment compared to women (38.9% and 28.0%, respectively). The duration of 

unemployment for both youth and adults has increased markedly during the years of the 

crisis. In 2007, approximately 23.5% of young unemployed and 16.9% of adults had been 

searching for a job for one year and more. By the end of 2013, the number of adult long‐term 

unemployed had increased ten‐folds (from 1,800 to 19,800individuals) and five‐folds for 

young unemployed (from 940to 5,100 young people).  

Between 2007 and 2013, the inactivity rate of young people increased slightly (from 58.3% to 

61.6% ). Inactivity among young women, increased slightly more than for young men as young 

women tend to remain in school longer and are more likely to engage in household and care 

duties (5.1 % of all inactive young women and 2.8 % for young men in 2012). Adults are more 

likely than young people to be discouraged workers (10.3% and 1.3%, respectively). 

In 2013, the share of young people neither in employment nor in education and training 

(NEETs) represented 18.7% of the total youth population (i.e. more than 19,800 young men 

and women), twice the share recorded in 2007 (9%).   The largest increase in the number of 

youth not in employment, education or training was recorded between 2010 and 2011 (25 %) 

and especially among young men. Such an increase was mostly due to the raising shares of 

young people becoming unemployed (from 5.5 % of the youth population in 2009 to 10.8 % 

in 2012) and remaining inactive for education and training purposes. In the span of just five 

years, the rate of “idleness” shifted from below the average recorded in the EU27 (9.8 % in 

Cyprus and 10.3 % in the EU) to over 6 percentage points higher than in the EU27 

In Cyprus there are several laws and policies preventing the phenomenon of NEETs and at the 

same time supporting young people who are not in education, employment or training. Even 

though not a specific law or policy on NEETs has been published, almost every policy about 

youth includes priorities for NEETs. The Elementary Education law8 supports the prevention 

of school abandoning, as it obligates parents to educate their children at least until they finish 

the elementary level. This helps every citizen to get the fundamental education and limits the 

uneducated people and youth. 

In Cyprus the National Action Plan for Youth Employment 2014-20179 exists with several 

priorities which help youth in risk of becoming NEETs and youth who are already NEETs. 

Specifically, one of the priorities of the action plan is to prevent the early school leavers and 

easing the transitions from school to work through various ways which have to do with the 

curricular, the students, the teachers and the career counselors. Moreover, three priorities 

are focusing on the integration of early school leavers and young unemployed people (15-24 

                                                           
8 http://www.cylaw.org/nomoi/enop/non-ind/0_166/full.html 
9http://www.structuralfunds.org.cy/uploadfiles/e-Library/NationalActionPlan-for-
YouthEmployment.pdf 
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years old) to the labour market through subsidizing salaries and giving incentives to 

employers. 

In 1994 the Youth Board of Cyprus10 was established as a part of the government aiming to 

support the Cyprus youth in any issues including continues education, insertion to the labour 

market, career and academic guidance and the immediate and effective resolution of 

problems that concern youth. Youth Board of Cyprus has recently introduced the National 

Youth Strategy to the Ministry of Education. The strategy was conducted after public 

consultation with the youth and it includes many concerns of young people such as continues 

education, unemployment and connection of knowledge, skills and abilities education offers 

with the labour market needs. 

 

4.3 Spain 

 

In Spain, the percentage of NEETs - young people between age 15 to 29 living in Spain, who 

are not in education, employment or training – is 22% of Young people. One in five young 

people aged between 15 and 29 neither are neither studying nor working in Spain. They are 

called NINIS (Spanish word for NEETs). Over 1.6 million boys and girls don’t find their place in 

the labor market. The Spanish rate continues to be among the highest in the OECD, but it has 

dropped, however, to 2009 levels. 

In 2014 the percentage of Spanish NEETs reached up to 24.3%, according to updated data, 

which the OECD countries have revised to improve comparability. The unemployment rate 

(20.5% among 25-64 years old who have completed the institute) is triple that of the OECD: 

only Greece surpasses us. 

In relation to the NEETs (23% of the girls and 22% of the boys), we have improved, but Spain 

is still among the leading countries, only surpassed by Turkey, Italy and Greece. And, 

furthermore, we are still very far from the 15.8% that was registered a decade ago, in 2005. 

Gara Rojas, an analyst in the OECD's Education and Skills Department, explains to that "one of 

the most vulnerable groups facing unemployment is young people, particularly those who 

have dropped out from School”. "Since the crisis started, the percentage of young people who 

are not employed, either in education or training is high and has continued to grow until 

recently. Young people leaving school could find work in different sectors, including building, 

but with the collapse of this sector, the unemployment of these low-skilled people has 

increased. In recent years, with the improvement of the economy and the reduction of school 

drop-outs, there is an improvement in figures, and has gone from a percentage of NEETs of 

22% in 2010, 24% in 2014 and 23% in 2015, "he adds. 

The current 22.8% corresponds, in numbers, to 1,642,804 people who neither study nor work, 

according to the register of the National Institute of Statistics (INE) as of 1st January, 2015, 

                                                           
10 http://onek.org.cy/en/ 
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39.6% have a low level of competences. But there is a very qualified young people 29.7% who, 

despite everything they have studied, cannot find a job. 

However, the employment rate for Spanish who have a degree is 78%; If they have a master 

degree, it rises to 81%, and if they have a doctorate, it is 90%. "In Spain, the level of 

unemployment is high for all levels of education but education continues to protect and those 

with higher education have lower unemployment rates," says Gara Rojas. 

Spain has a full enrollment rate in the programs of Early Childhood Education. Seventy-one 

percent of three-year-olds and 86% of four-year-olds are enrolled, although it is not 

compulsory to do so. More than half of the children are enrolled in public schools. The OECD 

argues that those students who go to kindergarten get better academic results than those 

who do not. 

Access to higher education in Spain has also expanded and the proportion of adults who have 

completed this level has advanced from 29% in 2005 to 35% in 2015. The OECD expects that 

59% of young adults in Spain will graduate for the first time in higher education at some point 

in their lives, exceeding the average of 49% in the countries that make up this body. 

The Youth Guarantee11 is a European initiative that aims to facilitate the access of young 

people to the labor market. In Spain, it is part of the Youth Entrepreneurship strategy 

approved in February 2013 by the Ministry of Employment and Social Security. The Youth 

Guarantee Recommendation states that young people may receive an offer of employment, 

education or training after they have completed their studies or become unemployed. 

This annual plan is based on the Constitution article 149.1.7. It establishes that the legislative 

competence in labor matters corresponds to the State, without prejudice to its execution by 

the Autonomous Communities. In the field of employment, article 7 bis of the Employment 

Act 56/2003, dated December 16, defines the Annual Plan of Employment Policy as one of the 

coordination instruments of the National Employment System, of which they form part Both 

the Public Service of State Employment and the Public Employment Services of the 

Autonomous Communities.  

All actions and measures that both the Autonomous Communities and the Public Employment 

Service in their respective fields of competence developed within the framework of this 

Annual Employment Policy Plan for 2013 must be linked to the policy areas Which are defined 

and developed in the Spanish Employment Strategy 2012-2014, approved by Royal Decree 

1542/2011 of 31 October. 

Law 56/2003, of December 16, Employment, establishes the Spanish Employment Strategy, 

the Annual Plan of Employment Policy and the Information System of Public Employment 

Services as instruments of coordination of the National Employment System. These 

instruments form the normative framework for the coordination and execution of active 

                                                           
11 Youth guarantee website: http://www.empleo.gob.es/es/garantiajuvenil/home.html 

 



 
 

68 
The T4TEMP project (project) has been funded with support from the European Commission. 
This publication reflects the views only of the author, and the Commission cannot be held 
responsible for any use which may be made of the information contained therein. 
 

employment policies throughout Spain and as a shared framework of reference, from which 

the Public Employment Services must design and manage their own active employment 

policies. 

The actions and measures of the Annual Plan aim to fulfil the four strategic objectives: 

• Improve youth employability and support entrepreneurship. 

• Improve the employability of other groups affected by unemployment. 

• Improve the quality of vocational training for employment. 

• Improve the linkage of active and passive employment policies. 

The following measures will be implemented in order to improve employability: 

• Training with hiring commitment. 

• Training in Languages and ICTs. 

• Non-work practices in companies. 

• Dual VET Impulse through Training Contract and Learning. 

• Obtaining certificates of professionalism. 

• School Workshop and Crafts Houses Program. 

• Second Chance Program (ESO). 

The following measures will be implemented in order to improve Intermadiation: 

• Actions with placement agencies. 

• Accompanying actions, guidance and labor information. 

• Mobility programs. 

• Employment and Self-Employment Portal. 

• Modernization of Public Employment Services 

The following measures will be implemented in order to encourage hiring: 

• Incentives in social security contributions up to and including 100% for young people 

enrolled in the programme. 

• Reduction of social security contributions for young people under 25 years of age at 

risk of exclusion and / or with disabilities. 

• Employment aids for the recruitment of young people during a period of more than 

three months. 

• A bonus for the recruitment of beneficiaries of the National System of Youth 

Guarantee, which implies for companies a monthly bonus in the business 

contribution.  

• The Contract for Training and Learning has a reduction of 100% of the contributions 

for companies of less than 250 workers and 75% for those of 250 or more workers. In 

addition, the additional bonus is increased by the training activity and the costs 

derived from the necessary tutoring of the worker up to 50%. 
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The following measures will be implemented in order to encourage entrepreneurship: 

• Flat rate for self-employed. 

• Help for self-employment for young people. 

• Compatibilization of the unemployment benefit and the start of an entrepreneurial 

activity. 

• Capitalization of the unemployment benefit. 

• Second Chance for Entrepreneurs. 

• Promotion of the Entrepreneurial Culture. 

• Advice and orientation in reference offices 

 

4.4 Italy 

Between 2008 and 2013, the proportion of young people aged 18 to 24 not in employment, 

education or training (NEETs) in Europe increased from 14% to 17% due to the economic 

downturn. The rate of NEETs aged 18 to 24 varies widely across Europe. Italy (29.3%), Greece 

(28.6%) and Cyprus (27.1%) have the highest rates and an upwards trend, while the 

Netherlands (6.7%) and Luxembourg (6.7%) have the lowest levels. 

Young people who leave school early with only low levels of education are more likely to be 

NEETs. In 2013, across the EU, nearly 5.5 million young people between 18 and 24 years old 

had not finished upper secondary education and were not in formal or non-formal education 

and training and not working. Even if they are working, younger people with only lower-

secondary education are more likely to be in insecure and low-paid jobs. 

Growing demands for high skills and qualifications mean that upper secondary education is 

increasingly regarded as the minimum attainment level for young people in Europe. Young 

people leaving education and training prematurely lack crucial skills. They run the risk of 

having serious and persistent problems in finding and keeping a job. Young people not in 

employment, education or training are at higher risk of social exclusion. They have a lower 

level of interest and engagement in politics and lower levels of trust. 

Italy has high numbers of young people participating in initial vocational education and 

training compared to the EU average. According to indicators compiled by Cedefop (the 

European Centre for the Development of Vocational Training), in 2012, 60% of all upper 

secondary students in Italy were vocational students, above the EU average of 50.3% and 

higher than in Germany (48.6%) and France (44.6%). 

There is growing evidence that young people on high-quality apprenticeships and internships 

are more likely to acquire useful skills and attitudes to find suitable work and it seems from 

the data that upper secondary vocational graduates have better job prospects than general 

education graduates. The employment rate of upper secondary vocational graduates aged 20 
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to 34 in Italy is 74.6%, some 7.8 percentage points higher than for upper secondary graduates 

of the same age from general education. 

In contrast, data for 2012 show that Italy had only 6.6% of adults aged 25 to 64 participating 

in lifelong learning. This is higher than in France (5.7%), but lower than in Germany (7.9%) and 

in the EU as a whole (9%) and well below the European average target of 15% to be achieved 

by 2020. 

In Italy the most recent data on school early leaving show how serious the phenomenon is, 

though the number of dropouts has in the last few years overall reduced. On a population of 

over 2.279.000 students, the total amount of those attending formative courses was 

2.165.735. Among these, students attending Lyceum were over 744.000, those attending 

Technical Education were 627.000, while and those attending Vocational Education were 

367.795. Moreover, 104.521 students aged 14-17 were still attending Lower Secondary 

school, while those attending VET courses were over 115.000. As for the Apprenticeship, 

training students were 5.308. In terms of school leaving, instead, the total number of dropouts 

in 2012-2013 was 113.799, equal to 5% of the students aged 14-17 residing in the country. 

Concerning the regional distribution, North-east Italy showed a low percentage of dropouts 

(2,1% of population aged 14-17) and a high participation in VET courses (10,9% of the 

population); in South Italy, instead, data on school leaving were consistent: 42.176 students 

who left the training paths in 2010-2011 represent 37,1% of the total dropouts in Italy. In 

particular, in Region Campania, 22.733dropouts (8,1% of regional population) represent 20% 

of the domestic amount. In Sicily data were considerably high as well: 15.548dropouts, 

represent 6,8% of the regional population, and equal to 13,7% of the total national dropouts. 

In North-west of Italy data were high as in the South: 27.479 was the total of students who 

left the school, equal to 24,2% of the national amount. In North-east of Italy, instead, data 

were quite positive: only 8.442 students left training paths, equal to 7,4% of dropouts at the 

national level. The most considerable data of school leaving came, therefore, mainly from the 

southern area: Islands (6,8%) and South Italy (6,7%). 

Among reasons  and factors that influence the decision to discontinue VET, it is possible to 

define two groups: those factors (reasons) usually related to early school leaving in terms of 

social-economic-cultural factors (indirect factors) and school system-related factors (direct 

factors). 

With particularly concern to the second group, i.e. the educational/training context, some 

dysfunctions work within the system by autonomously causing school leaving. This may 

include: the incompetence and/or the inadequacy of the educational structures; delay in 

teacher’s designation; teachers turnover; lack of school integration; discriminatory behaviour 

by some teachers towards lower classes. In addition to that, didactic work also plays a 

fundamental role in school leaving: traditional teaching (explanation/study/testing) does 

not fit any pupils’ needs. 

The focal point is, therefore, the self-assessment capability of the student that may strongly 

affect his/her character and behaviour and his/her personal potentialities and ability to put to 
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use them. Frequent failures bring the student to consider him/herself “unable” to achieve 

any result, by generating uncomfortable behaviour which, together with other factors, may 

cause deviance acting, loneliness, exclusion, apathy and, therefore, early school leaving. The 

school often faces with great difficulties the students’ needs, so that recurring to some more 

innovative and effective didactics, and strengthening the guidance and counselling activities 

during the school time, may help the educational structures to reduce the phenomenon. 

Other elements often contribute to foster school leaving; and particularly:  

• Personal reasons: dropout may depend on an individual choice: In relation to several 

surveys carried out at the national level, in many cases many students stated that 

dropping out the school depended on a personal choice (exclusively or mainly) and 

not necessarily as needed. A new data seems therefore to emerge: students do not 

give external factors the responsibility of dropping out the school; on the contrary, 

they undertake themselves the choice of interrupting or not continuing with the 

learning path, though sometimes their personal choice may be influenced by external 

factors such as the judgment of the teacher towards a student and his/her “not being 

able” to attend a learning experience, and/or the opinion of the student’s family that 

does not consider particularly serious the choice of dropping out the studies. In 

addition an important role is also played by the general confusion and disorientation 

experienced by the student regarding his/her future.  This may refer to the formative 

choice to be made and to the way of building a professional career and, more in 

general, to the goals to be achieved during the course of life;  

• Age: students mainly leave the school at the beginning of the first school cycle (Lower 

Secondary school – age 14), though dropouts do also occur during intermediate years 

of any other school cycles;  

• Irregular school attendance: frequent repetitions or interruptions of the school path 

represent a necessary, though not sufficient, condition for dropping out from school; 

this factor is though significant when linked to a lack of culture and/or to the family 

context;  

• Social exclusion: a consistent part of those dropping out from school, experience life 

conditions affected by school marginalization, economic deficiency, lack of culture 

and affection; this makes particularly difficult to find out interventions and measures 

aimed at rescuing the young subject. The social exclusion, together with school 

failures, brings to a deficiency in social and cognitive competences, by reducing the 

way of self-development and increasing, instead, communication and relations 

difficulties. 

Coaching and counselling services for young people in Italy. 

Italy is focussing on taking effective and long-term measures, emphasizing strategies that 

integrate prevention, action and compensation, consistently with social and labour policies, 

and by establishing a closer link between local governments and territorial services. 
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In general, one of the major measures Italy has undertaken to contrast early school leaving is 

a redefined and more enlarged provision of education and training pathways. The national 

framework of Upper Secondary education has been completed with the Vocational Education 

and Training system becoming fully operational (with the three-year vocational pathways and 

the four- year vocational pathways).  

As regards the VET pathways, the definition and then the wider range of minimum training 

standards set forth, have been of paramount importance because the technical and vocational 

skills of 19 professional profiles have been highlighted (State-Regions Agreement of February 

2009). These have been later reviewed, so as to reach 21 vocational qualification profiles 

(three-year length), as against 21 vocational certificate profiles (four-year length) resulting 

from the State-Regions Agreement of April 29th, 2010, and covering the first year of 

implementation (2010-2011) of vocational education and training pathways.  

The implementation of IVET system has been realized on 2011, through the State-Regions 

Agreement of July 27th, 2011, which covers the necessary acts for the transition to the new 

order of Vocational education and Training pathways, and trough the State-Regions 

Agreement of January 19th, 2012, concerning the integration of the Repertory of 

Professionals National Referral Education and Vocational Training. Making VET more 

attractive along the last few years constituted an indirect preventive measure to reduce early 

school leaving. 

Promoting workplace learning (work-school alternance), internships and work-experiences, 

played a fundamental role in IVET courses (three and four-year regional courses).  

Anyway, the most important measure that contributes to reduce early leaving from education 

is the "Apprenticeship for the qualification and the professional diploma", aimed to young 

people aged between 15 and 25 years of age allowing apprentices to fulfil the compulsory 

education or to acquire a professional diploma.  Furthermore, several Regions have set up 

specific courses for disadvantaged people, especially for young drop-outs and disabled 

students (14-17 year olds). These courses last generally one or two years and are very flexible 

and personalised from the didactical point of view but do not lead to nationally valid 

qualifications. Particularly, disadvantaged young people, for instance those who live in poor 

suburban areas, can attend the so-called "second chance schools". These are organized by 

state schools but their curricula and approaches are very different from the traditional ones, 

as they seek to attract dropouts through a range of innovative activities including film and 

photography workshops. These schools lead to first and/or second cycle school certificates. 

Counselling competences in VET teacher and trainer trainings. 

VET teachers’ pre-service training is strictly regulated by the Ministry of Education. 

Universities provide teachers' initial training on behalf of the Ministry and in collaboration 

with the schools. Up to the recent education system reform (Laws n. 244/2007 and 

n.133/2008), the minimum requirements for obtaining a teaching contract  (whether  open-

ended  or fixed term) were an academic degree and a teaching qualification that could be 

gained either by sitting a state exam or attending a postgraduate course for teaching in 
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secondary education (Scuola  di  Specializzazione  per  l’Insegnamento  Secondario  -  SSIS).  

However, the reform has completely reshaped VET teachers' pre-service training and 

recruitment procedures. As a result, SISSs  have  been  closed  and  the  minimum  requirement  

to  access  the  teaching profession is now a five-year academic degree (with restricted access) 

in a selected subject followed  by  a  one-year  traineeship  (Tirocinio  Formativo  Attivo  –  TFA  

-  Active  Teaching Traineeship) in schools. This includes face to face learning, workshop 

activities and practical work experience in schools under the supervision of a teacher (tutor). 

The aim is to cover both content and methodological/didactic aspects within a specific 

learning environment. 

During and at the end of the traineeship students are required to take theoretical and practical 

tests. The procedure through which they will be assigned a permanent teaching position on 

completion of the training path has not yet been clarified. More general, according to the 

reform, pre-service training of VET teachers should be aimed at strengthening their 

knowledge of mathematics, natural and physical sciences, as well as at improving their 

teaching, psychological, pedagogical, organisational and social skills. Special attention is also 

given to improving their languages and digital skills in compliance with the European 

recommendations.  Teachers who wish to teach disabled people must attend a specific course 

of studies in formal education.  

VET teachers' in-service training is not compulsory and not regulated by law but it is 

considered an individual right under the National Collective Work Agreement. Some training 

activities for VET teachers are provided by universities (Master courses) and public or private 

vocational training centres (specialisation courses). In addition, the Ministry of Education, in 

collaboration with the National Agency for the Development of School Autonomy (Agenzia 

nazionale per lo sviluppo dell'autonomia scolastica - ANSAS formerly Indire), promotes and 

organises updating or training courses for teachers in ICT.  Among these, the most remarkable 

initiative is the FORTIC project within the framework of the National Training Plan for  

Computer  and  Technology  Skills  of  School  Personnel  (Piano  Nazionale  di Formazione sulle 

Competenze Informatiche e Tecnologiche del Personale della Scuola). Its aim is to train 

teachers to effectively use ICT in daily teaching activities. The project includes both classroom-

based and distance-learning activities and promotes new forms of interaction and 

cooperation. 

IVET Trainers' pre-service training is not regulated at national level; there is no nationally 

recognised register of trainers nor formal recruitment procedures, except for public training 

centres for which a public examination is sometimes required. As regards access requirements 

to the training profession, the National Collective Work Contract only sets minimum 

requirements:  a degree or an upper secondary school diploma plus professional experience.  

In addition, it establishes that –  regardless of the role played in the different training contexts 

(tutor, counsellor, trainer coordinator, etc.)  -  trainers should regularly participate in 

professional updating programmes either within or outside the institutions at which they 

work. At local level, the Regions and Provinces regulate the matter autonomously and some 

of them have drawn up a list of authorised training providers.   
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In the last few years, the revision of the accreditation system of training and guidance 

providers has triggered an important reform process in which human resources have been 

recognised as a key factor  for  improving  the  quality  of  the  training  system. 

Within this framework, each Region and Autonomous Province established its own standards 

for trainers' training with a view to ensuring high quality public VET services. In particular, 

most of them chose to adopt stricter quality standards for the professional skills of the human 

resources. Private VET centres regulate the matter of trainers' training autonomously and do 

not have to respect specific laws. In the last few years, a specific university degree course for 

trainers has been set up (Scienze della formazione professionale - Vocational Training 

Sciences), although most of the trainers have academic degrees in various subjects (i.e. 

sociology, psychology, economics, foreign languages, etc.) and prior work experience is 

generally considered more important.  

IVET Trainers' in-service training varies greatly and participation is discretionary. Activities are 

mainly promoted by the regional authorities and funded by the European Social Fund (ESF). 

However, in-service training is not widely spread across Italy and varies from Region to Region 

(e.g. in-service training services tend to be more structured in the Northern and Central 

Regions). The providers mainly belong to the private sector.  

 

VET trainer training situation in Italy 

The demand for training has increased in comparison with the previous years. Following the 

introduction of support instruments for CVT (including Joint Inter-Professional Funds), the 

demand for continuing training has increased. However, training is still largely dependent on 

enterprises' needs and training initiatives are therefore unevenly distributed across the 

country and the different production sectors. Also, the recent anti-crisis measures adopted by 

the Government contributed to expanding CVT provision as Joint Inter-Professional Funds can 

be used to finance targeted training plans.  In fact, besides income support measures aimed   

temporarily suspended or laid-off workers, the Government adopted a range of active labour 

policy measures, including compulsory short and medium-length training programmes that 

should enable people to recover transversal and basic skills (including languages and ICT).  

In addition, the adults who have a previous VET background can access the IFTS system (the 

higher technical education and training system).  These initiatives offer a range of pathways 

which provide young people and adults (both employed and unemployed) with sound cultural 

training as well as extensive technical and vocational training.   

The Joint  Inter-Professional  Funds  for  continuing  training  are  managed  by  both employers  

and  the  social  partners  to  foster  enterprises'  development  and  boost  their 

competitiveness. Each of these Funds is promoted by a specific private sectors (e.g: banks, 

commerce and distribution, different industrial sectors), and is managed by both social actors 

(employers  and  the  social  partners).  These are  jointly  responsible  for  planning  and 

organising  the  access  of  their  employees  to  the  training  benefits,  according  to  the  rules 
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established in agreement with the Ministry of Labour and the Regional Authorities. There are 

currently 22 funds; these are joined by 55.8% of all private enterprises (721 000 companies in 

all) and provide training for 66% of their employees (about 7 800 000). Micro-enterprises (with 

less than 10 employees) count for 83% of all joining enterprises.  

The increase in  CVT  provision  did  not  only  affect  enterprises  that  provide  traditional 

classroom-based courses but also those that offer alternative learning activities. The majority 

of these training  programmes  dealt  with  environmental  protection,  labour  safety  and  

other content  mandated  by  law.  Less common were training  initiatives  aimed  at  

developing personal skills or at training workers in the use of production techniques and 

technologies.  

4.5 England (UK) 

 

In England and the wider UK, ‘NEET’ generally stands for young people aged 16-24 (Not in 

Education, Employment or Training). There are several policies and schemes trying to prevent 

and reduce number of people who are NEETs.  

When referring to those NEET the UK Government statistics and policy tends to distinguish 

between two groups depending on age; 16-18 years olds and 18-24 year olds. The 16-18 year 

old group has been the major focus of the UK and regional Government in recent years and a 

change in policy has attempted to address this group, and from Summer 2014 law requires 

young people to continue in Education or Training until at least their 18th birthday. This raises 

the minumum education leaving age to 18, but that doesn’t have to be in a school setting. 

In the whole of the UK, 848,000 people aged 16-24 were ‘NEET’ in the third quarter of 2015 

(statistics for final quarter of 2015 are due to be released in Feb 2016). In July-September 

2015, 11.7% of all young people aged 16-24 were classed as NEET.12 

UK Government introduced several schemes with elements aiming to reduce the number of 

people who are classed as NEET. This includes the Youth Contract, Apprenticeships, 

Traineeships and the Work Programme. 

The Youth Contract is a package of schemes, including apprenticeship grants for employers 

and work experience aimed at helping young people into sustained employment. The 

programme is made up of a variety of different strategies aimed at engaging those aged 

between 16-24 who are classed as NEET.13 

                                                           
12 http://researchbriefings.files.parliament.uk/documents/SN06705/SN06705.pdf 

 
13 http://researchbriefings.parliament.uk/ResearchBriefing/Summary/SN06387  
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Apprenticeships are paid jobs that incorporate on and off the job training. Successful 

apprentices receive a nationally recognized qualification on completion of their contract. The 

UK government are currently introducing an apprenticeship levy to support the scheme and 

its ambitious targets. 14 

Traineeships attempt to provide education, training and work experience to young people to 

help them get an apprenticeship or other job. This is viewed as a preparation scheme for 

young people who are not yet ‘work ready’. The flexibility of traineeships offers employers 

the opportunity to help build a pool of high quality future recruits for your sector.15 

The Work Programme offers support to various groups of long-term unemployed people 

depending on their particular circumstances. This is the main Welfare-to-Work initiative that 

targets people in different ways at different stages of unemployment.  

On a Regional Level, policy has also been introduced to address specific problems. All NEET 

clients in the district (Lancashire, UK) are case loaded to our team of Young People's Workers 

for ongoing one-to-one work and intensive support. In addition, team members have 

individual areas to ‘champion’ and link into other local support services to such as; supported 

housing projects, Prince's Trust, Job centre Plus to ensure young people receive the 

appropriate services.16 

 

4.6 Greece 

According to Eurofound research results, NEETs constitute a special demographic, which 

includes the unemployed (continuing and no), young who have any disease and those who 

have family responsibilities. Moreover, NEETs consider young people who action with 

activities like art, music and auto-adjustable learning.  

NEETs constitute the fifteen percent (15%) of young people amount of ages fifteen to twenty-

nine (15-29) of OECD countries (Organization for Economic Co-operation and Development) 

and the two of the three have stopped to search harshly for a job. In addition, NEETs have 

lower levels of happiness, confidence and satisfaction from their life. 

In Greece, the possibility any young to become NEET is thirty percent (30%). 

The youth employment rate in Greece decreased to eleven-point eight percent (11.8 %) in 

2013, which is by far the lowest rate in the EU28, including countries particularly affected by 

                                                           
14 https://www.gov.uk/government/publications/a-guide-to-apprenticeships  

 
15 https://www.gov.uk/government/collections/traineeships-programme  

 
16 http://www3.lancashire.gov.uk/council/meetings/displayFile.asp?FTYPE=A&FILEID=33920 
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the crisis. In Greece, the number of employed youth declined three times more than that of 

adults: by fifty-five-point 2 percent (55.2%) compared to eighteen point five percent (18.5 %). 

Moreover, in Greece, as a result from the crisis, the NEET-youth rate has nearly doubled since 

2007 when it was close to the EU average. It went up from 11 % to more than 20 % in 2013. 

This is twice as high as the Europe 2020 target set at 10 %.  

NEETs have low or intermediate education level.  In some states the percent of NEETs with 

degree is high enough. More specific in Greece, up to thirty percent (30%) of young people 

have completed the higher education, whereas the half of Neet population has attended the 

secondary and post-secondary education. 

According to Eurostat (July 2016), Greece belongs to the first places of graduate’s employment 

of age 20-24. In addition, in Greece the highest percent of NEETs, has university titles, live 

with their families, have born in other countries and the highest percent of young people are 

NEETs for more than one year. 

NEETs continue to put as their first priority to rehabilitate in labor market and as second 

priority to return to education, expressing low expectations of the results and the chances of 

education-training-employment.  

The cost of NEETs, burdens countries’ economies and especially in Greece, it is two percent 

(2%) of the GDP, because of the low wage and due to the fact that crisis destroyed one (1) in 

ten (10) work seats for young people without work experience. 

We talk about youth of ages 15-29, who have abandoned the secondary education or even 

educated who have completed their studies in third education, they are unemployed and they 

don’t search for a job during crisis.  

The first consequence in society, according to a Eurofound study, is the significant loss of 

workforce. This situation has negative impact on NEETs for the future of their business 

expectations and their emotional and mental health.  

The more they abstained from work experience the more possibilities they will have in their 

future to receive lower wages for their work in comparison with those young people who were 

NEETs for only short time or at all.  

The main Institutions on national, regional and local level which are working to contrast NEET 

phenomenon, youth unemployment (within the Ministry of Labor) and early school leaving 

(within the Ministry of Education) are:  

✓ Ministry of Culture, Education and Religious Affairs. 

• General Secretariat for Lifelong Learning. 

• General Secretariat for Youth.  

• Regional Authorities of the Ministry e.g. Regional Directorates for Primary and 

Secondary Education.  
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• National Organization for the Certification of Qualifications and Vocational 

Guidance (EOPPEP).  

• Institute of Educational Policy (IEP).  

• Youth and Lifelong Learning Foundation (INEDIVIM 

 

✓ Ministry of Labor, Social Security and Social Solidarity.  

✓ Manpower Employment Organization (OAED).  

• Regional Directorates.  

• Public Employment Services.  

• Employment Offices for Special Social Groups.  

Policies which are already implemented by public administration are the following: 

 Second Chance Schools for the early school leavers. 

 Professional guidance (EOPPEP) 

 Improving the status of Vocational Education and Training. 

 Increasing the participation in training programs. 

 Connection between education, VET and labor market. 

 Facing youth unemployment.  
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5 Good Practices for NEETs  

5.1 Good Practices in NEETs Training in Estonia 

5.1.1 Practice Number 1: Support programme “Youth Prop Up”17 for NEETs.  

 

Description of the practice: 

 The Youth Prop Up action plan is part of the wider Estonian Youth Guarantee National Action 

Plan initiated by the European Union. The programmed activities are set to be carried out at 

local level, designed so as interaction can take place on a one to one basis with the 

participants. The centers implementing Youth Prop Up are located throughout various regions 

within Estonia. The country is divided into zones, and within each zone are several local 

municipalities. The programme is currently being implemented by approximately 35 youth 

centres since the beginning of 2015, continuing to the current end date in 2018. Each centre 

has the facilities to support up to 30 participants each month. 

Impact of the practice:  

 The programme is designed specifically for young people aged 15 to 26 years who are not 

currently involved in any kind of academic study or employment. The main aim is in supporting 

young people in need, who may have been made redundant or have not completed their 

education and are not currently studying. The programme attempts to assist them in realising 

their potential and return to being a productive member of society as quickly as possible, 

raising their confidence and self-esteem. 

Critical success factors:  

The programmed activities are set to be carried out at local level, designed so as interaction 

can take place on a one to one basis with the participants. This ensures that their progress can 

be monitored and tailored to their specific requirements. Participants can then activity use 

these skills learned in their everyday living environment. 

Weaknesses and restrictions:  

Action plan is project-based. The funding limited for the years 2015 to 2018.  

Transferability conditions and necessary resources: 

 Possible to implement. Necessary resources are trained specialists acting as support persons 

in activity zones. 

 

                                                           
17 Noorte Tugila, “Support Programme “Youth Prop Up,” [Web]. Available: https://tugila.ee/support-

program- youth-prop/. 
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5.2 Good Practices in NEETs Training in Cyprus 

5.2.1 Practice Number 1: Career Counseling and Career Management Services 

 

Description of the practice:  

Youth Board of Cyprus18 in Cooperation with Ministry of Education and Culture19 provide to 

young people up to 35 years old career counseling and management services in an effort to 

help them make the best possible educational and professional choices.  The counseling 

includes information providing about training and education opportunities in Cyprus and 

abroad, help in filling applications for access to public universities, career guidance test etc. 

Impact of the practice:  

The good practice is very appreciated from the youth in Cyprus and many young people 

received counseling which helped them decide what is better for them to do in terms of 

education and employment. 

Critical success factors: 

 The service is offered in every city of Cyprus that is under the control of the Republic of 

Cyprus, giving the opportunity from young people from every city to take advantage of the 

service. Moreover there is no cost, the counseling is offered for free, letting young people 

from any economic situation to get benefited from the counseling services.  

Weaknesses and restrictions:  

Unfortunately when it comes to help for filling applications for universities, the help is 

provided only for public universities of Cyprus, limiting the number of youth who could get 

advantage of the service for filling applications for private universities in Cyprus and abroad. 

Transferability conditions and necessary resources: 

 The good practice can be transferred to any other country, the only resources needed are the 

place where the counseling will be taking place and the counselors who will offer the services. 

 

 

 

                                                           
18 http://onek.org.cy/en/ 
19 http://www.moec.gov.cy/en/ 



 
 

81 
The T4TEMP project (project) has been funded with support from the European Commission. 
This publication reflects the views only of the author, and the Commission cannot be held 
responsible for any use which may be made of the information contained therein. 
 

5.2.2 Practice Number 2: Leave unemployment behind. Learn-Act-Grab the 

opportunity 

Description of the practice:  

The European Commission Representation in Cyprus20, Department of Labour21 and EURES22 

Cyprus organized a workshop for youth aiming to inform them about available educational, 

employment and training opportunities in Cyprus and Europe. During the event youth could 

receive and ask for information and get valuable material for further investigation. 

Impact of the practice:  

The event was attended by thousands of young people who got informed about available 

opportunities they were ignoring until then. 

Critical success factors: 

 Event took place in a very popular location for the youth increasing the number of young 

people who attended the event. 

Weaknesses and restrictions:  

The duration of the event was one day which limited the time available for young people to 

be informed and the information to be shared. 

Transferability conditions and necessary resources:  

The organization of a similar event does not require many and expensive resources. The main 

needs are the book of the place where the event will take place and finding the people who 

can inform youth about the available opportunities. 

5.2.3 Practice Number 3: Scheme providing incentives for hiring disadvantaged individuals23 

Description of the practice:  

Scope of this good practice was the inclusion of people from vulnerable social groups, 

including young unemployed people, in the labour market of Cyprus. Republic of Cyprus was 

subsidizing the salaries of employers from vulnerable groups to increase their possibilities of 

being recruited.  

 

 

                                                           
20 http://ec.europa.eu/cyprus/index_en.htm 
21 http://www.mlsi.gov.cy/mlsi/dl/dl.nsf/dmlindex_en/dmlindex_en?OpenDocument 
22 http://www.eurescyprus.eu/ 
23 
http://www.mlsi.gov.cy/mlsi/dl/dl.nsf/all/CAE048C9DEA48FD0C2257639003A3A87?opendoc
ument 
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Impact of the practice:  

The project lasted for one year and through it thousands of people from vulnerable groups 

were employed and kept their job after the end of the subsidy. The project also helped the 

economy of the country and diminished the rate of unemployment. 

Critical success factors: 

 The success factor of this project was that the group of people who could get benefit from 

the project was very specific, helping people who were in need of employment and had 

limited opportunities, like NEETs who might had low qualifications. 

Weaknesses and restrictions:  

The fact that the project run only for one year limited the number of people who got benefit 

from it. Moreover, the maximum subsidy offered was 60% of the salary and up to €6000 

making some employers skeptical of its effectiveness.  

Transferability conditions and necessary resources:  

The project can be implemented in any country by the responsible national agency. The main 

resources are the personnel which will organize the project and the capital which will be used 

to subsidy the salaries of people from vulnerable groups. 

 

 

5.2.4 Practice Number 4: Long term unemployed people training through 

placement in enterprises/organizations 

Description of the practice:  

Scope of the project was the re-involvement of long term unemployed to the labour market. 

The project has recently launched in Cyprus and will last six months, through the project 

several long term unemployed (at least six months unemployed) individuals will get that 

chance to be trained in an enterprise and enhance their chances of entering and remaining in 

the labour market.   

Impact of the practice:  

The good practice has recently launched, the budget is 1,5 million euro and it is expected to 

employ at least 375 individuals during its six months’ duration. 

Critical success factors:  

The selection of a very specific target group which is in need leads to the participation of the 

unemployed individuals. Furthermore, the fact that the training of the long term unemployed 

would be held in the organizations helps the individuals to understand better the industry 

they want to enter. 
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Weaknesses and restrictions: 

 Even if the budget for the project is quite high the amount of people who will get involved 

are a small percentage of the long term unemployed people in Cyprus. 

Transferability conditions and necessary resources: 

 In order to implement the good practice in another country a database of unemployed people 

needs to be created (if it does not exist) and the money capital to be made available to 

employers who recruit long term unemployed people needs to be raised.  

 

5.3 Good Practices in NEETs in Spain 

5.3.1 Practice Number 1: ‘’Lanzaera’’ 

Description of the practice: 

 A “lanzadera” is a heterogeneous team of unemployed people with a dynamic, committed 

and supportive spirit who voluntarily accede to this initiative and, coordinated by a coach, 

reinforce their skills, generate collective knowledge, become visible and collaborate in the 

pursuit of a common goal: to obtain an employment, either as a freelance hired by an 

employer. 

Impact of the practice:  

There are 200 lanzaderas, which have reached more than 4500 participants and succeeded in 

the 60% of the cases (reaching labour insertion). The impact has been recognized by UE, so 

the European Social Found has set up a fund to launch more than 500 lanzaderas, until the 

end of 2019. 

Critical success factors:   

“Lanzaderas de Empleo y Emprendimiento Solidario” represent a new perspective of social 

intervention addressing unemployment. They want to give an answer to the current situation 

of global crisis and high unemployment rates by changing the approach that as been adopted 

so far in employment policies. “Lanzaderas de Empleo” focus on change and action, as well as 

on teamwork and proactive work. They help unemployed people to recover motivation and 

discover their competences and skills. The methodology of “Lanzaderas de Empleo” is based 

on coaching techniques. There is a coach who facilitates the team, but the unemployed people 

are the real protagonists in their employability process. They build a team within a trustful 

environment through peer-to-peer support and participate in coaching sessions where they 

work on their emotional intelligence, communication skills, creativity, and how to build and 

present a CV. They work on employability maps and learn how to work in their self branding.  

The main aim is to foster employability from an active perspective, where participants are 

committed and supportive.  
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Weaknesses and restrictions:  

The main weakness of this practice is that it relies on the motivation and competences of the 

people participating in the process. So, young people with lower qualification mighy not 

always be suitable for this project. Also, it needs the support of companies.   

Transferability conditions and necessary resources: 

First Lanzaderas de Empleo began operating in 2013 in Aguilar de Campóo (Palencia) and in 

four municipalities of Cantabria (Torrelavega, Castro Urdiales, Astillero and Santander), thanks 

to the collaboration and the funding of Fundación Profesor Uría and the Regional Government 

of Cantabria. The good results obtained in labour insertion facilitated the extension of the 

model throughout 2014 and 2015. Especially during 2015, the model was extended thanks to 

the collaboration and financing of public administrations, companies and private entities, 

among which stand out Fundación Telefónica, Barclays Foundation, Obra Social "la Caixa", 

Fundación Caja Burgos; as well as an endless number of public administrations from different 

fields. This model can be transferred to other countries, but it needs a lot of support from the 

private sector. 

 

5.4. Good Practices in NEETs Training in Italy 

4.4.1 Practice Number 1: TEAMCOACHING 

 

Description of the practice:  

TeamCoaching 24is an innovative training methodology which is geared towards teamwork. 

The participants take over different roles and fulfill various tasks in interactive teams. The 

training environment takes the form of a simulation of an organization or a business. The goal 

is to promote and strengthen employability and self-knowledge/personal development, as 

well as key skills such as cooperation, leadership responsibility, problem solving skills and 

entrepreneurial skills, etc. 

Critical success factors:  

Some educational goals of TeamCoaching:  

• To increase employability  

• Supporting integration into the labour market  

• To develop a sense of responsibility and taking responsibility  

• Personal development  

                                                           
24 http://www.leonardo-teamcoaching.eu    
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• Self-confidence and gain self-confidence  

• To become a team player  

• To develop problem-solving skills  

• To encourage initiative and creativity  

• Communication  

• Lifelong learning skills  

Through the application of the TeamCoaching concept unemployed young people (or at social 

risk) deal intensively with their own personalities. This highly motivating methodology gives 

the participants the opportunity to explore skills and competencies themselves, and to 

activate hidden talents and potential, and further develop and strengthen the intrinsic 

motivation. 

In the TeamCoaching project six European partner countries cooperated to find solutions for 

young unemployed people against the backdrop of rising youth unemployment and 

increasingly precarious working conditions for young people in Europe, especially in the 

partner countries. 

Transferability conditions and necessary resources: 

 The aim of the European "Transfer of Innovation" project "TeamCoaching" was the transfer, 

development, adaptation and dissemination at European level of the innovative training 

concept "Team Coaching". Together with educational institutions from Germany, Poland, 

Spain, Ireland, Italy and Austria (partner countries) the VHS TeamCoaching method was tested 

for transferability.  

Implementation in Italy – a training program of 32 hrs, developed in 8 meetings. The 

TeamCoaching program was connected to existing postdiploma and master courses, 

developing transversal and key competences. It can be also adapted and developed in 

companies. 
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5.4.2 Practice Number 2: LEG programme (Summer work experience 

 

Description of the practice:  

Some educational and training goals - The programme aims to promote the connection 

between companies, local authorities and educational institutions during summer to support 

future professional choices and the transition phase after secondary schools, as required by 

Law Regional 12/2003 (Emilia-Romagna). 

Critical success factors:  

All activities address students of Upper Secondary Schools attending the fourth year in direct 

continuity with the education they’ll get during the last school year. LEG project allows young 

people to attend courses and workshops expanding and qualifying the level of theoretical 

knowledge / education and developing concrete competences. 

The LEG summer work experience aims to foster the connection between school and work 

through training workshops and on-the-job guidance actions, promoting: 

• understanding of the concepts related to the jobs and production system; 

• testing work environment (time, hierarchies, attitude, etc.); 

• application of knowledge within a working reality 

Transferability conditions and necessary resources: 

Methodology - The experience consists of a total of 5 weeks: 

• 4 days of induction training – 15 hrs  in training institutions (topics: health and safety 

in the workplace; behavior in the work environment; the characteristics of the labor market 

in the region, and rights / duties of the worker) 

• 4 weeks of internship – 140/160 hrs 

• 1 day dedicated to the final evaluation of the internship experience 

The internship is planned according host company needs, the company will pay a pocket 

money of EURO 400 for every participant plus the mandatory social charges. 
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5.5. Good Practices in NEETs Training in England (UK) 

 

5.5.1 Practice Number 1: Moving on Programme 

 

Description of the practice:  

The aim of the Moving on Programme is to reduce the number of young people aged 15-18 

(15-24 SEND) who are NEET or at risk of becoming NEET. The service offered will improve their 

education, employability and personal skills to enable successful progression to: 

• Further Learning. 

• Traineeship. 

• Apprenticeship. 

• Paid Employment. 

• Unpaid Employment. 

Targeted focus 

The services should be designed to support all young people who are 15-18 (15-24 SEND) NEET 

or at risk of becoming NEET but specific focus must be directed to the following:  

• Aged 19 to 24 years old SEND with an Education Health Care Plan.  

• LLDD and vulnerable learners. 

• Linked to Youth Offending Team (YOT) or Young Offender. 

• Looked after child / care leaver.  

• Young carer. 

• Teenage/Young parents. 

• Young person from Gypsy, Roma and Traveller Communities 

• Drug and alcohol abuse. 

• Emotional/behavioural mental health difficulties. 

• Health issues. 

• Family issues including workless families. 

• Drug and alcohol misuse. 

• Free School Meals (FSM) pupils. 
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Impact of the practice:  

The programme has direct impacts on the young people themselves and the families they 

belong to. The direction of travel is always upwards for the participants, pushing and 

stretching young people to realize their aspirations or at least get them on the first step on 

the ladder to meaningful employment and better lives.   

Critical success factors: 

Tackling self-esteem issues and confidence of the participants to enable them to assert control 

over their own lives. Giving a voice to people often excluded from the labour market and 

education. Moving on ought to add value to the existing educational process and concentrate 

on those elements that are most important to addressing local needs.  

Weaknesses and restrictions: 

The restrictions to this programme are mainly beaurocratic. There has been a significant delay 

in contracting this programme 2014-2016. The evidential and paperwork requirements for the 

learners who take part will impact on the number of learners recruited.  

Transferability conditions and necessary resources: 

To carry out this project the training provider must have significant experience of dealing with 

the administrative processes and rules for reporting ESF activity. However, the programme 

offers flexibility to aid the progression of learners and learning past the delivery date.  

 

5.5.2 Practice Number 2: Prince’s Trust Programmes 

 

Description of the practice: 

The Prince’s Trust is a nationwide charity that has been running for 40 years.  

Many of the young people helped by The Trust are in or leaving care, facing issues such as 

homelessness or mental health problems, or they have been in trouble with the law. There 

are many strands of the Prince’s Trust’s work that support NEETs and those who give their 

time to help young people and adults. Clubs in schools give young people the opportunity to 

take responsibility for their learning and help them to achieve in education. Personal 

development programmes give vulnerable young people the practical support needed to 

boost their confidence and skills and stabilise their lives. 

The Achieve programme provides an opportunity for young people to try out new activities, 

boost their confidence and gain a recognised Prince's Trust qualification. 

Achieve is delivered in a variety of settings such as youth centres, pupil referral units, youth 

offender institutions and, in some locations, at a Prince's Trust centre.  
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Impact of the practice 

The personal impact is aimed at the following: 

• Personal and social development 

• Life skills 

• Active citizenship 

• Enterprise project: 

• Preparation for work 

Critical success factors: 

The programme recognises a breadth of personal skills, qualities and attitudes required by 

employers across a range of sectors. These skills are frequently becoming more recognised by 

employers who play an active part in designing the materials. Critical to the success of the 

programmes is the voluntary support of experts in their fields.  

 

Weaknesses and restrictions: 

Many of the programmes are staffed by volunteers and require a significant amount of help 

from people giving their time and expertise on a voluntary basis. There are few restrictions to 

participation, however there needs to be a strong emphasis on referrals to get those who 

need the most help to progress. Many of the initiatives are co-financed by European funds 

and they are potentially at risk following the 2016 referendum vote in the UK.  

Transferability conditions and necessary resources: 

Princes Trust participates in research across the whole needs range for this target group. The 

Prince’s Trust, with funding from The Big Lottery, is delivering the England-wide five-year 

research project ‘From Care to Independence’. The research will culminate in a final report 

published in early 2017. 
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5.5.3 Practice Number 1: Aspire to … Programme 

 

Description of the practice:  

Aspire to… Further Education is designed for learners to sample different vocational areas and 

get help to choose a suitable career path. Aspire To… Further Education can also help people 

develop in confidence and progress towards employment or mainstream education. 

The course is suitable for school leavers aged between 16 and 18 who need extra help with 

maths, English and IT, personal and social development, and communication before joining a 

mainstream course or progressing into employment. Many of the learners who are on the 

Aspire programme have previously been classed as NEET, or were identified as at risk of 

becoming NEET. 

Impact of the practice:  

The Aspire Programme is very successful and many learners progress to either the level 2 

programme or a mainstream course elsewhere in college on completion of the course. The 

programme is also successful in accommodating learners who are not achieving the 

appropriate levels on other courses. Instead of being removed from education, they are 

transferred to Aspire, where they can achieve qualifications in English, maths and 

employability skill and then move back to mainstream educations with improved skills. 

Progression is a key focus of the scheme, as well as preparing learners for further and higher 

study.  

Critical success factors:  

The course tutors on the Aspire programme are experienced in working with learners with 

many of the associated difficulties which may lead to them becoming NEET in the first place. 

The learners all have an individual timetable and learning plan, which focuses on the learners’ 

interests and skills as well as maths and English as core skills. The timetables are developed 

with the course tutors and the learners which means the learners are more likely to attend as 

they have had input into choosing their classes. 

Weaknesses and restrictions: 

Limited resources and staff are one of the key issues. Although the learners can sample a wide 

range of classes and activities, the staff have many more ideas which could be implemented 

if there was more funding and resources available. The personal focus on the learners restricts 

the amount of time allocated to individual learners. There is also the issue of the classes having 

learners with a range of abilities and difficulties which can make it hard to manage and for the 

tutor to give each learner the individual attention they need to progress.  
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Transferability conditions and necessary resources: 

Any college would be able to run a course that is similar to Aspire to encourage learners to 

remain in education. There are funding streams and sources to provide extra support such as 

ESF. The necessary support needs to be in place to make external funding claims and strong 

evidence of progression and outcomes.  

 

5.5.4 Practice Number 4: ECAPSE Project 

  

Description of the practice: 

 ECAPSE was originally a Leonardo TOI project that was initially introduced to reduce the 

number of young people becoming NEET and a methods of coordinating support across 

different agencies. The main aim is to develop and share a piloted programme which assists 

in reducing alienation, drop-out, mental illness and unemployment, thereby increasing the 

possibility of young people entering the open labour market and remove them from social 

support. 

Impact of the practice: 

 Through this educational approach, ECAPSE models and approaches can serve to prevent 

young people dropping out from school or education and support more young people taking 

and passing exams and thus increase their employability. These targets will reduce the risk of 

exclusion and promote the required conditions for health equity.  

The concrete impact is sharing and tailoring a previously developed training model that is 

aimed at staff (VET professionals/trainers/teachers) who, in turn, meet young people and 

work with a common vision and values in relation to supporting them into employment or 

vocational training and to ensure they are well supported throughout the organisation. 

Critical success factors:  

The main condition to the project success is the varying approaches taken across different 

countries. Culturally dependent and varying methods can be tackled in an appropriate way. 

When dealing with stressful and sensitive issues the issues can be handled in whatever way is 

best for the target group. NEETs have their own section  

Weaknesses and restrictions 

The approaches in the project adopt a ‘no expert’ model. The issues raised and tackled are 

only for the purposes or awareness raising or discussion and signposting for further help. The 

project has now ended but the materials remain.  
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Transferability conditions and necessary resources 

The materials are currently available in Swedish, Italian, English and Bulgarian. They are free 

to adapt and use for educational purposes. The training programme can be used by anyone 

who works with young people. They will be able to co-operate in their work with young people 

at risk of social exclusion by sharing values and knowledge. The online portal is 

www.ecapse.eu 

 

5.6. Good Practices in NEETs in Greece 

 

5.6.1 Practice Number 1: The improvement of public services, creating one-stop 

shops for youth and allotting youth guarantees 

 

Description of the practice 

The one-stop shops are including the interconnection of a lot of services related to young with 

the aim of work rehabilitation. Moreover, this practice guarantees that every young person, 

after graduating from school, will be able to find work or to attend training, reducing in this 

way the unemployment. A necessary resource, in order to be succeeded this practice, is 

funding. 
 

5.6.2 Practice Number 2: Development of provision services of educational and 

professional information- consulting for Neets 

 

Description of the practice 

This practice is already provided by public organizations, which are taking over the counseling 

support and they are giving the appropriate information for youth and their families in order 

to select course and career. In this way, young people have a more clearly angle about the 

labor market situation and detecting their interests, they will be more active in the workplace. 

This practice is already actualized and it has an importantly effect at the decrease of 

unemployment rate. 
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5.6.3 Practice Number 3: Policies about making possible work experience 

programs and skills development through these programs 

 

Description of the practice 

In the third practice, we talk about the internship programs which have duration three (3) to 

six (6) months and they are implemented in cooperation with companies. In this way young 

people have the chance to acquire a first contact with the workplace.  This practice is also 

being realized in Greece up to a point, but due to the lack of funds there is a restricted number 

of such programs. 
 

5.6.4 Practice Number 4: Reinforcement of self-employment promotion 

 

Description of the practice 

The fourth and last practice is about the self-employment promotion that means the 

reinforcement of young entrepreneurship, either through funding for the beginning of a new 

company or through the training programs in the sector in which a young person would like 

to move for business.  

However, such the above three practices, the restriction is the lack of funds in Greece and the 

economic crisis which made the unemployment situation worse. European programs like the 

NSRF which fund programs for new business and training programs, is a significantly help in 

Greece effort supporting the young peoples’ mobility in the labor market.  
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6 Consolidated Results 
 

6.1 Demographics Information 

About the gender of the participants, the majority was female in percent 48,30%c compared 

with the 51,70% of male.  In Cyprus, Spain and Italy the most answers were from men. 

Figure 86: Gender of Participants 

 

 

 

 

 

 

The Figure 87 shows that 51,05 %, of participants in survey from all participating countries are 

between 30 and 44 years old, with 25,56% people 45-54 years old. Only few people between 

18 and 29 (9,77%) and over than 55 years old participated in the research. 

Figure 87: Age of Participants 
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According to Figure 88, the majority of the respondents, in percentage 44,53% has Master’s 

Degree, while come next those who have Bachelor Degree (32,45%). 10,57% of participants 

have Teaching Qualification & Basic Education. Only a shortage percentage has Post 

Doctorate and Doctorate (1,59%). 

 
Figure 88: Educational background/level 

 

 

 

 

 

 

The Figure 89 represents the sectors of respondent’s activity. In percent 26,14% are active in 

Public (Govt.) School and Vocational Educational Training, while ‘’Other’’ come next in 

percentage 21,97%. The participants didn’t indicate the Other Sector of Activity.  12,123% of 

participants answered that they are active in the field of Association. Very minimal percentage 

constitutes the participants who active at Private School sector and Youth centre/club. 

Figure 89: Sector of Activity  
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About the Subject Area, the most participants answered at this question Other without to 

indicate the subject area. However, in percentage 48% of the respondents opted for 

Vocational Education/training as their subject area while 32of them stated Languages. Only 

few participants picked out Economics, Health/ Physical Education, Art and Music 

Figure 90: Subject Area 

 

 

 

 

 

 

 

 

 

 

According to Figure 7, the majority of respondents, 32,75%, have over 15 years professional 

teaching experience while participants with over 3- 5 years’ experience come after 19,72%. 

The most answers with over 15 years’ professional come from Italy (18 participants). In 

percentage 16,90%, the participants answered that they have 6-10 years’ experience, whereas 

fewer participants (15,85%) have 0-2 years and 14,79% of participants stated for 11-15 years 

professional teaching experience.  

Figure 91: Professional Teaching Experience 
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At Figure 8 appears the group of NEETS which participants working with. All the participants 

are working with the most group of NEETs. The majority of the responders are working with 

people with special education needs or disabilities, especially English and Greek.  Cypriot, 

Spanish and Italian participants in the majority are working with teenage or young parents, 

Estonian participants are working with the Dropouts from post-16 education and training.   

 

Figure 92: Group of NEETs 
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According to Figure 93, the Spanish participants received more than 100 hours of training 

courses in a high percentage in accordance with Cypriot Participants. On average 14,25, all 

the participants have received professional development up to 25 hours. Those who have 

received professional development up to 100 hours is 43 participants. The majority of them is 

from Spain (12 participants) in accordance with Italy (4 participants). Up to 50 hours have 

received 55 participants, of which the majority is from Cyprus and Italy. Only 14 participants 

they didn’t receive professional development at all. 

 

Figure 93: Hours of Training Courses 

 

 

 

 

 

 

 

 

About the satisfaction which obtained the participants from the training courses, on average 

all the participants (47%) rated Satisfied. The majority of the them, are from Spain in 

percentage 60,3%. In England, the majority of participants rated the satisfaction from training 

courses Neutral. In a lower percentage, all the participants rated the training course 

Dissatisfied. 

Figure 94: Level of Satisfaction from training courses 
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About the level of confidence after attending training courses, the majority of the participants, 

in percentage 46%, indicated that they felt more confident, fewer felt Neutral (22,95%) and 

much more confident at percentage 21,29% much more confident. Spanish Participants in 

percentage 28,09% feel more confidence in accordance with Estonian participants that in 

percentage 14,8%  they feel more confidence. Very few participants from Cyprus indicated 

that they feel less confidence after attending the training course.  

Figure 95: Level of Confidence after attending training courses 

 

 

 

 

 

 

 

 

 

 

The report shows that the courses with the highest proportion are “Confidence building and 

motivation”, “Employability skills” and “Social and communication skills”. “Confidence 

building and motivation” is the most popular answer of Spain and Estonia, “Employability 

skills” is the most popular answer of Cyprus, UK and Italy and “Social and communication 

skills” is the most popular answer of Greece. “(Social) Entrepreneurship” is the course which 

only Estonian answered as the additional training course should be introduced.  

Figure 96: Training Methods 
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The report shows that the most popular training methods with the highest proportion are 

“Group Work”, “Brainstorming and Discussion” and “Simulation Activities”. “Group Work” 

is the most popular answer of all the participating countries except Cyprus. ‘’Brainstorming 

and Discussion” is the most popular answer of Cyprus. 

Figure 97: Additional Training Courses 

 

 

 

 

 

 

 

 

 

The report shows that the highest proportion about the confidence with the skills (rate=4) are 

“Problem Solving”, “Motivating others” and “Office applications”. “Problem Solving” is the 

most popular answer of Spain, “Motivating others” is the most popular answer of Greece, 

“Conflict Resolution” is the most popular answer of Italy, “Leadership” is the most popular 

answer of Estonia and “Adequate usage of training means” is the most popular answer of 

Cyprus. 

Figure 98: Level of Knowledge of Skills 
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The Figure 99 shows that the answers with the highest proportion are “Coaching Techniques”, 

“Methods in Training of vulnerable groups”and “Motivating techniques for improving skills 

and qualifications”. “Coaching Techniques”, is the most popular answer of Cyprus and Spain, 

“Communication and encouragement in groups”  is the most popular answer of Greece and 

“Motivating techniques for improving skills and qualifications” is the most popular answer 

of Estonia, Italy and UK.  

Figure 99: Training Courses for improvement the performance when working with NEETs 
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7 Conclusions 
 

7.1 Estonia  
 

In the framework of the given project a survey was carried out concerning the target group 

(NEETs) and also a poll was organized for teachers, trainers and counsellors. In the framework 

of the survey information was searched about the situation of NEETs in Estonia. The Estonian 

Partner analyzed different documents of the survey and monitored significant websites 

connected to the target group. The Estonian Partner came to the conclusion that a few surveys 

have been carried out, but are of the opinion that it is not at all enough.  

 

Each year labour market surveys are carried out, and analyze the situation of young people 

who are NEETs. This analysis is too is inadequate and does not provide the information, 

concerning counties and local municipalities. We also searched for the possible data on the 

homepages of Estonian Association of Open Youth Centers (Estonian ANK) and Youth 

Monitoring (Noortrseire), but unfortunately it was not possible to receive newer data than 

that of the year of 2014. Very little data was available also about the year of 2015. In addition, 

The Estonian Partner found out that several organizations deal with that specific target group, 

either it is considered as the priority target group both in adult education and also in other 

fields of education and among the respective educational institutions. The Estonian Lifelong 

Learning Strategy 2020 determines the most relevant goals of education for the following 

years. However, a long-term systematic work should be done to achieve these educational 

goals.  

On the other hand, there are not available any long-term policies or strategies concerning the 

target group of NEETs. Cooperation strategies don’t exist with the various groups that are 

dealing with NEETs in their field of activity. Every organization tend to work in its own 

direction, although the collaboration of organizations which deal with NEETs should continue 

of different levels. 

 

Regarding the collaboration in the level of local municipality, adult educational institutions, 

vocational schools, adult gymnasiums, youth organizations, if the state does not address 

properly this issue, does not provide the space for the collaboration in different levels and 

does not develop the policies for this field, then unfortunately the work already carried out 

will not have the desired effects.   
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7.2 Cyprus  
 

During the survey implement in Cyprus, the Cypriot Partner identified that there are several 

laws and policies in Cyprus that prevent the phenomenon of NEETs, supporting at the same 

time young people who are not in education, employment or training. Even though not a 

specific law or policy on NEETs has been published, almost every policy about youth includes 

priorities for NEETs. In Cyprus, the Elementary Education law supports the prevention of 

school abandoning, as it obligates parents to educate their children at least until they finish 

the elementary level. This helps every citizen to get the fundamental education and limits the 

uneducated people and youth.  

According to Eurostat’s data, more than one in every five young persons aged 20-24 was 

neither in employment nor in education or training in Cyprus (22,2%).  Although the 

proportion of young people aged 20-24 neither in employment nor in education or training 

remained relatively stable in the EU, in Cyprus the NEET rate has increased notably by +8.5 

percent points over the last decade.   Moreover, Eurostat provides a similar set of information 

on NEET rates by level of educational attainment. More specifically for people aged 25-29 was 

19% and 39% respectively for those with an intermediate level of education and for those with 

a low level of education. 

 

One of the most successful practices in Cyprus to reduce the NEETs phenomenon, was the 

provision of training to young graduates through placement in enterprises and organizations. 

Scope of this, was the re-involvement of long-term unemployed to the labour market. The 

project lasted six months, and through this, several long-term unemployed individuals had the 

chance to be trained in an enterprise and enhanced their chances of entering and remaining 

in the labour market.   

7.3 Spain  
 

During the survey the Spanish Partner found out that there are two different kind of NEET 

groups: 1. those who left school right after obligatory education or even before, with very low 

qualification, lack of competencies and with many other transversal problems, such as lack of 

self-esteem, low income, family issues, etc; 2. those who are well prepared for labour market, 

with degree, master, enough competences to work, but who don’t find a job. The problem is 

that in Spain they are treated like they are the same group, and all policies and actions for 

NEET don’t distinguish between those two different NEETs groups. As a result, programmes 

like “Youth Guarantee” or “Lanzadera” usually work better for those who are very motivated 

and have medium or high competences, rather than for those marginalized and need more 

support. Furthermore, youth guarantee offer discount and benefits to the companies who 

hire young people in youth guarantee programme, so they take advantage of it and hire high 

qualified young people, who have not experience but who have completed their studies.  
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In addition, in Spain the teachers and Public officers have to fulfil a certain number of hours 

of training in order to maintain their job and get a better salary, and for this reason they attend 

trainings. But, the problem with trainings in Spain is that they focus a lot in the training itself, 

and not in the impact and follow up of the training. This is not very useful regarding the long 

– term strategy.  

7.4 Italy 
 

During the survey in Italy, the Italian Partner identified that in 2013, young people in Italy, 

between 15 and 29 years, excluded from the circuit of education, training or employment 

reached approximately the number of 2,400,0001. This is the framework where is introduced 

the programme of the Youth Guarantee in Italy. The project for youth employment, launched 

by the European Union in 2013 has also indicated the priorities for Italy to invest at the level 

of training and employment, following a series of policies.  

The proportion of NEETs in Italy is the highest in Europe and in statistical terms: 15,2% in the 

15-19 age group, 40,3% in the 20-24 age group, 44,6% in the 25- 29 age group). Female NEET 

rate is higher: 51,9% compared to 48,1% of men, in particular in the age of 29.  

Last, according to indicators compiled by CEDEFOP, in 2012, 60% of all upper secondary 

students in Italy are vocational students. This high proportion of young people, participating 

in the VET sector in Italy, helps significantly to the reduction of NEETs phenomenon in Italy.  

7.5 England - UK  
 

The different types of NEET groups became apparent during the survey implemented in UK. 

The UK Partner found that people are not in education, employment or training for a range of 

reasons. This makes measures to tackle the single problem of NEETs rather challenging. The 

challenge can be only overcome, by discovering the motivation level of NEET group as well as 

their goals and personal challenges. The UK Partner also deemed it valuable for the purpose 

of training for professionals who work with NEETs to have training to recognise the type of 

NEET they have to deliver bespoke solutions. Targeted training is more valuable if the person 

is more motivated to complete it, rather than it is attributed to their compulsory training 

targets.  Organisations which are dealing with NEETs have arbitrary training targets, set by the 

individual organisations rather than at governmental level. This is different than training 

requirements in compulsory education where government standards apply.  

7.6 Greece  
 

The phenomenon of NEETs presents intensity and emphasizes the weakness of supranational 

formations and States about the integration, employment and lifelong learning issues, the 

ineffectiveness of active employment and training policies and the inability of the society to 

reintegrate the people who are in the margin. It is worth to note that young people with low 
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educational level, youth migrants and people with disabilities, serious mental or physical 

health problems and young people with a strong family background belong to high risk groups 

to join the 

group of NEETs. The survey which was implemented by the Greek Partner approved that the 

rising rates of NEETs during the crisis consist the indication of the weakness of effective and 

permanent transition from education to employment. As a result, negative social and 

economic effects are caused, which are a threat for the social cohesion. Moreover, the crisis 

has increased the unemployment rates and made difficult the youth reintegration in the 

society. More and more young people become part of the NEETs category, even if they have 

completed the higher education. Therefore, there is a need for tools, appropriate for both 

social partners and trainers in order to address the phenomenon of NEETs. Through this 

project, the social partners and trainers will obtain the necessary tools to attract and guide 

NEETs groups for their re-integration in the society and the labour market.  
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Country 

 (1) Estonia 
 (2) Cyprus  
 (3) Spain 
 (4) Italy  
 (5) United Kingdom 
 (6) Greece  

 

Your Age 

 (1) 18 - 29 
 (2) 30- 44  
 (3) 45- 54  
 (4)  55+  

Gender     (1) Female             (2) Male          (3) Undefined 

Educational background/level 

 
 Teaching Qualification & Basic Education 

 
Graduate: 

 (1) Bachelor Degree  
 (2) Master’s Degree  
 (3) Doctorate 
 (4) Post -Doctorate 
 (5) Other (please specify): ……. 

 
 

Current job/ position:  

Sector of activity: 

 (1) Public (Govt.) school      
 (2) Private school 
 (3) Youth centre/club 
 (4) Vocational Education Training 
 (5) Association 
 (6) Other (please specify): ……. 

 

 
 

Subject Area:  

 (1) Languages      
 (2) Mathematics 
 (3) Sciences (Physics, Biology, Chemistry, Geography etc) 
 (4) Health/ Physical Education 
 (5) Art 
 (6) Music 
 (7) History and Social Sciences 
 (8) Technology and Computer Science 
 (9)  Basic Skills 
 (10) Vocational Education/training 
 (11) Humanities 
 (12) Economics 
 (12) Other (please specify): …… 

 
 

 Professional Teaching Experience 
(years): 

 (1)  0-2 years 

 (2)  3-5 years 

 (3)  6-10 years 
 (4)  11-15 years 
 (5)  over 15 years 
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Appendix 1: Questionnaire 
 

1.  Tools 4 Trainers to Empower NEETs – T4TEMP 
 

QUESTIONNAIRE  
 

Questionnaire 
No. 

 

 

Identification of the current situation of teaching the target group 
of NEETs Survey  

T4TEMP is an Erasmus+ project of the EU aiming to increase participation of NEETs into the 
Labour market and in education through up-skilling Educators, Career Counsellors, and Youth 
Workers in effective engagement methodologies. (The term NEET is used to describe young people 
and young adults who are not engaged in any form of employment, education or training).  

The objective of the project is to give trainers and trainees better and more targeted provision of 
services using tools which will be implemented throughout the project. To achieve the above aims, 
the project will implement the following objectives: 

• Identification of Best Practices and Techniques for Trainers dealing with NEETs 

• Development of an online e-Learning Toolkit 

• Development and implementation of targeted courses 
This questionnaire has been elaborated in the framework of the project “Tools 4 Trainers to 
Empower NEETs (T4TEMP)” and forms part of the methodology of a European research which is 
being implemented in Estonia, Cyprus, Spain, Italy, United Kingdom and Greece. The objective of 
this research and analysis is to identify the current situation with regards to teaching the NEET 
target groups, what situations the adult educators should face and the tools available in their 
everyday practice, the training that is currently being provided, possibilities for improvement and 
capacity building issues, etc.  

Group of NEETs working with: 

 (1)  Care leavers 

 (2)  Young homeless 

 (3)  Young people ‘looked after’ and unaccompanied asylum 
seekers 

 (4)  Young people with special education needs or disabilities  
 (5)  Teenage or young parents 

 (6)  Young people truanting from or excluded from school 
 (7)  Dropouts from post-16 education and training 
 (8)  Young people with mental health problems  
 (9)  Youth with family responsibilities 

 (10)  Young offenders 
 (11)  Young carers 

 (12)  Young people involved in the use of illicit drugs, alcohol 
and/or substance misuse 

 (13)  Unemployed young people and immigrants with difficulties 
of adaptation to hosting society 

 (14)  Other (Please specify): ……… 
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Your contribution will be of critical importance in understanding a wide range of relevant 
challenges that influence the NEETs training system.  

 
PERSONAL INFORMATION AND DEMOGRAPHICS: 
 
 

Training background and availability to participate in future trainings 

How many hours of training courses 
/professional development did you 
receive in the past 3 years? 

 (1)  0 (did not receive any) 

 (2)  up to 25 hours 
 (3)  up to 50 hours 

 (4)  up to 100 hours 

 (5)  more than 100 hours 

 

Please rate the level of your satisfaction 
from the training courses you have 
attended. 

  (1) Very dissatisfied          (2) Dissatisfied       (3) Neutral                            
  (4) Satisfied                         (5) Very Satisfied 

After attending training courses do you 
feel more confident performing your 
job? 

  (1) Much Less Confident    (2) Less Confident         (3) Neutral                            
  (4) More Confident             (5) Much More Confident 

 

1. Which additional training courses should be introduced in your opinion? 
        (1)  Foreign Language skills 

        (2)  Working with low qualified young people 

        (3)  Use of Social Media as tools in training/education 

        (4) Teaching ICT to young people 

        (5) Employability skills 

        (6) (Social) Entrepreneurship 

        (7) Confidence building and motivation 

        (8) Counselling and mentoring support / (Career guidance) 

        (9) Social and communication skills 

        (10) Improving the key competences 

        (11) Safeguarding training 

        (12) New- Innovative techniques and methods in vocational training and 
education 

                (13) Other (please specify): …………………………………… 

 
2. What kind of training methods do you use in your everyday practice and 
assessment? 

        (1) Simulation Activities  
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        (2) Debates  

        (3) Role Playing  

        (4)  Analysis of Case Studies  

        (5)  Group Work 

        (6) Scenarios  

        (7) Study Visits 

        (8) Guest Speakers 

        (9) Brainstorming and Discussion  

        (10) Public Presentations (prepared by trainees)  

        (11) Other (please specify): …………………………………… 

 

3. Please rate your level of knowledge/confidence with the skills listed below 
with the scale 1-5 as provided below (1 = low – 5 = high). 
 

 1 2 3 4 5 N/A 

(1) ICT       

(2) Online applications (Skype, Viber, Dropbox, Slack etc)       

(3) Office applications       

(4) Content Editors (Image, Video, Sound)       

(5) Google Docs/ Cloud       

(6) Use of Social Media       

(7) Motivating others       

(8) Employability Skills       

(9) Negotiating       

(10) Critical Observation       

(11) Conflict Resolution       

(12) Giving valuable feedback       
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(13) Problem Solving       

(14) Stress Management       

(15)  Team Management\group dynamics       

(16) Leadership       

(17) Training Methods and Techniques        

(18) Adequate usage of training means       

  

4. What challenges do you face in your daily professional life/ when working 
with NEETs? 

 

 

 
5. Which training courses would you attend to address those challenges and/ 
or improve your performance when working with NEETs? 

        (1)  The basic skills for Counselling Techniques 

        (2)  Using specific ICT tools in education 

        (3)  Motivating techniques for improving skills and qualifications 

        (4) Techniques for the facilitation of the decision-making process 

        (5) Group Leadership, Concepts and Techniques 

        (6) Mobility (geographical, sectoral, personal) across the EU borders and added 
value 

        (7) SWOT analysis for young people and NEETs 

        (8)  Methods in Training of vulnerable groups 

        (9)  Communication and encouragement in groups 

        (10)  Coaching Techniques 

        (8) Other (please specify): …………………………………… 

 
6. Would you be interested to participate in Multiplier Events organized in 
the framework of the project? 

    (1) Yes                                (2) No 
 

7. Would you be interested to participate in local training activities? 
    (1) Yes                                 (2) No 
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8. Please let us know if you are interested in participating in future training 
and courses and/or receive updates and newsletters by leaving your contact 
information below. (e-mail address/phone number) 

 

 

*Trainings and courses material will be uploaded in the platform of T4TEMP project. 

The results of this survey will be published on the project website: (coming soon) 

Thank you for your participation! 

The T4TEMP project team 

 


